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Preface 


The purpose of this technical report is to document the methodology of the National Education 
Longitudinal Study of 1988 (NELS:88) base year survey of eighth graders through the 1992 second follow- 
up survey of (dropouts and) high school students. Copies of the data collection instruments; a description 
of the data collection, preparation, and processing procedures; and a guide to the data files and codebook, 
can be found in the respective NELS:88 data file user's manuals. A base year through second follow-up 
psychometric report, and a base year through second follow-up sampling design report, have also been 
created as part of the NELS:88 second follow-up documentation. The bibliography to this report sketches 
this and other technical documentation that is available from NCES. 


While each wave of NELS:88 data was originally released on magnetic tape, users may now obtain 
NELS:88 data in an electronic codebook (ECB) format on CD-ROM. Tapes and ECBs are available from 
the National Center for Education Statistics. 


This report was prepared for the National Center for Education Statistics under contract RS90005001 
with the U.S. Department of Education. Contractors undertaking such projects are encouraged to express 
freely their professional judgment. This report, therefore, does not necessarily represent positions or policies 
of the Government, and no official endorsement should be inferred. This report is released as received from 
the contractor. The authors are Steven J. Ingels, Leslie A. Scott, and John R. Taylor of the National Opinion 
Research (NORC) at the University of Chicago, the government's prime contractor for NELS:88. 


We hope that this report will be useful to the many users of NELS:88 data. 


Jeffrey A. Owings, Director 
Longitudinal and Household Studies Program 
National Center for Education Statistics 
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I. Introduction 


This report provides documentation for the base year through second follow-up surveys of the 
National Education Longitudinal Study of 1988 (NELS:88). Information about the purposes of the study, 
the data collection instruments, the sample design, and data collection and data processing procedures is 
presented in this report. Appendix Q contains a glossary of terms used throughout this report. 


1.1 Organization of This Report 


Chapter I begins with an overview and history of NCES's National Education Longitudinal Studies 
program and the various studies that it comprises, including a description of the NELS:88 extended 
database. Chapter II contains a general description of the data collection instruments used in NELS:88. 
Base year through second follow-up sample design and weighting procedures are discussed in chapter III, 
as well as second follow-up non-sampling measurement errors and problematic variables. Data collection 
procedures, schedules, and results are presented in chapter IV. Chapter V describes data control and 
preparation activities such as monitoring receipt of questionnaires, manual editing, and data retrieval, as 
well as data capture, machine editing (forced consistency cleaning), confidentiality (disclosure avoidance) 
analysis and editing, and file construction. Finally, chapter VI provides recommendations for future 
studies. 


The appendices contain the following material: variable lists for the extended NELS:88 database; 
standard error/design effects tables; supplementary unit nonresponse tables; completion rate tables: a 
comparison of the NELS:88 privileged and public use data files; examples of district contacting letters and 
parental permission forms; Spanish versions of the 1992 student, dropout, and parent questionnaires and 
new student supplement; a list of errata in NELS:88 publications published after October 1994; a listing 
of NCES NELS:88 publications and reports; and a glossary of NELS:88 terms. 


1.2 Overview 


1.2.1 NCES's National Education Longitudinal Studies Program 


The U.S. Department of Education's National Center for Education Statistics (NCES) is mandated 
to "collect and disseminate statistics and other data related to education in the United States" and to 
“conduct and publish reports on specific analyses of the meaning and significance of such statistics” 
(Education Amendments of 1974-Public Law 93-380, Title V, Section 501, amending Part A of the General 
Education Provisions Act). 


Consistent with this mandate and in response to the need for policy-relevant, time-series data on 
nationally representative samples of elementary and secondary students, NCES instituted the National 
Education Longitudinal Studies (NELS) program, a continuing long-term project. The general aim of the 
NELS program is to study the educational, vocational, and personal development of students at various 
grade levels, and the personal, familial, social, institutional, and cultural factors that may affect that 
development. The NELS program currently consists of three major studies: the National Longitudinal 
Study of the High School Class of 1972 (NLS-72); High School and Beyond (HS&B); and the National 
Education Longitudinal Study of 1988 (NELS:88). Taken together, these studies represent the educational 
experience of youth from three decades--the 1970s, 1980s, and 1990s. Figure 1-1 illustrates the increasing 
number of issues that have become part of NCES's National Education Longitudinal Studies research 
agenda. A brief description of these three studies follows. A fourth major initiative—the Early Childhood 
Longitudinal Study (ECLS)—is currently in the design phase. ECLS will follow a cohort of 1998-99 
kindergartners through fifth grade. 


oO 


NELS:88 Second Follow-Up 
Final Methodology Report 


JUSUTaATOAUT 
[Dj UarDg 


1ooyos yBry 
oj UOTJISUDIL 


(Sso1updsiyy pup 
supisy) Ajjiouy 
e6pnbBudtJ 


sjuapnys 
Pabpjupappsiq 


sjnodoip 
AlIDZ 


yimosrB 
IIWaepDIY 


SSAIID 
Pub AjinbyZ 


sSuripi Bord 
e2uaIos 
Oe hatha Lad 44 


sBullqis 


SYIOMJauU 
dryspuersry 


(so1updstH) 
Ajjiouyw 
e6pnbud7 


sjuepnis 
PabpjupAppsiqg 


GSH 


sjnodoig 


et 


yy mMorB 
Jlwappoy 


sfooyos 
BA TIAIZ 


SUOIJDIIdsp 
PUD s[pOo» 


UOIJDUIIOJ 
Allurpy 


Burjooyos 
AIDp UODJaSISOg 


QIIAIAS 
AIDITITIW 


SOIPTATJID 
PaDlal-XIOMY 


looyos ybry 
JO] UOljDIDdalg 


j/UaWIAABIYID 
looyos yBbin 


wesBoid saipnisg j2uipn3i6uo07 uoneonpy I2EUONEN SION 9843 403 senss; yoiegsas Aey JO JUaWIdOJaN[Gg : 1-1 aunbig 


(<) 


ERIC? 


ERIC 2) 


NELS:88 Second Follow-Up 
Final Methodology Report 


1.2.2 The National Longitudinal Study of the 1970s: NLS-72 


The first of the NELS projects, the National Longitudinal Study of the High School Class of 1972 
(NLS-72), began in the spring of 1972 with a survey of a national probability sample of 19,001 seniors 
from 1,061 public, secular private, and church-affiliated high schools. The sample was designed to be 
representative of the approximately three. million high school seniors enrolled in more than 17,000 schools 
in the spring of 1972. Each sample member was asked to complete a student questionnaire and a sixty-nine 
minute test battery. School administrators were also asked to supply survey data on each student, as well 
as information about the schools’ programs, resources, and grading systems. Five follow-ups, conducted 
in 1973, 1974, 1976, 1979, and 1986, have been completed. 


In addition to background information, the NLS-72 base year and follow-up surveys collected data 
on respondents’ educational activities, such as schools attended, grades received, and degree of satisfaction 
with their educational institutions. Participants were also asked about work experiences, periods of 
unemployment, job satisfaction, military service, marital status, and children. Attitudinal information on 
self-concept, goals, participation in political activities, and ratings of their high schools are other topics for 
which respondents have supplied information. 


1.2.3. High School and Beyond of the 1980s: HS&B 


The next major longitudinal study sponsored by NCES was High School and Beyond. HS&B was 
initiated in order to capture changes that had occurred in education-related and more general social 
conditions, in federal and state programs, and in the needs and characteristics of students since the time 
of the earlier survey. Thus, HS&B was designed to maintain the flow of education data to policymakers 
at all levels who need to base their decisions on data that are reliable, relevant, and current. 


Base year data collection was conducted in the spring of 1980. Students were selected using a two- 
stage probability sample with schools as the first-stage units and students within schools as the second-stage 
units. Unlike NLS-72, HS&B included cohorts of both tenth and twelfth graders. Since the base year data 
collection in 1980, four follow-ups of the HS&B cohorts have been completed: one in the spring of 1982; 
one in the spring of 1984; one in the spring of 1986, and (for the sophomore cohort only) one in the spring 
of 1992. 


The four NELS program cohorts (NLS-72 seniors, the HS&B sophomores and seniors, and 
NELS:88 eighth graders) are displayed in figure 1-2 according to their initial and subsequent survey years 
and their modal age at the time of each survey. As illustrated, NLS-72 seniors were first surveyed in 1972 
at age eighteen and have been resurveyed five times since, with the last survey occurring in 1986, when 
these respondents were about thirty-two years of age. The HS&B cohorts have been surveyed at points 
in time that would permit as much comparison as possible with the time points selected for NLS-72. 
NELS:88 is also designed to fit into this larger analytical scheme. The NELS:88 first follow- up 
sophomore class of 1990 parallels the HS&B sophomore class of 1980; similarly, the second follow-up 
senior Class of 1992 will parallel the 1980 and 1982 HS&B, and 1972 NLS-72 senior classes.' 


: Note, however, that the HS&B 1980 sophomore cohort in 1982 does not strictly constitute a 
representative sample of the nation's 1982 seniors, but rather a representative sample of 1980 
sophomores two years later. Because of the sample freshening that took place in NELS:88 (but not in 
HS&B), the subset of NELS:88 sample members who were high school seniors in the spring of 1992 
are nationally representative of seniors and are wholiy comparable to the NLS-72 and HS&B 1980 
probability samples of twelfth graders. 
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1.3 The National Education Longitudinal Study of 1988: Overview 


The base year of the National Education Longitudinal Study of 1988 (NELS:88) represented the 
first stage of a major longitudinal effort designed to provide trend data about critical transitions experienced 
by students as they leave elementary school and progress through high school and into postsecondary 
institutions or the work force. This study of the 1988 eighth-grade cohort collects data about educational 
processes and outcomes pertaining to student learning, predictors of dropping out, and school effects on 
students’ access to programs and equal opportunity to learn. 


The first follow-up in 1990 provided the first opportunity for longitudinal measurement of the 1988 
baseline sample. It also provided a comparison point to high school sophomores ten years before, as 
studied in HS&B. The study captured the population of early dropouts (those who leave school between 
the end of eighth grade and the end of tenth grade), while monitoring the transition of the student 
population into secondary schooling. Freshening the NELS:88 sample to represent the tenth-grade class 
of 1990 makes trend comparisons with the HS&B sophomore cohort possible.” 


The second follow-up took place in 1992, when most sample members entered the second term 
of their senior year. The second follow-up provides a culminating measurement of learning in the course 
of secondary school, and also includes information that facilitates investigation of the transition into the 
labor force and postsecondary education after high school. The NELS:88 second follow-up resurveyed 
all students from the eighth-grade cohort including students who were identified as dropouts in 1990, and 
identified and surveyed those students who left school after the first follow-up. In addition, the freshening 
process was also implemented in the second follow-up, creating a representative sample of the twelfth- 
grade class of 1992 and making trend comparisons with the senior cohorts of both NLS-72 and HS&B 
possible. 


The third follow-up occurred in 1994, with most sample members in postsecondary education or 
in the labor market. The goals of the 1994 round were to provide data for trend comparisons with NLS-72 
and HS&B, and to continue cross-wave comparisons with previous NELS:88 rounds. The third follow-up 
permits researchers to assess the effect of eighth-grade and high school curricular experiences on 
postsecondary education choice. The third follow-up also provides the means by which access of 
individuals with different backgrounds to quality educational institutions can be examined. The third 
follow-up facilitates study of the influences of high school education experiences on postsecondary 
education and employment opportunities and choices. Labor force participation, postsecondary persistence, 
curricular progress, and family formation are further research topics which are explored by the third 
follow-up. Additionally, the third follow-up provides a basis for assessing how many dropouts have 
returned to school and by what route, and measures the access of dropouts to vocational training programs 
and to other postsecondary institutions. A fourth follow-up is tentatively scheduled to take place in 2000. 


. The process referred to here as "freshening" added students who were not in the base year sampling 
frame, either because they were not in the country or because they were not in eighth grade in the 
spring term of 1988. The 1990 freshening process provided a representative sample of students 
enrolled in tenth grade in the spring of 1990. The 1992 freshening process provided a representative 
sample of students enrolled in twelfth grade in the spring of 1992. 


ERIC 23 : 


NELS:88 Second Follow-Up 
Final Methodology Report 


1.3.1 NELS:88 Study Objectives 


NELS:88's major features include the planned integration of student, school dropout, school 
administrator, teacher, and parent studies; the initial concentration on an eighth-grade student cohort with 
follow-up at two year intervals; the inclusion of supplementary components to support analyses of 
geographically or demographically distinct subgroups; and the design linkages to previous longitudinal 
studies and other current studies. 


Multiple research and policy objectives are addressed through the NELS:88 design. The study is 
intended to produce a general purpose data set for the development and examination of federal educational 
policy. Part of its aim is to inform decision makers, education practitioners, and parents about the changes 
in the operation of the educational system over time, and the effects of various elements of the system on 
the lives of the individuals who pass through it. Specifically, NELS:88 focuses on a number of interrelated 
policy issues including: identification of school attributes associated with achievement; the transition of 
different types of students from eighth grade to secondary school; the transition of secondary students to 
postsecondary education or the work force; the influence of ability grouping and program type on future 
educational experiences and achievements; determinants of dropping out of the educational system; and 
changes in educational practices over time. One of the defining features of NELS:88 is the extensive 
attention it gives to the role of parents. The second follow-up parent survey gathered data on the effect 
of parents’ attitudes and behaviors on educational or career choices, financial preparation for postsecondary 
education, the correlates of active parental involvement in the school, and the parent's role in the 
educational success of their children. Appendix R of this report provides a matrix of key policy issues of 
education research in relation to the content of the second follow-up student, dropout, school, parent, and 
teacher instruments. 


The NELS:88 design enables researchers to conduct analyses on three principal levels: cross- 
wave, cross-sectional at a single time point, and cross-cohort by comparing NELS:88 findings to those of 
HS&B and NLS-72. The first of these levels provides NELS:88 with its primary objective: to serve the 
purposes of longitudinal measurement. The sampling and data collection designs give priority to 
maintaining and surveying a substantial number of base year sample members, as well as to sustaining 
overlapping but analytically distinct cohorts of sophomores and seniors.? Users of NELS:88 data can study 
the effect of a wide variety of factors on students’ educational and professional attainment. The 
longitudinal data gathered from students, and augmented through school administrator, teacher, parent, and 
academic transcripts, accounts of students' progression and development, facilitate scrutiny of various 
facets of students’ lives—their problems and concerns, their relationships with parents, peers, and teachers, 
and the characteristics of their schools—and permit examination of the impact of these factors on social, 
behavioral, and educational development. 


The second analytic level within NELS:88 is cross-sectional. By beginning with a cross-section 
of 1988 eighth graders, following a substantial subsample of these students at two-year intervals, and 
freshening the 1990 and 1992 samples to obtain representative national cross-sections of tenth and twelfth 
graders, the study also provides a statistical profile of America's eighth graders, high school sophomores, 
and high school seniors. Figure 1-3 depicts the components in each wave of NELS:88, while figure 1-4 
illustrates the sample design for the base year through the third follow-up. 


7 Sample freshening in the first follow-up ensured the existence of a nationally representative 
sophomore cohort as well. A// 1990 tenth graders have been retained in the 1992 sample. 
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Finally, NELS:88 has been designed to provide researchers with data for drawing comparisons 
with previous NCES longitudinal studies. After the release of NELS:88 first follow-up data, researchers 
were able to conduct trend analyses with the 1980 sophomore cohort of HS&B. With completion of the 
NELS:88 second follow-up, comparisons may be made among NELS:88, HS&B, and NLS-72 senior 
cohorts, as well as, through comparison of data from the NELS:88 transcript component with transcript 
data from HS&B and NAEP, the senior classes of 1982, 1987, 1990, and 1994. To facilitate cross-cohort 
comparisons, many of the content areas contained in the HS&B base year survey were repeated in each 
wave of NELS:88, and data processing and file conventions have been kept consistent, to the maximum 
extent feasible, with HS&B and NLS-72. For users specifically interested in conducting trend analyses of 
NLS-72, HS&B and NELS:88 data, further information on content and design similarities and differences 
between these three studies is presented in appendix D of the NELS:88 Second Follow-Up Student User's 
Manual, and appendix E of the same manual provides information on the specific items which were used 
across these studies. Appendices M and N of NELS:88 Second Follow-Up Student User's Manual the 
provide an overview of the content areas of the second follow-up student, dropout, school, parent, and 
teacher components. 


1.3.2 Base Year Study and Sample Design 


The base year study design comprised four components: surveys and tests of students, and surveys 
of school administrators, teachers, and parents. A student questionnaire gathered information about basic 
background variables and a range of other topics including school work, educational and occupational 
aspirations, and social relationships. Students also completed a series of curriculum-sensitive cognitive 
tests to measure educational achievement and cognitive growth between eighth and twelfth grades in four 
subject areas--reading, mathematics, science, and social studies (history/geography/civics). One parent 
of each student was asked to respond to a parent survey intended to measure parental aspirations for 
children, family willingness to commit resources to children's education, the home educational support 
system, and other family characteristics relevant to achievement. Selected teachers in two of the four 
subject areas completed a teacher questionnaire designed to collect data about school and teacher 
characteristics, evaluations of the selected students, course content, and classroom teaching practices. 
Finally, a school administrator questionnaire was completed by school principals. It gathered descriptive 
information about the school's teaching staff, the school climate, characteristics of the student body, and 
school policies and offerings. 


In the NELS:88 base year, a two-stage stratified probability design was used to select a nationally 
representative sample of eighth-grade schools and students. Schools constituted the primary sampling unit; 
the target sample size for schools was 1,032. A pool of 1,032 schools was selected through stratified 
sampling with probability of selection proportional to eighth-grade size and with oversampling of private 
schools. A pool of 1,032 replacement schools was selected by the same method. Of the 1,032 initial 
selections, 30 proved to be ineligible. Of the 1,002 eligible selections, 698 participated. An additional 
359 schools (supplied by alternative selections available from the replacement pool) also participated, for 
a total school sample of 1,057 cooperating schools, of which 1,052 schools (815 public schools and 237 
private schools) contributed usable student data. For 1,035 of these 1,052 schools, both student and school 
administrator data were received. In the NELS:88 base year design, students were the secondary sampling 
unit. The second stage, student sampling, produced a random selection of 26,432 students among 
participating sampled schools, resulting in participation by 24,599 spring term 1988 eighth graders. On 
average, each of the participating schools was represented by twenty-three student participants. Additional 
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information about the base year sample design is provided in the NELS:88 Base Year Sample Design 
Report.* 


1.3.3 First Follow-Up Core Study and Sample Design 


The first follow-up of NELS:88 comprised the same components as the base year study, with the 
exception of the parent survey, which was not repeated in the 1990 round. In addition, three new 
components—the dropout study, base year ineligible study, and High School Effectiveness Study—were 
initiated in the first follow-up, and a freshened sample was added to the student component. As in the base 
year, students were asked to complete a questionnaire and cognitive test. The cognitive test was designed 
to measure tenth-grade achievement and cognitive growth between 1988 and 1990 in the subject areas of 
mathematics, science, reading, and social studies (history/geography/civics). The student questionnaire 
collected basic background information, and asked students about such topics as their school and home 
environments, participation in classes and extra-curricular activities, current jobs, their goals and 
aspirations, and opinions about themselves. Following the base year design, two teachers of each student 
were asked to complete a teacher questionnaire, and a school administrator questionnaire was completed 
by school principals. First-time participants in'NELS:88—including students just added to the cohort 
through the sample freshening process, base year ineligibles who became eligible in the first follow-up, 
and base year nonrespondents who did participate in the first follow-up—completed a new student 
supplement, containing basic demographic items which were asked in the base year but not repeated in the 
first follow-up. The first follow-up also surveyed and, when possible, tested youths who had dropped out 
of school at some point between the spring term of the 1987-88 school year and that of the 1989-90 school 
year. The dropout questionnaire collected information on a wide range of subjects, including reasons for 
leaving school, school experiences, absenteeism, family formation, plans for the future, employment, 
attitudes and self-concept, and home environment. 


The selection of students was implemented in three steps. The first step of sampling involved the 
selection of 21,474 students who were in the eighth-grade NELS:88 sample in 1988.5 Because some 
sophomores in 1990 were not in the country or were not in the eighth grade in the spring term of 1988, 
the representative subsample of the eighth-grade cohort was augmented through a second step of sampling 
called freshening. The goal was to provide a representative sample of students enrolled in the tenth grade 
in the 1989-90 school year. Freshening added 1,229 tenth graders (of whom 1,043 were found to be 
eligible and retained after final subsampling) who were not contained in the base year sampling frame. A 
third step stemmed from the base year ineligible (BYI) study, which was added to the first follow-up in : 
order to ascertain the 1990 school enrollment status and the 1990 NELS:88 eligibility status of students who 
were excluded from the base year survey due to a language barrier or physical or mental disability which 
precluded them from completing a questionnaire and cognitive test. Any eligible students were included 
in both the first and second follow-up studies. Thus, the 1990 sophomore cohort consists of 1990 
sophomores, first follow-up freshened students, and ineligible base year students who were deemed eligible 
in the first follow-up. 


be Spencer, B.D.; Frankel, M.R.; Ingels, $.J.; Rasinski, K.A.; Tourangeau, R.E.; August 1990; NCES 90- 
463, ERIC ED 325-502. 


5 This includes students who were base-year nonrespondents, as well as approximately 2,400 U.S. 
Department of Education Office of Bilingual Education and Minority Languages Affairs (OBEMLA) 
sponsored sample members. 
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In addition to the BYI study, the High School Effectiveness Study (HSES), designed to sustain 
analyses of school effectiveness issues, was conducted in conjunction with the first follow-up. The within- 
school student sample of 247 participating first follow-up high schools in the thirty largest metropolitan 
Statistical areas was augmented to produce a probability sample of both schools and students within the 
framework of the primary longitudinal study. 


1.3.4 Second Follow-Up Core Study and Sample Design 


The NELS:88 second follow-up repeated all components of the first follow-up study. In addition, 
the parent component was included once again in the second follow-up. Two new components—the 
transcript and course offerings components—were initiated in the second follow-up. The course offerings 
component was implemented as a part of the school effectiveness study (HSES). The transcript component 
was undertaken for sample members as described in section 1.3.5. Sample freshening was also 
implemented in the second follow-up to provide a representative sample of students enrolled in the twelfth 
grade during the spring term of the 1991-1992 school year. 


As in the previous waves, students were asked to complete a questionnaire and cognitive test. The 
cognitive test was designed to measure twelfth-grade achievement and cognitive growth between 1988 and 
1992 in the subject areas of mathematics, science, reading, and social studies (history/citizenship/ 
geography). The student questionnaire asked students about such topics as academic achievement; student 
perceptions and feelings about their curriculum and school, family structure and environment; social 
relations; aspirations, attitudes, and values, especially as they relate to high school and occupational or 
postsecondary educational plans. The student questionnaire also gathered data about the family decision- 
making structure during the critical transition from secondary school to postsecondary education or the 
work environment. The student questionnaire contained a sire first follow-up sample in the 1992 round 
provides a maximally efficient sample for the NELS:88 second follow-up while satisfying researchers who 
are interested in maximizing the presence in the study of rare policy-relevant populations. 


The student sample was then augmented through freshening at the NELS:88 selected schools, the 
aim of which was to provide a representative sample of students enrolled in the twelfth grade during the 
spring term of the 1991-92 school year. Freshening added an additional 364 twelfth graders (of whom 243 
were deemed eligible) who were not contained in either the base year or first follow-up sampling frames.° 
Additional information about the second follow-up sample design is provided in chapter III of this manual 
and in the NELS:88 Base Year to Second Follow-Up Sampling Design, Weighting, and Estimation Report. 
Most in-school survey sessions were held from January through March 1992, though a few took place as 
late as June 1992. Dropout data collection occurred between January and October 1992. 


1.3.5 Second Follow-Up Design Enhancements 


Two new components, the transcript and the High School Effectiveness Study course offerings 
components, were conducted in the NELS:88 second follow-up. These components provide archival data 
which describe the academic experience of high school students and the curricula offered by their schools. 
The complete high school transcript record was collected for 1) the contextual sample—students attending 


. Of the 364 freshened students, 76 were sampling errors, and became ineligible through questionnaire 
data; 15 dropped out of school between the sampling effort and data collection (these 15 are found 
only on the privileged use student file); 13 were out of scope due to language barrier, moved out of 
the country, or were deceased; 9 were ineligible due to mental or physical incapacity; and the status 
could not be collected for 8 cases. 
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sampled schools in the spring of 1992; 2) all dropouts, dropouts in alternative programs, and early 
graduates, regardless of school affiliation; and 3) triple ineligibles enrolled in the twelfth grade in the spring 
of 1992, regardless of school affiliation. (Triple ineligibles are 1988 eighth graders who were ineligible 
for the base year, first follow-up, and second follow-up surveys due to mental or physical disability, or 
language barrier.) NELS:88 course-taking data will provide not only a baseline against which future 
student outcome measures can be compared, but will illuminate trends when contrasted to the 1982 HS&B 
high school transcript study, the 1987 National Assessment of Educational Progress (NAEP) transcript 
study, and the 1990 and 1994 NAEP transcript studies. The course offerings component provides 
curriculum data from the 1992 High School Effectiveness Study schools through which school effects on 
student outcomes can be studied. 


The High School Effectiveness Study (HSES) was added to NELS:88 as a part of the first follow- 
up to provide a generalizable sample of tenth-grade schools, with a sizable and representative within-school 
sample of students, through which longitudinal school-level analysis (comparable to 1980-82 HS&B 
sophomore cohort analysis) could be conducted. In the HSES 1990 baseline, permission to conduct the 
study was gained from 251 schools and 247 of those schools were final 1990 and 1992 HSES participants. 
The HSES 1992 followback study was enhanced by the addition of archival data collected by the new 
course offerings component, and was further augmented by the administration of constructed response tests 
in science and mathematics in HSES schools. For HSES sample members who were also NELS:88 base 
year respondents, a 1988 through 1992 HSES panel weight was developed; links on the HSES student-level 
data file permit users to merge NELS:88 base year data with HSES baseline and followback data for these 
sample members. 


1.4 NELS:88 Sponsors 


The NELS:88 sponsor, the U.S. Department of Education's National Center for Education 
Statistics (NCES), provided federal agencies, states, and educational institutions with an opportunity to 
expand the scope of the base year, first follow-up, and second follow-up studies and enrich them through 
a variety of means. Enhancements sponsored by various groups included: sample supplements for states 
to provide representative state samples, oversamples of specific student groups, supplemental questions for 
various data collection instruments, and supplemental questionnaires. 


1.4.1 Sample Supplements and Augmentations 


Sample supplements and augmentations for the second follow-up were sponsored by various 
sources. The National Science Foundation (NSF) sponsored the core study teacher component, while 
NCES funded administration of the teacher survey in the High School Effectiveness Study. The National 
Science Foundation also sponsored a validation study of teacher-supplied curriculum indicators data in a 
sample of NELS:88 schools (see Burstein et al. 1995 for a description of the study and its results), and, 
in High School Effectiveness Study schools, experimental administration of science and mathematics 
constructed response tests (see Pollack & Rock, 1996, for more details and a summary of findings). The 
U.S. Department of Education's Office of Bilingual Education and Minority Languages Affairs (OBEMLA) 
provided funds in the base year for oversampling Hispanic and Asian-Pacific Islander students, and for 
disproportionately retaining Hispanic, Asian-Pacific Islander, and American Indian students in the 1990 
and 1992 follow-ups. The High School Effectiveness Study (HSES) was begun in 1990 with funds from 
the MacArthur Foundation and from NCES. For each wave of NELS:88, all survey instruments and 
cognitive tests were administered to the core study (which included the OBEMLA oversample) and 
augmentation samples in an identical fashion, some by personal interviews, and others by telephone. 
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1.4.2 Instrument Supplements 


The NELS:88 second follow-up instruments were supplemented in various ways by federal 
agencies. The National Science Foundation (NSF) sponsored supplemental mathematics and science items 
on the student questionnaire and the High School Effectiveness Study constructed response tests in science 
and mathematics. The U.S. Department of Education's Office of Bilingual Education and Minority 
Languages Affairs (OBEMLA), added questions about minority language use patterns and bilingual 
programs to survey instruments. 


1.5 NELS:88 Data and Documentation 


NELS:88 base year, first follow-up, and second follow-up data are available in both public use 
and privileged use versions on both magnetic tape and compact disc (CD-ROM). While this manual is 
specifically designed for use with the public release files, it is also appropriate for use with the privileged 
use data. 


Because multilevel microdata carries with it some risk of statistical disclosure of institutional or 
individual identities, the NELS:88 data have been extensively analyzed to determine which data elements, 
when used alone, in conjunction with other key variables, or in conjunction with public external sources 
such as school universe files, have significant disclosure potential. Variables that were found to pose 
significant disclosure risks were suppressed or altered to remove or substantially reduce such risks. For 
example, in some cases, continuous variables have been recast as categorical variables, or fine-grained 
categorical variables have been more grossly recategorized. 


In a few instances, data elements have been suppressed or changed. Because of this, a particular 
school or individual student might be characterized in terms of a certain variable on the privileged use 
version of the NELS:88 data, but be coded to missing on the public files, coded to an adjacent response 
category, or included in a code which collapsed two or more response categories. These suppressions and 
recodes have been clearly labeled in the codebooks included in each second follow-up data file user's 
manual. Refer to chapter V of this report for a complete discussion of the steps implemented to ensure the 
confidentiality of both schools and students in NELS:88. 


While confidentiality considerations justify these alterations of the data, some of these protections 
against disclosure may reduce the analysis potential of certain variables in the data set. For example, when, 
only ranges of percentages are given for a variable, threshold points that may be important for some 
analyses may be obscured, or nonlinearities in relationships hidden. No matter how thoughtfully 
continuous variables are transformed into categorical form, different cut points for the categories may be 
desirable, depending on one's particular analytic purposes. While most suppressed data will have only a 
negligible effect on most analyses, there are times when the suppressed information is critical. For this 
reason, NCES also makes privileged use data files available to qualified researchers with a proven need 
for the data in its privileged use form. To obtain the privileged use data, it is necessary for an organization 
to obtain a licensure agreement from NCES. The agreement must be signed by the principal investigator 
and by someone authorized to commit the organization to the legal requirements. In addition, each 
professional or technical staff member with access to the data must sign and have notarized an affidavit of 
nondisclosure. (Refer to section 7.3.2 of the NELS:88 Second Follow-Up: Student Component Data File 
User's Manual for instructions for obtaining access to the NELS:88 privileged use data files.) 
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1.5.1 Base Year through Second Follow-Up Data Files and Documentation 


Base year, first follow-up, and second follow-up files have been released both as magnetic tapes 
for a single wave as well as on CD-ROM with supporting electronic codebooks which encompass multiple 
waves. This section covers the base year and first follow-up data files released at the time of these waves, 
and then describes the different base year to second follow-up electronic codebooks that are available. 
Appendix P lists other NELS:88 documentation, including an in-depth assessment of sampling and non- 
sampling error, the sampling design, the psychometric properties of the cognitive tests, and various analysis 
reports. 


Base Year Data Files and Documentation. Four public release tapes were produced for the 
NELS:88 base year study, one for each study component--the student, school, teacher, and parent. The 
base year data files were released again as a part of deliverables for the first follow-up, second follow-up, 
and third follow-up surveys. A data file user's manual was produced for each of the public release data 
tapes.’ Additional forms of documentation produced include the NELS:88 Base Year Sample Design Report 
which assesses the sampling procedures for the base year survey.? The Psychometric Report for the 
NELS-88 Base Year Test Battery gives an in-depth description of the rationale, development, and statistical 
properties of the eighth-grade cognitive test battery.2 The NELS:88 Base Year Final Technical Report 
provides detailed documentation of the methodology of the survey.'° Finally, Quality of the Responses of 
Eighth-Grade Students in NELS:88 documents the reliability and validity of student responses.'' A number 
of additional NELS:88 analysis reports and special tabulations are available from NCES. Information on 
published and planned future reports and tabulations is listed in appendix P of this report. 


First Follow-Up Data Files and Documentation. Four public and privileged use data files were 
produced for the NELS:88 first follow-up, one for each study component—the student, dropout, school, 
and teacher surveys.'? As with the base year data files, a data user's manual was provided for use with 
each public release first follow-up data file.’ The NELS-:88 First Follow-Up: Student Component Data File 
User's Manual encompasses both the 1988 and 1990 waves of the study. An expanded sample file for first 
follow-up sample members has also been created. Refer to Section 1.6.7 in this manual. 


z Ingels, S.J.; Abraham, S.Y.; Rasinski, K.A.; Karr, R.; Spencer, B.D.; Frankel, M.R. March 1990; NCES 
90-464, 90-466, 90-482 (ERIC ED 322-223), 90-484 (ERIC ED 322-222). 


° Spencer, B.D.; Frankel, M.R.; Ingels, S.J.; Rasinski, K.A.; Tourangeau, R.E. August 1990; NCES 90- 
463 (ERIC ED 325-502). 


. Rock, D.A., and Pollack, J.M. April 1991; NCES 91-468 (ERIC ED 334-241). 

10  Ingels, S.J.; Rasinski, K.A.; Frankel, M.R.; Spencer, B.D.; Buckley, P.; 1990; Chicago: NORC. 
"Kaufman, P.; Rasinski, K.A. September 1991; NCES 91-48 (ERIC ED 339-722). 

12 The high school effectiveness study data is a combined first and second follow-up release. 


‘3 Ingels, S.J.; Scott, L.A.; Lindmark, J.T.; Frankel, M.R.; Myers, S.L. April 1992; NCES 92-030 (ERIC 
ED 347-780), 92-083, 92-084, 92-085. 
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Further first follow-up documentation, including an assessment of sampling and the psychometric 
properties of the cognitive tests is reported in the NELS:88 First Follow-Up Final Technical Report."* 
Special reports and tabulations based on first follow-up findings have either been published or are in 
preparation at this time. These publications and their estimated release dates are listed in appendix P of this 
report. 


In the spring of 1993 the public use student, school, and teacher data from the base year and first 
follow-up waves of NELS:88 were released on CD-ROM with an electronic codebook. Also included on 
the 1993 CD-ROM and supported by the electronic codebook are public use data from the base year parent 
survey and dropout data from the first follow-up. The electronic codebook is MS-DOS based and menu 
driven. This on-line codebook system allows PC or PC-compatible computer users to: 


e search a list of relevant variables based on key words or variable names; 

e view frequencies for each variable; 

e view question text; 

e write SAS or SPSS control card files which can be used to construct a data system file; 
and, 

e generate a codebook of selected variables. 


Documentation includes an instruction guide to codebook operation and a technical appendix which outlines 
computer system requirements for codebook use. 


As with the base year data files, the first follow-up files were also released with an electronic 
codebook on CD-ROM with second and third follow-up products in 1994 and 1996. 


Second Follow-Up Data Files and Documentation. Six data file user's manuals have been 
produced for the NELS:88 second follow-up components: student, dropout, school, teacher, parent, and 
transcript. Each manual furnishes the user with general information and documentation both about 
NELS:88 and a specific data file. Although the student, dropout, school, teacher, and parent user's 
manuals are written for use with the public release data files, they may also be used with the privileged use 
files. A number of additional NELS:88 second follow-up methodological reports are available from NCES, 
including the NELS:88 Base Year to Second Follow-up Psychometric Report (Rock & Pollack, 1995), the 
NELS:88 Base Year to Second Follow-Up Sampling Design, Weighting and Estimation Report (Ingels, Scott 
& Frankel, 1996), Sample Exclusion in NELS:88: Characteristics of Base Year Ineligible Students; 
Changes in Eligibility Status after Four Years (Ingels, 1996) and the NELS:88 Survey Item Evaluation 
Report (McLaughlin & Cohen, forthcoming spring 1997). Information on other published and planned 
future reports and tabulations is listed in appendix P of this report. 


The second follow-up. magnetic tapes contain files for all components of the second follow-up 


survey, as well as updated base year and first follow-up files. The cognitive test scores have been rescaled 
for the second follow-up release of the base year, first follow-up, and second follow-up files. 


%*  Ingels S.J., Scott L.A., Rock D., Pollack J., Rasinski K.; Oct. 1994; NCES 94-632 (ERIC ED 379-315) 
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1.5.2 Base Year through Second Follow-up Data Files and ECBs on CD-ROM. 


The base year through second follow-up files and documentation are available on two different CD- 
ROMs, with supporting ECBs. The first was released in 1994 and includes all base year, first follow-up, 
and second follow-up files, including the rescaled cognitive test scores. The ECB included on the CD- 
ROM features windows with both weighted and unweighted frequencies and percentages and is organized 
at the level of the student, first by component (such as student, dropout, and school) and then by wave of 
the study (starting with the base year). A user's guide is available for this ECB and CD-ROM product. 


The base year to second follow-up datasets included on the 1994 release were also released on CD- 
ROM in 1996, with an accompanying ECB, under the third follow-up. Unlike the 1994 release, datasets 
with the same unit of analysis were combined for the 1996 release to create files with multiple records per 
case. The 1996 base year through second follow-up student-level file, for example, incorporates data from 
15 NELS:88 components, including base year, first follow-up, and second follow-up student, parent, 
teacher, and school (at the level of the student) questionnaire data. The 1996 files also include early 
graduate supplement data and, on the restricted-use CD-ROM, student-level and course-level transcript 
data, item-level cognitive test data, links to external school and district files, and selected zipcode-level 
1990 Census items for NELS:88 schools. The ECB created for the 1996 combined files features 
unweighted frequencies and valid percentages and all of the other features of the 1994 ECB. 


1.5.3 HSES Baseline and Followback Data Files and ECB on CD-ROM. 


In 1995 a CD-ROM was produced for the High School Effectiveness Study, including both the 
1990 and 1992 waves of HSES and all HSES components (student—including both multiple choice and 
constructed response test data, school administrator, teacher, parent, transcript, and course offerings). 
Like the 1996 release of the base year to second follow-up NELS:88 data, datasets with the same unit of 
analysis were combined to create files with multiple records per case. The HSES files are supported by 
an electronic codebook system included on the CD-ROM. The NELS:88 High School Effectiveness Study: 
Data File User's Manual provides a complete description of the HSES data files. 


1.6 The Extended NELS:88 Database 


In addition to the core sample and survey described in the main text, several other supplemental 
components were undertaken and data files created under the auspices of NELS:88. These files are 
available as individual files on magnetic media from NCES. The data are also available on the 1996 CD- 
ROM release of the base year through second follow-up data. On the 1996 CD-ROM, data from the 
extended database have been integrated with the core NELS:88 data where possible. 


The extended NELS:88 database comprises the following supplements and files: 


e The Enhancement Survey of NELS:88 Middle Grades' Practices, a supplement of base 
year school principals, was conducted in the fall of 1989, following the base year. 


e The Christian Schools Supplement, a supplement of Reformed Christian Schools, was 
conducted in the base year and second follow-up. 


e The early graduate supplement file contains additional data, collected in the second 
follow-up, for NELS:88 students who graduated (received a high school diploma or a 
GED) before the spring of 1992. 
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e The cognitive test item data files contain sample members' responses to items on the 
base year, first follow-up, and second follow-up multiple choice cognitive test batteries. 


e The second follow-up universe file contains variables that indicate sample member status 
in each wave of NELS:88 for every student sample member who has appeared on a base 
year through second follow-up file. 


e The expanded sample file, containing school and student information for both eligible and 
ineligible members of the eighth and tenth grade cohorts, permits researchers to generate 
more accurate dropout estimates for the eighth and tenth grade cohorts and to explore the 
magnitude of bias on key estimates associated with student exclusion or ineligibility. 


e The NELS:88-HS&B 1990/1980 equated math score file allows comparison of the 
mathematics performance of 1990 NELS:88 sophomores with the performance of the 1980 
HS&B sophomore cohort. 


* The NELS:88 1990 Census data files contain selected zipcode-level variables from the 
1990 Census tapes for the NELS:88 base year through second follow-up responding school 
samples. School location zipcodes were used to link schools to zipcode-level Census data. 


s The NELS:88 QED-CCD-SDDB link files includes variables enabling researchers to link 
NELS:88 schools to external school and district frames, including the Common Core of 
Data (CCD), the School District Data Book (SDDB), and the Quality Education Data, Inc. 
(QED), files. 


e The NELS:88 QED district and school data files contain variables characterizing the 
pubiic districts, Catholic dioceses and schools of all types that participated in the NELS:88 
base year, first follow-up and second follow-up surveys. These files are subsets of the 
master files provided by Quality Education Data, Inc. (QED) of Denver, Colorado and 
used in each survey wave for sampling or as a source of contacting information 


Of the extended database components, all but the early graduate file and the NELS:88 1990/HS&B 
1980 equated math score file are available only to licensed researchers. Each component is described in 
detail below. Additional documentation on selected components is included in appendices A through E. 
Some additional data files, such as state supplements, the base year math and science teacher postsecondary 
education transcripts files, and the raw weights file, do not appear on the extended database. However, 
a brief description of the teacher postsecondary transcripts and raw weights files appears at the end of this 
section. 


1.6.1 Enhancement Survey of NELS:88 Middle Grades' Practices 


The Survey of Middle Grades Practices enhanced the NELS:88 base year school questionnaire by 
collecting new information to monitor middle grades reform in the schools attended by NELS:88 eighth 
graders. The questionnaire for this supplemental survey was designed by the Center for Research on 
Effective Schooling for Disadvantaged Students (CDS) of the Johns Hopkins University. The survey was 
funded by the Office of Educational Research and Improvement, U.S. Department of Education, and the 
data collection was conducted by NORC. The school principals who provided base year information in 

» the NELS:88 school questionnaire were asked to participate in this enhancement survey between late 
October 1988 and February 1989. The enhancement survey augmented the information in the base year 
school administrator questionnaire with additional information on school organization, guidance and 
advisory periods, rewards and evaluations, curriculum and instructional practices, interdisciplinary teams 
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of teachers, transitions and articulation practices, involvement of parents, and other practices recommended 
for middle grades reform. The enhancement questionnaire is reproduced in appendix F of the NELS:88 
Second Follow-Up: School Component Data File User's Manual. 


The enhancement questionnaire was sent to all 1,057 participating base year schools (including five 
schools later removed from the sample because of loss of usable data in transit). Mail questionnaires were 
completed by 826 principals and an abbreviated telephone interview by 182 principals. Because of the high 
response rate, a separate weight was not created for enhancement survey schools. While a very close 
approximation of weighted school values can be computed by applying BYQWT, weights are missing for 
21 schools for which there is an enhancement questionnaire but no spring 1988 school questionnaire. The 
data file includes the principal’s responses, a variable (SOURCEDA) indicating whether the principal 
completed the mail questionnaire or the abbreviated telephone follow-up, the base year ID (SCH_ID) so 
that the data can be linked to the other NELS:88 data files; and the base year school weight (BYQWT). 


1.6.2 Christian Schools Supplement (CSS) 


In 1988, a sample of Reformed Christian schools that were members of the Christian Schools 
International (CSI) Organization was drawn to supplement the NELS:88 base year school sample. The 
sample was selected from CSI schools with probability proportional to eighth-grade size. Two 
disproportionately large school units were double-sampled. Of the initially contacted 58 schools, 41 
schools agreed to participate. (Due to the double-sampling of the two schools, the number of sampling 
units was 43.) The student sample drawn from the selected CSI schools constitutes a nationally 
representative sample of eighth graders attending CSI schools in 1988 and supports both cross-sectional 
and longitudinal analyses. Sampled students and their parents, teachers, and school administrators were 
surveyed in the spring of 1988, during the NELS:88 base year. Students completed both the cognitive test 
battery and the student questionnaire during the in-school survey sessions held in their schools. Base year 
CSS sample members still enrolled in school, their school administrators, and their parents were surveyed 
again in the spring of 1992, during the NELS:88 second follow-up. Instruments used in the 1988 and 1992 
CSS surveys were identical to those completed in the core NELS:88 base year and second follow-up 
surveys. (CSI schools also constitute a separately analyzable sampling stratum within the NCES Schools 
and Staffing Survey.) 


1.6.3 Early Graduate Supplement 


The early graduate supplement to the second follow-up student questionnaire was included for 
persons who had already completed high school at the time of the second follow-up data collection during 
the spring of 1992. Specifically, early graduate supplement data are provided for respondents who: 


e completed the main portion of the second follow-up student questionnaire; 


e answered "Already graduated” to Q. 6A in the main portion of the questionnaire ("What 
grade are you in?"); and 


e answered at least one item in the early graduate supplement (Q. 114 - Q. 127B of the 
second follow-up student questionnaire). 


The NELS:88 supplement paralleled the High School and Beyond (HS&B) early graduate 
supplement and collected information about when the student graduated, why he or she chose to graduate 
early and who helped in making the decision and the student's activities since early graduation (continuing 
his/her education, working, participating in a training program, actively serving in the military, etc.) If 
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the student attended a two- or four-year college or vocational school, additional information was sought 
about when, where and how often the student attended the school. If the student worked, information about 
the type and length of employment was requested. The NELS:88 early graduate supplement differs from 
the HS&B supplement in one respect: NELS:88 included in the early graduate sample sample members 
who had graduated by alternative means, such as the GED, whereas HS&B did not. Early graduates who 
earned a GED can be separated from those who earned a high school diploma to compare NELS:88 and 
HS&B early graduates, using responses to NELS:88 second follow-up student questionnaire item F2S6B. 


1.6.4 Cognitive Test Item Data 


The three cognitive test item files contain raw (unscored) choices selected by test takers in the 
NELS:88 base year, first follow-up, and second follow-up.’ In each of the three waves, subsets of test items 
were selected from an overall pool for each of the four subject areas (reading, mathematics, science, and 
history/citizenship/geography) to make up the test forms administered to survey participants in that year. 
The overlap among the test forms allowed the development of a common score scale that could measure 
change over time even though participants answered different assortments of test questions at each 
administration. In the base year, all participants received the same test form. On the basis of their 
performance in the base year, students were assigned reading and math tests of different average difficulty 
in the first follow-up in order to increase accuracy of measurement. Similarly, second follow-up reading 
and math tests were assigned on the basis of performance in the first follow-up. There were two levels of 
the reading test and three levels of the math test in each of the latter two years. (In the first and second 
follow-up surveys, freshened students and prior-round nonrespondents were assigned the low-difficulty 
reading test and the middle-difficulty math test.) 


Users who have access to the original test booklets may wish to identify the actual test questions 
that correspond to the positions in the item pool. (Test booklets are available from NCES on written 
request for approved research; interested users should contact Ralph Lee, 202/219-1732.) Other analyses 
may simply require knowing the order in which the test items were administered in each form. 
Documentation accompanying the file, and included in appendix A of this report, shows the actual location 
in the original booklets of each of the re-ordered items in the file. 


1.6.5 Second Follow-Up Universe File 


The second follow-up universe file includes records for all cases that have been delivered on the 
NELS:88 base year through second follow-up student-level data files. The universe file includes cases 
from the base year, first follow-up redelivery, and second follow-up restricted-use student files, the second 
follow-up restricted-use transcript file, and the second follow-up expanded sample file. (The universe file 
does not include cases that were in the original first follow-up delivery file that were not included in the 
first follow-up redelivery file, nor does it include base year or second follow-up Christian School 
Supplement cases.) Variables on the universe file indicate how students entered the NELS:88 sample and 
also indicate sample member enrollment and eligibility status in each of the three waves, base year, first 
follow-up, and second follow-up . 


1.6.6 NELS:88 1990/HS&B 1980 Equated Math Scores 


HS&B and NELS:88 Mathematics Tests. The HS&B sophomore cohort mathematics test 
administered in 1980 (and repeated in 1982) comprised thirty-eight items, with twenty-one minutes allowed 
for completion. The items consisted of quantitative comparisons in which the student indicated which of 
two quantities is greater, or asserted their equality or the lack of sufficient data to determine which quantity 
is greater. 
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The NELS:88 first follow-up mathematics test contained forty items, to be completed in 30 
minutes. This battery assessed both simple mathematical application skills and more advanced skills of 
comprehension and problem solving. As in HS&B, only multiple choice tests were administered. 
However, test items included word problems, graphs, quantitative comparisons (as in NLS-72 and HS&B), 
and geometric figures. Three versions of the mathematics test were developed for the first follow-up, 
varying in the level of difficulty. Assignment to a first follow-up mathematics test form was based on the 
respondent's base year math test results. 


HS&B-NELS:88 Test Equating. In order to compare the mathematics performance of the 1980 
HS&B sophomore cohort with that of the 1990 NELS:88 sophomores, it was necessary to put the 1980 
mathematics test scores on the same scale as the 1990 scores. The NELS:88 mathematics test was 
originally designed to be linked to the HS&B mathematics test scores. This was accomplished by including 
16 quantitative comparison items from the HS&B test in the NELS:88 test. The mathematics test was the 
only cognitive test in the NELS:88 battery that shared sufficient items with its counterpart measure in 
HS&B to enable a reliable cross-walk between the two scales. 


The linking was carried out by estimating the item response theory (IRT) parameters for the 
common items using the NELS:88 sophomore sample and then putting the remaining non-overlapping 
HS&B items on that scale. Before the final linking was carried out, the item traces for the common items 
were estimated separately for the two populations and compared to insure that they were "behaving" 
similarly in the two populations. A final check on the validity of the equating was carried out by inspecting 
subpopulation differences among the HS&B students after they were put on the same scale as the NELS:88 
cohort. If the linking worked as desired, then the relative differences that were found among the HS&B 
subpopulations on their original scales should not change when they were put on the new scaling. All 
subpopulation differences remained relatively invariant, indicating that the linking was successful. 


In 1994, the IRT scales for all three waves of the survey were recalculated using different 
procedures. However, the NELS:88-HS&B mathematics test equating scales were not recalculated. Thus, 
the NELS:88-HS&B equated math scores are on the same scale as the original NELS:88 scores that were 
released with the first follow-up data tapes. While they are not comparable to the rescaled scores 
calculated in 1994, the Pearson correlation coefficients for the original versus the rescaled math test scores 
are greater than 0.99. 


The NELS:88-HS&B equated math test scores for the 1980 HS&B sophomore cohort are available 
as a separate file. 


1.6.7 Expanded Sample File 


The NELS:88 second follow-up expanded sample file was constructed to allow licensed researchers 
to generate more accurate national dropout rate estimates for the eighth grade cohort as well as more 
accurate and HS&B-comparable sophomore cohort dropout statistics. In addition, the file can be used to 
more fully characterize students who were excluded from the NELS:88 base year sample—categories of 
students who typically have been excluded from national and state assessments—and to explore the biasing 
impact on estimates for the ideal target population that stem from ineligibility and exclusion rules. The 
NCES publication Dropout Rates in the United States: 1992 (NCES 93-464) illustrates one use of the 
expanded sample file. The methodological report Sample Exclusion in NELS:88: Characteristics of Base 
Year Ineligible Students; Changes in Eligibility Status After Four Years (NCES 95-724) also illustrates the 
uses of expanded sample data. Cases on the expanded sample file include the grade 8 and grade 10 cohort 
members who appear on the NELS:88 core restricted-use files, plus ineligible grade 8 or grade 10 cohort 
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members who have never before appeared on a NELS:88 core restricted-use file, except for the transcript 
component files. Included in the group of ineligible students appearing on the expanded sample file are 
base year ineligible (BYI) students who remained ineligible in the first and second follow-ups of NELS:88 
and students who were freshened in the first follow-up but were found to be ineligible and remained 
ineligible in the second follow-up. 


A number of variables have been specifically constructed for use with the expanded sample and 
are included on the file, including student and school background variables, enrollment and out-of-sequence 
indicators, a variable indicating reason for ineligibility for the student survey (if applicable), cohort flags 
and a statistical weight, FAEXPWT, which is the only weight that can be used with the expanded sample. 
The enrollment status indicators for the expanded sample, FIENREXP and F2ENREXP, include imputed 
values for cases with missing enrollment data. Only the variables created specifically for the expanded 
sample should be used with the sample. 


See appendix B for a detailed description of the expanded sample and expanded sample composites. 
1.6.8 NELS:88 1990 Census Data 


The school-level NELS:88 1990 Census data files contain selected 1990 zipcode-level Census 
characteristics for the schools participating in the NELS:88 base year, first follow-up and second follow-up 
school surveys. Census data aggregated at the zipcode level (from the STF3B zipcode-level Census files) 
were linked to NELS:88 schools by school zipcode, which does not appear on any NELS:88 files. The 
NELS:88 Census variables are structural characteristics that are intended to approximate the local 
community surrounding the school. (No empirical mapping of school community boundaries compared 
to zipcodes was undertaken for NELS:88). In the interest of standardization across zipcodes, the raw 
counts provided in Census tables have, for many variables, been used to calculate the proportion of zipcode 
residents displaying a given attribute (for example, the proportion of zipcode residents who are black). 
Researchers who wish to recalculate raw counts can easily do so using the data provided on the file. 


The following variables characterizing the school's zipcode are included on the files: 


e number of housing units; 
e number of residents; 
e four separate variables providing the percentage of zipcode residents living in areas 


Classified as: 1) rural farm; 2) rural not farm; 3) urban—in an urbanized area; or 4) 
urban—not in an urbanized area; it is not unusual for a single zipcode to include residents 
with different urbanicity classifications; 


e several ethnicity variables indicating the percentage of zipcode residents who are white, 
black, American Indian/Eskimo/Aleut, Asian or Pacific Islander, Hispanic (broken down 
into Mexican, Puerto Rican, Cuban and other Hispanic) or other ethnicity; 


e variables indicating the proportion of zipcode residents above and below the poverty level, 
by 12 age categories, as well as variables indicating the proportion of zipcode residents 


with income-to-poverty ratios within defined ranges; 


e median income for the zipcode. 


Oo. 21 


ERIC 42 


(<) 


ERIC 


[A Fuirtoxt Provided by ERIC 


NELS-88 Second Follow-Up 
Final Methodology Report 


Researchers should note that, instead of attempting to characterize each school's zipcode as urban 
or suburban or rural, as do the NELS:88 urbanicity variables, the Census scheme recognizes that diversity 
occurs even within small areas. It is not unusual to find that a single zipcode encompasses residents with 
different urbanicity classifications; for example, one zipcode may include some residents classified as rural- 
not farm and others classified as urban-not in an urbanized area. See appendix C for additional information 
on the NELS:88 variables derived from 1990 Census data. 


Three special student-level residential zipcode Census variable files have been created (1988, 
1990, and 1992), and are available to licensed users on approval of special application. The data files 
contain 715 variables from 1990 Census Summary Tape File 3B (STF3B) linked to home zipcodes for 
members of the eighth grade cohort in 1988, 1990, and 1992. There are a variety of computed measures 
on population characteristics, labor force participation, education, fertility and marriage, and 
income/poverty. A few examples of some of the specific variables taken from the 1990 Census at the 
residence zip code level include: percent of families in poverty, median family income, percent of 25+ 
year olds graduated from college, percent of males unemployed (overall and by sex and race), percent of 
mothers with children in the labor force, ratio of single males to single females, percent of births to women 
under age 20, and so on. Primarily because zip code boundaries may change over time, there are a few 
schools (55 out of 2,487) and students (1,619 out of 64,000 records) that could not be matched to the 
Census variables. In addition to the three files containing Census variables for the 1988-92 samples, there 
is a separate privileged use file that links student ID to residential zipcode. This file can be used by 
researchers to make their own selection of Census measures. 


1.6.9 NELS:88 QED-CCD-SDDB School Link Files 


The NELS:88 QED-CCD-SDDB school link files contain link variables that permit licensed 
researchers to merge the three waves of NELS:88 core school data with additional contextual variables on 
the school and district frames available from Quality Education Data (QED), Inc., and NCES (the Common 
Core of Data [CCD] and the School District Data Book [SDDB]). The QED frames include records for 
public and private schools and public districts and Catholic dioceses. The CCD frame includes records 
for public schools and districts, while the SDDB files are at the public district (agency) level. 


A wide range of information is available on the QED and CCD files. The QED files include 
information on grade span and enrollment size, the number of schools in a public district, instructional 
dollars per pupil, ethnic composition, urbanicity, and Orshansky percentile. FIPS county and metropolitan 
Statistical area (MSA) codes are also provided. Variables that appear on CCD school and district files 
include: number of teachers per school, school enrollment, school racial/ethnic distribution, diplomas 
awarded, selected 1990 Census variables from the SDDB (available at the district level only) and financial 
information for districts extracted from the Survey of School District Finances data files. 


The School District Data Book (SDDB), a CD-ROM product, is an unprecedented NCES resource 
for education research that provides thousands of 1990 Census variables and other data for all 15,274 
public school districts in the United States. In collaboration with the Council of Chief State School Officers 
and the States, NCES contracted with the Census Bureau to map the geography of public school districts 
to the Census TIGER files. The 1990 Census variables were then retabulated within those geographic 
boundaries. Results are available at school district, county (FIPS state and county codes are provided), 
state and national levels. The SDDB also includes CCD data for the academic year 1989-1990 and data 
from the 1989-1990 Survey of School District Finances. The SDDB CD-ROM includes software for 
manipulating the data. , 


See appendix D for detailed information on the NELS:88 QED-CCD-SDDB link variables. 
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1.6.10 NELS:88 QED District and School Files 


A total of six district and school files—one school and one district file per wave—derived from 
files purchased from Quality Education Data (QED) of Denver, Colorado are available on the 1996 
NELS:88 CD-ROM or on magnetic media. These files contain variables describing the characteristics of 
the public districts, Catholic dioceses and schools of all types that participated in the NELS:88 base year, 
first follow-up and second follow-up surveys. The QED files include information on grade span and 
enrollment size, the number of schools in a public district and instructional dollars per pupil. (QED 
collects and sells a broad range of information on all schools in the United States, including private schools. 
In addition to the research community, the QED client base includes purveyors of educational goods such 
as textbook publishers and hardware/software vendors.) The QED data may be merged with the 1996 
NELS:88 BY-F2 restricted-use school file, and subsequently the student-ievel file, for further investigation 
of contextual effects in the NELS:88 sample. The QED files may be merged with a -released 
NELS:88 files using the NELS:88 QED-CCD-SDDB link file as a crosswalk. 


The QED files have played an important role in NELS:88. The NELS:88 base year 
district/diocesan and school sampling frames for institutions with eighth grades were compiled by QED. 
The files used in the NELS:88 base year were leased from QED in 1987. In 1989, QED files were leased 
for the first follow-up, and in 1991 for the second follow-up. In the first and second follow-ups, the QED 
files were used not for sampling but were used as sources of contacting and locating information for 
districts and schools to which sampled NELS:88 students had dispersed by 1990 and 1992. QED itself 
maintains only files with current information; the files used in NELS:88 are no longer available from QED. 
QED has generously given NCES and NORC permission to release the QED data for NELS:88 schools 
and their districts/dioceses to researchers. 


Detailed documentation on the NELS:88 QED district and school files is included as appendix E. 
1.6.11 Files Not Included as Part of the NELS:88 Extended Database. 


Supplemental data (additional cases and sometimes additional questionnaire items) collected as part 
of state augmentations of the NELS:88 sample are not included on any NCES release. As indicated in 1.6.9 
above, special files linking student 1988-92 residential zipcodes to 1990 census data on population 
characteristics, labor force participation, education, fertility and marriage, and income and poverty, have 
not been included on the CD-ROM privileged use release. Nor are the NELS:88 raw weights, or base 
year teacher transcript files included on the NELS:88 extended data base CD-ROM. The raw weights for 
NELS:88 (design weights prior to nonresponse adjustment) are of potential interest for methodological 
analyses, while the college transcripts of base year science and math teachers have considerable analytic 
value. Both are described below. 


NELS:88 Raw Weights. The data file raw_wts.dat (September 1995) provides a single source for 
all of the raw weights (design weights prior to nonresponse adjustment) that were used in the creation of 
NELS:88 final weights—the nonresponse-adjusted student cross-sectional and panel weights for the base 
year through third follow-up rounds of NELS:88. In addition, the set of status variables known as the 
“universe variables” is included, along with IDs for all sample members who were included in the 1996 
base year through second follow-up privileged use delivery. 


There are ten raw weights created for NELS:88. STRAWWT is the base year raw weight and is 
non-zero for students who were in the base year sample; this weight was used in the creation of the student 
final weight, BYQWT. FIRAWWT is the first follow-up basic raw weight. Freshened students received 


Qo .. 43 23 


ERIC 


NELS-88 Second Follow-Up 
Final Methodology Report 


the FIRAWWT value of the student they were linked to in the freshening process. This weight was used 
in the creation of the first follow-up student final weights, FIQWT and FIPNLWT. F2RAWWT was the 
basic second follow-up raw student weight. This weight was used in the creation of FAQWT, F2PNLWT, 
and F2FIPNWT. 


Additional raw weights were created in the second follow-up to accommodate the contextual 
sample, the parent survey, and the transcript component. These weights are (respectively) FRRAWWTC, 
FZRAWWITP, and FARRAWWTT. 


In the third follow-up, the basic student raw weight was FSRAWWT, used to create the final 
(nonresponse-adjusted) weights F3QWT, F3PNLWT, F3FIPNWT, and F3F2PNWT. To accommodate 
the contextual (student linked to teacher-principal data), parent, and transcript sample, three further raw 
weights were created: FSRAWWTC, F3RAWWTP, and F3RAWWTT. 


Base Year Math-Science Teacher Postsecondary Education Transcripts. The purpose of the 
teacher transcript component of the NELS:88 base year teacher survey was to significantly extend the 
available measures on eighth grade science and mathematics teachers’ academic background and 
performance and pedagogical preparation. This component of NELS:88 was funded by the National 
Science Foundation and data collection was carried out by NORC's base year subcontractor, Westat, Inc. 
Information was abstracted from postsecondary transcripts about degrees (degree earned, cumulative grade 
point average, receipt of honors at graduation, month and year in which degree was earned), majors and 
minors, terms (including semester vs. quarter, start/end dates, grading system, and so on), and courses 
(department, course title, credits earned, type of grade, grade received). Majors, departments and courses 
were coded (normally to two digits only though to four digits for math or science courses) based on the 
Classification of Instructional Programs (CIP). Eight separate files are provided within the database—four 
files for the 737 science teachers and four files for the 1,066 mathematics teachers. The four files comprise 
degree files (containing general information about the teacher), major files (describing each major and 
minor), term files (providing information on each term), and course files (containing information on each 
course taken. The database is organized by teacher ID. A complete set of linking IDs was developed to 
allow for merges with the NELS:88 student and teacher data files. The teacher transcript files are not 
included in the NELS:88 extended database available in electronic codebook on CD-ROM. The National 
Science Foundation also sponsored, in the NELS:88 Second Follow-Up, a validity study of NELS:88 
teacher reports on instructional content, strategy and goals. While no analysis files are available from this 
study, results are summarized in Validating National Curriculum Indicators (L. Burstein et al., RAND, 
1995). 
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II. Data Collection Instruments 


This chapter provides a brief description of the form and content of the student, new student 
supplement, dropout, school administrator, teacher, and parent survey instruments and cognitive tests used 
in the base year and first and second follow-ups. The academic transcript component of the second follow- 
up is also described. 


Copies of the NELS:88 questionnaires and crosswalks of items repeated across survey rounds, can 
be found in the appendices to the NELS:88 data file user’s manuals. Appendices K through N of this 
report contain copies of the Spanish-language versions of the second follow-up student, dropout, and parent 
questionnaires and new student supplement, which were not included in the second follow-up data file 
user’s manuals. A content by process matrix of the base year through second follow-up cognitive tests is 
provided later in this chapter. A summary of second follow-up research constructs and corresponding 
questionnaire content appears as appendix R. (For base year and first follow-up research constructs and 
questionnaire content, see the respective user’s manuals.) 


2.1 Instrument Development = 


The NELS:88 data collection instruments were similar in content and form across all three survey 
waves. The base year instruments consisted of a student questionnaire and cognitive tests and parent, 
teacher, and school administrator questionnaires. All of these instruments, with the exception of the parent. 
questionnaire, were enhanced and administered in the first and second follow-ups; two new instruments, 
the dropout questionnaire and the new student supplement (designed to elicit demographic information from 
newly freshened students or base year nonrespondents) were developed for the first follow-up and enhanced 
for the second follow-up. A parent questionnaire was created for the second follow-up, but not for the first 
follow-up. The second follow-up also included a transcript component. The figure below summarizes the 
instrumentation for each survey wave. 


eee 
Figure 2-1: NELS:88 Survey Instruments by Wave of Administration 


Survey Wave 
Survey Instrument 


Base Year First Follow-up Second Follow-up 
Student questionnaire Yes Yes Yes 
Early graduate supplement No No Yes 
New student supplement No Yes Yes 
Dropout questionnaire No Yes Yes 
School administrator questionnaire Yes Yes Yes 
Parent questionnaire Yes No Yes 
Academic transcript component No No Yes* 


a 

* Though academic transcripts were collected in the second follow-up, they span the entire high school career, including tenth grade, 
the modal grade of first follow-up sample members, and typically ninth grade as well. Instrument development was guided by the 
research objectives of NELS:88. 


ERIC 45 »° 


JA Fun'Text Provided by ERIC 


ERIC 


NELS:88 Second Follow-Up 
Final Methodology Report 


Questionnaires were designed to meet the longitudinal goals of the study; items were chosen based 
on their utility in predicting or explaining future outcomes as measured in later survey waves. All of the 
questionnaires employed in the base year, first follow-up, and second follow-up surveys were framed to 
provide continuity and consistency with earlier NCES education longitudinal studies, as well as to address 
new areas of policy concern and to reflect recent directions in theory. Where appropriate, NELS:88 drew 
test and questionnaire content from NLS-72, HS&B, and other NCES studies, such as the National 
Assessment of Educational Progress (NAEP), the Second International Math Study (SIMS), and the Schools 
and Staffing Study (SASS), to ensure a common standard of measurement that would permit comparisons 
with other important data sources, and maximize the utility of NELS:88 data. For example, NELS:88 
mathematics tests were designed so that NELS:88 and NAEP test scores can be equated, and so that HS&B 
and NELS:88 mathematics test results can be equated as well. Crosswalks illustrating the item overlap 
between the NELS:88 questionnaires and the HS&B and NLS-72 instruments can be found in the NELS:88 
data file user’s manuals for the rounds and components of interest. 


In each round of NELS:88, a field test of data collection procedures and instruments was conducted 
one year prior to the main study. The field test played a key role in the development of survey instruments 
and procedures for the main study. Data from the field test were used to inform planning for the main 
study, and the analysis of field test data was also used to improve the measurement properties of test and 
questionnaire items and to identify instrument items which needed to be modified or deleted for reasons 
of instrument length or item format. Detailed descriptions of the base year and first follow-up field tests 
can be found in the Field Test Report: National Education Longitudinal Study of 1988 Base Year and the 
Field Test Report: National Education Longitudinal Study of 1988 First Follow- Up. A detailed description 
of the second follow-up field test can be found in the Field Test Report: National Education Longitudinal 
Study of 1988 Second Follow-Up.' 


2.2 Content Coverage 
2.2.1 Base Year through Second Follow-Up Student Questionnaires 


In the base year, all sample members completed a student questionnaire. In the first and second 
follow-ups, sample members who were enrolled in school during the spring term of the survey year (first 
follow-up: 1989-90 school year; second follow-up: 1991-1992) were administered a student questionnaire, 
either at an in-school or off-campus survey session. In the second follow-up, sample members who had 
left school but had already passed the General Educational Development test (GED) or had obtained some 
other equivalency certification were also eligible to complete the student questionnaire. In the first follow- 
up, these sample members completed the dropout questionnaire. The first and second follow-up student 
questionnaires were available in both English and Spanish, while only an English language version of the 
base year questionnaire was available.” 


: Dowd, K. et al.; v. 1; 1991; Chicago: NORC. ERIC ED 335-418. 


2 Excluding the base year ineligible students who were reclassified as eligible in the first follow-up, 
nineteen students completed the Spanish-language questionnaire in the NELS:88 first follow-up. Eight 
dropouts and 41 students completed the Spanish-language questionnaire in the second follow-up. 
Because of the small numbers of questionnaires completed in Spanish, flags were not created to 
identify these cases. The percentage of questionnaires completed in Spanish in 1990 and 1992 is 
similar to the percentage of HS&B respondents who opted to complete Spanish-language 
questionnaires in 1980 and 1982. 
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The sixty-minute, self-administered student questionnaire used in each wave collected information 
on a wide range of topics, including: 


® student background 

e language use 

e home environment 

e perceptions of self 

e occupational or postsecondary educational plans 
e jobs and household chores 

e school experiences and activities 

e work and social activities 


Information collected in the base year and in the second follow-up provide baselines for the study of two 
important transitions experienced by the NELS:88 cohort: the transition from elementary or middle school 
to high school (baseline = base year), and the transition to postsecondary education or entry into the labor 
market (baseline = second follow-up). 


In the second follow-up, the student questionnaire was adapted for telephone administration. The 
adaptation of the questionnaire was guided by the need to preserve each question's original meaning while 
wording each question so that it made sense when read aloud. Two abbreviated versions of the 
questionnaire were created. One version excluded a small number of questions which did not lend 
themselves to telephone administration. A second version consisted mainly of locator items and key 
questions and was administered to sample members who explicitly refused to complete the full-length 
instrument. A small percentage of abbreviated questionnaires were completed by personal interview. 


2.2.2 Base Year through Second Follow-Up Cognitive Test Batteries 


In addition to the student questionnaire, students completed a series of cognitive tests in each wave 
at their in-school or off-campus survey sessions. The combined tests covered four subject areas and 
included 116 items to be completed in 85 minutes. The cognitive tests are briefly described below: 


e Reading Comprehension (21 questions, 21 minutes) 


This subtest contained five short reading passages or pairs of passages, with three to five questions 
about the content of each. Questions encompassed understanding the meaning of words in context, 
identifying figures of speech, interpreting the author's perspective, and evaluating the passage as 
a whole. One version of the reading test was developed in the base year, and two versions were 
administered in the first and second follow-up. 


e Mathematics (40 questions, 30 minutes) 


Test items included word problems, graphs, equations, quantitative comparisons, and geometric 
figures. Some questions could be answered by simple application of skills or knowledge, others 
required the student to demonstrate a more advanced level of comprehension and/or problem 
solving. One version of the mathematics test was developed in the base year, and three versions 
were administered in the first and second follow-up. 
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e Science (25 questions, 20 minutes) 


The science test contained questions drawn from the fields of life science, earth science, and 
physical science/chemistry. Emphasis was placed on understanding of underlying concepts rather 
than retention of isolated facts. 


e History/Citizenship/Geography (30 questions, 14 minutes) 


American history questions addressed important issues and events in political and economic history 
from colonial times through the recent past. Citizenship items included questions on the workings 
of the federal government and the rights and obligations of citizens. The geography questions 
touched on patterns of settlement and food production shared by various societies. 


NORC's subcontractor, the Educational Testing Service (ETS), developed the cognitive test 
batteries for all three waves. One cognitive test battery form was used in the base year, while six forms 
were produced for both the first and second follow-ups, each comprising a different combination of 
mathematics and reading difficulty levels. Each sample member's test form was determined by his or her 
scores on the base year and/or first follow-up mathematics and reading tests; freshened students and prior- 
round nonrespondents received the intermediate version of the cognitive test battery. The purpose of the 
multilevel design of the first and second follow-up cognitive test batteries was to guard against ceiling and 
floor effects which may occur when testing must span four years of schooling. This adaptive approach 
tailors the difficulty of the reading and mathematics tests to the ability of the respondent, thereby leading, 
given limitations in testing time, to a more accurate measurement than a single level design. 


Psychometric properties of the cognitive tests are discussed in the Psychometric Report for the 
NELS:88 Base Year Test Battery, the NELS:88 First Follow-Up Final Technical Report and the NELS:88 
Base Year Through Second Follow-Up Psychometric Report, all of which can be obtained from NCES. 
The diagram below (table 2.2.2) presents the content by process specifications for the NELS:88 
achievement battery comprising cognitive tests in reading, mathematics, science, and social studies. 


2.2.3 First and Second Follow-Up Dropout Questionnaires 


In the first follow-up survey, the dropout questionnaire was administered to sample members who, 
according to data gathered through administration of a status screener, were not in an academic program 
leading to a high school diploma; this group included sample members who had received a GED or other 
alternative certification. In the second follow-up, the dropout questionnaire was completed by sample 
members who were not enrolled in a diploma-granting program and who furthermore had not obtained a 
GED or other alternative certification. Sample members with a GED or other certification completed the 
second follow-up student questionnaire and early graduate supplement. The hour-long, self-administered 
dropout questionnaire was normally completed with an interviewer present, at either a group or single 
survey session. The second follow-up instrument was available in both English and Spanish; the first 
follow-up questionnaire was available only in English. 
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Table 2.2.2 
NELS:88 Reading Specifications 
Content by Process by Test Forms 


Reproduction of Detail 
8th Grade 
10th Grade Low 
10th Grade High 
12th Grade Low 
12th Grade High 


Comprehension of Thought 
8th Grade 
10th Grade Low 


10th Grade High 
12th Grade Low 
12th Grade High 


Inferences and/or Evaluative 
Judgements 

8th Grade 

10th Grade Low 

10th Grade High 

12th Grade Low 

12th Grade High 


Note: entries in the table are the number of test items. 
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Table 2.2.2 (Continued) 


NELS:88 Math Specifications 
Content by Process by Test Forms 


Skill/Knowledge 
8th Grade 
10th Grade Low 
10th Grade Med 
10th Grade High 
12th Grade Low 
12th Grade Med 
12th Grade High 


an 
NN Ah WW AW 


Under/Comprehen 
8th Grade 
10th Grade Low 
10th Grade Med 
10th Grade High 
12th Grade Low 
12th Grade Med 
12th Grade High 


me NWWND WD 


—- ADWAHADYA 
MANDAN AAN ~) 


Problem Solving 
8th Grade 
10th Grade Low 
10th Grade Med 
10th Grade High 
12th Grade Low 
12th Grade Med 
12th Grade High 
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Table 2.2.2 (Continued) 
NELS:88 Science Specifications 
Content by Process by Test Forms 


Skill/Knowledge 
8th Grade 
10th Grade 
12th Grade 


Under/Comprehen 


8th Grade 
10th Grade 
12th Grade 


Problem Solving 
8th Grade 
10th Grade 
12th Grade 


NELS:88 Social Studies Specifications 
Content by Test Forms 


10th Grade 
12th Grade 


Note: entries in the table are the number of test items. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 
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The first and second follow-up dropout questionnaires collected data about the following areas: 
e the last school attended by the sample member and the school's climate 


e reasons for leaving school, and actions school personnel, parents, and friends took when 
the respondent stopped going to school 


e the sample member's likelihood of returning to and graduating from high school 
e the sample member's current activities, employment history, and future plans 


The dropout questionnaire was designed to facilitate comparisons with the NELS:88 first and second 
follow-up student questionnaires and the HS&B 1982 dropout questionnaire. Item overlap between the 
NELS:88 dropout and student questionnaires permits users to contrast for dropouts and students factors 
such as school environment, family life, aspirations, and self-perceptions. The overlap of 1982 and 1992 
dropout items facilitates comparison of contemporary dropouts with those of a decade before (see Ingels 
and Dowd: Conducting Trend Analyses of HS&B and NELS:88 Sophomore Cohort Dropouts, NCES, 
1995). 


In both survey waves, the dropout questionnaire was adapted for telephone administration. The 
adaptation of the questionnaire was guided by the need to preserve each question's original meaning while 
wording each question so that it made sense when read aloud. In the second follow-up, two abbreviated 
versions of the questionnaire were created. One version excluded a small number of questions which did 
not lend themselves to telephone administration. A second version consisted mainly of locator items and 
key questions and was administered to sample members who explicitly refused to complete the full-length 
instrument. A small percentage of abbreviated questionnaires were completed by personal interview in the 
second follow-up. In the first follow-up, only one abbreviated version of the questionnaire was developed 
and administered. 


In both rounds dropouts also completed when possible the 85-minute cognitive test battery 
described in section 2.2.2. Because of the difficulty in collecting test data from dropouts, and because data 
from many dropouts were collected in telephone interviews which precluded testing, the NELS:88 second 
follow-up achieved a comparatively low 41.7 percent weighted cognitive test completion rate for dropouts. 


2.2.4 First and Second Follow-Up New Student Supplements 


In the first and second follow-up surveys, first-time NELS:88 participants—due to freshening or 
previous ineligibility or nonparticipation—completed the new student supplement questionnaire, which was 
available in English and Spanish. In the second follow-up, new student supplement data were also obtained 
for a number of first follow-up freshened students who had completed a first follow-up student 
questionnaire but had not completed a new student supplement in 1990. The self-administered supplement 
took approximately fifteen minutes to complete, and contained questions that gathered basic demographic 
information (such as birthdate, sex, family socioeconomic status, and race/ethnicity) about students and 
their families which was gathered by the base year questionnaire, but not repeated in the student 
questionnaires for later rounds. The new student supplement was available in English and Spanish. 
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2.2.5 Second Follow-Up Early Graduate Supplement 


NELS:88 participants who graduated from high school or who obtained equivalency certification 
such as the GED prior to data collection in the spring term of 1992 completed the early graduate 
supplement to the second follow-up student questionnaire. The intent of this supplement was to document 
the reasons for and the circumstances of early graduation, the adjustments required to finish early, and 
respondents’ activities compared with those of other school survey members. The items for the NELS:88 
early graduate supplement were modeled on those used in the HS&B sophomore cohort early graduate 
supplement administered in the HS&B first follow-up in 1982. 


2.2.6 Base Year through Second Follow-Up Schoo! Administrator Questionnaires 


The primary purpose of the school administrator questionnaire was to gather general descriptive 
information about the educational setting and environment associated with the individual students who were 
selected for participation in NELS:88. This school information describes the overall academic climate in 
terms of specific school practices and policies as well as enrollments and educational offerings. The 
information obtained through the school administrator questionnaire provides supplemental data to that 
provided by the student questionnaire so that student outcomes can be considered in terms of school 
measures. The NELS:88 base year school survey provided a national probability sample of 1988 eighth- 
grade schools and a stand-alone school data set. Because the first and second follow-up school samples 
do not constitute a national probability sample of schools, the first follow-up and second follow-up 
school administrator data should be used only to supplement student-level analyses. 


In each survey wave, the self-administered school administrator questionnaire (forty minutes in 
length in the base year, sixty minutes in the first follow-up, and forty-five minutes in the second follow-up) 
was completed by the school principal, headmaster, or other knowledgeable school official designated by 
the school administrator of NELS:88 schools. (In the first follow-up, an abbreviated version of the 
questionnaire was also designed for telephone administration to nonresponding principals.) The content 
areas in the base year through second follow-up questionnaires were similar. Topics covered by the 
questionnaires include: 


e General school characteristics, such as grade span, school and twelfth-grade enrollment 
sizes, and school control and demographic characteristics. 


e General student characteristics for the modal grade of the survey cohort, including 
average daily attendance rates, ethnic and racial composition, percentage of students with 
limited English proficiency, and numbers of students receiving special school services. 


e Teaching staff characteristics encompassing such areas as the number of full-time and 
part-time faculty, departmentalization of faculty, salary levels, and evaluation of teachers. 


e School policies and programs including requirements for minimum competency and 
proficiency tests, and programs for language minority students. 


© School governance and climate such as administration practices, school reforms, types 
of parental involvement, student behavioral problems within school, and areas of 
principal's control. 


33 


‘<) 
ERIC 


cAl 
C2 


<) 


ERIC 


JA Fui'Toxt Provided by ERIC 


NELS:88 Second Follow-Up 
Final Methodology Report 


The school administrator questionnaire was designed so that the first several sections could be 
answered either by the school principal or by a designee who was able to provide the requested 
information. Only the principal could answer the last section, which asked for his or her subjective 
opinions regarding the school environment. 


2.2.7 Base Year through Second Follow-up Teacher Questionnaires 


The NELS:88 teacher component was designed to provide teacher information that can be used to 
analyze the behaviors and outcomes of the student sample, including the effects of teaching on longitudinal 
student outcomes. . The design of this component does not provide stand-alone analysis samples of 
teachers, but instead permits specific teacher characteristics and practices to be directly related to 
the learning context and educational outcomes of sampled students. The teacher questionnaire is the 
critical instrument for investigating the student's specific learning environment. 


In both the base year and first follow-up, a forty-five minute self-administered questionnaire was 


. completed by selected teachers responsible for instructing sampled students in two of the four cognitive test 


subjects: mathematics, science, English, and history. In the first follow-up, the teachers of each sample 
member were chosen when possible from the same two cognitive test areas that were chosen for that 
student in the base year. In some cases, however, students who were not enrolled in classes in the same 
subject areas as the base year were evaluated by teachers in another one of the four subjects. In the second 
follow-up teacher component, a thirty-minute questionnaire was collected for only one of two cognitive 
test subjects, mathematics or science, if the student was enrolled in a class in one of the subjects. In all 
three survey waves, teachers were asked to respond to the questionnaire items in relation to a specific list 
of sampled students enrolled in their classes. 


The teacher questionnaire was designed to illuminate questions of the quality, equality, and 
diversity of educational opportunity by obtaining information in the following four content areas: 


® Teacher's assessment of the student's school-related behavior and academic performance, 
educational and career plans and goals. Respondents completed this section with respect 
to the sample members they instructed in a particular subject. 


e Information about the class the teacher taught to the sample member (e.g., track 
assignments, instructional methods, homework assignments, and curricular contents). This 
section of the instrument included classroom topic coverage items ("opportunity to learn" 
items) that articulate with the cognitive tests. 


e Information about the school social climate and organizational culture (e.g., teacher 
autonomy, participation in determining school policy, and relationships with the principal). 


e Information about the teacher's background and activities (e.g., academic training, subject 
areas of instruction, years of teaching experience, and participation in professional growth 
activities). 


A validation study was conducted of NELS:88 second follow-up teacher reports on instructional 
content, instructional strategy and goals (Burstein et al., 1995). Teachers completed daily logs over a five 
week period, describing their instructional practices; copies of their textbooks were obtained; and artifacts 
such as homework, quizzes, classroom exercises, projects, and exams were collected and coded. This 
information was compared to survey responses. The authors found that curricular topics are reported more 
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accurately for upper-level than for lower-level courses; that survey data “reveal reasonably accurately 
whether a topic has been taught not at all, for only a few periods, for a week or two, or for several weeks.” 
They found that survey data “present an accurate picture of the instructional strategies used most often by 
teachers, and they provide some indication of how teachers combine strategies during instruction.” The 
authors’ analysis suggested that instructional goals, however, “cannot be validly measured through national 
surveys of teachers.” 


2.2.8 Base Year and Second Follow-up Parent Questionnaires 


The self-administered parent questionnaire was designed to collect information from parents about 
factors that influence educational attainment and participation. The objective of the parent questionnaire 
was to provide data that could be used primarily in the analysis of student behaviors and outcomes, and 
only secondarily as a data set by itself. The questions focused on family background and socioeconomic 
characteristics, and on the character of the home educational support system. In addition, the parent 
instrument collected data related to parental behaviors and circumstances with which the student may not 
be familiar, such as parental education and occupation, and contained more sensitive questions about 
income, postsecondary educational costs and financial aid decisions, and religious affiliation. In both the 
base year and the second follow-up, the parent questionnaire instructed the parent or guardian who was 
most knowledgeable about the sample member's educational activities and related behaviors to complete 
the questionnaire. Accordingly, the parent respondent was self-selected. 


The parent questionnaire is divided into the following thematic areas: 


e Information about the family's background. Base year and second follow-up. In this 
section of the questionnaire respondents identified their relationship with the student or 
dropout sample member, provided data on the family size and composition, and answered 
questions about their employment situation and occupation, race, and language background 
and skills. 


e Information about the teenager's school life. Base year and second follow-up. This 
section elicited parental knowledge of key characteristics of the teenager's educational 
situation and collected data on the forms of interaction between the school and parent. 


e The teenager's family life. Base year and second follow-up. This section of the 
questionnaire asked parents about the decision making process within the household and 
the kinds of interaction between the respondent and teenager. Included wee sensitive 
questions about community life and drug and alcohol use by the teenager. 


e Opinions about the teenager's school. Base year only. 
e The teenager's postsecondary plans. Second follow-up only. Parental aspirations for the 
teenager, preparations for postsecondary education, and plans for the teenager's transition 


to the workforce were covered in this section. 


e The teenagers plans for the future. Second follow-up only. Parental educational 
aspirations for the teenager were covered in this section. 


e Financial information and educational costs. Items about family income and financial 
preparations for the teenager's postsecondary education were asked in this section. 
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e Supplemental questions for parents new to NELS:88 in the second follow-up. Second 
follow-up only. The final section of the second follow-up parent questionnaire was 
administered only to parents who had not participated in the base year parent survey either 
because the parent or guardian was a base year nonrespondent or because the student was 
added to the sample in the first or second follow-up. This section included a number of 
questions asked in the base year parent survey for which new data were not required from 
base year respondents. These items covered family characteristics, size, and composition 
in 1988, parent education, and parent age. 


In the base year, a small number of parents were interviewed by telephone. In the second follow- 
up, a greater proportion of parents completed telephone interviews. In both surveys, a number of steps 
were taken to minimize mode effects. Interviewers were trained to adapt questionnaire items so that they 
were intelligible when read over the telephone, and parents were asked to read along in the questionnaire 
during the interview if they had a copy of the self-administered questionnaire. 


2.2.9 Second Follow-up Transcript Component 


In the second follow-up, high school transcripts were collected for members of the contextual 
sample (students for whom contextual school and teacher data were collected), all eligible sample members 
who were dropouts (including GED recipients) or early graduates, and sample members who were in the 
twelfth grade in 1992 and ineligible for all three waves of NELS:88. The collection of high school 
transcripts facilitates two important research efforts: 


e the validation of certain data—including high school coursetaking, course grades, and 
attendance data—provided by sample members in their responses to first follow-up and 
second follow-up questionnaires; and, 


e the investigation of coursetaking patterns by sample member characteristics, and the 
relationship of such patterns to sample members’ postsecondary activities and achievement. 


The NELS:88 high school transcript study was conducted so that comparability would be maintained with 
the HS&B and NAEP 1987, 1990, and 1994 transcript studies; on using the various transcript data sets for 
trend analysis, see Ingels and Taylor, Conducting Cross-Cohort Comparisons Using HS&B, NAEP, and 
NELS:88 Academic Transcript Data, NCES 1995. 

The following data elements were abstracted from transcripts: 


Student-level items 


e number of absences per year; 

e rank in class and class size’ 

® date student left school’ 

e reason student left school (graduated, transferred, etc.); 
e cumulative GPA; and, 


e standardized scores for the PSAT, SAT, ACT, College Board Achievement tests, and 
Advanced Placement tests. 
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Course-level items (for courses taken in grades 9 through 12) 


e course title, department, and number; 

e year, grade level, and term course taken; 
e number of credits earned; and 

e grade awarded. 


In the processing of transcripts, CSSC (Classification of Secondary School Courses) codes were assigned 
to the high school courses taken by sample members, and a number of derived variables were constructed 
from transcript data. 


A matrix of NELS:88 second follow-up policy research areas, measurement constructs, and 
questionnaire variables appears as appendix R of this report. NELS:88 questionnaires are reproduced in 
the various user’s manuals, and are available from NCES. 
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Ill. Sample Design, Weighting, and Estimation 


This chapter provides an overview of the design and procedures used for selecting schools and 
students into the NELS:88 base year and first and second follow-up samples. It also briefly discusses the 
calculation of sample weights and the relative efficiency of the sample design. Finally, this chapter 
provides information about procedures used to adjust sample weights for nonresponse and about the effect 
of unit nonresponse and other potential sources of bias on estimates. The NELS:88 Base Year Through 
Second Follow-Up Sampling Design, Weighting and Estimation Report presents a detailed discussion of 
NELS:88 base year through second follow-up sample design, weighting, and computation of design effects. 
More limited discussions of sampling and weighting can be found in the data file user's manuals. 


3.1 NELS:88 Sample Design 


This section describes the sample design of NELS:88, from its base year inception through the first 
and second follow-ups. Beginning from a straightforward two-stage stratified sample, the complexities of 
the NELS:88 sample design have grown exponentially with each subsequent wave. 


Base Year Sample Design. The NELS:88 base year survey employed a two-stage, stratified 
sample design, with schools as the first-stage unit and students within schools as the second-stage unit. 
Within each stratum, schools were selected with probabilities proportional to their estimated eighth grade 
enrollment to achieve virtual self-weighting. In addition, schools were oversampled in certain special strata 
so that policy-relevant subgroups would be adequately represented in the sample. 


NORC's sampling frame was the school database compiled by Quality Education Data, Inc. (QED) 
of Denver, Colorado. The QED list contained information about whether a school was urban, suburban, 
or rural. NORC used this information for stratification purposes. Readers who desire more detail on the 
base year sample design should consult the NELS:88 Base Year Sample Design Report. 


First Follow-Up Sample Design. There were three basic objectives for the NELS:88 first follow- 
up sample design. First, the sample was to include approximately 21,500 students who were in the eighth- 
grade sample in 1988 (including base year nonrespondents). This longitudinal cohort was to be distributed 
across 1,500 schools. The general sample design strategy for this component of the sample involved 
subsampling students selected for the base year with non-zero probabilities related to characteristics of their 
1990 schools. Base year students who had dropped out of school between 1988 and 1990 or who were - 
reported to be attending a school with at least ten other base year students were subsampled with certainty 
(that is, their probabilities of selection were set equal to one). Base year students attending school in 1990 
were subsampled with probabilities related to the number of other base year students attending the same 
school. All other students were sampled with probabilities greater than zero, but less than one. 


Second, the sample was to constitute a valid probability sample of all students currently enrolled 
in the tenth grade in the spring term of the 1989-1990 school year. This entailed freshening the sample 
with students who were tenth graders in 1990 but not in the eighth grade during the spring term of the 
1987-1988 school year. The freshening process could yield zero, one, or more than one new sample 
member in a given school. Altogether, 1,229 new students were added to the tenth-grade sample—on 
average, just less than one student per school. Next, two categories of sample members were subsampled: 
1) students who had transferred out of the school from which they had initially been selected for the first 
follow-up sample; and 2) first follow-up nonrespondents who were classified as potential dropouts. As a 
result of this subsampling, the longitudinal cohort and the tenth-grade freshened student samples were 
reduced by 1,990 cases. 
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Third, the first follow-up was to include a sample of students who had been deemed ineligible for 
base year data collection (because physical, mental, or linguistic barriers prevented them from 
participating) so that those able to participate could be added to the first follow-up student sample, and 
demographic and school enrollment information could be obtained for them. Data were obtained on the 
numbers of such ineligibles to facilitate inferences to the larger population that includes such persons. 
About 5.3 percent of the students at base year sample schools were excluded from participation. Of these, 
57 percent were excluded because of mental disability, another 35 percent because of language barriers, 
and 8 percent because of physical disability. Further detail on sample eligibility in the base year is 
provided in the NELS:88 Base Year Sample Design Report. Specific reasons for adding a sample of 
ineligibles to the first follow-up design, details of the sampling methodology and composition of the base 
year ineligibles sample, and information on the analytic implications of undercoverage of the limited 
English language proficient population can be found in Sample Exclusion in NELS:88: Characteristics of 
Base Year Ineligible Students; Changes in Eligibility Status after Four Years. 


Second Follow-Up Sample Design. There were five basic objectives for the NELS:88 second 
follow-up sample design. First, the sample was to constitute a valid probability sample of all students 
enrolled in the twelfth grade in the 1991-1992 school year. This entailed freshening the sample with 
students who were twelfth graders in 1992 but were not in the eighth grade in the U.S. in the 1987-88 
school year, just as the first follow-up sample had been freshened in 1989 to achieve a 1990-91 
representative sample of sophomores. Additionally, it was necessary to reassess the eligibility status of 

_ selected students found in previous waves to be ineligible, and to include them in the cohort if they were 
determined to be eligible for the second follow-up. This was accomplished through the second follow-up 
followback study of excluded students. Second, to continue the examination of the dropping out 
phenomenon, dropouts were to be retained with certainty.. Third, it was highly desirable for policy 
analysis purposes to retain the maximum number of Hispanics, Asians, and American Indians from the first 
follow-up sample. Fourth, to minimize nonresponse bias first follow-up nonrespondents were to be 
retained with certainty. Fifth, the sample was to be clustered in 1,500 schools from which contextual 
data—including school administrator, teacher, and transcript data—would be collected. It was hoped that 
these goals could be achieved with minimal loss to both sample efficiency and effective sample size. 
Details about the second follow-up sample design are provided in the NELS:88 Second Follow-Up: Student 
Component Data File User's Manual. 


3.2 Calculation of Weights 


The general purpose of weighting survey data is to compensate for unequal probabilities of 
selection and to adjust for the effects of nonresponse. Weights are often calculated in two main steps. In 
the first step, unadjusted weights are calculated as the inverse of the probabilities of selection, taking into 
account all stages of the sample selection process. In the second step, these initial weights are adjusted to 
compensate for nonresponse; such nonresponse adjustments are typically carried out separately within 
multiple weighting cells. This is the process that was applied to weighting NELS:88 data in all rounds. 


3.2.1 Calculation of Base Year Sample Weights 


The base year weights were based on the inverse of the probabilities of selection into the sample 
and on nonresponse adjustment factors computed within weighting cells. Two different weights were 
calculated to adjust for the fact that not all sample members have data for all instruments. The weight 
BYQWT applies to 24,599 student questionnaires (and is also used in conjunction with parent data), while 
BYADMWT applies to the 1,035 school administrator questionnaires (seventeen base year school principals 
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failed to complete a school questionnaire). These weights project to the population of approximately 
3,008,080 eligible eighth graders in public, Catholic, and other private schools in 1988. 


Base Year School Weights. The final school weight, BYADMWT, was derived using a multistage 
process. First, an initial weight—which represented the inverse of the school's selection probability—was 
attached to each school record in a file containing records for all eligible schools in the NELS:88 sample. 
A logistic regression procedure was used to estimate (in terms of a probability of nonresponding) the 
degree to which each of the responding schools resembled a nonresponding school. This estimated 
probability of nonresponse was the first adjustment factor applied to a school's weight. Next, a polishing 
procedure—multi-dimensional raking—further adjusted the weights to sum to known population totals 
within strata. Estimating the nonresponse probability for each of the responding schools was possible 
because key background information on almost all of the nonresponding schools was available. 


The final result of these procedures was a weight for each of the responding schools adjusted to 
compensate for nonresponse. For the purpose of adjusting the school weight, a nonresponding school was 
defined as a school for which both school administrator questionnaire data and student questionnaire data 
were unavailable. 


Base Year Student Weights. The final student weight, BYQWT, was also derived using a 
multistage process. A design weight for each eligible student on a participating school's sample roster 
represented the student's probability of selection within the school. A student-level nonresponse adjustment 
factor was calculated by forming weighting cells based upon the combination of certain levels of variables 
representing school type, region, ethnicity, and gender. For each student, the product of a preliminary 
school weight and the student's design weight was formed. (The preliminary school weight was slightly 
different from BYADMWT. BYADMWT was adjusted to accommodate the seventeen schools for which 
school administrator questionnaire data were unavailable though student questionnaire data had been 
obtained. The preliminary school weight eliminated this step in the adjustment process. Thus, it is. 
appropriate for application to the 1,052 schools with student questionnaire data available.) This product 
was summed for all students and all participating students within weighting cells. The ratio of the sums 
for all sampled students to participating students was used as the nonresponse adjustment factor for each 
student's design weight. 


3.2.2 Calculation of First Follow-Up Sample Weights 


Two weights were developed for the overall NELS:88 first follow-up sample. The first, or basic, 
weight applies to all members of the first follow-up sample who completed a first follow-up questionnaire, 
regardless of their participation status in the base year. The basic weight (FIQWT) allows projections to 
the population consisting of all persons who were either in the eighth grade during the 1987-88 school year 
or in the tenth grade during the 1989-90 school year. Thus, this population encompasses both populations 
of prime analytic interest—the population of 1990 tenth graders (including those who were not eighth 
graders in 1988) and the 1988 eighth-grade population (excluding any additional 1990 tenth graders). By 
selecting the appropriate sample members, analysts can use this basic weight to make unbiased projections 
to the first of these populations (i.e., 1990 tenth graders). The second, or panel, weight applies to all 
members of the first follow-up sample with complete data from both rounds of the study. The panel weight 
(F1PNLWT) can be used to make projections to the other key analytic population—1988 eighth graders 
(excluding those ineligible for base year data collection). 
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Basic First Follow-Up Weight (FIQWT). Calculation of the basic weight required somewhat 
different procedures for the three groups of the full first follow-up sample—1988 eighth graders deemed 
eligible for the base year survey, 1990 tenth graders who were not in the eighth grade in 1988, and 1988 
eighth graders who were deemed ineligible for participation in the base year but were considered eligible 
to participate in the first follow-up. For details concerning the weighting for each specific group, see the 
second follow-up student data file user's manual. 


First Follow-Up Panel Weight (FIPNLWT). The panel weight was developed only for those 
cases who were selected for both the base year and first follow-up samples and who provided complete data 
in both rounds. The same procedures used in developing the basic first follow-up weight for 1988 eighth 
graders selected for the base year sample were applied to the subset of them for whom complete data were 
obtained in both rounds. As with the basic first follow-up weight, the target sum of weights for the panel 
weight was the sum of the final base year weights for all base year sample cases who remained eligible for 
the first follow-up sample. The same nonresponse adjustment groups and multidimensional raking 
procedures used in calculating the basic first follow-up weight were also used in calculating the panel 
weight. 


Users should note that compared to the base year questionnaire weight (BYQWT), the first follow- 
up questionnaire (FIQWT) and panel (FIPNLWT) weights are larger, on average, and more variable. 
This reflects the effect of subsampling students at different rates depending upon the number of other 
NELS:88 students with whom they were clustered in their first follow-up schools. 


3.2.3. Calculation of Second Follow-Up Weights 


Explanation of Weights. Eight weights were developed for inclusion on the data files. They 
include: 


F2QWT This cross-sectional weight applies to all members of the second follow-up sample 
who completed a second follow-up questionnaire, regardless of their participation 
Status in previous rounds. It allows projections to the population consisting of all 
persons who were either in the eighth grade during the 1987-88 school year or in 
the tenth grade during the 1989-90 school year, or in the twelfth grade in the 1991- 
92 school year. By selecting the appropriate sample members with the flag 
G12COHRT, analysts can use F2QWT to make unbiased projections to such. 
populations as 1992 twelfth graders. 


F2ZPNLWT This panel weight applies to sample members who completed a questionnaire in 
1988, 1990, and 1992 (all three rounds of NELS:88). This can be used to make 
projections to the population of 1988 eighth graders. 


F2F1PNWT This panel weight applies to all sample members who completed both a first follow- 
up and a second follow-up questionnaire, regardless of base year status. This allows 
projections to the population consisting of persons who were in the eighth grade in 
1988 or in the tenth grade in 1990. By selecting appropriate sample members with 
the flag F2FIPNFL, analysts can use F2FIPNWT to make projections to such 
populations as 1990 tenth graders. 


F2CXTWT This cross-sectional weight applies to students who attended the schools selected for 
inclusion in the teacher and school administrator components and who completed 
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a second follow-up questionnaire. The population was restricted to early graduates 
and students who were in the schools during spring data collection. This weight 
allows analysts to generate national statistics using the teacher and school 
administrator data despite the bias against small cluster sizes in sample selection. 


F2PAQWT This cross-sectional weight applies to all students for whom we collected a parent 
questionnaire during the second follow-up. 


F2TRSCWT This cross-sectional weight applies to all early graduates, dropouts, students in 
sampled schools during spring data collection, and all sample members who were 
both ineligible for all three rounds of NELS:88 and were in the twelfth grade during 
the 1991-92 school year for whom we received a transcript. 


F2TRP1IWT This panel weight applies to sample members who were participants in 1988, 1990, 
and 1992 (all three rounds of NELS:88) and for whom transcript data are available. 
F2TRP1WT allows analysts to perform panel analyses using transcript data in 
conjunction with 1988, 1990, and 1992 test and questionnaire data. 


F2TRP2WT This panel weight applies to sample members who were participants in 1990 and 
1992 (the first and second follow-up) and for whom transcript data are available. 
F2TRP2WT allows analysts to perform panel analyses using transcript data in 
conjunction with 1990-1992 test and questionnaire data. 


Process for Calculation of Second Follow-Up Weights. A basic four-step process was defined 
for the calculation of all eight weights. The first step, developing a classification scheme, was done at the 
beginning of the weighting process for all students in the sample. All sample members were divided into 
basic sample groups depending upon their status during data collection for each of the three rounds of 
NELS:88. Freshened students were assigned the status of their linked student for those rounds where they 
had not been in the sample. Students for whom status was unknown had their status imputed based upon 
the distribution of status across others in their base year, first follow-up or second follow-up categories and, 
where group size permitted, race and gender were also considered. The values remained static and were 
used throughout the process for all weights. 

Steps 2 through 4 were followed for all weights, but the results of each were tailored according 
to the characteristics of each weight's specific population. Step 2 entails establishing a second follow-up 
design weight. The design weight reflects the selection probabilities for each case for a given population. 
Sample members may have multiple design weights that vary depending upon the weight that is being 
calculated. For the weights unaffected by school sampling (F2QWT, F2PNLWT, F2F1PNWT) and for 
the dropouts, early graduates, and ineligible twelfth graders in FATRSCWT, the design weight used is 
equal to the first follow-up design weight.' Second follow-up freshened students take on the first follow-up 
design weight of the student they were linked to in the freshening process. When sample members are 
included due to their association with a sampled school in F2TRSCWT and for all members in the 
F2CXTWT population, it is equal to the first follow-up design weight divided by their school's second 
follow-up selection probability. For students represented in the parent sample, the calculation of 
F2PAQWT uses the first follow-up design weight divided by the parent's second follow-up selection 
probability. 


‘Included in the transcript data files are approximately ninety students who were ineligible in all three rounds of NELS:88 
and were seniors in 1992. 
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In Step 3, an adjustment is made for second follow-up nonresponse. Nonresponse adjustment cells 
were based upon combinations of the classification values from step 1 as well as race (Hispanic, API, 
other, unknown), and gender for the members of that weight's population. The second follow-up design 
weight for each responding sample member was inflated by a factor equal to the inverse of the weighted 
response rate for their cell. This yielded their nonresponse adjusted weight. This step was performed 
independently for each weight calculated. For second follow-up freshened students the nonresponse 
adjusted weight serves as their final weight. 


Finally, Step 4 provides a multidimensional raking process by which sample members who were 
not freshened in the second follow-up had their second follow-up nonresponse adjusted weight further 
adjusted. The total sum of the weights and percentage distributions that were used in raking were 
developed by creating targets which used the expanded sample weight and first follow-up weights. 
Weighted frequency distributions using the expanded weights associated with a questionnaire weight's 
inference population were calculated for dropout rates between base year and first follow-up, dropout rates 
between first follow-up and second follow-up, first follow-up status (from step 1) and second follow-up 
status (from step 1). Weighted frequencies calculated using the first follow-up weights were used as target 
distributions. These target categories included race (white, black, Hispanic, API, American Indian, 
unknown), gender, base year school region, base year school type, and base year school urbanicity. 


For a more detailed description of the calculation of second follow-up weights, see chapter III of 
the NELS:88 Second Follow-Up Student Component Data File User's Manual. 


3.3 Estimation: Standard Errors and Design Effects 


In this section we discuss the calculation of standard errors as a measure of sampling variability 
in survey results; the standard error is an estimate of the expected difference between a statistic from a 
particular sample and the corresponding population value. 


Survey Standard Errors. Because the NELS:88 sample design involved stratification, dispropor- . 
tionate sampling of certain strata, and clustered (i.e. multi-stage) probability sampling, the resulting 
Statistics are more variable than they would have been had they been based on data from a simple random 
sample of the same size. 


The calculation of exact standard errors for survey estimates can be difficult and expensive. 
Popular statistical analysis packages such as SPSS (Statistical Program for the Social Sciences) or SAS 
(Statistical Analysis System) do not calculate standard errors by taking into account complex sample 
designs. Several procedures are available for calculating precise estimates of sampling errors for complex 
samples. Procedures such as Taylor Series approximations, Balanced Repeated Replication (BRR), and 
Jackknife Repeated Replication (JRR) produce similar results.? Consequently, it is largely a matter of 
convenience which approach is taken. For NELS:88, NORC used the Taylor Series procedure to calculate 
the standard errors. 


Design Effects. The impact of departures from simple random sampling on the precision of sample 
estimates is often measured by the design effect (designated as DEFF). For any statistical estimator (for 
example, a mean or a proportion), the design effect is the ratio of the estimate of the variance of a statistic 
derived from consideration of the sample design to that obtained from the formula for simple random 


2 Frankel, M.R., /nference from Survey Samples: An Empirical Investigation (Ann Arbor: Institute for 
Social Research, 1971). 
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samples. The square root of the design effect (also called the root design effect, and designated as DEFT) 
is also useful. The following formulas define the design effect and root design effect for this section: 


DEFF = (DESIGN-SE) (1) 
(SRS-SE)’ 

DEFT = DESIGN-SE (2) 
SRS-SE 


where DESIGN-SE designates the standard error of an estimate calculated by taking into account the 
complex nature of the survey design, and SRS-SE designates the standard error of the same estimate 
calculated as if the survey design were a simple random sample. 


The TET program \ was ae to calculate Fey aie for the NELS: 88 second follow-up aero ? 
In the base year and first follow-up, the design effects were calculated by taking the ratio of a design 
adjusted standard error, obtained from CTAB, and dividing it by the weighted simple random sample 
standard error obtained from SAS. SUDAAN's calculation of the design effect differs both quantitatively 
and qualitatively from methods used in past rounds, and in certain circumstances large discrepancies 
between SUDAAN-calculated design effects and those calculated with methods used in previous rounds 
can occur. 


These differences involve the SUDAAN program's estimation of the simple random sample 
standard error used in the denominator of the design effect. In its design effect calculation, SUDAAN uses 
an unconditional estimate of the simple random sample standard error based on the estimated proportion 
of subgroup respondents in the population. Design effects calculated for previous rounds of NELS:88, 
however, used a simple random sample standard error based on the proportion of the subgroup respondents 
in the sample (conditional estimate). The two standard error estimates are different because of 
oversampling and nonresponse. For example, if there were 3,000 Hispanics in a sample and Hispanics 
were oversampled at twice the rate of their proportion in the population, the conditional simple random 
sample standard error estimate for Hispanics would be based on an n of 3,000. For its unconditional 
estimate, however, SUDAAN would base the design effect on half of that sample size, an n of 1,500. 
Basing the denominator standard error on an n of 3,000, which is comparable to the way design effects 
were calculated in previous rounds of NELS:88, would give a larger design effect (i.e., a smaller simple 
random sample standard error) than basing it on the n of 1,500. The conditional estimate is likely to 
overstate the design effects for oversampled groups in NELS:88. While the difference between the 
conditional and unconditional (SUDAAN) design effect estimates will be relatively small for such 
oversampled groups as Hispanics and even for Asians, it will tend to be larger for non-Catholic private 
school students. 


SUDAAN design effects are improved measures of the effect of sample design on sample 
efficiency. However, they do not function as statistical correction factors. Sometimes design effects are 
used by analysts who do not have access to software, such as SUDAAN, which takes into account sample 
design. For these analysts, the conditional design effect acts as a correction factor to statistics such as t- 
values. For example, with a conditional design effect of 2, a t-value of 3.5 that is calculated assuming 
simple random sampling would be divided by the square root of the design effect to obtain a design- 


For convenience, the SUDAAN option WR (with replacement) was used, which provides a more conservative 
result (slightly larger standard errors) than the technically more correct but cumbersome option WOR (without 
replacement). 
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corrected t-value of 2.475. However, applying this method using SUDAAN-calculated design effects will 
not yield the same corrected t-value for all subgroups because the two design effects treat oversampling 
differently. Thus, both for this reason and in order to allow analysts to compare design effects across all 
rounds of NELS:88, design effects calculated using both the conditional and unconditional methods are 
included in tables in the second follow-up tables in appendix F. 


3.3.1 Base Year and First Follow-Up Standard Errors and Design Effects 


Selection of Base Year Items. Standard errors and design effects were selected for thirty means 
and proportions based on the NELS:88 base year student, parent, and school data.* The thirty variables 
from the student questionnaire were selected to overlap as much as possible with those variables examined 
in High School and Beyond. The remaining variables from the student questionnaire and from the parent 
and school questionnaires were selected randomly from each topical section of the questionnaire. Standard 
errors and design effects were calculated for each statistic both for the sample as a whole and for selected 
subgroups. For both the student and parent analyses, the subgroups were based on the student's sex, race 
and ethnicity, school type (public, Catholic, and other private), and socioeconomic status (lowest quartile, 
middle two quartiles, and highest quartile). For the school analysis, the subgroups were based on two levels 
of school type (public and combined private) and eighth-grade enrollment (at or below the median and 
above the median). 


Results. Design effects for questions selected from the student questionnaire, and means and 
proportions based on student questionnaire data for all students are presented in table F-1. Table F-2 gives 
the mean design effects (DEFFs) and mean root design effects (DEFTs) for each subgroup. On the whole, 
the design effects indicate that the NELS:88 sample was slightly more efficient than the High School and 
Beyond sample (see figure 3.3.2-1). The smaller design effects in the NELS:88 base year may reflect the 
somewhat smaller cluster size used in the later survey. The High School and Beyond base year sample 
design called for thirty-six sophomore and thirty-six senior selections from each school; the NELS:88 
sample called for the selection of only twenty-four students (plus, on average, two oversampled Hispanics 
and Asians) from each school. Clustering tends to increase the variability of survey estimates, because the 
observations within a cluster are similar and therefore add less information than independently selected 
observations. 


iO ae ace a Sie ed 
7 For a more detailed presentation of design effects’ for individual iteras fof the total sample and for 
various subsamples, see the NELS:88 Base Year Sample Design Report. For tables of base year parent 
and school administrator questionnaire data standard errors and design effects, see the respective base 
year data file user's manuals, or the sample design report. 
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Figure 3.3.2-1: 
HS&B and NELS:88 Base Year DEFFs 


NELS:88 and HS&B 
Full Sample Design Effects 


3 Study Base Years 


2.8 


2.6 


2.4 


Value 


NELS:88 HS&B Soph. Cohort HS&B Senior Cohort 


|| Design Effects . r Root Design Effect 


Source: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education Statistics, 
U.S. Department of Education. 
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Selection of First Follow-Up Items. Standard errors and design effects were also calculated for 
thirty means and proportions based on the NELS:88 first follow-up student and dropout data. The goal 
was to estimate standard errors/design effects for all respondents including dropouts and separately for 
dropouts. Because of the lack of perfect overlap between questions on the student and dropout 
questionnaires, and because 25 percent of the dropout sample was administered an abbreviated 
questionnaire, it was necessary to select two sets of thirty items, one to represent questions asked of all 
respondents and one to represent questions asked of all dropouts. 


To select questions for the standard errors/design effects analysis of all respondents a number of 
criteria were used. The first criterion was whether a question appeared in the NELS:88 base year or High 
School and Beyond analyses of standard errors/design effects. Policy relevance was the second criterion 
used for selecting questions. This criterion was used in order to ensure that variables that were important 
to analysts, thus likely to receive considerable use, were represented. 


The remaining variables were selected randomly from the pool of remaining critical items. The 
selection process occurred using the following procedure. First, all critical items not selected by the first 
two criteria formed a pool of eligible items. This involved three types of items—binary items, multiple 
category items, and continuous or quasi-continuous items. Each category of a multiple-category item was 
treated as a separate binary item. Second, all of the items (binary and continuous) were rescaled such that 
the lowest possible value was zero and the highest possible value was 100. Finally, the rescaled items were 
sorted from by the size of their means and a systematic sample of sixteen items was selected from the 
sorted list of items. 


For dropouts, the starting point for selecting the variables for standard error/design effect 
calculations was to use items that overlapped the student and dropout questionnaires and that were already 
selected for the analysis of all respondents. The remaining items were selected randomly from the pool 
of critical items not already selected that were in both the full and abbreviated versions of the dropout 
questionnaire, using the same transformation, ordering, and systematic sampling procedure used to select 
items for all students. 


Results. As expected, the design effects in the first follow-up are somewhat higher than those of 
the base year. This is a result of the subsampling procedures used for the first follow-up; students who 
were found to be attending schools with a small number of base year sample students were undersampled 
in the first follow-up. Tables F-5 and F-6 show that subgroups also have larger design effects compared 
to those in the base year. Table F-2 presents base year design effects for twelve subgroups defined 
similarly to those in tables F-5 and F-6. For eleven of the twelve subgroups, the first follow-up survey 
average design effects are larger than those for the base year survey, regardless of whether the full or panel 
samples are considered. The one exception is students from private schools. While having the highest 
average design effect (as they did in the base year analysis), these students show a lower average design 
effect in the first follow-up survey (full sample, 6.65; panel sample, 6.53) than in the base year survey 
(8.80). 


Both average design effects for the first follow-up survey were larger than the average design effect 
of 2.88 obtained for the base year HS&B Sophomore Cohort. The direction of this difference held for ten 
of the eleven subgroups comparable across the first follow-up and HS&B. Catholic school students are the 
exception. The average first follow-up design effect for Catholic school students is lower than the average 
HS&B Catholic school student design effect (first follow-up: full sample, 2.67, panel sample, 2.62; HS&B, 
3.60). In HS&B, black and Hispanic Catholic schools were oversampled; however, the sample of Catholic 
schools in NELS:88 is more diverse. This diversity resulted in less clustering and, in effect, lower design 
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effects. Further, while the first follow-up design effect for private school students was higher than in 
HS&B, the difference is small (first follow-up: full sample, 6.65, panel sample, 6.53; HS&B, 6.22); in fact 
it is the smallest of the differences in average design effects between the two surveys. 


The general tendency in longitudinal studies is for design effects to lessen over time, as dispersion 
reduces the original clustering. However, subsampling has the opposite effect, that is, it increases design 
effects. This is so because subsampling introduces additional variability into the weights with an attendant 
loss in sample efficiency, as may be illustrated by the case of the sophomore cohort of HS&B. For 
example, considerable subsampling of nonrespondents was done in the HS&B first follow-up, which had 
a rather higher design effect, 3.59, than HS&B base year. Comparatively more subsampling was done in 
the NELS:88 first follow-up, which has an overall design effect similar to, though somewhat higher than, 
the HS&B first follow-up (3.8 or 3.9 for NELS:88, 3.6 for HS&B). 


The larger design effects (compared to NELS:88 and HS&B base years) in the NELS:88 first 
follow-up survey are probably due to disproportionality in strata representation introduced by subsampling. 
This is illustrated in the higher design effects for dropouts than for students (full sample: students, 3.86, 
dropouts, 4.71; panel sample: students, 4.71, dropouts, 4.70); dropouts were retained at a much higher 
rate (i.e., certainty) than students, who were subsampled at rates corresponding to their clustering in first 
follow-up schools. . 


To make a more exact assessment of the expected increase in design effects for the first follow-up 
sample an additional analysis of the student data was conducted using NELS:88 base year data. Standard 
errors and design effects were calculated on the base year student respondents, using the same variables 
that were used in the base year analysis, but using the first follow-up panel weight. Any magnitude of the 
increase in design effects in the first follow-up can be assessed by comparing the average design effect 
obtained from this analysis with the design effect obtained using the entire base year sample and the base 
year questionnaire weight, BYQWT. This analysis yielded a design effect of 3.90 (root design 
effect=1.96), and supports the contention that the increase in first follow-up design effects is due to 
weighting necessary to accommodate the subsampling. 


3.3.2 Second Follow-Up Standard Errors and Design Effects 


Selection of Second Follow-Up Items. Standard errors and design effects were also calculated 
for thirty means and proportions based on the NELS:88 second follow-up student and dropout data. As 
in the first follow-up analysis, the goal was to estimate standard errors/design effects for all respondents 
including dropouts, and separately for dropouts. 


Criteria similar to those used in the first follow-up were used to select questions for the second 
follow-up standard error/design effects analysis. The first criterion was whether a question had been used 
in the NELS:88 base year and first follow-up or High School and Beyond analyses of standard 
errors/design effects. This overlap resulted in the inclusion of sixteen items. Additionally, it was 
important to maximize the overlap between questions that appeared in both the second follow-up student 
and dropout questionnaires. Nine of the remaining items selected appear in both second follow-up 
instruments. A total of five non-overlap items were selected from the student questionnaire to supplement 
those in common with the dropout questionnaire. 


Policy relevance was the second criterion for selecting items. This criterion was applied in order 
to ensure that variables that are important to analysts, thus likely to have a higher frequency of use, were 
represented. Using this criterion, four cognitive test scores were selected: the IRT-estimated number right 
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scores for mathematics, English, science, and social studies. Although several test score composites were 
available, the IRT-estimated number right scores were used because they compensate for guessing and 
omitted items. The IRT scores have also been equated across the multi-level math and reading test forms. 


Results. The conditional design effects in the second follow-up are lower than those in the first 
follow-up (for both the full sample and the panel) but higher than those in the base year. Tables F-12, F- 
13, and F-14 show that, for the most part, the second follow-up design effects for subgroups are also larger 
than those obtained for similar subgroups in the base year (see table F-2 for comparison). For eleven of 
the twelve subgroups in the full sample, and for ten of the twelve subgroups in the panel samples, the 
second follow-up survey average design effects are larger than those for the base year survey. The 
exceptions are students from Catholic and other private schools, although the design effect for other private 
schools remains the highest of all the second follow-up subgroups for the full and panel samples. 


As mentioned earlier, the tendency in longitudinal studies is for design effects to lessen over time 
because of dispersion of the sample members from the original clusters. However, subsampling introduces 
additional variability into the weights with an attendant loss in sample efficiency. The second follow-up 
design effects are probably larger than the base year design effects because of the subsampling in the first 
follow-up. They are most likely smaller than the design effects of the first follow-up because of sample 
dispersion between the first and second follow-ups. When the NELS:88 second follow-up design effects 
are compared to those from the HS&B first follow-up of the sophomore cohort a remarkable similarity is 
found (see figure 3.3.2-2). DEFF is 3.709 for the full sample NELS:88 second follow-up data, and 3.589 
for the equivalent HS&B first follow-up data. DEFT is 1.890 for NELS:88 and 1.837 for HS&B. Figure 
3.3.2-2 below illustrates the design effects for NELS:88 follow-ups in contrast to the first follow-up of the 
HS&B sophomore cohort. 


3.3.3 Design Effects and Approximate Standard Errors 


Researchers who do not have access to software for computing accurate estirnates of standard 
errors can use the mean design effects presented in tables F-2 (for base year data), F-5 and F-6 (for first 
follow-up data), and F-12, F-13 and F-14 (for second follow-up data) to approximate the standard errors 
of statistics based on the NELS:88 data. Similarly, the standard error of a mean can be estimated from the 
weighted variance of the individual scores and the appropriate mean DEFT. Section 3.3.4 of the NELS:88 
Second Follow-Up Student Data File User's Manual contains specific information concerning the 
calculation of such estimates for researchers conducting additional analyses. 


3.4 Additional Sources of Nonobservational Error 


Analysis of survey error is important for understanding the potential bias in making inferences from 
an obtained sample to a population. Sampling errors occur because the data are collected from a sample 
rather than a census of the population. Sampling error analyses for NELS:88 (documenting standard errors 
of measurement for key variables) were presented earlier in this chapter (see section 3.3). In this section, 
other sources of nonobservational error are discussed. 
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Figure 3.3.2-2: 


NELS:88 and HS&B 
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Source: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education Statistics 
U.S. Department of Education. 
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Nonobservational error results from measurements not being taken from a portion of the population 
and comprises several factors, including undercoverage and nonresponse biases caused by unit and item 
nonresponse .° For an extended discussion of student sample exclusion and undercoverage issues, see Ingels, 
Sample Exclusion in NELS:88, NCES, 1996. 


Base year data quality was examined by Kaufman and Rasinski (Quality of the Responses of Eighth- 
Grade Students in NELS:88, 1991, NCES 91-487). The authors compared student and parent reports to 
similar items, examined the consistency of student responses to similar items, and assessed the reliability 
of several of the scales that have been constructed from parent, school administrator or student data. 
Kaufman and Rasinski concluded that “the NELS:88 data displayed a high degree of accuracy and 
consistency”. McLaughlin and Cohen (NELS:88 Survey Item Evaluation Report, forthcoming 1997, NCES 
97-052), have examined base year through second follow-up data. Their approach is less to assess 
reliability and validity of responses than to assess which items are most sensitive to changes in the source 
of the information, within a study that provides data at multiple time points from multiple respondent 
populations. Their report examines 64 pairs of measures from parents and students (or dropouts), 12 from 
teachers and students, and 112 from students across waves in order to determine: (1) degree of similarity 
of response distributions for items from different sources; (2) nonresponse bias; (3) subgroup differences 
in pair convergence and item omission; and (4) the impact on conclusions about student outcomes of the 
investigator’s choice of source of information. 


For documentation of item nonresponse in NELS:88 see the NELS:88 Base Year Sample Design 
Report (Spencer, Frankel, Ingels, Rasinski & Tourangeau, 1990; NCES 90-463, Section 4.3); the NELS:88 
First Follow-Up Student Component Data File User’s Manual (Ingels, Scott, Lindmark, Frankel & Myers, 
1992, NCES 92-030, section 3.7.2); the NELS:88 Second Follow-Up Student Component Data File User's 
Manual (Ingels, Dowd, Baldridge, Stipe, Bartot & Frankel; 1994; NCES 94-374, Section 3.4.2 ); and the 
NELS.88 Third Follow-Up Methodology Report (Haggerty, Dugoni, Reed, Cederlund, & Taylor, 1996, 
NCES 96-174, Section sections 5.5-5.6). Item nonresponse does not have the same meaning for the 
cognitive battery because a test item may be omitted because the student does not know the answer and 
indeed cannot even make an educated guess. Because the NELS:88 tests have time constraints, and because 
there is no reward or penalty for completing the test hence questions of motivation become especially 
important, a critical question becomes whether test-takers completed each of the four achievement 
assessments in the NELS:88 battery. 


Table 3.4-1 presents speededness indices for the gender, racial/ethnicity groups and totals. The 
speededness index presented here is the percentage of students in each group who attempt the last item. If 
over 80 percent attempt the last item the test is assumed to be not speeded, that is, differences in test 
performance are judged not to be due to time constraints. To a certain extent the proportion attempting the 
last item is at best an approximate estimate of speededness and likely to be biased in the direction of showing 
speededness when it is not present. One reason for this is that the items at the end of the test form tend to 
be the most difficult. As items near the end increase in difficulty, they may not be attempted by the less 
advanced students, and the speededness index would infer that the test is speeded rather than just having 
items towards the end that are too difficult for some test takers. Another reason for not answering one or 
more items at the end of the test might be lack of motivation to complete a test for which the student will 
be neither rewarded nor punished. Inspection of table 3.4-1 suggests that there is little problem with 
speededness. Not unexpectedly, speededness indices for the twelfth grade high math form fell below 80 


5 Groves, R. M., Survey Errors and Survey Costs. New York: John Wiley and Sons, 1989, page 11. 
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percent for some subgroups. This form had five very difficult items at the very end. Another speededness 
index defines a test as not being speeded if "almost all" test takers complete 80 percent of the test. This 
definition is not affected by clusters of hard items at the end of the test. When this criterion was applied, the 
percentages completing at least 80 percent of the test exceeded 95 percent for virtually all subgroups and this 
finding was consistent for all grade levels. The vast majority of students who took the NELS:88 tests 
answered all of the questions. There is little indication that time constraints differentially affected scores 
for any gender or racial/ethnic subgroup. 


The analysis above suggests that for those students who attempted the cognitive battery, motivation 
is not a problem. There is still a concern that those students who did not take the cognitive battery for 
whatever reason may not be missing at random, particularly in the twelfth grade. This is a central question 
for the unit nonresponse analysis that follows. 


Unit Nonresponse. Unit nonresponse occurs when an individual respondent (such as a student, 
school administrator, or teacher) declines to participate, or when the cooperation of a school cannot be 
secured. In examining the impact of nonresponse, it is useful to think of the survey population as two 
independent strata—a respondent stratum that consists of all units that would have provided data had they 
been selected for the survey, and a nonrespondent stratum that consists of all units that would have been 
survey nonrespondents. The actual sample of respondents necessarily consists entirely of units from the 
respondent stratum. Sample statistics can serve as unbiased estimates only for this stratum; as estimates 
for the entire population, the sample statistics will be biased to the extent that the characteristics of the 
respondents differ from the entire population. The bias may be expressed as: 


Bias = Yz - Y, (1) 
in which: 
Yp =a parameter (e.g., a mean) characterizing the population of respondents, and 
Y =the corresponding parameter characterizing the entire population. 


For many simple parameters such as means and proportions, the population parameter (Y) is a 
weighted average of the stratum parameters (Yp and Yyp): 


Y = P(Yyp) + (1 - P)Yp, (2) 

where: 
P =the proportion of the population in the nonrespondent stratum. 

Equations (1) and (2) together are mathematically equivalent to the expression: 

Bias = P(YR - Ywr)- (3) 
In other words, the nonresponse bias for an estimated mean or proportion depends on P and on the 
magnitude of the difference between respondents and nonrespondents. This bias will be small if the 
nonrespondent stratum constitutes only a small portion of the survey population or if the differences 


between respondents and nonrespondents are small. P can generally be estimated from survey data 
using an appropriately weighted nonresponse rate. 
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Table 3.4.1 
Percentages of Selected Subgroups 
Who Attempted the Last Item for Each Cognitive Test 


Base Year 


fBaseYerr 
| man | 95% | 95% | 95% | 96% | 93% | 90% | 96% | 
First Follow-Up 
81 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 
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In the base year of NELS:88, an analysis of school-level nonresponse suggested that, to the extent 
that schools can be characterized by size, control, organizational structure, student composition, and other 
characteristics, the impact of nonresponding schools on the quality of the student sample is small (for 
details, see the Base Year Sample Design Report). School nonresponse has not been assessed in the first 
and second follow-ups for two reasons. First, there was practically no school-level nonresponse; 
institutional cooperation levels approached 99 percent in both rounds. School nonresponse consequently 
had little impact on the collection of student or school contextual data in either the first or second follow- 
up. Second, the first and second follow-up samples were student-driven, unlike the two-stage initial sample 
design in the base year. Hence, even if a school refused in either the first or second follow-up, the 
individual student was pursued outside of school, though school contextual data were not collected for the 
student. 


Analysis of NELS:88 Student Nonresponse. This section examines nonresponse in the first three 
waves of NELS:88. Analyses were conducted for both the eighth-grade and sophomore cohorts; any 
member of the eighth-grade cohort who did not complete a survey in all three rounds of NELS:88 (base 
year, first follow-up, and second follow-up) and any member of the sophomore cohort who did not 
complete a survey in the second and third rounds (first follow-up and second follow-up) was considered 
a survey panel nonrespondent for that cohort. Panel nonresponse, under the stringent conditions described 
above, was the main focus in this analysis because the first priority of NELS:88 is to provide a basis for 
longitudinal analysis rather than for within-round estimates. Even when within-round response rates are 
quite high, panel response rates may be much lower. Moreover, in NELS:88, the requirement for 
eligibility for a panel weight was participation in all relevant rounds (1988, 1990 and 1992 for members 
of the eighth grade cohort; 1990 and 1992 for members of the sophomore cohort). There were several 
causes of student nonparticipation in the base year and follow-up surveys. Some students refused to 
cooperate; others could not be located or were unavailable at the time of the survey, and a few had died. 


An additional nonresponse variable was created to indicate cognitive test participation. Not all 
questionnaire completers also completed the NELS:88 test battery. Moreover, no special nonresponse- 
adjusted weight has been created to compensate for test noncompletion. It is therefore important to 
determine the degree of bias attendant upon test nonresponse of questionnaire completers. 


A member of the eighth-grade cohort who did not complete a cognitive test in all three rounds, or 
a member of the sophomore cohort who did not complete a cognitive test in the first and second follow-ups, 
was considered a cognitive test panel nonrespondent. (The definitions for each type of panel respondent 
are displayed in figure 3.4-1.) Some cognitive test nonresponse was due to the mode of survey 
administration. All dropouts and some students were surveyed outside of school in the first and second 
follow-ups, by telephone or in person at a group or individual survey session. When possible, sample 
members were surveyed in person. However, for cost or cooperation reasons, a significant percentage of 
questionnaires completed outside school were completed by telephone; for obvious reasons, the cognitive 
tests could not be administered during a telephone interview. The rate of cognitive test refusal was also 
higher among sample members surveyed in group or individual survey sessions than among students 
surveyed in school. 
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Figure 3.4-1: Panel Respondent Definition for Student Nonresponse Analysis 


Definition of Panel Respondent 
Eighth Grade Panels Sophomore Panels 


1988 + 1990 + 1992 1990 + 1992 


Panel Respondent N= 16,489 Panel Respondent N= 16,749 
Cognitive Test 


(Cohort Nonrespondent N =3,156) (Cohort Nonrespondent N= 1,427) 


1990 + 1992 
Panel ‘Respondent N = 12,574 
(Cohort Nonrespondent N=5,602) 


1988 + 1990 + 1992 
Panel Respondent N= 11,902 
(Cohort Nonrespondent N=7,743) 


Nonresponse rates were calculated on the basis of full participation in the panel; the nonresponse 
rate is the proportion of the selected students (excluding deceased students) who were nonrespondents in 
any round in which data were expected: 


P=NR/(R+NR) 


in which: 
P = the nonresponse rate, 
R =the number of responding students, and 
NR = the number of nonresponding students. 


Nonresponse rates for the eighth-grade and sophomore cohorts were calculated by school-level and 
student-level variables using both weighted and unweighted data. The weight used was the second follow- 
up raw panel weight.° 


Participation patterns across rounds of NELS:88 are depicted in figure 3.4-2 in unweighted 
percents. Patterns are given for both questionnaire and cognitive test participation. The last row for each 
cohort represents the panel respondents, and the remaining rows together define the panel nonrespondents. 


The overall unit response rates for participants and nonparticipants (i.e., the percentage of certain 
subgroups who responded in at least one round of NELS:88 or for whom some basic information was 
recorded) were compared using several items that were selected from the base year, first follow-up, and 
second follow-up questionnaires, including attitude items and participation in extracurricular activities as 
well as basic demographic and school variables. These items were used to give some indication of the 
characteristics of unit nonrespondents in the two cohorts. The questionnaire variables chosen represent 
characteristics which remain relatively stable across all three rounds and which are repeated across 
questionnaires. Thus, for panel nonrespondents who completed a questionnaire in at least one round, the 
response for these items were assumed to be consistent across rounds, had they participated in all three. 
In other words, the response given by a panel nonrespondent in one of the rounds is considered to be the 


The raw (or "design") weight does not appear on the NELS:88 public release file. The public release files contain 
only the final (that is, nonresponse-adjusted) weight. 
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Figure 3.4-2: Pattern of Participation Across Rounds of NELS:88 
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true response had the individual responded in all of the rounds. For all members of the cohort, both 
respondents and nonrespondents, these questionnaire responses were collected from survey data from the 
first round of that member's participation. For example, if the student participated in the base year survey, 
information was collected from 1988 survey data. If the member did not participate in the base year but 
did participate in the first follow-up, first follow-up survey data were used. Finally, second follow-up data 
were used only if the member did not participate in either the base year or first follow-up but did 
participate in the second follow-up. Only minimal demographic information is available for members who 
did not respond in any of the three rounds. Responses for questions regarding attitudes and extracurricular 
participation, conversely, were only available for panel members who participated in at least one round 
of data collection. 


School variables are taken from the base year survey for the eighth-grade cohort and from the first 
follow-up survey for the sophomore cohort. Demographic information, however, is taken according to 
that which is most recent. In other words, second follow-up data are taken first, and data from previous 
rounds are used if student data are missing. 


Across the three rounds of NELS:88, about eighteen percent of the eighth-grade cohort and ten 
percent of the sophomore cohort were survey nonrespondents at one or more time points. Cognitive test 
nonresponse was much higher. Approximately forty-three percent of the eighth-grade cohort did not 
complete a cognitive test in all three rounds, and thirty-five percent of the sophomore cohort did not 
complete a cognitive test in the second two rounds. Weighted frequencies for participants and 
nonparticipants of the NELS:88 surveys and cognitive tests are presented in tables 3.4-1 through 3.4-4. 
Comparisons are shown for sex, race, and educational aspirations. Results for an additional eighteen 
variables are included in appendix G. 


Equation (1) shows that bias due to nonresponse depends on the difference between the respondents 
and all selected students: 


Student-level bias = Y, - Y, 


in which Yg = a parameter, such as a mean or proportion, characterizing respondents, and 
Y = _ the corresponding parameter characterizing all selected students. 


The percentages in tables 3.4-1 through 3.4-4 for all students are estimates of Y, and the percentages for 
participants in all three rounds of NELS:88 are estimates of Y,. The differences between the two are 
estimates of bias. The final weights used in NELS:88, in contrast to the raw weight used in this analysis, 
do adjust for nonresponse (i.e., adjust to correct population totals) in estimates for sex and race categories. 
However, these weights do not necessarily correct for bias in these categories. 


On the whole, tables 3.4-1 and 3.4-2 reveal only small discrepancies between estimates based only 
on data from participants and estimates based on data from both participants and nonparticipants. In terms 
of survey nonresponse bias, the tables indicate that the student-level bias components for the sophomore 
cohort are small. However, because of the more stringent requirements for being an eighth-grade cohort 
respondent than a sophomore cohort respondent, bias estimates are higher for the eighth-grade cohort. 
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Table 3.4-1: 
Comparison of NELS:88 Questionnaire Completers to all NELS:88 
Selections and Non-completers: Eighth-grade Cohort 


AU Selected 


-.8% 
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Female 


Asian 3.2 


, 
| Hispanic | tos | [ts |e 
ppc | st Pe | | 0 | 
| sas | as | 
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Lessthanhigh school | 16 | as | ng | eg 
Graduate from high 10.4 14.2 
school 
Vocational, trade, or 9.6 9.2 11.2 
business school 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-2: 
Comparison of NELS:88 Questionnaire Completers to all NELS:88 
Selections and Non-completers: Sophomore Cohort 


Au Selected |__ Participants | Non-Partcipanss | _Bias_| 


Graduate from high 
school 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-3: 
Comparison of NELS:88 Cognitive Test Completers to all NELS:88 
Selections and Non-completers: Eighth-grade Cohort 


All Selected 


Less than high school | ag | 

Graduate from high 10.4 8.2 
school 

Vocational, trade, or 8.2 
business school 


Attend college 


Graduate from college 
Attend graduate school 


MUICALION SAL ASDITAallon 
’ ’ 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-4: 


Comparison of NELS:88 Cognitive Test Completers to all NELS:88 
Selections and Non-completers: Sophomore Cohort 


Variable All Selected Participants | Wan tParicipaies|\ Blak; 


pera a oe eT 


GUCaALONa: ASDIFAallon : 

Less than high school | 0.8 | os | 3 | 
Graduate from high 9.3 11.6 -1.2 
school 

Vocational, trade, or 

Se school 

Attend | Auodeallese: Laas 1 fag 2 Fags 7 7 


Graduate from college 
Auend graduate school | 230 | 3.9 | 3 | 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Tables 3.4-3 and 3.4-4 indicate larger discrepancies between estimates based on data from cognitive 
test completers and estimates based on data from both completers and noncompleters. Cognitive test 
nonresponse bias is notably higher than survey nonresponse bias for both cohorts. 


Tables 3.4-1 through 3.4-4 include estimates of survey nonresponse bias for thirteen estimates for 
each cohort; the frequency distributions of these bias estimates are given in tables 3.4-5 and 3.4-6. For 
the eighth-grade cohort, the mean of the unsigned bias estimates for survey nonresponse is 0.98 percentage 
points and the median is 0.8; for the sophomore cohort, the mean and median for survey nonresponse are 
0.48 and 0.4 percentage points, respectively. The results for sex, race, and educational aspirations for both 
cohorts are representative of the larger set of variables examined in appendix G. 


The results for survey nonresponse bias show that the magnitude of the bias is generally small—few 
percentage estimates will be off by as much as two percent in the eighth-grade cohort and one percent in 
the sophomore cohort—and the direction predictable. The direction of the bias is partly a function of the 
different rates of nonresponse for different subgroups. For example, blacks had a higher nonresponse rate 
than whites. As a result, when estimates of racial composition are based only on participants’ data, the 
estimate for blacks appears to be too low and the estimate for whites too high. However, this bias reflects 
the raw weight; the nonresponse-adjusted weight corrects for differences by race and sex to produce correct 
population estimates for each subgroup. It cannot correct for bias attendant upon characteristics of interest 
if they are differentially distributed between nonresponding and responding members of a weighting 
subgroup. Further, whenever a factor related to nonresponse is also related to a variable of substantive 
interest, estimates concerning the substantive variable will be somewhat biased. However, because few 
variables are strongly related to student nonresponse and because the overall rates of student survey 
nonresponse are low, bias estimates are relatively small. 


Table 3.4-5: 
Distribution of NELS:88 Unsigned Bias Estimates for Questionnaire Panel Nonresponse 


Bias estimate Frequency Frequency 

0O- .3% 
4-.7% 
8-1.1 % 


1.2-1.5 % 
16-19% 


2.0 % or greater 


TOTAL: 
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SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-6 
Distribution of Unsigned Bias Estimates for Cognitive Test Panel Nonresponse 


Eighth-Grade Cohort Sophomore Cohort 
Bias estimate Frequency Frequency 
0-3% a |: nae 
47% 


8-11% 


12-15% ey | ee 


1.6-1.9 % 


2.0 % or greater Pe Pe 
TOTAL: 


= 
00 
w 
38 
Ne) 
‘oO 
| 


| Median 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 


ELS:8 ent Nonresponse Rates: : el School Variables. This section examines 
survey and cognitive test nonresponse for each cohort by school variables at the student-level. Again, 
panel nonresponse is investigated, with a nonrespondent defined as (a) any member of the eighth-grade 
cohort who tailed to complete a questionnaire in any one (or more) of the three rounds of NELS:88 (1988, 
1990, 1992); or (b) any member of the 1990 sophomore cohort who tailed to complete a questionnaire at 
either or both time points (1990, 1992). Six variables are shown in tables 3.4-7 and 3.4-8: school type, 
census region, level of urbanization, percent minority in the eighth-grade school, percent students receiving 
free or reduced-price lunch in eighth grade (a measure of school socioeconomic status), and school 
enrollment. Base year data were used to classify the schools for the eighth-grade cohort, and first follow-_ 
up data were used to classify the schools for the sophomore cohort. The response rates given in the tables 
are weighted using the raw weight. 


Table 3.4-7 indicates that eighth-grade cohort students attending schools with a high percentage 
of minority students and those attending schools with a high percentage of students receiving reduced- 
priced lunches are significantly more likely than their counterparts to be questionnaire nonrespondents 
(minority >20 vs < =20 t=8.05; lunch >20 vs < =20 t=5.17). Conversely, students in the eighth- 
grade cohort who attend schools in rural areas are much less likely to be nonrespondents (rural vs. urban 
t=5.32, rural vs. sub t=4.17). For the sophomore cohort, students attending schools in urban areas are 
more likely to be nonrespondents (urban vs. sub t=2.54, urb vs. rural t=3.4). In both cohorts, students 
attending schools in the West have higher nonresponse rates than those in other areas of the country (g8 
cohort: West vs. Northeast t=3.92, W vs. Midwest t=6.74, W vs. South t=4.43; g10 cohort: W vs. 
N t=3.12, W vs. M t=4.53, W vs. S t=3.28), and Catholic school students are much more likely to be 
questionnaire respondents than their public school counterparts (g8 cohort: Catholic vs. public t=6.70; 
g10 cohort: Catholic vs. public t=7.66). 
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Table 3.4-7: 
Weighted Panel Survey Nonresponse Rates by Selected School Characteristics 


Eighth-Grade Cohort Sophomore Cohort 

ALL STUDENTS 10.3% 

a 
Private: Non-Religiou | tos 


Private: Other Religious, | tgs | 
Private: Not Ascertained 


20% or less 
Greater than 20% 


200-299 
300.399 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-8: 
Weighted Panel Cognitive Test Nonresponse Rates by Selected School Characteristics 


Eighth-Grade Cohort Sophomore Cohort 


ALL STUDENTS 43.2% 35.2% 
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[| Midwest 35.5 
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43.8 33.9 
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| Percent Minor} 1 
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Greater than 20% 
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SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Cognitive test nonresponse shows similar trends, as seen in table 3.4-8. For the eighth-grade 
cohort, students attending schools with a high percentage of minority students or with a high percentage 
of students receiving reduced-price lunches are much less likely to complete a cognitive test in all three 
rounds (minority <20% vs > =20% t= 13.80; lunch <20% vs > =20% t=6.55). For the sophomore 
cohort, students attending schools in urban areas show higher nonresponse rates (urban vs suburban 
t=3.32, urban vs rural t=7.02). Students in both cohorts who attend schools in the West are much less 
likely to complete a cognitive test in all rounds than their counterparts in other areas of the country (g8 
cohort: W-N t=5.63, W-M t=9.83, W-S t=5.30; 210 cohort: W-N t=5.64, W-M t=8.28, W-S 
t=5.14). Conversely, students attending schools in rural areas have lower nonresponse rates than those 
in urban and suburban areas (g8 cohort: rural vs urban t=8.66; rural vs suburban t=6.16; £10 cohort: 
rural vs urban t=7.02, rural vs suburban t=4.63). 


NELS:88 Student Nonre Rates: Individual-Leve] Variables. In this section, the survey and 
cognitive test nonresponse rates are analyzed by individual-level variables, including demographic 
characteristics, academic aptitude, attitude toward school, and several questionnaire variables indicating 
English language usage skills and school-related behavior. 


Tables 3.4-9 and 3.4-10 display the weighted rate of nonresponse by sex, race, high school 
academic program, cognitive test quartile, and dropout status. Appendix G includes results for 
supplementary analyses based on other classification variables. 


Overall, nonresponse rates are lower in the sophomore cohort than in the eighth-grade cohort. This 
is undoubtedly due to the more stringent requirements for respondent status among eighth-grade cohort 
members (completion of a questionnaire or cognitive test in all three rounds of NELS:88) than among 
sophomore cohort members (completion of first and second follow-up questionnaires or cognitive tests). 
Indeed, when nonresponse is evaluated based on only one round of participation (for example, nonresponse 
in the NELS:88 second follow-up), nonresponse rates are even lower. 


Survey Nonresponse. In both cohorts, males and females are approximately equally likely to be 
questionnaire nonrespondents. The difference between male and female nonresponse rates is 2.6 percent 
in the eighth-grade cohort and 1.0 percent in the sophomore cohort. 


Racial differences are more pronounced and show Hispanics and blacks with higher rates of 
nonresponse. In the eighth-grade cohort, Asian students also exhibit relatively high levels of nonresponse - 
(22.5 percent) (Asian v White t=4.17, A v Black t=n.s., A v Hispanic t=n.s.), while Hispanic and 
black nonresponse rates are 24.7 percent and 23.6 percent, respectively, compared to 14.4 percent for 
whites (H v W=6.31, B v W=4.91). In the sophomore cohort, nonresponse rates are significantly higher 
for blacks and Hispanics (14.9 percent and 14.5 percent, respectively) than for whites (8.0 percent) (B v 
W=3.71, H v W=4.26). The sample size for American Indians is too small to make comparisons with 
other racial subgroups. 


High school program is also related to nonresponse. Students in an academic program exhibit the 
lowest rates of nonresponse (10.6 percent in the eighth-grade cohort and 5.0 percent in the sophomore 
cohort), while the highest nonresponse rate for both cohorts is among students in an unspecified (other) 
program (21.6 percent for the eighth-grade cohort and 12.2 percent for the sophomore cohort) (g8 cohort: 
acad v gen=6.04, acad v voc=4.84, acad v other=3.71; g10 cohort: acad v gen=5.38, acad v 
voc=5.35, acad v other=4.48). 
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Table 3.4-9: 
Weighted Panel Survey Nonresponse Rates by Selected Student Characteristics 


Eighth-Grade Cohort Sophomore Cohort 
ALL STUDENTS 18.3% 10.3% 
ee 101 
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SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-10: 
Weighted Panel Cognitive Test Nonresponse Rates by Selected Student Characteristics 


Sophomore Cohort 
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SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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In each cohort, nonresponse rates were also highest for individuals in the lowest test quartile (26.5 
percent for the eighth-grade cohort and 16.4 percent for the sophomore cohort) and lowest for individuals 
in the highest quartile (8.4 percent for the eighth-grade cohort and 4.5 percent for the sophomore cohort) 
(g8: low v midlow=7.63, low v midhi=8.68, low v high=12.62, midlow v midhi=1.86, midlow v 
high=6.29, midhi v high=3.76; g10: low v midlow=5.41, low v midhi=5.86, low v high=8.83, 
midlow v midhi= 1.88, midlow v high=4.88, midhi v high=2.78). The pattern shown for this quartile 
variable indicates that nonresponse is inversely related to tested achievement. 


Finally, members of the cohorts who dropped out at least once between 1989 and 1992 show much 
higher rates of survey nonresponse. For the eighth-grade cohort, the dropout nonresponse rate is 32.3 
percent compared to 15.4 percent for students who never dropped out. For the sophomore cohort, 
dropouts have a nonresponse rate of 23.6 percent, compared to a student rate of 8.7 percent (g8: do v 
stud= 10.66, g10: do v stud=7.70). 


Cognitive Test Nonresponse. Although cognitive test nonresponse is larger in magnitude, the 
differences among the subgroups are no more marked. Male and female nonresponse rates are virtually 
identical in both cohorts, with differences of 1.0 percent in the eighth-grade cohort 0.2 percent in the 
sophomore cohort. 


Racial differences are also similar to those among survey nonrespondents: blacks and Hispanics 
have higher rates of nonresponse in both cohorts. The eighth-grade cohort shows black and Hispanic 
nonresponse rates of 53.9 percent and 51.6 percent, respectively, compared to 38.0 percent for whites and 
43.8 percent for Asians (H v A=2.55, H v W=8.20, B v A=3.31, B v W=8.25). In the sophomore 
cohort, the nonresponse rate is 44.0 percent for Hispanics and 42.8 percent for blacks, while white and 
Asian rates are substantially lower (31.9 percent and 35.4 percent, respectively) (H v A=3.12, H v 
W=6.73, B v A=2.44, B v W=4.96). 


Results for high school program show students enrolled in an academic program with the lowest 
rates of nonresponse, and students enrolled in another (unspecified) program with the highest nonresponse 
rates. For the eighth-grade cohort, students enrolled in an academic program have a nonresponse rate of 
31.7 percent while students in an unspecified program have a rate of 50.8 percent (acad v gen=9.20, acad 
v voc=8.15, acad v other=7.67). For the sophomore cohort, the academic program nonresponse rate 
is 26.4 percent while the unspecified program rate is 40.5 percent (acad v gen=8.40, acad v voc=6.81, 
acad v other =5.24). s 


Again, nonresponse is inversely related to test score quartile. Students in the lowest test quartile 
have higher nonresponse rates than those in the highest test quartile (56.7 percent compared to 26.2 percent 
for the eighth-grade cohort, and 46.8 percent compared to 22.7 percent for the sophomore cohort) (g8: low 
v midlow=9.42, low v midhi=13.73, low v high= 19.25, midlow v midhi=4.28, midlow v high=9.34, 
midhi v high=4.90; g10: low v midlow=7.12, low v midhi=9.74, low v high=14.23, midlow v 
midhi=2.53, midlow v high=6.90, midhi v high = 4.40). 


Students who dropped out sometime between 1989 and 1992 also have higher rates of cognitive 
test nonresponse than those who never dropped out. Dropout nonresponse rates are 76.8 percent in the 
eighth-grade cohort and 71.6 percent in the sophomore cohort, compared to student nonresponse rates of 
36.0 percent and 30.8 percent, respectively (g8: do v stud=25.66; g10: do v stud =22.54) 


‘Summary of NELS:88 Panel Nonresponse Analysis. The nonresponse analysis suggests that 
groups with lower levels of engagement in their schooling were less likely to participate in the survey: 
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students who had dropped out of school at least once had higher nonresponse rates than non-dropouts, 
students in the lowest test quartile had higher nonresponse than students in the highest quartile, and students 
who had low educational aspirations had higher levels of nonresponse than those with high educational 
goals. Also, students whose parents had a lower level of education responded less than those whose parents 
had a higher level of educational background, and students enrolled in a vocational or technical program 
responded less than students enrolled in an academic program. 


Because the analyses of student nonresponse are based on survey data, they are themselves subject 
to nonresponse bias. Despite this limitation, however, the results consistently indicate that survey 
nonresponse had a small impact on NELS:88 base year through second follow-up and (for the sophomore 
cohort) first follow-up through second follow-up panel estimates. There is, however, some concern that 
those students who did not complete a cognitive test in every round may not be missing at random, 
particularly in the second follow-up. Tables 3.4-11 and 3.4-12 present both unweighted and weighted 
proportions of panel questionnaire respondents in each cohort, shown by subgroup within each timepoint, 
who completed the test battery.’ 


These tables indicate that there is a decline in participation at the second follow-up. Furthermore, 
this does not appear to be completely at random. There is some indication that certain groups decline in 
participation more drastically than others. For example, blacks and Hispanics in the eighth-grade cohort 
responded at approximately the same rate in the base year (within three percent) as whites and Asians did. 
However, by the second follow-up response rates for students in these racial groups had declined to as 
much as seven percent below those of whites and Asians. Public school students in the eighth-grade cohort 
also declined in response more than private school students did. In the base year, response rates for public 
school students were only two percent lower than for private school students, but at the second follow-up’ 
that difference increased to about six percent. Even larger differences can be found among socioeconomic 
status. Differences in response rates between the lowest and highest SES quartile students in the eighth- 
grade cohort increased from less than two percent in the base year to more than eight percent in the second 
follow-up.® Finally, dropouts in the eighth-grade cohort showed the largest decline in response. In the first 
follow-up, students who had dropped out at least once showed response rates nearly twenty percent lower 
than those for students who had never dropped out. However, by the second follow-up the difference was 
almost forty percent. This large decline points out some of the difficulties encountered in obtaining in- 
person interviews and participation in cognitive testing for dropouts. 


The same overall patterns are evident for the sophomore cohort; there is a sharp decline in 
participation in the second follow-up. However, some of the individual patterns are not consistent with 
those for the eighth-grade cohort. For example, the racial differences found for the eighth-grade cohort 
are not apparent for the sophomore cohort. In fact, although the response rates for Hispanics and blacks 
are indeed lower in the first follow-up by up to eight percent than those for whites and Asians, these 
differences actually narrow in the second follow-up to only four percent. And while Asians in the first 
follow-up respond at a rate four percent lower than whites, by the second follow-up their response rate is 


Students are included if they have any test data: an extremely small number of students did not complete all four 
tests. For breakdowns of percentage of subgroups with scorable tests by each of the four NELS:88 achievement 
tests, see Rock and Pollack. Psychometric Report for the NELS:88 Base Year Through Second Follow-Up, NCES 
1995, table 3.4. 


Rock and Pollack, in the Psychometric Report for the NELS:88 Base Year Through Second Follow- Up, note that 
the disproportionate dropoff in cognitive test completion for low-SES sample members in 1992 could lead to 
some bias in estimates of 1990 to 1992 achievement gain. They recommend that researchers estimate gain under 
differing assumptions about the causal mechanism underlying the missing scores as a check on the robustness of 
their population estimates. 
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Table 3.4-11: 
Unweighted and Weighted Percentages of Eighth-Grade Cohort 
Students Who Completed a Cognitive Test in Each Round 


Un- Base First Second Base First Second 
Subgroup Weighted | Year | Follow- Follow- ve Year ea Follow- 
N Up Up Up 
TorAL | _ 16489 isso Icon 2413949.16 racers 


Gender 


mate | ago _| 964 | 941 | 7.4 |] 92029 
wo Loss| a6 | m2 Ys [o69[ 28 | m4 


Race 


jinn __{ os _[oca} our 1 
fees ate Neel) ot 
| 
| 962398 | 97.2 | 941 | 76.7 


American 98.8 67.1 27343.2 91.7 
Indian 


School Type 


ass [964] 41 | 768 || 2isam | 964 | o26 | 75.0_| 
133162 
NAIS 52305.6 


Private = __ 
ee 
tower | 3663 | os] 1.0 | no _| 
piltiion | so Lesa} ses 1 aso 
cores [69 | 944 | t61_ 
ee eo eee oa ee 
bere 
[no |_sasrs_| ~- | 966 | sr9 |] roves | ~ | 059 | 03 | 
fyes | ins | ~ | 6s | 23 | ssn | ~ | 6 | 7 | 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-12: 
Unweighted and Weighted Percentages of Sophomore Cohort 
Students Who Completed a Cognitive Test in Each Round 


First Second First Second 
Subgroup Unweighted Follow-Up | Follow-Up Weighted Follow-Up | Follow-Up 
N N 
fos | se 
2428396.83 


1207040 
1221356 


7 | 2185988 15.7 
v3 | 43 | eo | 69 | a2 
| 


51461.5 


mrs | 960 | 205 _| 
176748 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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two percent higher than whites. The same anomaly occurred for school type. In the first follow-up, public 
school response rates were more than ten percent higher than other private response rates, but by the 
second follow-up other private school students were responding at a rate five percent higher than public 
school students. 


The sharper decline in response for some subgroups than others supports the larger bias 
components for cognitive test nonresponse than for survey nonresponse. However, given the large number 
of cognitive test nonrespondents, bias estimates are not as large as would be expected. In fact, these rates 
point out the worst case scenario because both contextual and noncontextual students and in-school students 
and dropouts are analyzed together. When analyzing these groups separately, however, the patterns are 
noticeably different. The cognitive test nonresponse rate for the contextual subgroup of the eighth-grade 
cohort is 26.3 percent, nearly half that for the full eighth-grade cohort sample, and the nonresponse rate 
for the transcript sample excluding the dropouts was even lower, at 18.1 percent. The same pattern holds 
for the sophomore cohort; nonresponse rates for the contextual and transcript samples are 21.7 percent and 
17.3 percent, respectively.° 


Comparison of NELS:88 to HS&B Student Nonresponse. A comparison of the effect of 
nonresponse on the NELS:88 study to its effect on the HS&B study provides an additional measure by 
which the impact of bias and the nonresponse patterns among subgroups may be evaluated. HS&B 
conducted an analysis of bias in the base year (1980), which was paralleled using NELS:88 sophomore 
cohort data in the first follow-up (1990). Results for both analyses are presented in tables 3.4-13 and 3.4- 
14. 


The bias was calculated according to the difference between the estimates based on data from 
participants and the estimates based on data from all selected members of the sophomore cohort. In 
comparing tables 3.4-13 and 3.4-14, it can be seen that bias estimates for NELS:88 are consistently lower 
than those for HS&B. The only exception to this is for the Hispanic category of the racial subgroup; in 
this case, the HS&B bias estimate is smaller by two percentage points. It also appears that the NELS:88 
and HS&B samples may be intrinsically different. For example, the educational aspirations for the two 
groups seem to differ quite dramatically. While nearly half of all NELS:88 1990 sophomores expect to 
graduate from college, only 17 percent of HS&B 1980 sophomores expect to earn a college degree. 
Further, 35 percent of HS&B 1980 sophomores plan to go no further than high school, while only 10 
percent of NELS:88 1990 sophomores intend to end their education at high school. Thus, while these 
differences may be accounted for at least partially by the time periods they span, the direction of the bias 
estimates may not be entirely comparable for these two groups. 


In addition, nonresponse rates for the NELS:88 sophomore cohort in the second follow-up (1992) 
can be compared to rates for HE&B sophomores in the first follow-up (1982), when the majority of each 
group of students was in the twelfth grade. Estimates for NELS:88 second follow-up and HS&B first 
follow-up nonresponse broken down by student-level school characteristics are found in table 3.4-15. 


The sophomore cohort of NELS:88 shows an overall survey nonresponse rate of 6.3 percent in the 
second follow-up, compared to a rate of 6.4 percent for the sophomore cohort of HS&B in the first follow- 
up. Table 3.4-15 examines weighted nonresponse rates for NELS:88 and HS&B by student-level school 
variables such as school type, region, level of urbanization, and school enrollment. The nonresponse rates 
for NELS:88 given in the table are weighted using the second follow-up raw weight. 


2 Of course, when cognitive test completion is viewed for the entire sample, and not conditioned upon 


questionnaire completion, test battery nonresponse is higher. 
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Table 3.4-13: 
Comparison of NELS:88 1990 Questionnaire Completers to all NELS:88 1990 
Selections and Non-completers: Sophomore Cohort 


Graduate from college 
Attend graduate school 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 
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Table 3.4-14: 
Comparison of HS&B 1980 Questionnaire Completers to all HS&B 
1980 Selections and Non-completers: Sophomore Cohort 


AulSelected | Participants | Non-Parcipants | Bias 


ee ee 52.8% 
premier | sta | | 


| wipe | po | | tw | ns 
a ee 


| Highadiwotonise | school or less 35.1 : L ee 
Vocational, trade, or 13,2 13.3 

business school _ 

Attend college a 


Graduate from college 16.9 17.6 12.1 


Auend graduate school | 60 | 62 | 52 | | 


Note: All figures in the table are weighted percentages conditional on the column variable. 


SOURCE: High School and Beyond First Follow-Up (1982) Sample Design Report, NORC for 
National Center for Education Statistics, U.S. Department of Education. 
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Table 3.4-15: 
Weighted Survey Nonresponse Rates by Selected School Characteristics 


NELS:88 1990 HS&B 1980 
Characteristic Sophomore Cohort Characteristic Sophomore Cohort 
ALL STUDENTS 6.3% ALL STUDENTS 
School Type School Type 


N [VN Jo 
NAN Tow [~ 


Catholic 
NAIS 


Non-Catholic 
Private 


Other Private 


Region 
Northeast 


South 
West 


oo 
oo 


Urbanization 


Urban 
Sophomore Enrollment 
Less than 100 
100-199 


3.8 


Sophomore School Enrollment 
101-135 


326-550 re 


SOURCES: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. High School and Beyond First Follow- Up (1982) Sample Design 
Report, NORC for National Center for Education Statistics, U.S. Department of Education. 
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Students attending public schools are among those with the highest second follow-up 
nonresponse rates for the NELS:88 sophomore cohort (pub v Cath=6.71, pub v NAIS=5.18, public 
v other=9.65). Conversely, students attending schools in rural areas have some of the lowest 
nonresponse rates among the NELS:88 sophomore cohort (rural v urban=2.41, rural v 
suburban=2.10). Table 3.4-15 indicates that for the HS&B sophomore cohort, the highest rate of 
nonresponse is among students attending schools with more than 550 students, and the lowest is for 
Catholic school students. 


Table 3.4-16 displays the weighted rate of nonresponse for the NELS:88 1990 sophomore 
cohort in the second follow-up and the HS&B 1980 sophomore cohort in the first follow-up by 
individual-level variables including sex, race, high school academic program, cognitive test quartile, 
and dropout status. 


In both NELS:88 and HS&B, males and females exhibit essentially equal nonresponse rates. 
The difference between male and female nonresponse is 0.9 percent for the sophomore cohort of 
NELS:88 and 2.1 percent for the sophomore cohort of HS&B. 


Racial differences for NELS:88 and HS&B show blacks with the highest rate of nonresponse. 
For NELS:88, nonresponse rates are highest for blacks and Hispanics (9.1 percent and 8.7 percent, 
respectively), and lowest for whites (5.0 percent) (B v W=2.73, H v W=2.73). Rates for HS&B 
differ quite notably. Although the highest nonresponse rate among racial subgroups is for blacks (5.0 
percent), the lowest rate is for Hispanics (3.0 percent), and the nonresponse rate for whites falls 
between them (4.0 percent). 


High school academic program also shows some differences in nonresponse rates. For both 
NELS:88 and HS&B, students in an academic program exhibit the lowest rates of nonresponse (2.8 
percent for NELS:88 and 3.6 percent for HS&B), while students in a vocational or technical program 
have the highest rates of nonresponse (8.8 percent for NELS:88 and 5.5 percent for HS&B) (NELS: 
acad v gen=5.03, acad v voc=5.28, acad v other=3.28). Because estimates in the "other/unknown" 
category for HS&B are inflated due to missing data,'® they are not evaluated with the other categories 
in this analysis. 


In each cohort, nonresponse rates are highest for individuals in the lowest test quartile (9.4 
percent for NELS:88 and 6.1 percent for HS&B), and lowest for individuals in the highest quartile (2.5 
percent for NELS:88 and 3.2 percent for HS&B) (NELS: low v midlow=3.42, low v midhi=3.84, 
low v high=8.44, midlow v midhi=1.13, midlow v high=5.94, midhi v high=2.99). These 
differences indicate that nonresponse is inversely related to tested achievement. 


a0 The category “other/unknown" is a general classification that includes both missing data and data for respondents 


who did not fall into any of the other specifically defined categories. Nonresponse generally is substantially 
higher for the “other\unknown" categories. This is an artifact attributable to the substantial number of HS&B first 
follow-up nonrespondents who were also base year nonrespondents. These double non-participants could only be 
classified in the unknown category, elevating the nonresponse rate for that group. 
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Table 3.4-16: 
Weighted Survey Nonresponse Rates by Selected Student Characteristics 


HS&B 1980 
Sophomore Cohort 


Other/Unknown 


5.5 


SOURCES: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education. 


High School and Beyond First Follow-Up (1982) Sample Design Report, National Center for Education 
Statistics, U.S. Department of Education. 
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Finally, dropouts show much higher rates of survey nonresponse than do students. For NELS:88, 
the dropout nonresponse rate is 13.1 percent compared to 5.5 percent for students, while the HS&B 
dropout rate is 14.7 percent compared to a student rate of 4.2 percent (NELS: do v stud=5.94). 


Summary of NELS:88 and HS&B Nonresponse Comparison. The comparative analysis above 
shows that the same general patterns hold for both the NELS:88 and the HS&B studies. The analysis of 
school characteristics shows both studies with comparatively higher nonresponse rates for students enrolled 
in schools in the West. Individual characteristics are also consistent among the two groups. For both 
NELS:88 and HS&B, high nonresponse rates occur among blacks, students in a vocational or technical 
program, individuals in the lowest test quartile, and dropouts. 


The overall rate of nonresponse for NELS:88 is nearly identical to the rate for HS&B. 
Furthermore, the analysis of bias suggests that the bias for NELS:88 in 1990 is smaller than the bias for 
HS&B in 1980. Thus, as the HS&B analysis concluded with confidence in the minimal impact of bias on 
its sample estimates, NELS:88 can be assured similar confidence. 
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IV. Data Collection 


This chapter provides an overview of the data collection procedures and results for the student, 
dropout and contextual (e.g., parent, teacher, and school administrator) surveys conducted in the NELS:88 
base year, first follow-up, and second follow-up. Detailed completion rates for each survey wave are 
provided in appendix H. Detailed descriptions of procedures can be found in the data file user's manuals for 
the base year, first follow-up and second follow-up student components and in the manuals for the individual 
component surveys. 


4.1 Base Year Data Collection 


The base year survey collected data from students, parents, teachers, and school administrators. 
Self-administered questionnaires and tests were the principal mode of data collection. Completion rates 
based on sample eligibility for each instrument are listed in table 4.1-1. Additional completion rates for the 
base year, including completion rates by sampling strata, are presented in appendix H. 


_—__o eee 


Table 4.1-1 
Summary of NELS:88 Base Year Completion Rates 


-_-eoeoe Eee 


Instrument Completed Weighted Unweighted 
Student questionnaires 24,599 93.41% 93.05% 
Student tests 23,701 96.53%! 96.35%" 
Parent questionnaires 22,651 93.70% 92.08% 
Teacher ratings of students 23,188 95.91% 94.26%? 
Teacher questionnaires 5,193 NA 91.40% 
School admin. questionnaire 1,035 98.92% 98.38% 


* Percentages of cases for which a student questionnaire was obtained for which a cognitive test was 
also obtained. 


» Indicates a coverage rate. See section 4.1.4. 
————————————————————————— eee 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 


4.1.1 Base Year Pre-data Collection Activities 


Before the data collection effort could begin, it was first necessary to secure from the administrator 
of each sampled school a commitment to participate in the study. Several levels of cooperation were sought 
before school administrators were approached. The first level involved contacting key educational 
organizations. The Education Information Advisory Council (EIAC) of the Council for Chief State School 
Officers was asked to give its approval for the project. Contact was also made with the National Catholic 
Education Association (NCEA) and the National Association of Independent Schools (NAIS) in order to 
inform them of the study and to solicit their endorsements. 
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For public schools the next step involved contacting the Chief State School Officer (usually the state 
Superintendent of Schools) of each state to explain the objectives of the study and the data collection 
procedures, especially those for protecting individual and institutional confidentiality. Once approval was 
obtained at the state level, contact was made with district superintendents and, upon receipt of district 
approval, contact was made with the school principals. Wherever selected private schools were organized 
into an administrative hierarchy, for example, Catholic school dioceses, a "courtesy" call to request 
permission to contact the principal of the school was placed at the higher level before the school principal 
or other chief administrator was actually approached. 


Within each cooperating school, principals were asked to designate a school coordinator who would 
serve as a liaison between NORC staff and selected respondents—the school administrator, students, 
teachers, and parents. The school coordinator, who was often a guidance counselor or senior teacher, but 
sometimes the principal or assistant principal, handled all requests for data and materials, as well as all 
logistical arrangements for data collection on the schoo! premises. Included among these responsibilities was 
annotating the list of eligible students to identify students whose physical or learning handicaps or linguistic 
disabilities would preclude participation in the survey. Coordinators were also asked to classify all eligible 
students as Hispanic, Asian-Pacific Islander, or "other" (neither Hispanic nor Asian-Pacific Islander), and 
to distribute parental permission forms to sampled students. 


4.1.2 Base Year Student Survey and Cognitive Tests 


Student questionnaires and tests were administered in group sessions to approximately twenty-three 
students in each of the schools in the core and state augmentation samples. Telephone interviews were 
conducted for a small number of students who were unable to participate in the group-administered sessions. 
Parents who initially refused to grant permission for their child to participate in the study, but who later 
consented when contacted by an NORC representative, usually allowed their child to complete a 
questionnaire by telephone. Given the mode of administration, test data were not collected for these 
students. 


NORC organized an Orientation Day for 158 schools that requested it or for schools that were 
deemed likely to particularly benefit from it.°* The Orientation Day was usually scheduled for a day one or 
two weeks prior to the administration of the student questionnaire and tests. During the orientation, sampled 
students were informed about the objectives of NELS:88, its voluntary nature, and the measures to be used 
to ensure respondent confidentiality. Students were also briefed about the tasks and procedures that would 
be followed in administering the questionnaire and tests. 


Base year student data were collected from students” in the core and state augmentation sample 
schools between February | and June 30, 1988. Selected eighth graders within each school were gathered 
in a group session on the scheduled Survey Day. Two NORC field staff members, a "team leader" and a 
clerical assistant, were responsible for overseeing the administration of the questionnaires and tests during 
the planned session. 


38 Orientation days were originally planned for all schools. However, the NELS:88 base year field test 
indicated that orientation days for eighth grade students would not significantly affect participation rates 
in most schools. (See Ingels, S. J., et al., National Education Longitudinal Study of 1988: Field Test 
Report, NORC, 1987; ERIC ED 289-897.) 


3° Student sample selection procedures are discussed in the NELS:88 Base Year Sample Design Report. 


Qe 81 
ERIC 


re) 
ERIC 


JA FunrText Provided by ERIC 


NELS:88 Second Follow-Up 
Final Methodology Report 


Survey administration, normally conducted in a school classroom or library, consisted of several 
steps. Students first completed the student questionnaire. A ten-minute break followed, during which time 
NORC field staff began their review of the questionnaires for completeness (i.e., checked for missing or 
multiple-response critical items).“ Following the break, an 85 minute battery of cognitive tests was 
administered. The tests consisted of four timed sections devoted to mathematics, reading, science, and social 
studies (history/government). Once the test battery was completed, an attempt was made to retrieve missing 
(or inappropriately marked) questionnaire items before the student left the classroom. 


At the end of the session, arrangements were made to conduct make-up sessions for students who 
were scheduled, but unable to attend Survey Day. If fewer than five students were scheduled for a Make-Up 
Day, the school coordinator was asked to handle the arrangements and oversee its administration.*' When 
five or more students were scheduled, or in instances where the school coordinator was unavailable to 
conduct a Make-Up Day, NORC representatives arranged a return visit to the school. 


4.1.3 Base Year School Administrator Survey 


For the school survey, the school principal or headmaster was asked to complete a self-administered 
questionnaire. Questionnaires for school administrators who did not initially return their completed 
questionnaire were collected through telephone follow-up. 


4.1.4 Base Year Teacher Survey 


A self-administered teacher questionnaire was distributed to selected eighth-grade teachers of the 
sampled students. After the initial return of self-administered teacher questionnaires, questionnaires for 
nonresponding teachers were collected through telephone follow-up. 


Each school was randomly assigned to one of the following combinations of curriculum areas: 
mathematics and English; mathematics and history; science and English; and science and history. In each 
NELS:88 school, data were collected from each sampled student's current teacher(s) in the two designated 
subject areas. This selection procedure was designed to ensure representation of mathematics or science 
curriculum and English or history in all schools. Combinations of English and history as well as science and 
mathematics were excluded by the design. The design also achieved balanced representation of the four 
curriculum area combinations across the school variables of control (public, Catholic, and other private); 
level (elementary, middle, junior-senior high school); geographical stratum; and school size. 


4.1.5 Base Year Parent Survey 
A self-administered questionnaire was hand-delivered by each sampled student to his or her parent 


or guardian. The questionnaire included a written request that it be completed by the parent or guardian most 
familiar with the student's current school situation and educational plans. 


40 An NORC field staff member was instructed to review the questionnaires to ensure that all critical items 
were completed. A specially designated oval indicating "no retrieval” was marked whenever the missing 
data could not be retrieved due to respondent refusal or inability to clarify an inappropriate response. 


41 To ensure respondent confidentiality, school coordinators were prohibited from reviewing the student 
questionnaire for completeness. Instead, the review was conducted by NORC staff in Chicago, and 
missing data were retrieved by telephone. 
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Following telephone prompting of nonresponding parents, interviewers attempted to administer the 
parent questionnaire over the telephone. If an interviewer was unable to complete the interview over the 
telephone, the he or she made a personal visit to the respondent to conduct a face-to-face interview. 


4.2 First Follow-Up Data Collection 


The first follow-up survey collected a second wave of questionnaire and cognitive test data from the 
eighth-grade cohort of 1988, the majority of whom were enrolled in the tenth grade at the time of data 
collection. In addition, a first wave of data was collected from freshened students, and a first wave of 
dropout information was collected from those students who dropped out of school between the base year and 
the first follow-up. 


Contextual data were also collected for sample members. A questionnaire was administered to two 
teachers for each sampled student, as well as a separate questionnaire to the school administrator of each 
sampled school. Self-administered questionnaires remained the principal mode of data collection for all 
respondent populations. 


Although the data collection procedures employed in the first follow-up were modeled after those 
of the base year, the design of the study necessitated four activities that had not been performed previously. 
First, in order to select the first follow-up sample, an extensive effort was undertaken to locate the now- 
dispersed base year sample. Second, the base year sample was freshened to generate a representative sample 
of the tenth-grade class of 1990. Third, off-campus survey sessions, similar to those employed in High 
School and Beyond, were scheduled for the administration of the student or dropout questionnaire to sample 
members who were not enrolled in a first follow-up school at the time of data collection. And fourth, to 
obtain a more precise estimate of the rate of dropping out for the eighth-grade cohort of 1988, a subsample 
of first follow-up nonrespondents and base year ineligible students was further pursued. 


The first follow-up survey was executed in four phases which spanned two years. Pre-data collection 
took place during phases |! and 2, while data collection took place during phases 3 and 4 as follows: 


Phase 1. Conducted from January to June of 1989, Phase 1! of the first follow-up survey 
encompassed the pre-data collection activities of tracing sample members to their 1990 school of attendance 
and securing state, district, and school permission to conduct the study. 


Phase 2. From September to December 1989, all first follow-up schools were contacted again in 
the fall of 1989, primarily to re-verify student enrollment, freshen the core and state augmentation student 
samples, and schedule in-school data collection sessions. 


Phase 3. Phase 3 comprised the main data collection period, from January through July 1990. 
Sample members completed either a student or dropout questionnaire, as well as a cognitive test battery. 
Data collection took place at either an in-school or off-campus group survey session. 


Phase 4. After the main data collection period in phase 3, a second data collection effort was 
undertaken from January through June 1991. An attempt was made to survey certain nonresponding sample 
members. 


The number of completed instruments and completion rates based on sample eligibility for the 
sample members are summarized in table 4.2-1. See appendix H for additional completion rate tables for 
first follow-up components. While first follow-up activities are outlined below, further information can be 
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found in both the NELS:88 First Follow-up: Student Component Data File User's Manual and the NELS:88 
First Follow-up: Dropout Component Data File User's Manual. Detailed information about teacher and 
school administrator survey activities is provided in the NELS:88 First Follow-up: Teacher Component 
Data File User's Manual and the NELS:88 First Follow-up: School Component Data File User's Manual. 


Table 4.2-1 
Summary of NELS:88 First Follow-up Completion Rates* 


—_—_——anrknmnmRnmnr? RR _=_e_eeeeeeeee 


Instrument Completed Weighted Unweighted 
Student questionnaires 18,221 91.09% 94.10% 
Student tests 17,352 94.14%» 95.23%> 
Dropout questionnaires 1,043 90.97% 89.84% 
Dropout tests 522 48.56%? 50.05%° 
School questionnaire 1,291 NA 97.07% 
School questionnaire® 17,663 91.97% 96.94% 
Teacher questionnaire® 15,908 80.51% 87.31% 


eee 

* This table is based on the original (1992-1993) release of the first follow-up student file. The second 
follow-up (1994) release of the first follow-up student data contains a slightly different sample number 
than the original release. Additional details about the sample numbers of the two releases are in section 
3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User's Manual. 


> Percentages of cases for which a student/dropout questionnaire was obtained for which a cognitive test was 
also obtained. 


* Coverage rate for student participants of the total sample who also have a completed school administrator 
questionnaire. 


* Percentage of student respondents for whom at least one teacher rating was completed. 


rs 


SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 


4.2.1 First Follow-Up Student Survey and Cognitive Tests 


From January to June 1990, in-school survey sessions were held in all cooperating NELS:88 schools 
still enrolling first follow-up sample members. First follow-up data collection procedures generally 
paralleled those used in the base year. Student questionnaires and four cognitive tests in math, science, 
reading, and social studies were administered in group sessions at schools by NORC field representatives. 
Make-up sessions were conducted by NORC field staff or school staff as required. 


Off-campus survey sessions were initially planned as a method for surveying students who were 
enrolled in schools that had refused to participate in the study or who had transferred to a school outside the 
original set of first follow-up schools. However, if a student who had missed both the initial in-school 
session and the make-up session resided close to the site of an off-campus session, he or she was also invited 
to attend. Off-campus sessions, which typically involved only one to three participants, were conducted 
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using procedures as similar as possible to those of on-campus sessions and were typically held in a public 
library or community association meeting room. Off-campus survey sessions were held from April to July 
1990. Ifa sample member was unable to attend an off-campus group survey session, he or she was surveyed 
either in person or over the telephone. 


4.2.2 First Follow-Up Dropout Survey 


During all four phases of the first follow-up, the enrollment status of sample members was carefully 
monitored. If a sample member was found to have dropped out of school before data collection, he or she 
was administered a dropout questionnaire rather than a student questionnaire. 


Definition of a Dropout. For the purposes of the first follow-up data collection, the following 
definitions were used to identify sample members who dropped out of school: 


1. an individual who, during the spring of 1990, according to the school (if the sample 
member could not be located), or according to the school and home, was not attending 
school or, more precisely, had not been in school for four consecutive weeks or more and 
was not absent due to accident or illness, or 


2. a student who, during the spring of 1990, had been in school less than two weeks after a 
period in which he or she had missed school for four or more consecutive weeks not due to 
accident or illness. 


Because contact was made with the schools during each of the four phases during the first follow-up, 
the enrollment status of each sample member was collected at four separate time periods. If at any point in 
phases | - 4 a sample member met the above criteria, he or she was considered a dropout. 


Some sample members who were initially identified as dropouts later re-enrolled in their school 
before data collection took place in phase 3. A student in this situation was no longer considered a dropout, 
but instead was classified as a stopout. Stopouts are defined as a student who had a dropout episode between 
spring term 1988 and spring term 1990, but who were back in school in the spring term of 1990. At the data 
collection level, stopouts who were identified in phase 1 or phase 2 as a dropout, but who, in phase 3, had 
been attending school for two weeks or more were administered the first follow-up student questionnaire and 
cognitive test battery. Stopouts who had been attending school for less than 2 weeks were administered the 
dropout questionnaire. 


When a school official identified a sample member as a dropout, interviewers were instructed to 
contact the household to confirm the status of the sample member. If either the sample member or an adult 
household member indicated that the dropout definition above was applicable, the sample member was 
classified as a dropout. This policy of confirming status through the household was applied during all four 
points of enrollment status verification.‘ 


Furthermore, whenever a sample member was identified as a dropout, the sample member was 
flagged as such, and the date he or she dropped out of school was recorded. If subsequent enrollment 


42 For those cases where the school identified a sample member as a dropout but the sample member or a 
household member identified the sample member as a student, information about the student's new schoo! 
of enrollment was collected. The new school was then contacted to verify that the student was in fact 
enrolled at that school. 
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verification contacts revealed that the sample member had retumed to school, the date he or she returned was 
recorded. Once a sample member was flagged as a dropout, regardless of whether or not he or she returned 
to school, the flag was maintained. 


Data Collection. Data collection for the dropout survey was executed during phase 3 from January 
to July 1990, and phase 4 from January to June 1991. Under the initial data collection period in phase 3, 
interviewers administered the dropout questionnaire and cognitive tests to cohort dropouts during off-campus 
group administration sessions, described in section 4.2.1. 


During phase 4, a second data collection effort took place. In an attempt to obtain a more precise 
estimate of the cohort dropout rate for the eighth-grade class of 1988, enrollment status information was 
gathered for nonrespondents, previously identified dropouts (sample members who were identified as 
dropouts by school officials but not home-confirmed), and base year ineligible students. 


4.2.3 First Follow-Up Survey of Base Year Ineligible Students 


The Base Year Ineligibles (BY1) Study of the NELS:88 first follow-up was a followback of students 
who had been excluded because of linguistic, mental, or physical obstacles to participation when the baseline 
sample of eighth graders was drawn in the 1987-88 school year. The BYI study had several purposes, the 
primary foci of which were to correct for potential sample undercoverage; to accommodate the group of 
1988-ineligible sample members who were 1990-eligible sophomores, and hence must be added to the 1990 
survey to ensure its cross-sectional representativeness; and to provide a basis for a corrected cohort dropout 
estimate taking account of both 1988-eligible and 1988-ineligible eighth graders two years later. 


Eligibility information was gathered for 93.9 percent of the excluded sample members. For excluded 
students who were identified as eligible, student or dropout questionnaires were administered either in- 
person or over the telephone. Cognitive tests were administered to a small percentage of these students. For 
students who remained ineligible, school enrollment status and other key characteristics were obtained. For 
eligibility and completion rate data, see table H-1 in appendix H. For details about the BYI Study, see 
Sample Exclusion in NELS:88: Characteristics of Base Year Ineligible Students; Changes in Eligibility 
Status after Four Years. 


4.2.4 First Follow-Up School Administrator Survey 


In the spring of 1990, the chief administrators of all schools with first follow-up sample members 
still in attendance were asked to complete a self-administered school administrator questionnaire. Like the 
base year school administrator survey, first follow-up school principals could designate another 
knowledgeable school official to complete the first six of seven sections of the questionnaire. The seventh 
section of the questionnaire, which contained items on school climate, was completed only by the school's 
principal. The purpose of this option was to lower response burden and increase participation; the first 
follow-up school questionnaire was more than double the length of the base year instrument. 


School administrator data were collected in two data collection periods. At the close of the initial 
data collection period, 77 percent of eligible school administrators had completed a self-administered 
questionnaire. In the second data collection period, interviewers administered an abbreviated version of the 
school administrator questionnaire over the telephone. Abbreviated versions of the questionnaire were 
completed for 21 percent of the respondents, and at the end of the second phase of data collection the school 
response rate was 97 percent. 
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To ensure comparability of data across the two data collection periods, principals were instructed, 
during the follow-up period, to reference the 1989-1990 academic school year in their responses. In the 
event that the school principal from the spring of 1990 was no longer at the school, the next highest 
administrative official who held a position at the school during the 1989-1990 school year was asked to 
complete the mail survey or telephone interview. 


4.2.5 First Follow-Up Teacher Survey 


In the NELS:88 first follow-up teacher survey, up to two teachers of each first follow-up sample 
member were asked to complete a self-administered teacher questionnaire. To maximize the longitudinal 
comparability of teacher data, NELS:88 first follow-up teachers for each student were selected in the same 
subject combinations as in the base year: mathematics-English, mathematics-history, science-English, or 
science-history. Freshened students who were not enrolled in the eighth grade in the base year, and hence 
had not been assigned a subject combination previously, were assigned the subject combination of their base 
year "linked" partner. 


In some situations a teacher report was collected in a subject area other than the student's assigned 
subject combination. If a student were not enrolled in classes in his or her assigned subject area, then a 
teacher report was collected in another one of the four subject areas. If a student was enrolled only in one 
of the four subject areas, then only one teacher report was collected for the student. Additionally, the subject 
area of the student's teacher report was sometimes substituted with another subject area in order to reduce 
the burden of the teacher survey on teachers who were asked to report on eight or more NELS:88 students. 
Possible student-teacher subject pairings in the base year and first follow-up were as follows: 


Base Year First Follow-Up 

English ...... Mathematics English............ Mathematics 

History Mathematics History ............ Mathematics 

Science ...... History SCIENCE 4 4s eax 4094: History 

Science ...... English SCIENCE asec eevee English 

Science ...... Mathematics English....... eee History 
English .6cc0csa0%ca English* 
History ............ History 
Mathematics ....... Mathematics 
SCIENCE neck cwdaens Science 


Data collection for the first follow-up teacher survey occurred in two phases. During the initial data 
collection effort from January to July 1990, self-administered questionnaires were distributed to teachers at 
NELS:88 schools. Nonresponding teachers were pursued during the second data collection effort beginning 
in January of 1991. In the second data collection effort teacher questionnaires were mailed to 2,671 
nonresponding teachers, who were instructed to complete the questionnaire with respect to the first follow-up 
sample member(s) who was enrolled in a particular class the teacher instructed as of spring 1990. No 
additional follow-up procedures (i.e., telephone interviewing) were undertaken during the second phase of 
data collection. 


43 Same-subject pairings pertain to situations in which either a) different teachers instructed the sample 
member in the same subject but different courses, or b) the same teacher instructed the sample member 
in two different courses of the same subject matter. 
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4.2.6 High School Effectiveness Study: Baseline Data Collection 


Data collection for the baseline of the High School Effectiveness Study (HSES), an independent 
component of NELS:88, was conducted concurrently with the NELS:88 first follow-up. The HSES and 
NELS:88 first follow-up school samples overlapped to a high degree, as did the student samples to a lesser 
extent. Data collection instruments and procedures for the HSES baseline were almost identical to those 
used in the NELS:88 first follow-up. 


In the 247 participating HSES schools, HSES sample members were administered the NELS:88 
student questionnaire and cognitive test battery. If HSES students missed their scheduled in-school data 
collection session, they were surveyed at an off-campus survey session. Unlike the NELS:88 first follow-up, 
HSES sample members who were no longer attending the HSES school at which they were sampled were 
not pursued or surveyed; however, enrollment status for these sample members was gathered from their 
original HSES school. School administrator and teacher data were gathered for HSES students using 
NELS:88 first follow-up instruments and procedures. 


A detailed discussion of the data collection procedures for the High School Effectiveness Study is 
provided in the NELS:88 High School Effectiveness Study: Data File User's Manual. 


4.3 Second Follow-Up Data Collection 


The second follow-up survey collected a third wave of questionnaire and cognitive test data from 
the eighth-grade cohort of 1988, the majority of whom were high school seniors at the time of data 
collection. In addition, dropout data were collected, as well as data from students freshened in the first and 
second follow-ups. 


As in the base year and first follow-up, contextual data were collected, although with some 
modification. Rather than collecting two teacher questionnaires for each student, the second follow-up 
collected at most one teacher report per student. Additionally, teachers were selected only in the areas of 
mathematics and science; unlike the two prior waves, English and social studies teachers were not surveyed 
in the 1992 round. The following contextual data were also collected: school transcript data for each sample 
member; a questionnaire from one parent of each student and dropout; and a questionnaire from the school 
administrator of each sampled school.“ Self-administered questionnaires remained the principal mode of 
data collection for all respondent populations. 

Data collection methods adhered closely to those used in the base year and first follow-up surveys. 
The design of the second follow-up survey closely resembled that of the first follow-up, including extensive 
tracing efforts, sample freshening to generate a representative sample of the senior class of 1992, use of both 
in-school and off-campus survey sessions, and a survey of previously excluded students. 


The second follow-up survey was executed in three phases which spanned two years. Pre-data 
collection activities took place during phases | and 2, while data collection took place during phase 3. Figure 
4-1 summarizes the activities conducted during the three phases of the second follow-up. 


“4 While a questionnaire was sought from one parent of each dropout and student, approximately 1,500 
parents of second follow-up respondents were subsampled out late in the parent component data 
collection effort. Parents of dropouts were retained with certainty. Further information can be obtained 
in the NELS:88 Second Follow-Up: Parent Component Data File User's Manual. 
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Phase 1. Conducted from January to June of 1991, phase 1 of the second follow-up survey 
encompassed the pre-data collection activities of tracing sample members to their school of attendance and 
securing state, district, and school permission to conduct the study. State cooperation with NELS:88 was 
secured for all fifty states and the District of Columbia. District and school-level cooperation was secured 
for first follow-up schools with four or more sample members still in attendance in the spring of 1991. 


Tracing sample members served two purposes: to locate sample members for data collection 
purposes, and to define the schools to be included in the second follow-up contextual components sample. 
To maximize the number of students for whom the full complement of contextual data (school administrator 
and teacher reports) were to be collected, the number of sampled students at each school was determined 
during tracing. The school sample was then drawn so that the greatest number of students would be included 
in the school sample. 


Phase 2. From September to December 1991, pre-data collection activities occurred for all 
components of the study, and some phase | activities continued. District and school-level cooperation were 
gained for any schools selected for the second follow-up sample for which cooperation was not gained in 
phase 1. Tracing continued for sample members who were not located during phase 1, and enrollment was 
verified again for students who were traced to a school which was selected for the second follow-up school 
sample. Students attending a school not included in the second follow-up school sample and sample 
members who had left school were also traced again to their school of attendance or to a home address. (For 
more information about the results of tracing, see chapter IV of the NELS:88 Second Follow-Up: Student 
Component Data File User's Manual.) 


Preparation for the collection of contextual data (parent, teacher, school administrator, and academic 
transcript data) also began in phase 2. Interviewers collected parent address and telephone information for 
the parent survey. To identify the sample for the teacher survey, interviewers compiled the names of 
mathematics and science teachers of the student sample members. Course catalogs were collected, and 
interviewers collected samples of student transcripts to inform data collection and data preparation for the 
high school transcript component. 


Phase 3. Phase 3 comprised the main data collection period, from January through June 1992 
(although a small number of cases were collected through October 1992). Student questionnaires and 
cognitive tests were administered to sample members who were currently enrolled in school, and dropout 
questionnaires and cognitive tests were administered to dropouts, either through an in-school or off-campus 
group survey session. For the small number of students and dropouts who could not attend an off-campus 
survey session, telephone interviews were conducted using a version of the student or dropout questionnaire 
adapted for administration over the telephone. Given the mode of administration, test data were not collected 
for these sample members. 


The number of completed instruments and completion rates based on sample eligibility for sample 
members are summarized in table 4.3-1. See appendix H for additional completion rate tables for second 
follow-up components. 
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Table 4.3-1 

Summary of NELS:88 Second Follow-up Completion Rates 
Instrument Completed Weighted Unweighted 
Student questionnaires 16,842 91.0% 92.5% 
Student tests 13,267 76.6%" 78.8% 
Dropout questionnaires 2,378 88.0% 87.6% 
Dropout tests 959 41.7% 40.3%? 
School questionnaire” 1,326 NA 97.1% 
School questionnaire‘ 15,409 98.3% 98.2% 
Parent questionnaire? 16,395 90.6% 93.2% 
Teacher questionnaire® 9,853 90.8% 90.7% 


* Percentages of cases for which a student/dropout questionnaire was obtained for which a cognitive test was 
also obtained. 


> Twelfth-grade school completion rate for school questionnaires of eligible contextual schools where at 
least one student has completed a questionnaire. 


* Coverage rate for student participants of the total sample who also have a completed school administrator 
questionnaire. 


* Parent completion rate is based only on those sample members who completed a student/dropout 
questionnaire. 


* Percentage of student respondents for whom a teacher rating was completed. 


—————— 
SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 


4.3.1. Second Follow-Up Student Survey and Cognitive Tests 


From January to June 1992, in-school survey sessions were held in all cooperating NELS:88 schools 
still enrolling second follow-up sample members. Second follow-up data collection procedures were very 
similar to those used in the first follow-up. Student questionnaires and four cognitive tests in math, science, 
reading, and social studies were administered in group sessions of approximately nine students during the 
first data collection at each school, and three students during any second in-school data collection session. 


Off-campus survey sessions, typically attended by one to three students, were conducted primarily 
from March to July 1992. Students who were not enrolled in sampled schools, who had missed in-school 
data collection sessions, or who were enrolled in schools that had refused to participate in the study were 
invited to off-campus sessions and administered the student questionnaire and cognitive tests. Dropouts were 
also asked to attend these sessions and were surveyed alongside sample members who were currently 
enrolled in school. As with in-school survey sessions, off-campus survey sessions in the second follow-up 
were nearly identical to those in the first follow-up. If a sample member was unable to attend an off-campus 
group survey session, he or she was surveyed either over the telephone or in person. When the student 
questionnaire was administered over the telephone, cognitive test data were not collected. 
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4.3.2 Second Follow-Up Dropout Survey 


The NELS:88 second follow-up dropout survey sought to interview all sample members who had 
left school prior to graduation, including both first follow-up dropouts who had not returned to school and 
sample members who dropped out after the first follow-up. All sample members appear on the second 
follow-up student data file regardless of their spring 1992 enrollment status. Basic classification variables 
and test data appear for both students and dropouts, though dropout questionnaire data appear separately on 
the dropout component data file. 


School Enrollment Classification and Data Collection. In order to determine which sample 
members were eligible to complete a dropout questionnaire, school enrollment status was determined for all 


sample members during the spring of 1992. 


Four enrollment categories were identified. The first category included high school students who 
were enrolled in a school culminating in a high school diploma. These students were administered the 
student questionnaire and, when possible, the cognitive test battery. Early graduates were included in this 
category, and were asked to report retrospectively on the school from which they graduated and to complete 
supplemental questions about their reasons for graduating early. 


The second category encompassed sample members who dropped out of high school but later re- 
enrolled in a high school program to obtain a high school diploma. These sample members were 
administered the student questionnaire and, when possible, the cognitive test battery. 


The third category contained sample members who dropped out of high school but subsequently 
pursued an equivalent to a high school diploma, usually the General Educational Development test (GED). 
If an alternative completer had finished the requirements of his or her equivalency program (e.g. passed the 
GED test), the individual was classified as a "completer" (in effect, an early graduate by alternative means) 
and the student questionnaire (including the early graduate supplement) was administered. If the alternative 
completer had not yet fulfilled the requirements for certification, the sample member was administered a 
dropout questionnaire. In both cases, the cognitive test battery was also administered when possible. 


Dropouts constituted the fourth enrollment category. These sample members had left their high 
school by the spring of 1992 and were not working toward an alternative certification. Dropouts were 
administered a dropout questionnaire and, when possible, the cognitive test battery. 


Regardless of whether a dropout completed a student or dropout questionnaire, data collection efforts 
for the dropout component of the second follow-up were similar to those in the first follow-up survey. 
Interviewers attempted to survey most dropouts in off-campus survey sessions with testing conditions similar 
to in-school sessions. 


For analytical purposes, sample members classified as alternative completers can be included or 
compared with either high school completers or dropouts. Additionally, alternative completers can be 
examined separately, depending on the needs of the analyst. For a complete description of the dropout 
component, see the NELS-88 Second Follow-Up: Dropout Component Data File User's Manual. 


“5 Longitudinal! data from the Department of Labor’s NLSY79 surveys suggest that GED-holders do not 
fare as well in the labor market as high school diploma-holders (Cameron & Heckman, Journal of Labor 
Economics, 71(1],1993) though they do fare modestly better than dropouts (Murnane, Willett & Boudett, 
Educational Evaluation and Policy Analysis, 17{2], 1995). 
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4.3.3 Followback Study of Excluded Students (FSES) 


The Followback Study of Excluded Students of the NELS:88 second follow-up attempted to reassess 
the eligibility status and ascertain the enrollment status of students who: 1) had been excluded because of 
linguistic, mental, or physical obstacles to participation when the baseline sample of eighth graders was 
drawn in the 1987-88 school year, were subsampled into the Base Year Ineligibles Study in the first follow- 
up, and were ineligible for the first follow-up survey; 2) were eligible in the base year but became ineligible 
in the first follow-up; or, 3) were identified as ineligible when selected through the freshening process in the 
first follow-up. Eligibility information was gathered for 94.7 percent of the excluded sample members. For 
excluded students who were identified as eligible, second follow-up student or dropout questionnaires were 
administered either in-person or over the telephone. Cognitive tests were administered to a small percentage 
of these students. For students who remained ineligible, school enrollment status and other key 
characteristics were obtained. For eligibility and completion rate data, see table H-2 in appendix H. For 
details about the Followback Study of Excluded Students, see Sample Exclusion in NELS:88: 
Characteristics of Base Year Ineligible Students; Changes in Eligibility Status after Four Years (Ingels, 
1996; NCES 96-723). 


4.3.4 Second Follow-Up School Administrator Survey 


In February 1992, school administrator questionnaires were mailed to the principals or headmasters 
of selected NELS:88 schools with second follow-up sample members still in attendance. Data collection was 
conducted from February through early July 1992; questionnaires were completed by self-administration and 
by telephone interview. For any telephone interviews conducted after the end of the 1991-1992 academic 
year, school principals were asked to refer to the 1991-1992 academic year when answering questions. 


As in the base year and first follow-up, the school principal or headmaster could delegate all but one 
of the sections to another knowledgeable school official. Only school principals could complete the fifth 
section of the questionnaire on school governance and school climate. 


Because questionnaires from school principals were completed in two different modes of data 
collection, by self-administration and over the telephone, a number of steps were taken to minimize any 
mode effects. Telephone interviewers were trained to adapt the questions in a way which made sense when 
asked over the telephone. If the principal had a copy of the questionnaire, he or she was encouraged to read 
along in the questionnaire as the interviewer asked the questions over the telephone. 


4.3.5 Second Follow-Up Teacher Survey 


In the second follow-up teacher survey, one teacher report was collected for each student attending 
a NELS:88 school who was enrolled in a mathematics or science class. For students enrolled in both a 
mathematics and a science class, only one teacher report was collected. For these students, the subject area 
of the second follow-up teacher report was the same as that of the student's base year teacher report. Some 
second follow-up freshened students, who had no base year subject assignment, were also enrolled in both 
a mathematics and a science class. For these freshened students, the subject area of the teacher surveyed in 
the second follow-up was the same as the base year subject area of the student's linked partner in the 
freshening procedure. 


The teacher survey was designed to articulate with the student cognitive tests and to minimize the 
amount of time between the collection of the student and teacher reports. Because students were surveyed 
at NELS:88 schools from January 1992 through the end of the 1991-1992 academic year, self-administered 
questionnaires were mailed to teachers in two mailings depending on when the students at the school were 
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surveyed. Teachers at schools at which the students were surveyed before April 1, 1992, were mailed a 
questionnaire in early February 1992. Teachers at schools at which the students were surveyed on or after 
April 1, 1992, were mailed a questionnaire in early March 1992. 


For most students a teacher report was collected from the fall term teacher in the selected subject. 
However, if the students at a school were surveyed on or after April 1, 1992, then the teacher questionnaire 
was mailed to the spring term teacher of the selected subject for the student. This design was based on the 
assumption that early in the spring term, the fall term teacher was the most familiar with and could most fully 
assess the student.** After April 1, a teacher report was collected from the spring term teacher because at 
that time the spring term teacher was more likely to have had sufficient interaction with the student to make 
a full assessment of the student in the teacher questionnaire, and the fall term teacher might have difficulty 
recalling a student he or she had not instructed in several months. Interviewing the spring term teacher for 
students interviewed in school data collection sessions after April 1 also provided better articulation with 
the student cognitive tests than interviewing the fall term teacher in late spring. 


Two weeks after the teacher questionnaires were mailed, nonresponding teachers were prompted for 
the return of the questionnaire with a postcard reminder. Two weeks after the postcard reminder was mailed 
to teachers, nonresponding teachers were prompted for the return of the questionnaire over the telephone. 
Teachers who did not respond after the postcard and telephone prompts were interviewed over the telephone. 


To minimize mode effects between self-administration and telephone administration of the 
instrument, interviewers were trained to adapt the questions to make sense when read over the telephone. 
Additionally, teachers were asked to read along in the questionnaire during the telephone interview if they 
had the copy of the questionnaire. 


4.3.6 Second Follow-Up Parent Survey 


In the second follow-up, a self-administered, forty-minute questionnaire was mailed to the parent 
or guardian of selected NELS:88 students in May 1992. Like the base year parent survey, instructions in the 
questionnaire and accompanying letter directed the parent or guardian who was most knowledgeable about 
the teenager's current school situation and educational plans to complete the questionnaire. In accordance 
with these instructions, the respondent was self-selected. 


Whereas the base year parent survey asked parents to complete the questionnaire near the same time 
the student was interviewed, the second follow-up instrument included questions about postsecondary 
educational costs which precluded an exact temporal correspondence between the administration of the two 
surveys. Because financial aid decisions are frequently not received until late in the spring of the teenager's 
twelfth-grade year, the parent questionnaires were mailed in May 1992, to ensure that the parents and 
guardians would be able to answer these questions fully. For parents who completed the interview after the 
end of the 1991- 1992 academic year, the parent questionnaire instructed parents to refer to the spring of 
1992 when answering questions about the teenager's school life. 


The parent instrument was designed as a self-administered questionnaire, but many parents 
completed the survey over the telephone with an interviewer. To minimize any differences between the two 
modes of administration, interviewers were trained to adapt the questions to make sense when asked over 
the telephone. Interviewers also encouraged parents to read along in the questionnaire if oe had a copy of 
the self-administered questionnaire. 


46 Of course, in most instances the fall and spring term teacher were one and the same person. 
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4.3.7 Course Offerings 


Course offerings documents were collected from NELS:88 schools in the fall of 1991, for use in 

transcript coding (see section 4.3.8 below). Additional documents were collected as necessary during 

. transcript collection and processing. The majority of schools provided catalogs with descriptions of the 

courses offered during the 1991-92 school year. Course offerings documents were also collected from HSES 
schools. 


4.3.8 Transcript Component 


In August 1992, transcript survey materials were mailed to the principals of the NELS:88 and non- 
NELS:88 schools attended or most recently attended by sample members eligible for the survey. (The 
sample for the transcript component comprised all eligible NELS:88 second follow-up sample members who 
were: 1) students enrolled in NELS:88 schools; 2) early graduates, regardless of school affiliation; or 3) 
dropouts [including GED recipients]. Sample members who were ineligible for the base year, first follow-up 
and second follow-up and were enrolled in the twelfth grade in 1992 were also part of the sample.) Because 
of the variability in transcript format across schools, explicit instructions for transcript preparation were 
provided. School staff were asked to retrieve from alternate sources any data elements that were not 
included on the school's transcripts. Transcript Preparers were also asked to note any in-school survey 
session day transfers on survey documents, to facilitate the pursuit of additional records from transfer 
schools. 


Two weeks after survey materials were mailed, nonresponding principals were prompted for the 
return of transcripts with a postcard reminder. Principals who did not return transcripts within three weeks 
of the postcard prompt were prompted over the telephone. Telephone prompting of nonresponding principals 
continued from October 1992 to February 1993. Field visits to schools requesting assistance in the 
preparation of transcripts were conducted in February and March. 


Abstraction of student- and course-level data from transcripts began in October 1992 and continued 
through March 1993. Retrieval of missing critical items from school staff occurred concurrently. Coding 
of transcript courses began in November 1992, and continued through April 1993. Courses were coded using 
the course catalog for the school or district, in accordance with the Classification System of Secondary 
Courses, updated for the 1990 NAEP High School Transcripts Study. When a school or district catalog was 
unavailable, courses were coded by title alone. 


43.9 High School Effectiveness Study: Followback Data Collection 


Data collection for the followback of the High School Effectiveness Study (HSES) was conducted 
concurrently with the NELS:88 second follow-up. The HSES and NELS:88 second follow-up school 
samples overlapped to a high degree, as did the student samples to a lesser extent. Data collection 
instruments and procedures for the HSES followback were almost identical to those used in the NELS:88 
second follow-up. 

In 246 of the 247 schools participating in the baseline (one HSES school closed between the baseline 
and the followback), HSES sample members were administered the NELS:88 second follow-up student 
questionnaire and cognitive test battery. If HSES students missed their scheduled in-school data collection 
session, they were surveyed at an off-campus survey session. Like the HSES baseline, HSES sample 
members who were no longer attending the HSES school at which they were sampled were not pursued or 
surveyed, but their enrollment status was collected from their original HSES school. Parent, school 
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administrator and teacher data were gathered for HSES students using NELS:88 second follow-up 
instruments and procedures. 


In the HSES followback, transcripts were collected and processed for all sample members eligible 
for the baseline or followback. Course offerings documents for the 1991-92 school year were also collected 
from HSES schools and used in transcript coding. Unlike the NELS:88 second follow-up, school-level and 
course-level data were also abstracted from the course catalogs and other documents provided by HSES 
schools. When used with transcript data for HSES sample members, course offerings data facilitate the 
investigation of coursetaking patterns by student characteristics and the relationship of these patterns to 
student outcomes. The data also allow for more fine-grained analysis of learning opportunities because the 
data are informative of all the courses offered at a school during the 91-92 academic year. The following 
data elements were abstracted from course offerings documents: 


School-level 


e term system used (quarter, trimester, semester); 
e range of grades in which credits are accrued (grades 9 through 12, or 10 through 12); 
e Carnegie units”’ in various subjects required for graduation (math, science, social studies, 


English, vocational education); 

total Carnegie units required for graduation; 

high school programs offered (e.g., general, college preparatory, special education); 
school's modal program; and 

school's method of computing class rank. 


Course-level 


course title and number; 

duration of course (e.g., quarter, trimester, semester, year); 
school credits earned for completion of course; 

Carnegie units earned for completion of course; and 

a Classification of Secondary School Courses (CSSC) code. 


A detailed discussion of the data collection procedures for the High School Effectiveness Study is 
provided in the NELS:88 High School Effectiveness Study: Data File User's Manual. 


47 For each school, data entry clerks recorded the number of credits awarded by the school for the 
successful completion of a one-year academic course taken one period a day, five days a week. This 
factor, which varied from one to twenty, was used in machine cleaning of the data to standardize 
school-reported credits to a standard metric, the Carnegie unit. Dividing schoo!-reported credits by the 
conversion factor yielded credits in Carnegie units. 
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V. Data Control, Preparation, and Processing 


Data preparation activities spanned the length of each wave of NELS:88, beginning with tracing and 
securing school cooperation, through monitoring and machine editing, and ending with the preparation of 
public-use data files and an electronic codebook (ECB). This chapter uses the second follow-up student 
component as an example of the procedures used to control, prepare, and process NELS:88 questionnaire 
data. Procedures were generally consistent across waves and components; however, refer to individual data 
file user's manuals for additional details about how data processing was conducted for particular components. 


The construction of the base year through second follow-up combined files and supporting ECBs 
released in 1995 under the third follow-up is also discussed, and the final section of the chapter describes 
the confidentiality analysis conducted on the second follow-up data files in order to avoid possible disclosure 
of respondent or school identities. Similar analyses were conducted in the base year and first follow-up and 
are described in the NELS:88 Base Year Final Technical Report and the NELS:88 First Follow-up Technical 
Report, respectively. 


§.1 On-Site Editing and Retrieval 


For student and dropout questionnaires (including the new student supplement), the first data control 
and preparation activity was editing questionnaires and retrieving missing information. Interviewers 
conducted on-site editing of the student and dropout questionnaires, giving special attention to the 
respondents’ answers for all critical items. A list of critical items can be found in appendix L in the NELS:88 
Second Follow-Up: Student Component User's Manual. 


If the response to one or more of the critical items was missing, undecipherable, or had multiple 
categories marked when only one response was permitted, the interviewer privately pointed out the problem 
to the respondent. If the sample member indicated that he or she had chosen not to answer the question, the 
interviewer marked a "no retrieval" response for the item. The "no retrieval" responses were later used 
during the machine editing process to assign a "refused" response to the critical items. 


5.2 Monitoring and Receipt Control 


Once the questionnaires, cognitive tests, and new student supplements were collected, each student 
and dropout questionnaire was reviewed for completeness and to confirm that the ID numbers were correct. 
A final disposition code was assigned to each student and dropout indicating whether test data, questionnaire 
data, or a combination of the two were completed by the sample member. These outcomes were recorded 
in a microcomputer-based Survey Management System (SMS). 


5.3 In-House Editing and Coding 


The next step was to edit the confidential locator pages for legibility and remove the pages from the 
questionnaire. In the student questionnaire respondents were asked to provide the names and locations of 
the two postsecondary institutions they were most likely to attend after high school. This information was 
coded using the standard Interagency Postsecondary Education Data System (IPEDS) codes. (IPEDS codes 
are available only on the privileged use files.) 
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5.4 Data Capture and Archival Storage 


Data entry for the student questionnaire and cognitive tests was performed through an optical mark 
reading procedure by Questar Data Systems, Inc. The new student supplements and dropout questionnaires 
were not optically scanned but were converted to machine readable form using conventional key-to-disk 
methods. All cognitive tests were photographed onto microfilm for archival storage. 


5.5 Data Processing of the Student Questionnaires 


In each round of the study, data processing activities began with sample selection and continued 
through receipt control, machine edit, and the preparation of public and privileged use data files and user 
documentation. Data processing activities varied little among the base year, first follow-up and second 
follow-up. This section describes the post-processing that was carried out to prepare the data for final release 
and concludes with an introduction to the electronic codebooks (ECBs) that have been created for NELS:88 
data. 


5.5.1 Machine Editing 


Conventions for editing, coding, error resolution, and documentation adhered as closely as possible 
to the procedures and standards previously established for HS&B and NLS-72. 


Detection of out-of-range codes was completed during scanning or data entry for all questions except 
those permitting an open-ended response. The scanning contractor converted the student data to machine- 
readable form and supplied a raw data tape to NORC. Because of their small number, the new student 
supplements were not scanned, but were data entered. After receipt of all scanned and keyed data, sequenced 
machine editing and visual inspection of the output began. The tasks performed included: resolving 
inconsistencies between filter and dependent questions, supplying the appropriate missing data codes for 
questions left blank, detecting illegal codes and converting them to missing data codes, and investigating 
inconsistencies or contradictions in the data. Frequencies and crosstabulations for each variable were 
inspected before and after these steps to verify the accuracy and appropriateness of the automated machine 
editing processes. 


Inconsistencies between filter and dependent questions were resolved in the machine editing process. 
In most instances, dependent questions that conflicted with the skip instructions of a filter question contained 
data that, although possibly valid, were superfluous. For instance, respondents sometimes indicated "no" 
to a filter question and then continued to answer "no" to subsequent dependent items. When a filter question 
indicated that a subsequent question(s) should have been skipped, the dependent questions were set to the 
value "legitimate skip", with one exception. In the exception, if the dependent questions were answered in 
a manner that was inconsistent with the filter but consistent across the dependent items, the filter was back 
edited (changed) to agree with the dependent responses. If a multiple response or no answer was given to 
a filter question, the question was assigned the appropriate reserved code (see below) and all subsequent 
questions that might have been skipped were processed as if the respondent should have answered them. 


The frequency with which responses were recoded to legitimate skip for each skip pattern was 
closely monitored. Frequency distributions of responses before and after editing were inspected. All filter 
questions and their respective dependent items were displayed in crosstabulations so that staff could verify 
the accuracy of the recoding. 


(<) 


ERIC 121 


> 


© 
ERIC 


JA Fun'toxt Provided by ERIC 


NELS-:88 Second Follow-Up 
Final Methodology Report 


After improperly answered questions were converted to blanks, the student data were passed through 
a second step in the editing program that supplied the appropriate reserved codes for blank questions. Where 
a value was not provided by the respondent, a reserved code fills the field. These reserved codes and their 
meanings are as follows: 


6=MULTIPLE RESPONSE 
7=REFUSED' 

8=MISSING 
9=LEGITIMATE SKIP 


When the legitimate response of a variable filled more than one column of space, the right-hand 
column contained one of the above codes and the remainder of the columns were filled with "9"s. 


Critical items (those deemed most critical to data analyses) followed a somewhat different machine 
editing process. Data collection procedures instructed field interviewers to mark the retrieval oval beside 
each critical item in the questionnaire if an attempt was made to retrieve missing or invalid data from a 
respondent. The edit program then used these fields to set corresponding blank data to "refused." Since their 
purpose was to determine the correct reserved codes, retrieval variables are not present on the final data file. 
If a critical item was left blank, was not a legitimate skip, and an attempt was made to retrieve the missing 
data, the item was coded as "8" (missing). If a filter was coded "7" (refused), all subsequent questions that 
might have been skipped were processed as if the respondent should have answered each item. Filters that 
were coded "6" (multiple response) or "8" (missing) were handled in the same manner. 


Items with unusually high nonresponse or multiple responses were checked by verifying the data in 
the questionnaire (on microfilm for students and dropouts, hardcopy for new student supplements). 


Finally, while many of the same items appear in both the main student and dropout questionnaires, 
occasionally the response codes used in the two questionnaires were different. In addition, some of the 
response scales used were the same as those used in earlier waves and/or HS&B but with the scale reversed. 
After machine editing was completed, the affected items were recoded. Student questionnaire items were 
recoded to match comparable items in HS&B and earlier waves of NELS:88. The dropout items were 
recoded to coincide with the student codes. Because response scales were recoded on questions that may 
not be strictly compatible, analysts should assess the comparability of questions when comparing NELS:88 
second follow-up with earlier NELS:88 waves or HS&B. (The questionnaires that are presented in appendix 
K of the NELS-88 Second Follow-Up: Student Component User's Manual have been modified to reflect these 
recodes; these questionnaires should match the data presented in the codebook that appears in appendix J 
of the same manual but vary somewhat from the optical scan format instrument that was administered to 
NELS:88 students.) 


5.5.2 Data File Preparation 


The conventions used to assign SAS and SPSS-X variable names are as consistent as possible with 
HS&B and NLS-72. In those two surveys, variable names were assigned according to the survey wave and 
the question number. A similar system was developed for NELS:88. For example, BYS56A, is from the 
base year student survey, question 56, part A. Likewise, F1S7D, is from the first follow-up student survey, 
question 7 part D, while F2S84C is from the second follow-up student survey, question 84 part C. 


i This code was used only when a critical item was missing and the retrieval oval was checked by the field 
interviewer, indicating that the respondent refused to answer. 


NELS:88 Second Follow-Up 
Final Methodology Report 


Constructed variables—including statistical weights, special indicators or flags, and variables that 
are composites of one or more sources—are added to the files in order to promote high caliber analyses of 
the NELS:88 data. Certain items add information from study sources that would otherwise be unavailable 
to users; some items reference respondent properties to external standards that would be expensive for 
individual analysts to create; and other items are recodes or combinations of internal questionnaire sources. 
A number of composites have appeared in earlier rounds and represent a convenience for the analyst, rather 
than wholly new information. Some of these constructed variables will be used by nearly all users, while 
others will be appropriate to those seeking insights into distinctive populations, relationships or events. 


Generally, the names of the base year flags, variables, and weights begin with BY; the first follow-up 
flags and weights begin with F 1; and the second follow-up names begin with F2. If the variable is a school- 
level variable placed on the student file, the composite variable name begins with G8 (for grade 8 in base 
year), G10 (for grade 10 in the first follow-up) or G12 (for grade 12 in the second follow-up). A few 
composite variables that were built in the base year do not begin with the prefix "BY." These are: SEX, 
RACE, HISP, API, HEARIMP, HANDPAST, BIRTHMO, BIRTHYR. Over the course of the survey even 
basic demographics such as gender and ethnicity are re-examined and improved when and if new and/or 
more accurate information becomes available for particular cases (thus there is an F1SEX on the first follow- 
up files, an F2SEX on the second follow-up files, etc.). 


The only reserved code used for all of these specially constructed variables is for missing data. For 
one-column variables that code is "8." Variables that are greater than one column in length are filled with 
"9"s (i.e., 998) in all but the right-most column. This reserved code is used when the sources for data are 
missing due to either item nonresponse, nonparticipation in all or part of the components of the study, or 
when data are missing on one or more external source files. Appendices H in the base year manual, I in the 
first follow-up manual and H in the second follow-up student manual explain the conditions under which 
specific composite variables were assigned a missing code. 


5.6 The 1995 NELS:88 CD-ROMs: Base Year through Second Follow-Up Data Files and 
Electronic Codebook 


For the 1995 release of the base year through second follow-up data on CD-ROM under the third 
follow-up, datasets with the same unit of analysis that had previously been released as separate files were 
combined to create files with multiple records per case. The 1995 student-level file, for example, 
incorporates data from 15 NELS:88 components, including base year, first follow-up, and second follow-up 
student, parent, teacher, and school (at the level of the student) questionnaire data. The 1995 privileged- and 
public-use files also contain NELS:88 data never before released on CD. 


In addition to the base year through second follow-up data files, the 1995 CD-ROMs contain data 
for respondents to the 1994 third follow-up of NELS:88. Third follow-up data have been integrated with 
data from the base year through second follow-up for the third follow-up sample. Full documentation of the 
contents of the CD-ROMs is provided in the NELS:88 User's Guide for the 1995 Electronic Codebook 
Systems and Base Year through Third Follow-Up Public Use [Privileged Use] Data Files on CD-ROM. 


The 1995 data files are fully supported by electronic codebook (ECB) systems. While the ECB 
system is primarily an electronic version of a fully documented survey codebook, it has other important 
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features. The list below summarizes the major options that the ECB software provides to NELS:88 
researchers: 


e users can electronically browse a list of all the variables and composites contained on the 
NELS:88 data files; 


e using key words or variable names/labels, users can electronically search for variables that 
are relevant to their research questions; 


e the ECB provides an electronic display of the full question text of each variable in the 
database, along with notes and other pertinent information; 


e the ECB displays the SAS code that was used to create composite variables (if all of the 
variables that were used to construct the composite are also present on the data file); 


e the ECB includes electronic display of the distribution of raw counts and percentages for 
each variable in the database; and 


e the ECB permits users to select or "tag" variables of interest. Users can subsequently: 
e print a hardcopy codebook that displays the distributions of the tagged variables; 


e generate SAS-PC, SPSS-PC+ or SPSS-for-Windows program code for the tagged variables 
(that in turn can be used with a user's own SAS or SPSS statistical software); 


e generate a "tag" file which will save the set of tags for import in a future application. 


The NELS:88 ECBs run on IBM-compatible PCS equipped with compact disc (CD-ROM) readers and are 
available in both DOS and Windows versions. Both the ECB software and the NELS:88 raw data files reside 
on the CD-ROM. 


5.7 Confidentiality: Protection Against Statistical Disclosure of Respondent Identities 


A confidentiality analysis was conducted in the second follow-up order to avoid possible disclosure 
of respondent or school identities. Any variable which, by nature, could be used to identify certain 
individuals or schools must be masked in order to protect the anonymity of the respondent. Procedures for 
accomplishing this task while maintaining quality of the data are covered in this section. 


5.7.1 General Strategy 


Disclosure avoidance involves two basic procedures for identification of high-risk variables. First, 
certain data elements may be identified a priori as posing disclosure risks. Variables that constitute virtually 
unique data signatures pointing to given individuals or schools (for example, many continuous variables), 
extreme outliers that may be associated with publicly known characteristics of an institution or individual, 
and finer-grained versions of school-level variables that can be linked to universe files all fall within the 
category of pre-identifiable high-risk variables. : 
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Second, other data elements may be identified a posteriori, that is, empirically, as posing a 
disclosure risk. Disclosure avoidance requires that potentially revealing school-level information from the 
NELS:88 second follow-up data files be analyzed in conjunction with data available from school universe 
files. Where school matches permit institutional identities to be deductively disclosed, further modification 
of school-level, and sometimes student- or teacher-level, variables may be required. 


This section reports how high-risk variables from NELS:88 were identified, that is, the specification 
of data elements that, from inspection of response frequencies or on purely a priori grounds, clearly need 
to be masked or altered if disclosure risks are to be minimized. For the variables that were also included in 
the universe matches, further abridgements, recategorization, or masking were necessary. These alterations 
are discussed in section 5.7.2. 


Preliminary Modifications: Student File. The only modifications to the student file were those 
alterations that were required as a continuation of confidentiality edits implemented for the base year and 
first follow-up data and those that resulted from the current, school-based confidentiality analysis. As an 
example of the first type of alteration, the questionnaire-specific race/ethnicity data and the composite 
race/ethnicity data for two schools had to be suppressed (set to missing) on the student data file when these 
schools with unique racial compositions produced matches between NELS:88 base year schools and public 
school universe files. Since, working backward to the base year school, race-ethnicity information would 
still be at risk of disclosure in the second follow-up despite the change in schools of the involved individuals 
between 1988 and 1992, these data elements were suppressed in the second follow-up.? The second type of 
modification involved making sure the abridgements, recategorizations, and maskings made for 
confidentiality purposes on school data were carried over to the student records. 


Preliminary Modifications: School File. One of the most important initial steps in constructing 
the NELS:88 second follow-up public use school file was to make sure that variable suppressions or recodes 
used to meet confidentiality requirements in the NELS:88 first follow-up public use school file were carried 
over. Table 5.7.1-1 shows a list of items, indicated by their questionnaire number, suppressed or recoded 
in the NELS:88 first follow-up public use School File and their equivalent second follow-up items, also 
indicated by questionnaire number. 


All of the items suppressed for the first follow-up public use school file were suppressed for the 
second follow-up public use file. All of the first follow-up recoded items listed in table 5.7.1-1 were asked 
in the second follow-up using the same response categories, and recoding for the second follow-up public 
use file reflect what was done for the first follow-up public use file. 


In the following section, the analyses and measures undertaken by NORC to assess and eliminate 
disclosure risk from matching the NELS:88 first follow-up school file with universe files are described. 


7 Specific student variables that were suppressed or altered for an extremely small number of schools in 
order to protect confidentiality of the data were F2RACE1, F2N17, F2N18, F2N19, and G12URBN3. 
Suppressed or altered parent variables include F2P19, F2P20, F2P21, F2RACE1, F2API, and F2HISP. 
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Table 5.7.1-1: 
NELS:88 First Follow-up School Questionnaire Items Suppressed or Recoded 
For the Public Use Files and Their Second Follow-up Equivalents 


F1 Suppressed Items F2 Equivalent Items 
FIC] F2C1 

F1IC2 F2C2 

F1IC3 F2C3- 

F1IC4 F2C4 
FICIIC1 F2C7D1 
FIC27A F2C22A 
F1C27C F2C22B 
F1C27D F2C22C 
F1IC27E F2C22D 
F2C27F F2C22E 

F1 Recoded Items F2 Equivalent Items 
F1IC7 F2C5 

F1C29 F2C24 
F1C35 F2C29, F2C29B 
FIC42A F2C37A 
F1C42B F2C37B 


SSeS 
SOURCE: National Education Longitudinal Study of 1988 (NELS:88), National Center for Education 
Statistics, U.S. Department of Education 


5.7.2 Disclosure Analysis: Matching with Universe Files 


Method: Step 1. The first step in the disclosure analysis was to assess disclosure risk against the 
universe file containing both public and private schools. Six variables that were in both the second follow-up 
NELS:88 school data and the universe file were identified, and categories for the variables were chosen. 

The selected variables were then categorized as closely as possible across the two files in preparation 
for the calculation of a distance metric. The distance between schools—one on the NELS:88 file and the 
other on the universe file—was measured using a "code distance" metric. Variables were included in the 
code distance measure only if they were not missing on both files. With the code distance measure, results 
of a code change for confidentiality for a particular school can be readily observed. 


A number of distance measures were available for each school—the school's distance with itself and 
the school's distances with other schools on the universe file. For each NELS:88 school used in the analysis, 
the distance measures associated with the school were rank-ordered. The actual code distance values 
associated with each school are, for the most part, irrelevant for this analysis. The important measure is the 
relative ranking of the school's distance from itself compared to its distance from other schools. 


Results. Ten schools in the NELS:88 file were found to be at risk of disclosure, and recoding was 


implemented to minimize the risk of disclosure. Based on the assessment of the analytic importance of the 
matching variables, it was decided to recategorize variables in the following order: number of teachers, total 
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school enrollment, percent white, and percent free lunch. Grade span and urbanicity would only be 
considered if changes to these other variables did not sufficiently reduce disclosure risk for a school. 
Further, if it was necessary to adjust grade span or ethnicity, the values were set to missing rather than 
changed. 


The decision to set variables to missing or recategorize values was the result of a complicated set 
of considerations in which reduction of the analytic utility of the file was balanced with the efficient 
reduction of disclosure risk. To preserve the data for analysts, it would be preferable to make values missing. 
Unfortunately, a greater number of iterative analyses are necessary to determine the effect of making values 
missing on relative rankings of distance measures. This is not the case when values are changed. In fact, 
the effect on relative rankings of distance measures can usually be seen quite readily. Because of this, the 
number of iterative analyses necessary to demonstrate that disclosure risk is safely minimized is reduced 
considerably. 


After recoding was performed to eliminate disclosure risk, no schools were found to be at risk for 
disclosure from the universe file. 


Method: Step 2. The next step in the disclosure analysis was to assess disclosure risk against the 
universe file of public schools. The same six variables used in step 1 of the analysis were used in the 
comparison to the public school universe file. For the variables that were also used in the previous analysis, 
all categories, recodings, and changes that were necessary to eliminate disclosure risk with respect to the 
public and private school universe file were carried over into this analysis. 


Results. When the public school universe file recoding was completed, step 1 was repeated using 
the newly recoded schools. A few schools turned up as disclosure problems and required further recodes. 
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VI. Further Notes for Researchers; Recommendations for Future Studies 
6.1 NELS:88 Research Bibliography 


The number of published articles, doctoral dissertations, presentations and reports using NELS:88 
data continues to grow. The variety of topics addressed ranges from studies of the quality of the middle 
and high schools attended by 1988 eighth graders who, before school entry, had attended Head Start (Lee 
& Loeb, 1995), to an examination of how many 1992 high school seniors would have met the new 
(effective fall 1996) National Collegiate Athletic Association academic eligibility requirements for freshman 
participation in Division I college varsity sports (Owings, McMillen & Daniel, 1995). Some examples of 
topics addressed in recent analyses using NELS:88 are listed below. These examples appear under seven 
broad research rubrics. (See appendix R for a depiction of NELS:88 questionnaire content in relation to 
each of these seven thematic areas.) These rubrics are: 


1. Cognitive growth: achievement gain in math, science, reading and social studies 
2 Dropping out of school 

oi Equality of educational opportunity: equity, access and choice 

4. Effects of ability grouping, tracking, and grade retention 

5. School and teacher effects 

6. Parental involvement and home effects 

7. Transitions: 


from eighth grade to high school; 
from secondary education to postsecondary and the labor market. 


In addition, two special rubrics have been provided. One special category is for intercohort comparisons 
that depict trends between the time of NLS-72, HS&B, and NELS:88. The second encompasses cross- 
sectional descriptive analyses of representative samples of eighth, tenth and twelfth-grade students—a 
snapshot, as it were, of each cohort, at a point in time (spring 1988, spring 1990, and spring 1992). 


1. Cognitive growth: achievement gains in math, science, reading and social studies; 
-- achievement gains between grades 8 and 10, 8 to 12, and 10 to 12 (Scott, Rock, Pollack & 
Ingels, 1995; Rock, Owings, & Lee, 1994; Hoffer, Rasinski & Moore, 1995; and Rock 
& Pollack, 1995; Madigan, forthcoming); 
2. Dropping out of school 
-- high school dropouts (McMillenet al. 1993; Jordan, Lara & McPartland, 1994; Rumberger, 1995; 


Scott, Rock, Pollack & Ingels, 1995; Kaufman, McMillen & Sweet, 1996; Teachman, 
Paasch & Carver, 1996) Hoffer, forthcoming) 
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3. Equality of educational opportunity: equity, access and choice 


-- Equality of opportunity: opportunity to learn (Stevenson, Schiller, & Schneider, 1994; Muthen 
et al., 1995; Smith, 1996) 


-- Equality of opportunity: racial/ethnic, language minority, and socioeconomic status subgroup 
differences (Braddock et al. 1991; Bradby, 1992; Solorzano, 1992; Kerbow & Bernhardt, 
1993; Steelman and Powell, 1993; Davis & Jordan, 1994; Kennedy & Park, 1994; Peng & 
Hill, 1994; Peng & Lee, 1994; Peng & Wright, 1994; Fejgin, 1995; Kao, 1995; Kao & 
Tienda, 1995; Osbourne, 1995; Peng, Wright & Hill, 1995; Kim, forthcoming) 


-- Equality of opportunity: special populations (the gifted; students with disabilities): (Sayler & 
Brookshire, 1993; Snow & Ennis, 1994; Hodapp & Krasner, 1995; Rossi, Herting & 
Wolman, forthcoming). 


-- Equality of opportunity: students “at risk” and students in urban areas 


characteristics of and outcomes for (two and four years later) eighth graders with risk factors, 
(Hafner, Ingels, Schneider & Stevenson, 1990; Kaufman & Bradby, 1992; Finn, 1993; 
Green & Scott, 1995); 


educational conditions in urban schools (Peng, Wang & Walberg, 1992; Lippman, Burns & 
McArthur, 1996; Gamoran 1996) 


-- Equality of opportunity: gender differences (Catsambis, 1994, 1995; Hedges & Nowell, 1995; 
Mau, Domnick & Ellsworth, 1995; Lee, Chen & Smerdon, 1996; Burkam, Lee & Smerdon, 
1997; LePore and Warren, 1997). 

-- School choice: its impact on students and teachers (Sosniak & Ethington, 1992; 


Plank, Schiller, Schneider & Coleman, 1993); differential pursuit of opportunities for school 
choice by various racial/ethnic groups (Schneider, Schiller & Coleman, 1996); 


4. Effects of ability grouping, tracking, and grade retention 
-- the impact of tracking and ability grouping (Braddock & Dawkins, 1993; Burks, 1994); 


-- the impact of grade retention (Meisels & Liaw, 1993). 


5. School and teacher effects 


--students’ instructional experience in mathematics and science (Horn & Hafner, 1992; Hoffer & 
Moore, 1996); 


-- the comparative effectiveness of magnet schools, Catholic schools, and secular private schools, 
in increasing the achievement of urban high school students 
(Gamoran, 1996); 
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-- the relationship between school characteristics and curricula, and student outcomes (Lee and 
Smith, 1992, 1995; Finn & Voelkl, 1993;-Rasinski & Pedlow, 1994; Boozer & Rouse, 1995; 
Voelkl, 1995; Lee, Chen & Smerdon, 1996; Powell, 1996; Lee, Smith & Croninger, 
forthcoming 1997; Shouse, forthcoming 1997.) 


~- the relationship between teacher characteristics (such as training, race, gender) and student 
outcomes (Ehrenberg, Goldhaber & Brewer, 1995; Chaney, 1995); 


6. Parental involvement and home effects 
-- the effects of parental involvement on student achievement (Horn & West, 1992; Keith et al. 
1993; Muller, 1993; Muller & Kerbow, 1993; Keith & Lichtman, 1994; Muller, 1995a, 
1995b; Sui-Chu & Willms, 1996);. 


-- family structure effects on student outcomes (S.A. Lee 1993; Downey & Powell, 1993; V.E.Lee, 
Burkam, Zimiles & Ladewski, 1994; Finn & Owings, 1994; Downey, 1995a, 1995b) 


-- family versus school effects on student achievement (Grissmer, Kirby, Berends & Williamson, 
1994); 


7. Transitions: 
from eighth grade to high school; 
from secondary education to postsecondary and the labor market. 


-- the transition from eighth grade to high school (Myers & Heiser, 1995; Scott, Rock, Pollack & 
Ingels, 1995); 


-- postsecondary transitions: (Owings, McMillen Burkett & Daniel, 1995; Sanderson, Rasinski, 
Dugoni & Taylor, 1996) 


8. Intercohort comparisons: 
-- trends in participation in secondary vocational education, 1982-1992 (Tuma, 1996); 
-- trends among high school seniors, 1972-1992 (Green, Dugoni & Ingels, 1995; Morgan, 1996); 


-- trends among high school sophomores, 1980-1990 (Rasinski, Ingels, Rock & Pollack, 1993; 
Wang, Schiller & Plank, forthcoming); 


-- trends among high school dropouts, 1982 and 1992 (McMillen et al. 1993; Kaufman, McMillen 
& Sweet, 1996); 


9. Cross-sectional descriptive summaries: 
-- characteristics of American eighth graders, high school sophomores, and seniors (Hafner, Ingels, 
Schneider & Stevenson, 1990; Ingels, Schneider, Scott & Plank, 1995; Green, Dugoni, 
Ingels & Camburn, 1995) and the schools attended by eighth graders (Hoachlander, 1991). 
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A NELS:88 bibliography is maintained on-line on NCES’s gopher server, gopher.ed.gov; a jughead 
search of all gopher menus for “NELS:88 bibliography” will reveal its location. There were 289 entries as 
of March 31, 1996. The bibliography contains the following: name of author(s), publication source, content 
abstract, and information about page length, number of tables, and number of graphs. 


6.2 NELS:88 Methodology: Recommendations for Future Studies 


Apart from its richness as a source of multilevel longitudinal data NELS:88 has featured a number 
of innovations that extend its range and power beyond that of prior NCES longitudinal studies of high school 
students. 


One such innovation is sample freshening. Although NELS:88 began with a 1988 eighth grade 
cohort, two and four years later, original sample members were not fully representative of 1990 sophomores 
or 1992 seniors, since not all students proceed through school in the modal sequence (some are held back, 
some drop out, some move through high school at an accelerated pace) and since new students enter the 
system through immigration. Consequently, the student sample was freshened in 1990 to create a valid 
probability sample of sophomores, and in 1992, to create a valid probability sample of seniors. This was 
done by identifying 1990 sophomores and 1992 seniors who were not in the 1988 eighth grade sampling 
frame and giving them a chance of selection into the later rounds. This freshening procedure underwrites 
valid cross-sectional generalization about eighth graders, sophomores, and seniors, at the three points in time, 
and permits longitudinal analysis of three distinct panels: 1988 eighth graders, 1990 sophomores, and 1992 
seniors. 


A second major innovation in NELS:88 addresses a significant weighting problem in school-based 
longitudinal surveys of students. By 1990 the 1988 eighth graders had dispersed to many high schools. The 
high schools to which eighth graders had dispersed did not constitute a national probability sample of high 
schools. Three different methodologies for simulating selection probabilities for 1990 high schools were 
developed and compared, within a probability subsample of the NELS:88 schools. In addition, student 
samples were augmented and made representative within these same schools, in order to facilitate the study 
of school effects. 


A third major innovation in NELS:88 concerns the treatment of excluded students, that is, potential 
sample members who were declared ineligible because of obstacles to completing the survey forms (for 
example, severe mental or physical disabilities, inability to complete English language instruments). A 
subsample of the excluded students was followed, so that eligibility status could be reassessed and eligibility 
change accommodated (e.g., a student excluded for language reasons in 1988 who subsequently became 
proficient in English would be drawn into later rounds of the study), so that the biasing impact of exclusion 
on estimates could be studied, and so that key national statistics (such as cohort dropout rates) could be 
generated without bias. 


Other innovations in NELS:88 involve reporting of data, particularly cognitive test scores. NELS:88 
and NAEP 1992 twelfth grade mathematics scores were equated. Also, NELS:88 1990 and HS&B 1990 
mathematics scores were put on an equivalent scale. NELS:88 reported not only normative scores but 
criterion-referenced proficiency levels, including scores on the probability of proficiency at a given mastery 
level that permit analysts to identify where on the growth curve, in terms of behaviorally anchored skills or 
knowledge, achievement gains took place. One final innovation involving the NELS:88 cognitive 
assessments was the use of two special strategies to increase accuracy of measurement and avoid floor and 
ceiling effects: (1) an adaptive multi-form approach (the specific form assigned in 1990 and 1992 depended 
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on the prior round ability estimate [theta] for the math or reading subtest) and (2) special vertical scaling 
procedures that allowed for Bayesian priors on subpopulations for both item parameters and scale scores. 


It would be sensible to repeat these basic innovations in future longitudinal studies of secondary 
schooling. However, there are a number of ways that NELS:88 could have been improved, and a number 
of further innovations that should be considered in undertaking any new NELS-like study. 


6.2.1 Sampling and Weighting 


There are a number of issues to consider in sample design and weighting. These include: the choice 
of whether to optimize the longitudinal features of the design, the choice of how to build a design suitable 
for studying school effects (especially if the starting point is immediately prior to high school), the issue of 
missed or excluded populations, the need to improve models of unit nonresponse, the need to accommodate 
missed transfers-in in the weighting scheme, and the desirability of automating the weighting as part of the 
data analysis system or electronic codebook. 


A Robust General Purpose Sample Design, Versus a Sample Design Optimized for Measuring 
Achievement Growth. One basic issue from the outset is sample size (at both the school and student level) 
and number of measurements to be taken. If one wishes to exploit the longitudinal character of the design, 
for example, by focusing on a particular set of dependent variables, such as growth curves (here the mean 
rate of change rather than changes in means and proportions is the important variable), one may not need 
so large a sample as otherwise, but might benefit from getting more measures per child (for example, by 
testing students more often). An optimized design can be supported by smaller sample sizes yet produce 
more precise estimates for a particular design variable of interest. On the other hand, a robust design is 
particularly suited to a multipurpose study, which must answer a range of questions, sometimes even 
questions that were unforseen at the design stage. Studies such as NELS:88 have reflected a robust design 
for this reason. However, the tradeoffs between robustness and optimization must always be reconsidered, 
each time a new study is to be designed. 


Sampling: dealing with the middle school to high school transition. The High School and Beyond 
sophomore cohort was ideally suited for study of school effects in that most 1980 sophomores were in the 
same schools two years later at the time of the first-follow-up. However, the basic design of NELS:88 was 
that of a longitudinal study of eighth grade students typically dispersing to new (high) schools. 


It is possible in such a design to achieve both a student panel for measuring change over time, and, 
through sample freshening, a representative sample of tenth and twelfth grade students, comparable to the 
sophomore and senior cohorts of HS&B and NLS-72 seniors. While such a design supplies much 
information about the individual correlates of student learning, it provides far less basis for answering 
questions about the internal organization of secondary schools and the way that structural, management and 
climate characteristics of schools produce differential experiences among both students and teachers, 
influence student engagement, and shape the school as a workplace for teachers. For three basic reasons, 
the student-focused design of NELS:88 does not provide a strong basis for addressing high school 
effectiveness issues. 


First, neither NELS:88 eighth graders two years later, nor the freshened NELS:88 sophomore 
cohort, necessarily constitutes a representative sample of their high school’s sophomore class. Any given 
high school may have multiple feeder schools which may have very different student populations; NELS:88 
students within the high school may represent only a single eighth grade feeder school. Since NELS:88 
eighth graders cannot be presumed to be representative of the high schools they attend, student data, even 
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where NELS:88 eighth grade cohort members are sufficiently numerous, cannot be used to estimate within- 
school relationships. While freshening adds students who entered the school from the wider universe of 
schools, the freshened students represent only the population of sophomores who were not in eighth grade 
two years before. 


Second, the resulting student samples, even if they were representative, would be rather small for 
school effects research. The number of persons sampled per school increases the precision of school-specific 
estimates (e.g., mean achievement status and mean rate of cognitive growth in a school), with the benefit 
of adding students depending on the magnitude of variation among students within schools. The average 
participant cluster size in the NELS:88 base year was 23 students, but the average in the first follow-up was 
14 and in the second follow-up 11. In HS&B, reasonable school effects analyses were conducted, but 
typically cluster sizes were around 30 students. Less than 2 percent (28) of the NELS:88 high school sample 
had cluster sizes of 30 or higher. Urban students had particularly high dispersion rates and attendant low 
NELS:88 cluster sizes. 


A third limitation of the eighth grade cohort sample for high school effects research is that the 1990- 
1992 school sample was not selected by probability methods. The schools associated with the 1990 first 
follow-up student sample were selected as a direct consequence of the fact that one or more NELS:88 base 
year students were attending the school in 1990. The difficulty in creating weights for the 1990 tenth grade 
schools stemmed from the fact that the probability that a given NELS:88 student selected in 1988 will be 
attending a given school in 1990 cannot easily be determined. Stated differently, in 1990, schools were not 
selected with known probabilities from an initial complete sampling frame. Rather, 1990 schools were a set 
of schools that the initial 1988-selected sample happened to be attending in 1990. 


The High School Effectiveness Study was designed to enhance the capacity of the NELS:88 data set 
to study within-school processes. Additional high school sophomores were added within a probability 
subsample of NELS:88 so that the supplement can provide robust, representative, within-school student 
samples, while supplying a school-level weight capable of underwriting generalizations to all schools in the 
United States in the thirty largest Metropolitan Statistical Areas. However, should an eighth-grade starting 
point be chosen for future high school studies, alternative strategies should be considered also, such as 
drawing high schools and, simultaneously, selecting an eighth grade school sample that feeds them. Four 
distinct approaches to generating a representative tenth grade school sample from an eighth grade sample 
are presented in Spencer, 1987; such approaches are worthy of further investigation. In addition (and 
regardless of whether the study starts in eighth grade, or high school), if school effects is to be a major focus, 
it may be sensible to go to somewhat fewer schools but select larger student samples. Though for national 
Statistics, a larger design effect will result, the precision of in-school estimates would be enhanced, if, say, 
instead of selecting 24 students in 1,052 schools, 32 students were selected in 800 schools. 


Sampling: Ineligibility and exclusion. Historically, certain groups of students have categorically, 
or on a case-by-case basis, been excluded from national data collection programs. In particular, students 
with physical or mental disabilities have had a high rate of exclusion (McGrew, Thurlow, & Spiegel, 1993), 
as well as students with limited English proficiency. There are various motives for excluding such students, 
ranging from added cost (for example, lack of resources to provide individual test or questionnaire 
administrations, multiple shorter testing sessions, translations into Braille or other languages, and so on), to 
concern about validity of assessment data they might provide (for example, can a test in English be a true 
test of the knowledge of a student whose English proficiency is severely limited?), to concern about the well- 
being of the child (for whom the task of completing a questionnaire or assessment may be inappropriate or 
unduly onerous). While circumstances may preclude some students from completing assessments, there may 
be ways to increase the number of students who can be assessed. In addition, there would seem to be no 
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justification for excluding students from research programs such as NELS:88 simply because they cannot 
complete an achievement test—data can be collected on these students by other means, including teacher 
and parent reports and abstraction of school records. Ingels (1996) discusses thirteen suggestions for 
achieving greater inclusiveness of test and questionnaire data from special needs populations. No student 
should be declared ineligible for a future NELS-like study on the basis of disabilities or limited English 
proficiency. 


Sampling and Weighting: Modeling and adjusting for nonresponse. In the NELS:88 base year, at 
the time of sample selection information was collected about sample members as to whether they were male 
or female, and whether they were Hispanic, Asian, or other. Additional information was collected using 
student and parent questionnaires, but for nonrespondents this information is missing. 


It is desirable to collect more data at the time of sample selection, data that will support a more 
sophisticated model of nonresponse, and help provide an improved assessment and adjustment for the impact 
of nonresponse. Collecting additional data on all selected students from school records at the time of 
selection will provide richer information on nonrespondents. At minimum, further race data should be 
collected at the time of sampling (for example, categories such as black, white and American Indian should 
be used as well as Asian and Hispanic) and further records data such as attendance, test scores or grade point 
average or class rank, and whether limited in English language proficiency, would be of interest as well. 
Logistic regression can be used to model the likelihood that a given student will complete the survey; these 
response propensities can be used to develop adjustments that compensate for the effects of sample attrition. 


Sampling and weighting: Sample updates and transfers-in prior to Survey Day. Missed transfer 
students are potentially a problem in the baseline of a school-based longitudinal survey. NELS:88 followed 
the same basic procedure for dealing with transfer students as did High School and Beyond (HS&B) in 1980. 
School rosters were submitted and an initial sample dawn in the autumn. To adjust the student sampling 
frame for student attrition and change, a sample update was conducted seven to ten days prior to the school’s 
scheduled survey session. The NORC survey representative went over the sample list with the school 
coordinator to ensure that all sampled students were still enrolled and eligible, and that transfers into the 
school—that is, any student who had joined the eighth grade class between the time of original sampling and 
the update—were added to a supplementary roster from which additional students would be selected. 


Given low mortality and dropout rates, one would expect rough parity in gains and losses through 
transfer, but while about four percent of the NELS:88 eighth grade sample transferred out prior to survey 
day, but replacement procedures added only around two percent. This experience is not peculiar to 
NELS:88. For example, for the NAEP Trial State Assessment in 1990, Spencer (1991, p.6) reports that 4.9 
percent of students withdrew from the sample but supplemental sampling added only 2.9 percent. 
Unfortunately, while there can be no error about who has transferred out prior to survey day, there is often 
inaccuracy in records provided by schools about who has transferred in subsequent to a given date. 


In future studies, missed transfer students should be accommodated in the weighting. Race/ethnicity, 
gender, and other basic information should be collected at the time of initial sampling and undercoverage 
of transfer-ins compensated for by modifying the weights of this group appropriately. 


Weighting: on-line computation of analysis weights. In the NELS:88 base year, two final (that is, 
nonresponse-adjusted) weights were created, a student weight and a school weight. For the first follow-up, 
however, panel weights were required in addition to cross-sectional weights, and four new nonresponse- 
adjusted weights were generated. In the second follow-up, 9 new weights were produced, and in the third 
follow-up, an additional 11 weights. All told, 26 NELS:88 final weights have been produced, appropriate 
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to a variety of situations. However, even with this number of weights, not all situations of potential analytic 
interest are covered (for example, there is no panel weight for analyzing change between 1988 to 1992 that 
is inclusive of the cases for which there is data is 1988 and 1992 but not 1990; there is no 1988 to 1992 
parent weight; and there is no weight with a special nonresponse adjustment for questionnaire respondents 
with missing cognitive test data). There is a tension between the need to cater to the full range of analytic 
needs, and the desirability of keeping the weights as few and simple as possible, so that they can be used 
without error or confusion. One way to simplify the use of the weights for the user while providing 
maximum coverage of situations in which different weights might be required is to incorporate a system of 
“weighting on the fly” in the data analysis or electronic codebook systems. Developing an on-line system 
for computing panel weights is technically feasible for studies such as NELS:88 and would constitute a major 
service to data users. Short of this, building a weighting advisory function into the Electronic Codebook 
would be of utility to analysts. 


6.2.2 Archival Data: School Records 


High School Transcripts. The immense value of school transcripts as objective, reliable measures 
of crucial aspects of students’ educational experiences is widely recognized. With respect to level of detail, 
accuracy, and completeness, transcript data are vastly superior to student self-reports of exposure to learning 
situations.'_ When coupled with data on students’ family backgrounds and demographic characteristics, 
school environments, and standardized competence and outcome measures, they permit the specification of 
complex models of educational processes. Moreover, transcript components of longitudinal studies such as 
HS&B and NELS:88 permit the measurement of high school program and course effects on post-high school 
outcomes. 


Transcripts also provide indicator data for measuring national education trends. Of particular 
interest are changes in course taking and trends associated with grading practices and program placement 
and participation. NELS:88 and other NCES studies supply archival data on these topics. These studies 
include the National Longitudinal Study of the High School Class of 1972 (NLS-72), the sophomore cohort 
component of High School and Beyond (HS&B), and records studies of the high school careers of 1987, 
1990, and 1994 graduating seniors conducted as part of the National Assessment of Educational Progress. 
Some additional, and roughly comparable, secondary transcript studies have been carried out as well.?- While 
the transcript data collection for NELS:88 was extremely successful and valuable, there are a number of 
ways that future high transcript studies could be improved. Four suggestions are offered below. 


First, some recent moves toward curriculum integration bring into question many traditional subject 
classifications and coding schemes and suggest the need to give serious thought to the issue of the way in 
which future taxonomies may need to be modified. 


M See, for example, Fetters, Stowe and Owings (1984) for a comparison of self-report and transcript data, 
drawn from High School and Beyond. 


2 Educational Testing Service collected course completion data in the Study of Academic Prediction and 
Growth in 1969. Private school students were not included nor was this a national probability sample of 
public high schoo! graduates; however, the study is thought to give reasonable public school estimates. 
The Bureau of Labor Statistics National Longitudinal Survey of Labor Force Experience—Youth Cohort 
(NLSY79), with sponsorship from the National Center for Research in Vocational Education, collected 
secondary school academic transcripts in three waves from 1980-83 for its sample of youths who were 
aged 14-21 in 1979. Transcript studies are planned as part of the new BLS NLSY97 cohort as well. For 
further information on these studies and on conducting trend analyses with transcript data, see Ingels and 
Taylor (1995). 
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Second, in a longitudinal study beginning prior to the senior year, a senior year transcript collection 
is not enough. It is important to go back at least one more time, say two years later, in order to collect a more 
complete record for cohort members who fell behind the modal grade progression sequence and did not 
graduate with the senior class. Certain groups with which there is great policy concern—children with 
disabilities, dropouts who return to school, poor academic performers—tend not to stay in grade sequence 
for the four years between eighth and twelfth grade. For example, Ingels (1996) shows that of the five 
percent of the NELS:88 base year sample initially excluded owing to limited English proficiency or mental 
or physical disabilities, 37.6 percent had dropped out by 1992, 62.4 percent were still in school, but of the 
62.4 percent still in school, 42.4 percent of them had fallen behind grade sequence, that is, were not seniors 
in 1992. Based on 1987 NAEP data, Hayward and Thorne (1990) report that only 68 percent of disabled 
(compared to 87 percent of nondisabled) students graduate on time. When NELS:88 data are examined, it 
appears that of in-school eighth grade cohort members in 1992, the weighted proportion who were classified 
as seniors was 95 percent (about | percent graduated early, about 4 percent were behind). However, if one 
considers the full eighth grade cohort (including dropouts), the weighted proportion of 1988 eighth graders 
who were high school seniors four years later was only 80.2 percent. Fewer students are dropping out of 
school, but students are staying in school longer. Increases in special education and limited English 
proficient school populations, as well as the success of dropout prevention programs, suggest that this trend 
will become more, rather than less, pronounced in the next few years. Under these circumstances, 
longitudinal studies of high school students should not be designed such that they collect the complete high 
school records only of those students who graduate on time. This design flaw in the HS&B and NELS:88 
approach should be corrected by instituting a supplemental transcript data collection at the time of the two- 
years-after-high-school follow-up. 


Third, transcripts for dropouts should be collected as soon as their out-of-school status is 
determined. The procedure in NELS:88—waiting up to three and a half years (spring 1989 to fall 1992) to 
collect dropout transcripts—led to some loss of data for this group. It would also be sensible to make an 
earlier start on collecting transcripts of transfer students. 


Fourth, it is important that measures be taken to facilitate using teacher data in conjunction with 
transcript data on studies such as NELS:88 by matching and clearly identifying the transcript file courses 
to which the teacher data refer. Unquestionably valuable though transcript data is, its value is greatly 
magnified by the capacity to provide linkage to teacher reports of what content was taught and how it was 
taught. As McDonnell (1995) observes, “because of significant variation in the breadth and depth of topic 
coverage, knowing” (for example) “that most ninth graders take algebra does not provide adequate 
information about their actual opportunity to learn algebra content.” In short, it is highly desirable to include 
on the teacher file the course codes used in the transcript file. For every student for whom there is both a 
teacher report and a transcript, there should be a record of the transcript course to which the teacher data 
refer. Although the NELS:88 teacher questionnaire asked the teacher to write in the name of each class for 
which class-level data were collected, this information was not coded, owing to resource limitations. 
Information available on the teacher file (such as subject matter and level, track and achievement level ) 
underwrites unequivocal identification of the transcript course to which the teacher refers just over 80 
percent of the time in subjects such as math and science (see Hoffer & Moore 1996, appendix C). The goal 
should be a 100 percent match. 
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6.2.3 Classification Variables and Composites. 


Classification Variables. 


Race/ethnicity. Generally respondents were able to successfully use the race/ethnicity categories 
in NELS:88. A few students of mixed race refused to use a race category, since doing so would have 
entailed choosing to identify with a single element of their dual heritage. Students may have slightly 
overreported Pacific Islander and American Indian identities in the base year. There were rare cases of 
difficulty in interpreting the Asian category because of the inclusion of the Indian subcontinent but exclusion 
of adjacent areas with cultural and linguistic affinity (e.g., Afghanistan, Iran). Martin, DeMaio and 
Campanelli (1990), reflecting on racial classifications used in the U.S. Census Bureau between 1850 and 
1990, note that although we tend to think of race as a stable, enduring characteristic, “ no single set of racial 
categories has been used in more than two censuses, and most were used only once.” Indeed, a number of 
changes in racial classification categories have been proposed for the 2000 Census, and the Census Bureau 
is currently conducting cognitive research on this issue. Also, the Office of Management and Budget has 
put its existing race/ethnicity guidelines under review. One difference between the categories used in HS&B 
and NELS:88 was that, following a change in Census practice, NELS:88 added the “other” category to black 
and white categories for Hispanics. Some 32 percent of Hispanics in the base year chose the “other” option. 
For future studies it will be important both to reflect changed classifications in the Census categories and 
those used in federal surveys to which results will be compared, but whenever possible, to do so in ways that 
permits continued intercohort comparisons, so that trend analyses with earlier NCES studies may be carried 
out. 


Students with Disabilities. High School and Beyond collected student self-reports of their 
disabilities. The information was somewhat inconsistent over time but pointed systematically to the special 
needs of self-identified handicapped students (Owings and Stocking, 1985). In NELS:88, parents and 
teachers were asked in the base year about a limited number of disability conditions, and in the 1992 
transcript study, information was collected as to whether a student received special education services. (The 
forthcoming NELS:88 volume by Rossi, Herting & Wolman should provide interesting comparisons of these 
sources.) While there is value in posing such questions to teachers, there is an overriding need to go beyond 
such sources to identify all sample members with an Individualized Education Plan (IEP) for special 
education services. Each IEP will indicate a disability classification for the student—one of thirteen standard 
Federal disability categories. These disability categories should be collected consistently across all national 
data collection programs concerned with students receiving special education services. Since this status can 
change, IEP disability classification should be collected in each round of a longitudinal study. For students 
receiving special education services, it would be extremely valuable to pose supplemental questions to their 
special education teachers. In particular, it would be valuable to know the areas in which the student has 
IEP goals, how many hours per week of special education and related services the student receives, the 
special education and related services provided (classroom aide, speech therapy, occupational therapy, etc.), 
whether primary placement is in a general education classroom and proportion of time spent in general 
education classrooms, teacher practices used with the student, proportion of the student’s IEP goals that have 
been accomplished during the year, assistive technologies used by the child, and so on. 


Limited English Proficiency (LEP) and Language Minority (LM). \n terms of classification, studies 
such as NELS:88 have determined language minority status by asking parents about language spoken in the 
home (also by asking teachers, though this is a much weaker source, as Bradby’s analysis [1992] of NELS:88 
base year data shows). In terms of English language proficiency, NELS:88 sought to learn whether a student 
received special services (such as English as a second language, or bilingual education), and in addition to 
questions directed to the parent and the teacher, asked the student how well she or he could write, speak, 
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read, or understand spoken English. It is important to gather all of these perspectives. However, there are 
two weaknesses to the approach taken in NELS:88. One weakness is that substantial numbers of LEPs were 
excluded from the study, on the basis of their inability to complete the instrumentation. Consequently, the 
study’s ability to generalize about this group is severely limited. Another limitation is that definitions of 
LEP are highly variable from school to school, and in some places depend on parent report, in others on test 
scores (on various tests, and with various cutoff points for defining proficiency). What is lacking is a single 
objective measure of English language proficiency across the sample. Perhaps the best way to approach this 
problem in a future study would be to give all identified LEP students an English language proficiency 
screener. This would provide a more objective classification scheme and basis for comparison across 
schools. In addition, by re-administering the screener in future rounds, two further goals would be achieved. 
First, achievement growth in English proficiency over time could be measured. Second, a cutoff score could 
be identified that, when achieved, would provide a basis for saying that the student could validly be assessed 
using the English language cognitive test battery, or complete the English language student questionnaire. 


Composite Variables. 


Self Concept. Earlier NCES longitudinal studies—NLS-72, HS&B—employed scales on two 
personality attributes, self esteem (a modification of Rosenberg’s scale) and locus of control (a short form 
of Rotter’s scale). An attempt was made in NELS:88 to improve these scales, while maintaining 
comparability to NLS-72 and HS&B, by adding items to achieve higher reliabilities, and effecting some 
rewording to eliminate response set bias. The dimensionality of the base year self-esteem and locus of 
control scales is discussed in Kaufman and Rasinski, 1991. This analysis suggests the possibility of some 
differences in meaning for respondents in different racial subgroups, a subject that is deserving of further 
investigation. An analysis of the factor structure, reliability and predictive validity of the base year self- 
esteem and locus of contro! scales was also undertaken by Freidlin and Salvucci (1995). They suggest that 
the use of reverse scoring items to avoid response set should be revisited. Also, in the 1990 round, items 
were added from Marsh’s self-concept scales for academic self-concept (math, English), parent relations, 
and same and opposite sex peer relations (see Marsh, 1994). The potential utility of including academic self- 
concept measures in future large-scale studies should be considered. (Marsh, with A.S. Yeung, 1996, also 
uses NELS:88 data, from the base year, to examine problems related to combining responses to single-item 
self-rating scales, and demonstrates the distinctiveness of affects in specific school subjects.) 


Education. Educational attainment of the mother and father is a critical measure of the home 
environment, and a key element in the socioeconomic status variable. As Smith (1995) notes “education is_ 
probably the most frequently used variable in sociology”. Smith adds that education is a central variable in 
most social science theories, and that it exerts an effect on a wide range of dependent variables—yet, Smith 
concludes, “education is not a well-defined and well-measured concept”. NELS:88 has obtained information 
on highest level of parental education but has not inquired into further detail such as, for postsecondary 
degrees, institutional quality or field of study. Such further refinement may go beyond what is strictly 
necessary. However, it should be noted that only one parent responds to the NELS:88 parent 
questionnaire—the self-selected parent most familiar with the child’s educational situation. This means that 
for any two-parent family, one parent’s educational attainment has been reported through a proxy. Smith 
(1985) reports, based on General Social Survey data, that spousal education reports are reasonably accurate. 
Still, it would be useful to perform more methodological work on spousal reports, both for sociodemographic 
variables, where there is a single objectively right answer, and for attitudinal variables, where mothers and 
fathers may differ in their views. A small parent substudy in a field test or main data collection in which 
interviews are conducted with both parents would be a highly desirable methodological undertaking for this 
reason. 
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Indeed, there may be substantive as well as methodological reasons for moving beyond the one- 
reporter approach to the American family, reasons grounded in the fact that family structure and parental 
roles have changed since the NCES longitudinal studies series started in NLS-72. If the basic approach of 
the HS&B and NELS:88 parent surveys -- in which only one person, normally (though not necessarily) the 
mother, provides child reports from the perspective of the family -- has limitations for traditional two-parent 
families, then the issue of fully capturing key parental and family influences on students becomes even more 
complex in the light of these recent changes in the American family. With greater female labor force 
participation, both mothers and fathers have been forced to redefine their familial roles. Family formation 
and structure have also undergone significant alteration. Both divorce and out-of-wedlock births have 
increased. In 1960 over 90 percent of children lived with both of their parents while they were growing up, 
yet currently half of children born to married parents are expected to live with a single parent before 
reaching adulthood (Bumpass and Sweet, 1989). More and more children live away from their biological 
fathers (who, however, in some cases continue to have contact with the child and provide financial support, 
and in other cases do not), but sometimes live in the presence of a stepfather or a cohabiting boyfriend of 
the mother. Some children live away from both biological parents, with primary care vested in grandparents. 
To properly capture the complexity and change in the contemporary American family, and especially the role 
of residential and nonresidential, biological and social, fathers, is an important but difficult task, that might 
be achieved through a substudy that enlarges the focus of the NELS parent surveys by including a residential 
and nonresidential father component. 


Urbanicity. NELS:88 offers both a simple three-part classification into the metropolitan statuses 
urban, suburban, rural—and the capacity to invoke 1990 Census urbanicity data for the school’s zipcode 
area. Urbanicity classifications have changed over time (for example, when HS&B is compared to 
NELS:88), not just in respect of changing population densities as measured by the decennial census, but also 
at times in terms of reference or definition (for example, urbanicity has sometimes meant the metropolitan 
status of the district in which the school is located, which is a grosser measure than urbanicity for the school 
building location). Better documentation of definitional differences is needed to ensure that cross-study and 
cross-cohort comparisons are undertaken properly. 


Socioeconomic Status. Researchers are not constrained to use the composite provided in NELS:88, 
since all constituent elements are available to them to use singly or in whatever combination they may 
choose. The socioeconomic status (SES) composite in NELS:88 largely, but not completely, follows the 
model of NLS-72 and HS&B. Even in cases where the same data elements are present, however, parent data 
typically were used in NELS:88, and student data in the earlier studies. In all three studies, the following 
data were used: father’s education level, mother’s education level, father’s occupation, family income 
(unadjusted for the size of the household), and household items. However, in NELS:88, the household items 
from the student questionnaire were used only to substitute for missing parent survey income data; student- 
reported parental education and occupation also were substituted when these data were missing from the 
NELS:88 parent survey. In NELS:88, unlike NLS-72 and HS&B, mother’s occupation was used in the SES 
composite as well. In NLS-72 and HS&B, family income data were elicited from students; in NELS:88, 
family income data were obtained from the parent. The SES composite in NELS:88 is compared with the 
NLS-72 and HS&B SES composite in the diagram below: 


139 117 


RIC 


JA FunrText Provided by ERIC 


NELS:88 Second Follow-Up 
Final Methodology Report 


SES Composite: NELS:88 Compared to NLS-72, HS&B 


NLS-72, HS&B NELS:88 NELS :88 student 
(student-reported) (parent-reported) survey substitutions 


Father’s occupation 
eee Mother’s occupation 
Father’s education 
Mother’s education 
_ 


As a check on the comparability of SES in HS&B/NELS:88 intercohort comparisons, analysts may 
wish to review their results when solely student-derived measures, such as student reports on parental 
education, are substituted for the SES composite. (However, comparisons of HS&B and NELS:88 need to 
take into account several factors -- first, older cohorts are better reporters on parental education and 
occupation than younger cohorts; and second, there were probably more poor reporters in the NELS:88 base 
year data set because the study had a substantially higher baseline participation rate and because students 
who would drop out by sophomore or senior year were still in the sample). Kaufman and Rasinski (Quality 
of the Responses of Eighth-Grade Students in NELS:88, 1991, pp.14-15) report that the correlations between 
the student and the parent responses to father’s education level was 0.82 for eighth graders in NELS:88 as 
contrasted to 0.87 for tenth graders and 0.89 for twelfth graders in HS&B. (Note also that in both HS&B and 
NELS:88, information on the father’s education and occupation usually was reported by the mother, not by 
the father himself.) The correlation between student reports of the mother’s education and parent reports 
(usually that of the mother herself) was 0.76 in NELS:88, 0.81 for the HS&B sophomore cohort, and 0.85 
for high school seniors. 


: 


Father’s occupation 
Mother’s occupation 
Father’s education 


Mother’s education 


Household items 


In the NELS:88 second follow-up, there is a second version of the SES composite. Because 
occupational prestige may change over time, the second version incorporates the 1989 revision of Duncan’s 
Socioeconomic Index (SEI), whereas the other version utilizes the original (1961) SEI used in NLS-72, 
HS&B, and earlier rounds of NELS:88. 


In analyzing the reliability, predictive validity, and efficiency of the base year SES composite, 
Freidlin and Salvucci (1995) concluded that a better SES composite could be constructed without the use 
of occupation, utilizing only father’s and mother’s education and family income. However, it should also 
be considered whether more refined coding of occupation, rather than the broad and sometimes misleading 
general categories (professional, operative, clerical and so on) used in NELS:88 might substantially improve 
the contribution of the occupational element. A further issue is whether SES should be measured only once. 
Apart from reliability issues when, e.g., educational attainment questions are re-asked (see Smith, 1995) a 
larger issue for a longitudinal study is how stable SES is over time, since an individual’s educational 
attainment, occupation, and income are all subject to change. Certainly some of the household items need 
to be updated (e.g., “typewriter”). 
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Other Variables. 


McNeal (1996) points to a number of limitations in the questionnaire items, consistently used in 
HS&B and NELS:88, for tapping information about students’ employment experience. As noted above, 
parental occupation could be captured with three-digit Census industry and occupation codes; occupation 
is a central variable, validating the survey against Census parameters, whereas the current gross categories 
(clerical, craftsperson, farmer, laborer, manager/administrator, operative, professional, proprietor or owner, 
protective service, sales, service, technical) submerge much of the meaningful variation in work that detailed 
occupational coding would reveal. 


6.2.4 Assessment Data: the Cognitive Test Battery and Other Outcome Measures 


Missing Test Data. The nonresponse analysis presented earlier in this report suggests that test 
nonresponse is an important issue for NELS:88. Strategies that could be used to address missing test data 
within the NELS:88 data set include creation of a nonresponse adjusted weight to accommodate the fact that 
not all respondents who completed a questionnaire also provided test data, and the possible imputation of 
missing test data. Given the information provided by the study about achievement gains and their 
relationship to various background and curricular factors, and the general availability of such information 
on NELS:88 test nonresponders, the possibility of imputing missing test scores should be given serious 
consideration. It would be especially valuable for longitudinal analysis to be able to impute a missing round 
of test data when other test data points are available. In terms of future studies, a premium should be placed 
on achieving the highest possible rate of test completion. Since NAEP provides test data for high school 
seniors, and response rates drop off in the senior year, it might be sensible to consider gathering test data in 
the junior year instead. However, the disadvantages of such a strategy would be loss of comparability to 
NLS-72, HS&B and NELS:88; lack of a cumulative measure of achievement at the end of high school; and 
lack of ability to cross-walk to NAEP. 


NELS:88 had high test nonresponse from dropouts. While dropouts as a group are generally less 
eager test takers than students, higher response rates could have been obtained, if considerably greater 
resources had been invested in testing this group. To what degree is it worthwhile to disproportionately 
invest scarce resources in maximizing the test response rate for dropouts? One important use of dropout test 
scores is to compare the achievement gains of dropouts with those of otherwise similar youths who remained 
in school. This in effect gives a measure of school effectiveness—the value added by going to school for 
such a student. Just as it is important, with young children, to assess them both in autumn and spring, so that 
summer learning effects can be factored out and school effects measured, so too for older students, it is 
useful to gain a measure of school effects by comparing the cognitive growth of students of similar- 
characteristics who are in and are out of school. Given the expense—usually one-on-one personal 
interviews—involved in surveying and testing dropouts, it may be appropriate to try to piggyback other, 
special surveys onto such ‘efforts. For example, one gap that has been identified in the federal statistical 
system is that most data collected on teenagers comes from school surveys, and dropouts are missed. 
Extending longitudinal data on dropouts from surveys such as NELS:88 to include other features of social 
development and risk and health-related behaviors might be a fruitful area for interagency collaboration. 


Holistic perspectives on assessment. NELS:88 stressed achievement testing in four subject areas: 
social studies, mathematics, science and reading. Some information about student behavioral dispositions, 
such as motivation and ability to relate to others, was collected from teachers. All in all, however, rather 
limited information was collected concerning the socioemotional development of the student, and the 
student’s approaches to learning. A priority for the future should include developing better measures of 
student engagement, effort and efficacy. The approach to be taken in the new NCES Early Childhood 
Longitudinal Study—to assess health and physical, and socioemotional, status and growth, as well as 
cognitive development—could usefully be applied to the high school years. 
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Periodicity of Assessment: Relating Test Results to Instruction. NELS:88 advanced beyond the 
HS&B methodology by collecting extensive information from teachers about what is taught and how it is 
taught. However, the NELS:88 biennial assessment design places sharp limits on efforts to estimate the 
effects of classroom differences on student outcomes (see Hoffer, 1992, p.222). The NELS:88 data do not 
allow a direct link of instructional variables to achievement growth, since the instructional variables refer 
to particular one-year or even one-semester classes, while achievement was only measured every two years. 
Given this incomplete account of the instruction students received over the learning period, causal inferences 
about the effects of instruction on learning can only weakly be made. This disjuncture between the teacher 
data and the testing cycle could be corrected in one of three ways. Annual tests along with annual teacher 
data would be best; next best would be annual tests sandwiched around occasional teacher data; third best 
would be annual teacher data sandwiched around the two-year-cycled tests. The costs of such a program 
might be reduced by collecting annual teacher and test data only for a subsample of three or four thousand 
students. 


6.2.5 Contextual Data 


Classroom Effects: Classrooms as Contextual Data Source Versus Classrooms as Unit of Sampling 
and Analysis. NELS:88 focuses on classrooms as a context attached to students. Elsewhere in this chapter 
we argue that classrooms as a context could be better understood in a NELS-type design if testing was 
annual, at least for a subsample of students. However, many researchers would like to see a focus on 
classrooms as an independent analytic unit, given the importance of classrooms as sources of student-to- 
student differences in opportunities to learn. Information about classrooms is important to understanding 
how multilevel organizations function. Classroom data can facilitate explorations of within- and between- 
classroom variation in levels of achievement, the processes by which teachers group children within a 
classroom and the impact of such groupings, and other features of the internal structure of classrooms. 


Nevertheless, there are both methodological and practical reasons why one might be reluctant to 
sample whole classrooms. First, it would be very costly to survey all classrooms within a school. While one 
might sharply curtail the size of the school sample in order to be able to afford to survey intact classrooms 
across the board, this is not an attractive alternative, and would especially reduce the study’s ability to 
investigate private and other rare school types. Yet the economical alternative —-say a one-class-per-school 
design—confounds school-level and classroom-level effects. 


Moreover, any advantage of initial clustering by classroom would be lost in later waves of data 
collection, as the sample children scatter across different classrooms in later grades. In high school, with 
classes reflecting a departmental organization and different choice of course sequences, the multifarious and 
transitory nature of classrooms introduces a special difficulty in treating the classroom as a sampling unit. 
Even at the elementary school level, dispersion is a major problem for a longitudinal study, and tends 
quickly to reduce the value of the classroom as an independent analytical unit. For example, Kerbow (1996) 
reports that only 15 percent of Chicago elementary schools have stable classrooms where at least 85 percent 
of the students are the same from year to year, and only 4 percent of the schools have three-fourths or more 
of their students consistently remaining in their classrooms during a three-year period. Nevertheless, there 
is a strong argument for combining approaches so that, in a nested substudy, some classroom observational 
data can be obtained. These observational data can be used to help validate, as well as extend, teacher 
reports of their time use, instructional practices, and classroom dynamics. While either direct observation 
or videotaping are possible, videotaping is preferable because of the inter-rater reliability problems 
associated with classroom observation-based coding. A taped session may be rated multiple times by 
multiple raters or with multiple objectives in view. 
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Other sorts of complementary substudies may also be built into a NELS-like panel design. Clearly 
one major focus of surveys like HS&B and NELS:88 is to capture representative data for students and their 
schools in general. But another possible focus is to conduct nested substudies, perhaps using qualitative 
methods when appropriate, within the larger sample in which consequential sources of variation in school 
organization and practice that affect student outcomes are identified and captured. For example, one may 
identify schools that embody a particular exemplary practice or innovation. These schools might be studied 
intensively by observational methods, possibly in conjunction with matched schools that lack this 
organizational characteristic. More needs to be done to exploit the examples of interesting variation in 
school practice that will appear within a large, representative national school sample. While some kinds of 
variation can be drawn out of the realized sample, other sorts need to be addressed earlier, at the time of 
sample selection—in the manner, for example, that NELS:88 provided for oversampling of private schools, 
with special strata for Catholic, National Association of Independent Schools, and other private schools, or 
that HS&B created a special oversampling stratum in the school universe for representing alternative schools. 


Classroom data: opportunity to learn. A major area of inquiry is use of teacher reports to measure 
instruction, curriculum content, and resources, and, in particular, to relate coverage or “opportunity to learn” 
(OTL) to test results (see Porter, 1991, 1993; Mullins, 1995; Leighton, Mullins, Turnbull, Weiner and 
Williams, 1995). Some weaknesses have been identified in some of the curriculum measures used in 
NELS:88 (Burstein et al., 1995). To remedy such shortcomings of the teacher reports on content coverage 
in their classes, an adaptation of Porter's new scheme for secondary-grade-level OTL (Porter, 1996) would 
bring substantial improvement. More generally, the point made by Burstein et al. about the need, in 
collecting teacher data, to build validation studies into large-scale surveys, is important to note. 


Contextual Data: School and Home Address Mappings to Census Data; School Mappings to District 
and State Data. It is important to capture the full range of characteristics of geography and setting, of where 
children live and go to school, that may be hypothesized to affect the different aspects of children’s 
development and school achievement either directly or through their families. While some information 
about school, community and neighborhood context can be obtained from school administrator and parent 
questionnaires, other characteristics of the school and geographic context can best be obtained from external 
sources, and can be made part of the data base without burden to any respondent population. Much of the 
information obtainable from these external sources may be unknown or not accurately known by parents and 
school principals, or so detailed and extensive as to be too burdensome to collect from individual 
respondents. To the extent that there is overlap in external source information with data from the parent and 
school administrator questionnaires, dual sources provide an indicator of validity, when the two sources 
converge or when one of the two can be given veridical status. 


Geographical Context: Labor Markets. It is important to make county identifiers for schools 


sampled in the study available on restricted use files. Economic characteristics of labor market areas are 
important to understanding phenomena such as dropping out of school, as well as post-high school status and 
opportunities. Although labor markets are normally clusters of counties, usually the specific county in which 
a school is located will be a sufficient basis for analysis. 


Geographical context: locale of school, neighborhood of student. Neighborhoods, because they are 


relatively homogeneous, tend to form the most important unit of geographic context, although data are 
available for larger units (such as states, counties and MSAs) as well. It is difficult to devise sound 
operational definitions of neighborhoods; however, census-defined units are acceptable proxies (they provide 
conservative estimates of neighborhood effects, downwardly biasing context effects estimates [Crane 1991; 
cf. Entwisle 1991, Tienda 1991]). Neighborhood effects on the development of adolescents and children 
have been estimated using data sets such as the Infant Health and Development Program and the Panel Study 
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of Income Dynamics (Brooks-Gunn, Duncan, Klebanov & Sealand, 1993). Also, based on the Beginning 
School Study (BSS) in Baltimore, Entwisle, Alexander and Olson (1994) have tentatively identified 
neighborhood effects working in tandem with school tracking effects to produce a gender gap in mathematics 
achievement. They hypothesize that neighborhood effects may be stronger for elementary school students 
than for secondary school students, both because elementary school populations tend to be more 
homogeneous in terms of family backgrounds, and because neighborhood boundaries typically match 
elementary school catchment areas. 


Mappings to Census zipcode or tract (as well as to state or county via FIPS code, or MSA) can be 
effected at the school level, and at the student home address level, although for confidentiality reasons these 
linkages can be made available only on privileged use files available through licensure agreements. 


In NELS:88, school and residential address linkages to Census data at the zipcode level were 
achieved in piecemeal fashion over time, as various research needs asserted themselves. In a future study, 
systematic mapping of residential and school locales to (year 2000) decennial Census data should be planned 
from the outset. Moreover, it should be considered whether the extra cost of obtaining tract rather than 
zipcode data would be justified in the light of the more specifically targeted information this would provide. 
The ideal method for linking Census information to a school service area or local community would be to 
geographically define the boundaries of each school service area and code the Census tracts in each area. 
The Census data for the tracts in each service area would then be aggregated and attached to the school's 
privileged use ID. 


ntext: characteristics ols | districts. It is desirable to gather school 
contextual data also at multiple levels, including data about the districts of which individual public schools 
are part, and where certain policy and resource decisions may be made. At the school level, the Common 
Core of Data (for public schools) and various commercial schoo! lists provide such information as number 
of teachers per school, school enrollment, school racial/ethnic distribution, grade span, microcomputer use, 
and so on. In NELS:88, schools can also be linked to their districts and information provided on school 
district financial and administrative (as well as population) characteristics through the NCES School District 
Analysis Book (SDAB). If similar mappings are done with year 2000 Census data, these linkages should 
be provided for privileged use files of new school surveys as well. 


6.2.6 Questionnaire Data: Item Nonresponse 


Item nonresponse in the NELS:88 second follow-up could have been considerably reduced by 
following the base year model in which fewer questions were asked, complex skip patterns were avoided, ~ 
and routing questions were heavily edited by interviewers on-site prior to the end of the survey session. 
However, given severe time constraints in the length of the survey session, the tradeoff is in number of 
questions that can be asked. It is always difficult to choose between asking less and having better item 
response rates, and asking far more, and risking somewhat higher levels of item nonresponse. Computer- 
assisted questionnaire administration would also be a means of ensuring that skip patterns are followed, 
though this is a far more expensive technology than the group administration of an optically scanned 
document used in the in-school rounds of NELS:88. Nevertheless, it may be desirable to take special 
measures to help poor readers, and to plan from the start for interviewer administration. For students with 
very low reading ability (say the bottom decile) a personal interview should be conducted in order to (a) 
enhance student comprehension, because listening comprehension is likely to be better for these students 
than reading comprehension; (b) shift the burden of navigating the skip patterns from the respondent; and 
(c) to, through the personal relationship with the interviewer, increase student motivation to respond, 
Although factors in addition to reading level may be at work here, it is illuminating to consider the pattern 
of weighted item nonresponse in the NELS:88 second follow-up from the perspective of reading level. 
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Mean item nonresponse for students in the lowest reading quartile was 14.7 percent, for students in 
the middle two quartiles 7.9 percent, and for students in the highest reading test quartile, 5.9 percent. 
Nonresponse overall was highest for filtered questions and for questions in the last third of the lengthy 
student questionnaire. For filtered questions, the percent nonresponse on the 1992 questionnaire was 9.45 
percent for students in the highest reading quartile, 11.5 percent for students in the middle two quartiles, and 
20 percent for students in the lowest reading quartile. For students in the highest reading quartile, 
nonresponse in the last third of the questionnaire was 11.9 percent, for the middle two quartiles 15.5 percent, 
for the lowest quartile 25.4 percent. Efforts should be made in the future to ensure that poor readers achieve 
higher rates of item response. 


McLaughlin and Cohen (NELS-88 Survey Item Evaluation Report, NCES, forthcoming) provide a 
measure of item difficulty and investigate whether reading ability contributes to cross-wave convergence 
of reports in the NELS:88 data set. 


6.2.7 Possible Utility of a Guidance Counselor Questionnaire. 


Another suggestion that might be considered is that of including a guidance counselor questionnaire 
in a new longitudinal high school study. This is a comparatively low cost option because school 
counselors are few in number and the questionnaire can be completed in a self-administered format. 
Nonetheless, much valuable information could be obtained, especially in a longitudinal study that is able 
to study process and trace eventual outcomes, and which is deeply concerned with issues of school to work 
transition and the transition from high school to postsecondary education. Counseling is assigned a critical 
function in providing educational assistance to students in development of college and postsecondary 
educational plans, in making decisions about entry into the work force, in selecting high school courses 
(including those course that are most highly related to the workforce or postsecondary plans of the student), 
and in improving their study skills. Barton (1996) laments the lack of attention, despite its enormous 
importance, to counseling in the school reform literature. Lack of data may be cause or consequence of 
that neglect; Barton states that “little is known about how much time is available for counseling in high 
school and how that time is spent”. 


Neither High School and Beyond nor NELS:88 included a guidance counselor questionnaire as part 
of the high school study. However, the head of guidance was in fact surveyed through a 24-page guidance 
questionnaire in the Administrator and Teacher Survey (the 1984 add-on to the HS&B second follow-up 
in which principals, teachers and guidance personnel were included in a probability subsample of the 
HS&B schools two years after most members of the sophomore cohort had graduated). Information about 
the counseling process obtained in NELS:88 from students is intriguing but unfortunately the counselor’s 
perspective was not tapped. NELS eighth grade findings on the influence of counselors are summarized 
in the NCES publication Profile of the American Eighth Grader (Hafner, Ingels, Schneider & Stevenson; 
NCES 90-458). Tenth grade findings are summarized in A Profile of the American High School Sophomore 
in 1990 (Ingels, Schneider, Scott & Plank; NCES 95-086), which suggests that NELS:88 data raise the 
question “whether those least prepared to go to college are being effectively counseled” (p.104). Barton 
(1996) expands on this question, using the 1992 data for seniors and concludes that the NELS:88 Second 
Follow-Up data demonstrate that 1992 seniors received little help finding jobs but much help going to 
college. There are also serious equity issues associated with access to and the direction of advice provided 
in counseling services to members of different racial/ethnic groups and socioeconomic status groups. 
Serious consideration should be given to a sophomore and senior (or at least a senior year) counselor 
questionnaire for any new NCES longitudinal high school cohort. 
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Base Year through Second Follow-Up Cognitive Test Item Files 


The three test item files on the 1996 restricted-use CD, under the subdirectory \QED_TEST\TEST, 
correspond to the three waves of the survey, base year (1988) and first and second follow-up (1990 and 
1992). (These files are also available on magnetic media from NCES.) The base year file includes records 
only for base year sample members who completed a base year student questionnaire; the first and second 
follow-up files include records for all sample members eligible to complete the cognitive test in that survey 
wave, including questionnaire nonrespondents. In each of the three waves, subsets of test items were 
selected from an overall pool for each subject area to make up the test forms administered to survey 
participants in that year. The overlap among the test forms allowed the development of a common score 
scale that could measure change over time even though participants answered different assortments of test 
questions at each administration. The number of test questions on each test form, and the number in the 
total pool (all questions used in any of the forms) are: 


Each Form Total Pool 
Reading 21 54 
Math 40 81 
Science 25 38 
History/Cit/Geog 30 47 


Test questions that were used in more than one form or year would not necessarily have been in 
the same sequence in each test booklet in which they appeared. In order to be able to make comparisons 
of the same question used in different forms, the test item files "line up" the items so each position 
represents the same test question, regardless of the order in which it appeared in any test form. The Item 
Response fields are formatted with one position for each unique test item in the total item pool for all four 
subject areas. 


Item response codes are the raw (unscored) choices selected by the test takers. The "# Valid 
Choices" column in the item map indicates how many multiple choice response options were presented for 
each test item. Alphabetic responses (some of the math items had A-B-C-D choices) are converted to the 
numeric equivalent. Each record in the file contains item responses for only a subset of the items in the 
total pool. For items without a valid 1-5 response code, the following codes are used to identify the reason 
for the non-response: 


blank The sample member did not complete any part of the cognitive test 

98 The test taker had no valid data for this entire subtest. 

99 The item did not appear on the test form taken by the student. 

08 The item was on the test form, but the test taker skipped it and went on to answer 


at least one later item (internal omit). 


07 The item was on the test form but the student did not reach it; neither this item nor 
any later item was answered (trailing omit). 


Because the order of the item pool in this file does not represent the order in which items were presented 
on any given test form, codes 07 and 08 are necessary if the user wishes to distinguish between internal 
and trailing omits. The distinction cannot be made solely on the basis of the item order in the pool without 
reference to a map of item order in the forms as they were administered. 
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Not all of the students with a test record had scorable data for all four subject areas. Because of 
time constraints or lack of motivation, some of the subtests did not have sufficient numbers of items 
answered to provide a usable measure of the test taker's ability. Tests were not scored if fewer than 5 
items were answered, or if a pattern-marking identification algorithm found evidence of the lack of an 
honest attempt to answer the questions (for example, responses of 1111111... for all questions in the test). 
The four "test present" indicators on the file mark the presence or absence of each subtest. For subtests 
that are missing or unscorable, each item in the subtest is coded as "98". 


In the base year, all participants received the same test form. On the basis of their performance 
at this time, students were assigned reading and math tests of different average difficulty in the first follow- 
up in order to increase accuracy of measurement. Similarly, second follow-up reading and math tests were 
assigned on the basis of performance at first follow-up. There were two levels of the reading test and three 
levels of the math test in each of the latter two years, resulting in 6 test booklets: 


Test Booklet I: Low Level Reading, Low Level Math 
Test Booklet II: High Level Reading, Low Level Math 
Test Booklet III: Low Level Reading, Mid Level Math 

Test Booklet IV: High Level Reading, Mid Level Math 
Test Booklet V: Low Level Reading, High Level Math 
Test Booklet VI: High Level Reading, High Level Math 


Freshened students and prior-round nonrespondents received test booklet III. 


Note that the test booklets for the first follow-up were not the same as the second follow-up 
booklets with the same numbers. For example, 1990 High Level Math was not the same test as 1992 High 
Level Math. The test item file has codes for the levels of the reading test (1=low; 2=high) and the math 
test (l1=low; 2=mid; 3=high) represented in each record. These codes are for the test level within the 
year of the data. 


Users who have access to the original test booklets may wish to identify the actual test questions 
that correspond to the positions in the item pool. Other analyses may simply require knowing the order 
in which the test items were administered in each form. The item map that follows shows the actual 
location in the original booklets of each of the re-ordered items in the file. The correct answer key is also 
included. 


Test items are in the same position in the response vector for all three waves. This is not the same 


order in which they appeared in the various forms of the test that were administered. Use the map 
provided to identify item order on any test form. 
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Test Item Map 
Reading 

Answer # Valid __Item Number in Booklet _ —_____ _IRT Parameters 
Key Choices 88 90L 90H 32L 328 me Bs 

1 3(C) 5 1 1 1 1.18120 -2.51737 0.00000 
2 2(B) 5 2 2 2 0.92613 -1.95897 0.00000 
3  4(D) 5 3 3 3 0.96886 -1.72667 0.00000 
4 5(E) 5 4 4 4 0.80503 -0.82988 0.00000 
5 3(c) 5 5 5 5 1.12384 -0.36093 0.19648 
6 1(A) 5 1 0.84073 0.72554 0.31302 
7 #1(A) 5 2 0.85544 0.91442 0.26454 
8 5(E) 5 3 0.86801 0.78061 0.19714 
9 5(E) 5 4 1.01054 0.06088 0.06813 
10 3(C) 5 5 0.82278 0.75733 0.21344 
11 5(E) 5 6 1.10353 -0.76371 0.00000 
12 2(B) 5 7 0.78865 0.24552 0.03371 
13. 5(E) 5 8 0.98421 -0.42050 0.00000 
14 1(A) 5 13 1.76071 0.88232 0.16581 
15 4(D) 5 6 6 9 14 0.89603 -0.81761 0.11054 
16 4(D) 5 7 7 10 15 0.84671 0.06466 0.08756 
17. 3(c) 5 8 8 11 16 0.89737 -0.43866 0.07115 
18 3(C) 4 9 9 0.74775 -0.46042 0.26892 
19 4(D) 4 10 10 12 6 5 0.32190 0.21636 0.00000 
20 1(A) 4 11 13 0.69730 -0.73147 0.06883 
21 1(A) 4 11 0.72059 -1.44086 0.00000 
22 4(D) 4 12 12 14 7 6 1.16762 -1.03718 0.14815 
23 3(C) 4 13. #13 15 8 7 1.29257 0.07275 0.32389 
24 4(D) 4 14 14 #16 9 8 1.32902 -0.17197 0.19616 
25 4(D) 4 4 0.59540 1.53796 0.17597 
26 63 (C) 4 3 0.51022 -0.45631 0.00000 
27 2(B) 4 1 0.59259 -1.69826 0.00000 
28 2(B) 4 2 0.93951 -0.66506 0.04337 
29 4(D) 5 17 0.68568 0.98921 0.19949 
30 3(C) 5 18 0.55649 0.30714 0.20377 
31 2(B) 5 19 0.88084 -0.62245 0.00000 
32 1(A) 5 20 0.52940 0.97253 0.06243 
33 4(D) 5 21 0.45735 1.95894 0.13639 
34 4(D) 5 13 0.57560 0.21277 0.00000 
35 4(D) 5 14 1.11779 1.96346 0.18166 
36 5(E) 5 15 0.96984 1.18825 0.15996 
37 2(B) 5 16 1.19692 1.59917 0.20184 
38 4(D) 4 15 15 10 0.99102 -0.28401 0.08331 
39 1(A) 4 16 16 11 1.25847 -1.23530 0.24453 
40 1(A) 4 17° #17 1.62555 -0.09671 0.26114 
41 2(B) 4 18 18 12 0.63049 -0.31581 0.16434 
42 3(C) 4 19 19 1.07807 -0.66149 0.20750 
43 2(B) 4 20 20 1.04897 -0.81284 0.32658 
44 3(C) 4 21 21 1.23138 -0.35399 0.31870 
45 2(B) 4 17 #17 1.14014 -0.07623 0.45227 
46 3(Cc) 4 18 18 1.25230 1.06442 0.35039 
47 2(B) 4 19 1.14844 -0.68559 0.31178 
48 1(A) 4 20 20 0.59287 1.07591 0.17999 
49 3(C) 4 21 221 0.83143 0.97458 0.22774 
50 3(c) 4 9 0.81723 0.06436 0.21675 
51 4(D) 4 10 0.52141 1.25622 0.10153 
52 4(D) 4 11 0.61980 1.73954 0.17764 
‘3. 1(A) 4 12 0.49945 1.75052 0.15205 
54 4(D) 4 19 1.02749 2.34088 0.19858 
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# Valid _ Item Number in Booklet —_____IRT. Parameters 
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21 
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31 
25 


36 


35 
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36 


35 


23 


30 


19 


16 


20 


30 
26 
22 
17 


28 
24 
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23 


36 
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19 


22 
25 
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11 
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-68181 
.81955 
-59218 
.80777 
79283 
. 83407 
.89889 
.01292 
-12383 
.87113 
- 29364 
.19470 
.01044 
- 71930 
.07586 
. 79942 
-60453 
- 92699 
- 24943 
- 40404 
-56981 
. 88153 
- 96547 
-00754 
-68957 
-82091 
- 98903 
- 06022 
- 99843 
- 54766 
-54485 
. 15688 
-68679 
-54566 
-57035 
- 58607 
. 30207 
-83285 
.08731 
- 36826 
.14429 
-69035 
- 64398 
- 92334 
-60561 
.12318 
-67679 
- 48766 
-14550 
-60185 
- 83282 
- 36009 
-59898 
-41513 
-95161 
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.87241 
- 76121 
-64137 
- 94873 
-66171 
.08544 
-10120 
- 47088 
- 46246 
- 74347 
. 53688 
-33819 
.09795 
-22133 
-117221 
- 40340 
-53500 
- 95693 
-01075 
.05373 
-92211 
-60426 
.04512 
-45108 
.27051 
.11529 
. 29678 
.32865 
-61601 
-19425 
- 76427 
-26050 
-21344 
-93151 
-18917 
-41898 
.06324 
-59678 
.19037 
-29155 
- 25687 
- 26821 
-41658 
.01612 
-27172 
-40632 
.00317 
-12629 
.07065 
-22727 
.13847 
-15455 
-46164 
-01649 
.01715 
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. 11087 
.17258 
-00000 
.06710 
.08814 
-09471 
- 15730 
. 24387 
-35119 
-35651 
-21087 
.20949 
- 23418 
-00000 
-11326 
.05706 
.07134 
-40262 
-19848 
-21384 
.19984 
.09364 
.17120 
-30110 
.09071 
11306 
.11834 
.14891 
-43884 
-00000 
. 38465 
-21053 
-03540 
-32992 
-02352 
-13473 
-12511 
-00000 
-11735 
.34865 
-25864 
-00000 
.12428 
- 12642 
-22935 
.22014 
- 25383 
.19798 
. 34743 
.26618 
. 10066 
-06559 
.04239 
. 24226 
. 20330 


56 
57 
58 
59 
60 
61 
62 
63 
64 
65 
66 
67 
68 
69 
70 
71 
72 
73 
74 
75 
76 
77 
78 
9 
80 
81 


NELS:88 Second Follow-Up 


Final Methodology Report 
Math (Continued) 

Answer # Valid _ Item Number in Booklet —______IRT Parameters 
Key Choices 88 90L 90M 90H 92L 22M 228 et Pe! Be —__€ 
3(C) 5 39 39 32 24 0.73958 1.25686 0.16181 
1(A) 5 40 40 31 #17 0.85972 0.85092 0.10950 
5 (E) 5 40 40 1.33843 2.81896 0.04093 
2 (B) 5 39 37 1.31305 2.77701 0.15386 
1(A) 4 1 1 1 6 2 1.13553 -1.31660 0.20392 
4(D) 4 20 21 #19 18 14 0.75484 -2.25518 0.00000 
1(A) 4 22 23 19 0.90953 -1.58401 0.00000 
3(C) 4 23 24 20 20 15 0.41684 -1.58628 0.00000 
3(C) 4 27 28 32 1.55719 -0.74660 0.16430 
2 (B) 4 19 1.11627 -0.00395 0.16357 
3(C) 4 20 4 0.86183 -1.94097 0.00000 
5 (E) 5 21 5 0.52694 -1.59965 0.00000 
5 (E) 5 35 15 1.14276 0.46401 0.08410 
4(D) 4 37 35 22 0.54005 1.35221 0.18907 
4(D) 5 39 26 14 0.83555 0.50640 0.09662 
1(A) 5 29 16 0.68308 2.47157 0.40168 
3(C) 5 33 25 0.98551 2.01246 0.29597 
5 (E) 5 37 27 0.96775 1.59789 0.08675 
4(D) 5 30 0.68921 2.77731 0.22115 
1(A) 4 31 1.01358 1.82906 0.14133 
4(D) 4 33 1.59430 2.11449 0.12061 
3(C) 5 34 1.31935 2.29660 0.14979 
1(A) 4 35 1.07980 3.20302 0.11385 
4(D) 5 36 0.89043 2.91767 0.12718 
5 (E) 5 38 1.29152 2.56220 0.05966 
4(D) 5 39 1.49669 2.66925 0.11299 
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Science 

Answer # Valid _ Item Number in Booklet ______IRT Parameters 
Key Choices 88 90 22 a AR Bec Bo | —€ 
1 3(C) 4 1 1.16608 -0.67228 0.37787 
2 5(E) 5 2 0.59777 -1.93399 0.13876 
3 1(A) 4 3 2 0.69979 -0.57676 0.33921 
4 3(C) 4 4 3 5 ‘0.66591 -0.62182 0.36695 
5 5(E) 5 5 4 2 1.09400 -1.36000 0.00000 
6 5(E) 5 6 5 1 1.04363 -1.55512 0.00002 
7 1(A) 4 7 0.52146 -1.29720 0.00000 
8 1(A) 4 8 0.62419 -0.25581 0.25386 
9 2(B) 5 9 0.53319 -1.36224 0.00001 
10 3(C) 4 10 2 8 1.10474 0.00281 0.30008 
11 3(C) 4 11 0.43784 0.20647 0.19275 
12 3(C) 5 12. 6 6 0.85169 -0.65205 0.27561 
13 4(D) 4 13 0.60663 -1.75538 0.00001 
14 3(C) 5 14. «7 3 1.23878 -0.41510 0.19739 
15 1(A) 4 15 8 15 0.40637 -0.28296 0.00001 
16 3(C) 4 1609 18 0.95246 0.47833 0.33145 
17 2(B) 4 17. 10 7 1.28611 0.12036 0.25544 
18 2(B) 4 18 11 9 0.97920 0.00387 0.22460 
19 3(Cc) 4 19 12 14 1.01363 0.24806 0.24407 
20 2(B) 4 20 13 1.15653 0.74217 0.33252 
21 3(C) 4 21 14 0.96782 0.61829 0.31361 
22 4(D) 4 22 #15 16 0.67782 0.90750 0.25591 
23 3(C) 4 23 16 1.43791 1.05388 0.38865 
°4 «=1(A) 5 24 17 20 0.62227 0.20736 0.00001 
25 4(D) 5 25 18 0.64546 1.18072 0.09492 
26 3(C) 4 20 19 0.88578 0.01877 0.16607 
27 4(D) 4 19 21 1.46803 0.99365 0.13903 
28 1(A) 4 4 0.70864 -0.36201 0.34331 
29 1(A) 4 21 12 1.09783 0.18743 0.17761 
30 2(B) 5 22 13 0.80216 0.27046 0.21798 
31 4(D) 4 10 0.37842 -0.57463 0.00001 
32 1(A) 4 23 22 1.43394 0.96323 0.12356 
33 4(D) 4 24 11 0.80165 -0.32345 0.10520 
34 1(A) 4 25 0.32691 0.10811 0.00000 
35 1(A) 4 17 1.04588 0.81089 0.21361 
36 2(B) 4 23 0.71678 1.76348 0.32502 
37 1(A) 4 24 0.81268 2.18077 0.23181 
38 4(D) 4 25 1.54588 2.40482 0.10371 
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—_—_____IRT Parameters 

22 —A__ .. B._ _C¢__ 
2 0.98219 -1.25256 0.21137 
14 1.12623 0.00140 0.28845 
0.29554 -1.37111 0.00000 

1.45953 -0.02180 0.26657 

6 0.57016 -0.93455 0.02822 
18 1.52760 0.44390 0.27880 
1.10537 -1.33515 0.26274 

3 1.36141 -0.26818 0.32572 
10 0.75018 0.47592 0.25624 
12 1.02945 0.02726 0.18382 
13 1.24221 0.56911 0.29637 
26 1.48652 1.48763 0.29832 
11 0.93498 0.28607 0.29308 
0.87587 -1.26965 0.33294 

7 0.71144 -1.13364 0.08806 
2.03444 -1.52077 0.46357 

1.07288 -1.08690 0.48813 

25 1.88350 0.75941 0.19735 
1 1.00430 -1.84445 0.27435 
22 1.30349 1.25515 0.26184 
16 1.35758 0.50549 0.23433 
0.96925 -1.92663 0.23751 

0.52152 -2.69376 0.00000 

1.64167 -2.11534 0.00000 

1.03994 -2.19188 0.00000 

1.75480 -2.12320 0.00000 

4 1.49480 -1.14670 0.24233 
21 0.88606 0.99954 0.29325 
1.20516 -0.62570 0.35219 

1.10922 -0.44457 0.51625 

5 0.84672 -0.60389 0.15013 
23 0.63192 0.82388 0.07269 
9 0.76584 -0.22218 0.21016 
1.59962 -0.06140 0.30746 

0.44765 -1.46990 0.00168 

29 1.25594 2.25819 0.20646 
15 0.90837 -0.30759 0.13674 
0.93793 0.77969 0.28098 

0.68855 1.62702 0.31263 

17 1.15943 0.48314 0.32292 
8 0.41296 -1.05935 0.00000 
19 1.32067 0.75449 0.30523 
20 0.97527 0.14559 0.21349 
24 0.70172 0.80714 0.25314 
27 1.11145 1.64311 0.15251 
28 1.02496 1.71842 0.22389 
30 1.28831 2.25424 0.15843 


1 3(C) 

2 3(C) 

3 2(B) 

4 1(A) 

5 1(A) 

6 2(B) 

7 4(D) 

8 4(D) 

9 3(C) 
10 5(E) 
11 2(B) 
12 2(B) 
13. 3(C) 
14 2(B) 
15 4(D) 
16 3(C) 
17 2(B) 
18 2(B) 
19 1(A) 
20 3(C) 
21 1(A) 
22 #1(A) 
23 1{A) 
24 2(B) 
25 1{A) 
26 2(B) 
27 4{D) 
28 2(B) 
29 2(B) 
30 3(C) 
31 4(D) 
32 1(A) 
33 2(B) 
34 2(B) 
35 2(B) 
36 1(A) 
37 1(A) 
38 4({D) 
39 2(B) 
40 3{(C) 
41 1{A) 
42 3(C) 
43 4{(D) 
44 2(B) 
45 3(C) 
46 2(B) 
47 1(A) 
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The Expanded Sample 


The 1995 BY-F2 restricted-use student-level file includes grade eight and grade ten cohort members 
who have never before appeared on core privileged-use files. Included are Base Year Ineligible (BY1) 
students who remained ineligible in the first and second follow-ups of NELS:88 and students who were 
"freshened" in the first follow-up but were found to be ineligible and remained ineligible in the second 
follow-up. The expanded sample is also available separately on magnetic media from NCES; this file 
includes all composites and weights discussed in this appendix. 


Since NELS:88 base year and first and second follow-up composites were not constructed for the 
ineligible members of the expanded sample and are consequently blank on the 1995 BY-F2 student-level file, 
a number of composites have been specially constructed for use with the expanded sample, including student 
and school background variables, enrollment and out-of-sequence indicators, a variable indicating reason 
for ineligibility for the student survey (if applicable), cohort flags and a statistical weight, FLEXPWT, that 
can be used with both the eighth and tenth grade cohorts. The enrollment status indicators for the expanded 
sample, FIENREXP and F2ENREXP, include imputed values for eligible and ineligible cases with missing 
enrollment data. The expanded sample variables, whose names contain an "X" or "EXP", appear after the 
F2 teacher variables in the 1996 BY-F3 privileged-use ECB. 


The expanded sample and accompanying variables allow researchers to in some cases assess or 
correct for under coverage of the ideal target population due to the application of ineligibility rules that 
excluded certain cohort members from the study. With this file, researchers can produce corrected estimates 
for selected characteristics of the eighth grade and sophomore cohorts (for example, dropout rates between 
grades 8 and 10 and 8 and 12, and between grades 10 and 12), and assess the magnitude of probable bias in 
selected estimates that employ the eligible (questionnaire) sample. Another purpose of the expanded sample 
is to provide researchers with information on the ineligible members of the NELS:88 eighth- and tenth-grade 
cohorts that is not available on any other NELS:88 data file. With the expanded sample and accompanying 
variables, users can, for example, trace the educational progress (and change in eligibility status) of students 
who were initially excluded from the 1988 base year survey by such previously unknown characteristics as 
the reason for their initial exclusion (mentally or physically disabled or severely limited in English 
proficiency). 


Expanded sample membership. The expanded sample comprises 21,133 eligible and ineligible 
members of the NELS:88 eighth grade- and tenth-grade cohorts. Each sample member is an eligible or 
ineligible member of the 1988 eighth grade cohort and/or an eligible or ineligible member of the 1990 tenth- 
grade cohort. There is substantial overlap in membership in the eighth-grade and tenth-grade cohorts, since 
most members of the eighth-grade cohort--students who were enrolled in eighth grade in the spring of 1988-- 
were enrolled in tenth grade in the spring of 1990, the year of the first follow-up of NELS:88 and the 
defining criterion for membership in the tenth-grade cohort. 


Reasons for ineligibility. In the base year of NELS:88, students who had a mental or physical 
disability or difficultly with the English language that would have made participation in a 3-hour survey 
session unduly difficult were excluded from the study. This amounted to 5.3 percent of the 1987-1988 eighth 
grade student population. Eligibility rules were modified in the first follow-up to reduce the likelihood of 
excluding limited English proficiency students from the 1990 tenth-grade cohort and to increase the chances 
of base year ineligibles entry into the study. With support from the Office of Bilingual Education and 
Minority Languages Affairs (OBEMLA), the first follow-up student questionnaire was translated into 
Spanish; because a translation of the cognitive tests was not feasible, students completing the Spanish student 
questionnaire were not pressed to complete the test component. However, other students whose primary 
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language was not Spanish and who were of limited proficiency in English were, as in the base year, excluded 
from participation in NELS:88 in the first follow-up along with students who had a mental or physical 
disability that would have prevented them from comfortably completing the NELS:88 student questionnaire 
and cognitive tests in a 3-hour long survey session. 


Identifying specific samples. The expanded sample composites include selected characteristics for 
the students who were excluded from NELS:88 in the base year and first follow-up, as well as for the 


students included in NELS:88 in the base year and first follow-up. Users can identify eligible and ineligible 


members of the eighth- and tenth-grade cohorts through the variables G3COHEXP and G10COHEXP, 
respectively. Members of the base year ineligible sample (BYIs) can be identified using the variable 


BYTXREAS (values 1-4), which indicates reason for ineligibility in the base year. (A comparable variable 
does not exist for the base year.) For researchers who are unfamiliar with the base year ineligible study and 
sample, we encourage you to read the NELS:88 First Follow-Up Student Component Data File User's 
Manual, sections 1.3.4, 3.4.4, 3.7 and 4.7.4; the NELS:88 Second Follow-Up Student Component Data File 
User's Manual, sections 3.4.1, 4.2.4 and 4.3.6; and the report Sample Exclusion in NELS-88: 
Characteristics of Base Year Ineligible Students; Changes in Eligibility Status After Four Years (Ingels, 
NCES 1996). These documents discuss how students excluded in the base year and first follow-up entered 
the study in later waves. 


Analysis using the expanded sample.. Only the variables (named and described in this appendix) 
and weight (F2EXPWT on the 1995 and 1996 releases) created for the expanded sample should be used in 
expanded sample analyses. Expanded sample estimates using student or dropout questionnaire variables 
will be biased because of the non-random character of missing questionnaire cases. FLEXPWT provides 
nonresponse adjustments for the expanded sample variables but not for questionnaire variables. The 
expanded sample weight appearing on the 1995 BY-F2 privileged-use student-level file generalizes to both 
the population of students who were enrolled in eighth grade in 1988 and the population of students in tenth 
grade in 1990 regardless of eligibility for NELS:88. In order to account for students who were previously 
excluded from a particular cohort, select the desired expanded cohort, either eighth-grade (G8COHEXP=1) 
or tenth-grade (G10COEXP=1), and the expanded sample weight (F2EXPWT, which is applicable to either 
cohort). The difference between estimates derived with the expanded cohort samples and those derived with 
the eligible NELS:88 samples (identified using the regular NELS:88 cohort identifiers, G;COHORT and 
G10COHRT, which identify only eligible sample members) is the correction factor for the estimate. For 
information on the statistical properties of FLEXPWT, readers should refer to the NELS:88 Base Year 
Through Second Follow-Up Sampling Design, Weighting and Estimation Report (Ingels, Scott & Frankel, 
NCES 1996). 


Expanded sample composite specifications. Specifications for the expanded sample composites 
appear below. 


F2EXPWT _F2 expanded sample statistical weight 


G8COHEXP Eighth grade cohort status* 


0 = Not a member 

1 = Spring member 

3 = Ineligible member 

*There is no valid code = "2" for this variable. 
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Tenth grade cohort status -- for expanded sample* 
0 = Not a member 
1 = Spring member 
3 = Ineligible member 
*There is no valid code = "2" for this variable. 
F2 enrollment status -- for expanded sample 
1 = Student 
2 = Alternative completer 
3 = Dropout 
4 = Out-of-Scope (includes out-of-country & deceased) 
F1 enrollment status -- for expanded sample 
1 = Student 
2 = Alt Comp/Dropout 
3 = Out-of-Scope (includes out-of-country & deceased) 
F2 Out-of-sequence flag -- for expanded sample 
0 = Enrolled in 12th grade (including early graduates) 
1 = Enrolled in a grade other than the 12th grade 
2 = Not applicable (dropout or alternative completer) 
F 1 Out-of-sequence flag -- for expanded sample 
0 = Enrolled in 10th grade (including early graduates) 
1 = Enrolled in a grade other than the 10th grade 
2 = Not applicable (dropout or alternative completer) 
Reason for ineligibility for the BY survey 
0 = Not Applicable 
1 = Mentally handicapped 
2 = Physically handicapped 
3 = Language barrier 
4 = Unknown 
Sex 
1 = Male 
2 = Female 
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F2XRACE]1 


G8XCTRL2 


G8XURBAN 


G8XREGON 


G10XCTL2 


G10XURBN 


Race/Ethnicity 


1 = Asian/Pacific Islander 

2 = Hispanic 

3 = Black, not Hispanic 

4 = White, not Hispanic 

5 = American Indian/Alaskan Native 
8 = Missing 


Eighth grade school type 


1 = Public 

2 = Catholic 

3 = NAIS private 
4 = Other private 


Eighth grade metropolitan status 


1 = Urban 
2 = Suburban 
3 = Rural 


Eighth grade census region 


1 = Northeast 
2 = Midwest 
3 = South 

4 = West 


Tenth grade school type 


1 = Public 

2 = Catholic 

3 = NAIS private 
4 = Other private 
8 = Missing 


Tenth grade metropolitan status 


1 = Urban 

2 = Suburban 
3 = Rural 

8 = Missing 
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G12XURBN 


G12XREGN 


Tenth grade census region 


1 = Northeast 
2 = Midwest 
3 = South 
4= West 

8 = Missing 


Twelfth grade school type 


1 = Public 

2 = Catholic 

3 = NAIS private 
4 = Other private 
8 = Missing 


Twelfth grade metropolitan status 


1 = Urban 

2 = Suburban 
3 = Rural 

8 = Missing 


Twelfth grade census region 


1 = Northeast 
2 = Midwest 
3 = South 
4= West 

8 = Missing 
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NELS:88 School-level Variables Derived from Zipcode-level 1990 Census Data 


For the schools participating in each wave of NELS:88, variables derived from selected 1990 
Census items have been created. These variables appear on the BY-F2 restricted-use school file on the 
1995 CD-ROM, /NELS92/SCMEG.PRI, and are also available from NCES on magnetic media. The 
original Census data were aggregated at the zipcode level; data items were extracted from the "STF3B" 
zipcode-level Census files. The Postal Service zipcodes for the NELS:88 schools, which do not appear 
on any NELS:88 files, were used to merge the zipcode-level data with NELS:88 school data, to create 
school-level Census items. 


The ideal method for linking Census information to a school service area or local community would 
be to geographically define the boundaries of each NELS:88 school service area and code the Census tracts 
in each area. The Census data for the tracts in each service area would then be aggregated and attached 
to the school’s NELS:88 public release ID. Such a precise method of geographically defining school 
service areas and attaching Census variables to them was undertaken by NCES for U.S. public school 
districts in collaboration with the Chief State School Officers and the U.S. Bureau of the Census. Their 
efforts resulted in the School District Data Book (SDDB), a compilation of thousands of 1990 Census data 
items which is currently available on a set of compact discs 


Without special funding for a similar effort for NELS:88 schools, which include private schools 
not included in the SDDB, the selected 1990 Census items for NELS:88 school zipcodes included on the 
1995 restricted-use school file provide the next best method for obtaining a limited set of 1990 Census 
items for NELS:88 school service areas. 


Types of 1990 Census data available for NELS:88 schools. The primary reason for linking 
NELS:88 schools to 1990 Census data is to provide researchers with valid and reliable urban/rural 
distributions at the level of the school service area. In all, some 50 characteristics (including urbanicity) 
are provided for each set of NELS:88 schools, including: 


Race (% White, Black, Asian, American Indian, Other); 

Hispanic origin (% Mexican, Cuban, Puerto Rican, Other Hispanic); 
Poverty (% Above or Below) status by 12 age categories; 
Income-to-poverty level ratios 

Median income (for households in the zipcode) 


Some items, such as median income and the number of residents or households in each zipcode, 
have been copied directly from the Census files without modification. Other Census items have been 
altered in the interest of standardization across zipcodes. The raw counts provided in Census tables have 
for many variables been used to calculate the proportion of zipcode residents displaying a given attribute. 
For example, from the raw counts provided in Census tables, the percentage of Black residents has been 
calculated for each zipcode. Researchers who wish to recalculate raw counts can easily do so, since a 
variable indicating the number of residents in each zipcode is provided. 


ANote on Urbanicity 


The Census definition of "urban" has been evolving since 1950. Prior to 1950, the definition 
required that territory, persons or housing units be located in incorporated areas, and this excluded many 
densely settled areas. Even with special rules that were devised to deal with anomalous situations, many 
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large, densely populated areas were excluded from the urban category. Examination of the Census data 
for NELS:88 schools reveals that “urbanicity" is not a single variable comprising mutually exclusive 
categories where only one category applies to a given area. Rather, urbanicity can vary WITHIN an area. 
That is, a single zipcode may be characterized as containing a certain percentage of persons residing in 
urban areas and a certain percentage residing in rural areas. As the Census Bureau states (see 1990 
Technical Documentation, p. A-12): 


The urban and rural classification cuts across the other hierarchies; for example, there is 
generally both urban and rural territory within both metropolitan and non-metropolitan 
areas. 


The four Census-derived urbanicity variables for NELS:88 schools indicate the distribution of zipcode 
residents (as the percentage of all residents) across four types of areas defined by the Census: 


Urban, inside an urbanized area 
Not in an urbanized area 

Rural non-farm 

Rural farm 


NELS:88 School-level Census-derived variables. Variable names in the following list begin with 
"BY", indicating that they apply to NELS:88 base year (1988) schools. Comparable variables are available 
for 1990 first follow-up and 1992 second follow-up schools. Variable names for these rounds begin with 
"Fl" or "F2", respectively. Missing data are represented by the NELS:88 missing reserved code (e.g., 
8, 99998, etc.). All variables are at the school level and refer to the school's zipcode. The variable name 
appears in the left column, the variable description in the right column. 


BYHIZTOT Total number of housing units in zipcode 
(from table H1 in Census documentation) 


BYPIZTOT Total number of persons residing in zipcode 
(from table P1 in Census documentation) 


Urban Status. For each school zipcode, the percentages appearing in the four variables below 
sum to 100% (constructed from Census table P6). 


BYZINURB Percentage of zipcode residents categorized as urban, inside an "urbanized area" 
(a UA is one or more “central places" and adjacent densely settled surrounding 
territory ["urban fringe") that together have a minimum of 50,000 persons) 


BYZNTURB Percentage of zipcode residents categorized as urban, not in an urbanized area 
(UA) and who live in a place of more than 2,500 persons 


BYZRFARM Percentage of zipcode residents residing in rural housing units (places with less 
than 2,500 persons not in a UA) on farms ($1000 or more of agricultural products 
were sold in 1989) 
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BYZNTFRM Percentage of zipcode residents residing in rural, non-farm units (places with less 
than 2,500 persons not in a UA) 


Race/Ethnicity. For each school zipcode, the percentages in the five Census variables below sum 
to 100% (constructed from Census table P8): 


BYZWHITE Percentage of zipcode residents who are white 

BYZBLACK Percentage of zipcode residents who are Black 

BYZAMIND Percentage of zipcode residents who are American Indian, Eskimo or Aleut 
BYZASIAN Percentage of zipcode residents who are Asian or Pacific Islander 
BYZOTHER Percentage of zipcode residents who are "Other" race 


Hispanic origin. For each school zipcode, the percentages in the four Census variables below sum 
to the total percentage of persons of Hispanic Origin in the zipcode and not necessarily to 100%, since non- 
Hispanic persons are not included (constructed from Census table P11): 


BYZMEXIC Percentage of zipcode residents who are Mexican 
BYZPR Percentage of zipcode residents who are Puerto Rican 
BYZCUBAN Percentage of zipcode residents who are Cuban 
BYZOTHHS Percentage of zipcode residents who are other Hispanic 


Poverty Status in 1989 by Age. For each school zipcode, the percentages in the 24 variables 
below sum to 100 percent (plus or minus rounding error). Researchers may wish to collapse poverty and 
non-poverty percentages and/or age category percentages to arrive at proportions of greatest relevance to 
the research question under investigation. These variables were calculated from Census table P117: 


In this and the next set of items (following median household income), 1989 income refers to 1989 
income per family member, the average amount of income available to every man, woman and child in a 
family. Income per family member is derived by dividing the total income of a family (or group of 
unrelated individuals living together) by the number of members in the family or group. Poverty statistics, 
such aS income-to-poverty ratios, are based on official definitions of poverty and poverty thresholds 
developed by the SSA (Social Services Administration) in 1964 and revised in 1969 and 1981 by 
interagency committees. The definition was established as the official definition of poverty for statistical 
use in all executive departments by the Bureau of the Budget and later by the Office of Management and 
Budget (OMB). Poverty thresholds vary by family size, sex of the family head, number of children under 
18 years old, farm-non-farm residence and Consumer Price Index (CPI). 


Percentage of Zipcode residents with income above the poverty level, by age: 


BYZINLS5A Percentage of zipcode residents under 5 years and 1989 income above the poverty 
level 


BYZINSA Percentage of zipcode residents at 5 years of age and 1989 income above the 
poverty level 


BYZINC6A Percentage of zipcode residents 6-11 years and 1989 income above the poverty 
level 
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BYZINI2A 


BYZIN18A 


BYZIN25A 


BYZIN35A 


BYZIN45A 


BYZINS55A 


BYZIN60A 


BYZIN65A 


BYZIN75A 


Percentage of zipcode residents 12-17 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 18-24 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 25-34 years and 1989 income above the poverty 
level . 


Percentage of zipcode residents 35-44 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 45-54 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 55-59 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 60-64 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 65-74 years and 1989 income above the poverty 
level 


Percentage of zipcode residents 75 and over and 1989 income above the poverty 
level 


Percentage of Zipcode residents with income below the poverty level, by age: 


C-4 


BYZINL5B 


BYZIN5B 


BYZINC6B 


BYZIN12B 


BYZIN18B 


BYZIN25B 


Percentage of zipcode residents under 5 years and 1989 income below the poverty 
level 


Percentage of zipcode residents 5 years of age and 1989 income below the poverty 
level 


Percentage of zipcode residents 6-11 years and 1989 income below the poverty 
level 


Percentage of zipcode residents 12-17 years and 1989 income below the poverty 
level 


Percentage of zipcode residents 18-24 years and 1989 income below the poverty 
level 


Percentage of zipcode residents 25-34 years and 1989 income below the poverty 
level 
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BYZIN35B _ Percentage of zipcode residents 35-44 years and 1989 income below the poverty 
level 


BYZIN45B Percentage of zipcode residents 45-54 years and 1989 income below the poverty 
level 


BYZIN55B _s Percentage of zipcode residents 55-59 years and 1989 income below the poverty 
level 


BYZIN60B Percentage of zipcode residents 60-64 years and 1989 income below the poverty 
level 


BYZIN65B Percentage of zipcode residents 65-74 years and 1989 income below the poverty 
level 


BYZIN75B Percentage of zipcode residents 75 and over and 1989 income below the poverty 
level 


Median Household Income. The next variable is median household income in 1989. Data were 
taken directly from Census table P80A: 


BYPZ80A Median Household Income 


Income-to-Poverty Level Ratios. The following set of variables, derived from table P121, 
indicate the percentage of zipcode residents with various ratios of 1989 family income to the appropriate 
poverty threshold for the family or group. Ratios below 1.00 indicate that a family's or group's income 
is below the poverty level, while a ratio of 1.00 or greater indicates an income above the poverty level. 
For example, a ratio between 1.00 and 1.24 indicates that a family's income is Somewhere between their 
poverty threshold and 24 percent above it. That is, if a family's poverty threshold is $10,000, a ratio of 
1.00 to 1.24, means their income lies somewhere between $10,000 and $12,400, or between 1.00 X 
$10,000 and 1.24 X $10,000. 


BYZL50 Percentage of zipcode residents with income/poverty level ratio less than 0.50 

BYZ50 Percentage of zipcode residents with income/poverty level ratio from 0.50 to 0.74 
BYZ75 Percentage of zipcode residents with income/poverty level ratio from 0.75 to 0.99 
BYZ100 Percentage of zipcode residents with income/poverty level ratio from 1.00 to 1.24 
BYZ125 Percentage of zipcode residents with income/poverty level ratio from 1.25 to 1.49 
BYZ150 Percentage of zipcode residents with income/poverty level ratio from 1.50 to 1.74 
BYZ175 Percentage of zipcode residents with income/poverty level ratio from 1.75 to 1.84 
BYZ185 Percentage of zipcode residents with income/poverty level ratio from 1.85 to 1.99 
BYZ200 Percentage of zipcode residents with income/poverty level ratio of 2.00 or greater 
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Student 1988-92 Residential Zipcode Census Variables. This special file was generated subsequent 
to the creation of the privileged use CD-ROM. These data however may be specially requested, under 
licensing agreement, from NCES. Data elements were extracted from the "STF3B" zipcode-level Census 
files and include percentages of families in poverty, median family income, percent of black, white, and 
Hispanic males unemployed, percent of births to women under age 20, ratio of single males to single 
females, and so on. 
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NELS:88 QED-CCD-SDDB School Link Variables 


The base year through second follow-up restricted-use school file on the 1995 CD ROM contains 
five link variables for each NELS:88 school that participated in the BY, Fl or F2 school survey. These 
variables are also available on separate files--referred to as school link files--on magnetic media from 
NCES, for use with earlier releases of the NELS:88 data, which do not contain the link variables. 
Variable names are wave-specific and are listed below in wave order (BY, Fl and F2). (Link variables 
for a particular wave are blank for all schools that are not part of the responding school sample for that 
wave.) When merging the school file with external files, the user should select the school sample and 
linking variable for the survey wave appropriate to his/her analysis. 


SCH_ID (BY) NELS:88 public-use school IDs, 5-digit IDs appearing on all NELS:88 student and school 


F1SCH_ID files. These IDs can be used to merge NELS:88 student and school data, and can be used 

F2SCH_ID to merge the school link file with the NELS:88 files; a blank school ID indicates that the 
school was not in the school sample for that wave. 

BYNCESID CCD school identification number for the NELS:88 school. The first two digits of this ID 

FINCESID represent the FIPS state number; the next five digits (3-7) constitute the agency (district) 

F2NCESID ID, unique within states, and the final five digits (8-12) form the school ID, unique within 
districts. The first seven digits of the NCES ID, the FIPS state number and the agency ID, 
can be used to link NELS:88 records with the CCD and SDDB district-level records. The 
full 12-digit ID can be used to link NELS:88 records with school-level CCD records. 
NCES ID is blank for all non-public schools, which are not included in the CCD or SDDB 
datasets. 

BYQEDPIN QED school permanent identification number for the NELS:88 school. The QED PIN 

FIQEDPIN _ serves as the link to the NELS:88 QED school files (see appendix E) included on the 1995 

F2QEDPIN __restricted-use CD and also available separately from NCES. QED PIN is blank for some 
NELS:88 schools not included in the QED files. 

BYQEDSTC QED state code (equivalent to the FIPS state number) for the NELS:88 school. This 

FIQEDSTC _ variable and O.E. district number (below) are used to merge NELS:88 records with the 

F2QEDSTC QED district files. Note that there are no district/diocese records for non-Catholic private 
schools; QED school type is indicated by the variables BYQEDTYP, FIQEDTYP and 
F2QEDTYP. The QED state code is blank for some NELS:88 schools not included in the 
QED files. 

BYOEDIST 0.E. district number, used with the QED state code to merge NELS:88 records with the 

FIOEDIST = QED district files. The code "66666" is used for non-Catholic private schools, which have 

F2OEDIST no district or diocese and do not appear in the QED district files. The O.E. district 


number is blank for some NELS:88 schools not included in the QED files. 


It is important to note that the 1995 school file/NELS:88 QED-CCD-SDDB school link file 


provides only the identification variables or linking mechanisms for merging two or more independent data 
files and not actual data elements from QED, CCD or SDDB files. To obtain the latter two external 
datasets, users must contact the distributors of CCD and SDDB data (see below). QED school and district 
data for the NELS:88 BY, F1 and F2 schools are included on the 1995 restricted-use CD and are also 
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available on magnetic media from NCES, as separate data files not supported by an ECB. See appendix 
E for complete documentation for the NELS:88 QED files. 


Linking to QED Files. See appendix E for complete information on the NELS:88 QED school 
and district files and procedures for merging NELS:88 and QED files. 


Linking to CCD Files. NCES's Common Core of Data files contain both district-level (referred 
to as agency-level data) and school-level records for public schools only. Note that as of spring 1995, the 
CCD CD-ROM release contains records for academic years 1987-1988 through 1992-1993, a set that 
includes all of the NELS:88 data collection periods (spring 1988, spring 1990 and spring 1992). 


Source: NCES: Annual Surveys of State Education Agencies (SEAs) 
Contact: For CD-ROMs or magnetic tapes: 


NCES National Data Resource Center 
Telephone: (703) 845-3151 
Fax: (703) 820-7465 


Contents: Variables that appear on CCD files include: number of teachers per school, school 
enrollment, school racial/ethnic distribution, diplomas awarded, selected 1990 
Census variables (available at the district level only and from the School District 
Data Book [SDDB])) and financial information for districts extracted from the 
Survey of School District Finances data files. 


Other links: Potential links to other files that are included on the CCD files include: FIPS 
State; State (alpha); FIPS County; MSA Codes; Zipcode 


Merging CCD data with the 1995 NELS:88 BY-F2 school file or the school link file. CCD data 
may be merged with the NELS:88 files using the CCD school ID (BYNCESID, F1INCESID, F2NCESID)-- 
a 12-digit ID with the first 2-digits representing the FIPS state code, the next 5-digits constituting the 
agency (public district) ID (unique within each state code) and the last 5-digits standing for the school 
(unique within each agency ID). Users should note that although the CCD school ID is a numeric 
variable, it appears on both the CCD files and the NELS:88 files in character format. 


Merge CCD school records from a particular year with the NELS:88 files by the entire 12-digit 
CCD school ID. The CCD school file and the NELS:88 school sample selected and the ID used in the 
merge will depend on the survey wave of interest. If, for example, you wished to merge NELS:88 base 
year data with CCD data , you would use the NELS:88 BY CCD school ID, BYNCESID, and the CCD 
school file for the 1987-1988 academic year. 


Merge CCD district records from a particular year with the NELS:88 files by the 7-digit CCD 
agency ID. The CCD agency ID comprises the first seven digits of the CCD school ID (BYNCESID, 
F1NCESID or F2NCESID) and consists of the 2-digit FIPS state code and the contiguous 5-digit agency 
ID. Once again, the CCD district file and the ID used in the merge will depend on the survey wave of 
interest. 
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The table below shows the correspondence between NELS:88 survey rounds and CCD file years. 


Academic Year 1991-1992 


Linking to School District Data Book (SDDB) Files. NCES and the Council of Chief State 
School Officers collaborated on a project to map the geographic boundaries of some 15,274 U.S. public 
school districts. The U.S. Bureau of the Census then re-tabulated thousands of 1990 Census data items for 
each of the identified districts. The district-level Census data are now available on a set of CDs. 


Source: NCES/CSSO Mapping Project 
Contacts: To receive the SDDB and documentation: 
Ted Drews 


NCES 202/219-1731; 
For technical support: 


The MESA Group 
703/379-4700 


Contents: The SDDB data files include the CCD data files for the academic year 1989-1990 
and data from the 1989-1990 Survey of School District Finances. The data files 
also include such Census information as, age, race/ethnicity, employment, 
occupation, income, housing, federal aid, poverty and public assistance. 


Other links: Potential links to other files that are included on the CCD files include: FIPS 
State; CCD Agency #; FIPS County; MSA Codes 


Merging the SDDB files with the 1995 NELS:88 BY-F2 school file or the school link file. The 
SDDB data files, like the CCD agency-level records, are organized at the level of the public school district. 
As such, SDDB data can be merged with the NELS:88 files by the CCD agency ID, the first 7-digits of 
the 12-digit CCD school ID (BYNCESID, FINCESID or F2NCESID). 


Merging data from external sources with the student-level file. After merging data from 
external databases with the 1995 NELS:88 BY-F2 school file or the school link file, the user may merge 
the resulting school-level file with the NELS:88 student-level file by the school ID for the survey wave of 
interest--SCH_ID (BY), FISCH_ID or F2SCH_ID. Prior to performing this merge, it is recommended 
that the user select the student sample appropriate to his/her analysis. 
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NELS:88 QED District and School Data Files 


This appendix documents the QED (Quality Education Data of Denver, Colorado) files that are 
included on the 1995 NELS:88 base year through second follow-up restricted-use CD-ROM and the 1996 
base year through third follow-up CD-ROM and are also available on magnetic media from NCES. These 
files contain characteristics of the public districts, Catholic dioceses and schools of all types that participated 
in the NELS:88 base year, first follow-up and second follow-up surveys. The QED files include information 
such as grade span, enrollment size, racial/ethnic and poverty proportions among students, the number of 
schools in a public district and instructional dollars per pupil. The QED data can be merged with other 
NELS:88 data files for further investigations of contextual effects in the NELS:88 sample. Since an 
electronic codebook (ECB) is NOT available for the QED files, this documentation is the primary reference 
for users who wish to learn about the QED variables and how to merge the QED files with other NELS:88 
data. 


This documentation is organized into five sections. First, the use of the QED files in NELS:88 is 
briefly described. Modifications made to the original QED records for this release are then discussed. Next, 
the organization of the NELS:88 QED files on the 1995 CD is explained, followed by instructions for 
merging the 1995 NELS:88 BY-F2 school file (;ANELS92/SCMEG.PRI) with the QED files. Finally, the 
original QED documentation for the type of files used in NELS:88 is provided. 


1. Use of QED data in NELS:88. The NELS:88 base year school sampling frame was the eighth grade 
school database compiled by QED. QED collects and sells a broad range of information on all schools in 
the United States, including private schools. In addition to the research community, the QED client base 
includes purveyors of educational goods such as textbook publishers and hardware/software vendors. 


The district/diocesan and school files used in the NELS:88 base year were leased from QED in 1987. 
In preparation for NELS:88 base year sample selection, the QED frame for eighth grade schools was 
compared to other school databases and corrected (e.g., any missing records were added; invalid or missing 
stratification variables that were detected were corrected). In 1989, QED files were leased for the first 
follow-up, and in 1991 for the second follow-up. In the first and second follow-ups, new QED files were 
used, not for sampling but instead as sources of contacting and locating information for districts and schools 
to which selected NELS:88 students had dispersed by 1990 and 1992. (Note that some first and second 
follow-up schools did not appear on the tenth grade and twelfth grade QED files. In the NELS:88 QED 
school files, "dummy" QED PINs (all beginning with "9") have been assigned to these schools but the. 
remainder of the school record is blank. Note also that QED data for a particular school may be available 
for one survey year but not for another.) QED itself maintains only files with current information; the files 
used in NELS:88 are no longer available from QED. QED has generously given NCES and NORC 
permission to release the QED data for NELS:88 schools and the associated districts/dioceses to researchers. 


2. Modifications made to the QED records for this release. The original QED records for the subset of 
NELS:88 schools and districts/dioceses have been altered in several ways. A number of variables have been 
removed from the records for various reasons. Items containing sensitive information, such as the names 
of school and district personnel and institutional addresses, have been deleted from school and 
district/diocese records. QED variables delivered on the NELS:88 data files have also been removed from 
the QED school records. The NELS:88 releases of the variables were checked for consistency with NELS:88 
questionnaire data and cleaned as necessary, and are therefore more accurate than the original QED 
variables. The QED variable called "Metro Status", for example, was cleaned and delivered as the NELS:88 
urbanicity variables GUURBAN, G10URBN3 and G12URBN3 and is not included on the NELS:88 QED 
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files. (In general, if a user discovers inconsistencies between similar QED and NELS:88 variables, it is 
suggested that the user assume that the NELS:88 variable is the more accurate). Other variables on the QED 
records have been blanked out because the data they contained were obviously incorrect. For example, the 
variable CAI Units (a count of the PCs available for computer-assisted instruction) appears to be valid in the 
original Grade 10 QED files but invalid in the Grade 12 files, and has consequently been blanked out on the 
second follow-up QED files. Finally there are variables that were blank on all of the original QED files and 
are not included on the NELS:88 QED school and district/diocesan files. 


Users should check any QED variables that they intend to use in analyses for invalid values and 
consistency with other QED or NELS:88 variables, since most of the QED variables have not been cleaned. 
Frequency distributions will reveal any invalid values, and crosstabulations of related variables (such as 
district and school enrollment) is a useful means to check for inter-item inconsistencies. Users may also 
wish to check that variables expected to remain constant over time (such as the state codes) are in fact the 
same on files from different survey waves. 


3. Organization of the QED files. All of the files related to QED are contained in the subdirectory 
\QED_TEST\QED on the 1995 CD-ROM and are repeated on the 1996 CD-ROM covering base year through 
third follow-up. Each of the files contains only those public districts, Catholic dioceses or schools of all 
types that are associated with the NELS:88 school sample for the particular wave. Researchers should merge 
NELS:88 schools in the survey wave of interest (BY, F1 or F2) with the corresponding wave of QED files 
because school and district/diocesan records may change over time. Some districts may consolidate, new 
schools may be founded, existing schools dissolved and the values of certain characteristics may fluctuate 
in different time periods (for example, enrollment, teachers, grades and so forth may change as time passes). 


The QED files on the 1995 and 1996 NELS:88 restricted-use CDs are: 


\QED_TEST\QED 


\READQED.WP5 The WordPerfect 5.1 file that documents the QED files and contains the same 
information as this appendix. 
\QEDLAY.OUT A layout file (the same for all QED data files, school and district alike) with 
suggested SAS variable names ’ 
\QEDSCHL.BY The QED school data file for core NELS:88 base year schools 
\QEDDISTR.BY | The QED district/diocesan data file for the core base year schools 
\QEDSCHL.F | The QED school data file for core NELS:88 first follow-up schools 
\QEDDISTR.F1 The QED district/diocesan data file for the core first follow-up schools 
\QEDSCHL.F2 The QED school data file for core NELS:88 second follow-up schools 
\QEDDISTR.F2 The QED district/diocesan data file for the core second follow-up schools 


Note that the same names are used for the files available from NCES on magnetic media. 
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As the list above indicates, QED school data and district/diocesan data are in separate files, which 
are further defined by survey wave. One layout applies to all six data files. This layout supersedes the 
original file layout provided in section 5 below. Users should expect to find more than one NELS:88 school 
associated with the same district/diocesan record, especially in large urban areas. Please note that valid data 
is not present on every QED file for all variables defined by QEDLAY.OUT. For example, PERASIAN 
(percent Asian) is present on only the first follow-up files; on the base year and second follow-up files the 
columns occupied by this variable are blank. Also please note this very important change: QEDPIN, which 
is required to merge the QED files with the NELS:88 base year through second follow-up school file, is an 
eight-character variable according to the original QED documentation, but appears on the NELS:88 school 
file and link file and the NELS:88 QED as a seven-character variable. (A leading zero was deleted from the 
original QED PIN number.). Finally, note that non-Catholic private schools in the QED school files, which 
have no associated district/diocesan records in the district files, are all coded '66666' in the Office of 
Education District Number field on the QED school files. 


4. Instructions for merging the NELS:88 school file and the QED files. The NELS:88 restricted-use 
school file is fully described in the ECB guide ((DOCU\ECBGUIDE. WPS) on the 1995 CD; variables on 
this file appear in the NELS:88 BY-F2 ECB. (The NELS:88 school link file, which contains the link 
variables listed below and which is described in appendix D, may be used to merge earlier releases of the 
NELS:88 data with the QED files; the procedures outlined below also apply to merging the link file with the 
QED files .) The NELS:88 school file may be merged with the QED school files, as well as with the QED 
district\diocesan files, as follows: 


fe) Merging the QED and NELS:88 school files. Three variables on the 1995 NELS:88 BY-F2 school 
file--BYQEDPIN, FIQEDPIN and F2QEDPIN--provide the QED PINs (QEDPIN on the QED 
school files is the unique school identifier used by QED) for the three NELS:88 school samples. If 
you were interested in merging QED school data for the base year school sample, for example, with 
data from the NELS:88 school file, you would merge QEDSCHL.BY with \NELS92\SCMEG.PRI 
(the NELS:88 BY-F2 school file) by BYQEDPIN, after renaming QEDPIN from the QED file 
BYQEDPIN. 


NOTE: If you are merging more than one QED data file with the NELS:88 school file, as you might 
in a longitudinal student-level analysis using contextual school data, you will need to give variables 
from each QED file unique names. Otherwise, a variable from one QED file will overwrite the data 
in the variable with the same name from another file. 


fe) Merging the QED district/diocesan and NELS:88 school files: The 1995 NELS:88 BY-F2 school 
file contains three state variables (BYQEDSTC, F1QEDSTC, and F2QEDSTC) and three Office of 
Education district numbers unique only within each state (BYOEDIST, FIOEDIST, and 
F2OEDIST). When concatenated (e.g, FIQEDSTC and FIOEDIST), these variables uniquely 
identify each district and diocese. This unique key is equivalent to OEDISTNO on the QED 
district/diocesan files and may be used to merge the NELS:88 and QED files. If you were interested 
in merging QED school data for the base year school sample, for example, with data from the 
NELS:88 school file, you would merge QEDSCHL.BY with \NELS92\SCMEG.PRI (the1995 
NELS:88 BY-F2 school file) by OEDISTNO, after concatenating BYQEDSTC and BYOEDIST on 
the NELS:88 school file and renaming the concatenated variable OEDISTNO. 


NOTE: Only public and Catholic schools have district/diocesan QED records. There are no 
district/diocesan records for non-Catholic private schools in the NELS:88 school samples. 
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Finally, it may be possible to merge NELS:88 data files with other external datasets, including other 
federal datasets not discussed in this guide, using the FIPS codes found on the QED files as a crosswalk 
between the NELS:88 files and the external files. ("FIPS" stands for "Federal Information Processing 
Standards"; FIPS codes are standardized codes defined by the U.S. Department of Commerce, Bureau of 
Standards). The FIPS state codes (as well as ‘alpha’ Postal Service state codes) appear both on the NELS:88 
BY-F2 restricted-use school file and on the QED files. The FIPS county and MA codes appear in the QED 
records. ("MAs", formerly known as "MSAs", are geographical areas with a large population nucleus and 
adjacent communities that have a high degree of social and economic integration with that nucleus. 
Metropolitan Statistical Areas (MSAs), Primary Metropolitan Statistical Areas (PMSAs) and Consolidated 
Metropolitan Statistical Areas (CMSAs) are designated collectively as Metropolitan Areas.) 


5. Original QED file documentation. The remainder of this document is a replication of the original QED 
documentation received in 1987 (QEDs "Type 9" format was used for NELS:88 in all survey rounds). It is 
presented in two sections. First, the complete QED record layout for the original QED files is displayed on 
pages | and 2. Note that the same layout (and documentation) is used for QED district and school files in 
every survey year. (DO NOT USE THE LAYOUT IN THE ORIGINAL QED DOCUMENTATION WITH 
THE NELS:88 QED FILES; USE QEDLAY.OUT.) A user's guide describing the QED variables follows 
the original layout, on pages 3 through 10. QED variables included on the NELS:88 QED files are denoted 
in the layout and documentation by an asterisk. In addition, suggested variable names (the same names used 
in the NELS:88 QED file layout, QEDLAY.OUT) have been added to the original QED documentation in 
brackets ("[ ]"). Users thus have a crosswalk between the variable names in QEDLAY.OUT and the QED 
documentation. 


Users should notice in reading through the documentation that some variables that appear in the 
district-level records have codes with different meanings than in the school-level records. For example, in 
Student Enrollment (column 169), code 6 in the district record means "2,500 - 4,999" but in the school 
record code 6 means "1,000 - 1,499". Finally, missing data items or records are blank on the QED files. 
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QED Type 9 Data Lease Format 


Position Length A/N 
*001-001 1 N 
*002-006 5 A/N 
*007-008 2 N 
*009-018 10 N 
019-019 1 N 
020-020 1 A/N 
021-050 30 A 
051-080 30 A/N 
081-110 30 A/N 
111-124 14 A 
125-125 1 
126-127 2 A 
128-128 1 
129-133 5 N 
*134-138 5 N 
139-148 10 A/N 
*149-156 8 N 
*157-161 5 N 
*162-162 1 A 
, *163-164 2 N 
*165-165 1 A/N 
166-166 1 
*167-167 1 A 
*168-168 1 A/N 
*169-169 1 N 
*170-170 1 N 
*171-171 1 A 
*172-173 2 N 
*174-175 2 N 
*176-177 2 N 
*178-180 3 N 
181-194 14 A 
*195-198 4 N 
199-199 1 N 
200-200 1 N 
201-203 3 N 
*204-204 1 N 
205-214 10 A/N 
215-215 1 A/N 


FILE FORMAT (Type 9) 


Description 


(FORMTYPE] Form Type (9) 
[ORDERNUM] Order Number 
[COPYNUM] Copy Number 


Splitout Field [CAIUR, VCRUR, MICROBR, PERASIAN] 


QED File Sequence (Option 3) 
Optional Information 
Personnel Name 

Institution Name 

Mailing Address 

City Name 

Unused 

Mailing State Code (USPS) 
Unused 

Mailing Zip Code 
(CAIUNITS] Exact CAI Units 
Telephone 


(QEDPIN] QED Permanent Identification Number (PIN) 


[OEDISTNO] 0.E. District Number 
([SIC5] 5th Digit of SIC 

(ORSHPERC) Orshansky Percentile 
(TCHPOPCD]) Teacher Population Code 
Unused 

(QEDTYPE] File Type 

([GRADELEV] Grade Level 

(ENRLCODE) Enrollment Code 


(PERPUPIL) Instruction Dollars Per Pupil Code 
([BRANDCD] Predominant Microcomputer Brand Code 


(District) 

(PERWHITE] Percent White 
(PERBLACK] Percent Black 
(PERHISP] Percent Hispanic 
(FIPSCNTY) FIPS County Number 
County Name 

[MSA] MSA 

Metro Status Code (U/S/R) 
Population Code 


Job Function Code (See Positions 216-239) 


[QEDREC) Record Type 
Code Key 
Personnel Gender 


* denotes QED variables included on the NELS:88 QED files 


Suggested variable names (which are used in the NELS:88 QED layout 


QEDLAY.OUT) are shown in "[]". 
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QED Type 9 Data Lease Format (Continued) 


Position Length A/N Description 

216-239 24 A/N Personnel Job Function Codes (8 3-byte fields) 
240-243 4 N Personnel Man Number 

*244-247 4 N [YRCHANGE] Date of last change (YYMM) 
248-277 30 A/N Location Address 

278-291 14 A Location City 

292-293 2 A Location State 

294-298 5 N Location Zip Code 

299-302 4 Location Zip code + 4 

*303-305 3 N (SUBDIST]) Subdistrict/Supervisory Union Code 
*306-309 4 N (NUMSCHL]) Number of Schools 

*310-316 7 N (NUMSTU] Number of Students 

*317-320 4 N ([NUMTCHR] Number of Teachers 

*321-325 5 N {OEBNUM]) O.E. Building Number 

*326-327 2 A/N {[BGRLEV1] Building Grade Level 1 

*328-329 2 A/N (BGRLEV2] Building Grade Level 2 

*330-330 1 A [BSPECED] Building Special Education 
*331-331 1 A (BLIBRCTR) Building Library Media Center 
*332-332 1 A [BINDART] Building Industrial Arts Classes 
*333-333 1 A (BADULTED] Building Adult Education Classes 
*334-334 1 A [BMICROBR]) Predominant Micro Brand Code (Bldg.) 
*335-336 2 N (QEDSTC) FIPS State Number 
*337-337 1 A (FILMCOLL] 16mm Film Collection 

338-338 1 N Prefix Code (District Personnel/Principal) 
*339-339 1 A [DVIDEO] Video Code (District) 
*340-340 1 A ([BVIDEO] Video Code (Building) 
*341-341 1 N (DENRLCHG] % Enrollment Change (District) 
*342-342 1 N (BENRLCHG]) % Enrollment Change (Building) 
343-344 2 Unused 
IBM Standard Label EBCDIC 1600 BPI (9-track) 
Record Length: 344 Block Size: 6,880 Blocked: 20 


* denotes QED variables included on the NELS:88 QED files 


Suggested variable names (which are used in the NELS:88 QED layout 
QEDLAY.OUT) are shown in "()". 
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QED Type 9 Data Lease Format 


Position 


*001-001 
*002-006 
*007-008 
*009-018 


019-019 


020-020 


021-050 


USER'S GUIDE 


IBM Standard Labels EBCDIC 9 Track 1600 BPI 
Record Length: 344 Block Size: 6,880 Blocked: 20 
Description 


[FORMTYPE}] Form Type: Constant "9" 
[ORDERNUM} Order Number: QED-Assigned 
[COPYNUM]) Copy Number: No. of copies of printed output 
Splitout Options: Data for segment requested appears in option field, 
according to one of the following (note that most of these fields are 
blank, except for positions with “ [ ] “: 
1 = State 
2 = Job Functions 
3 = Code Key 
4 = Number of CAI, VCR Units, and all Micro Brands 
Position 9 = (CAIUR] CAI Unit Range 
Position 10 = [VCRUR] VCR Unit Range 
Positions 11-15 (MICROBR] Micro Brands (Bldg., 4 brands, Dist. 5 
brands) 
Positions 17-18 (PERASIAN]) Ethnicity Asian Percentage--Grade 10 only 
Asian students as percentage of total students 
5 = Odd/Even Zip 
6 = Grade Span 
7 = Enrollment 
8 = Record Type (District, Personnel, School Bldg.) 
(See 204 below) 
9 = File Type (Public, Catholic, Private, etc.) 
(See 167 below) 
Sequence (Normally File Sequence) 
1 = Zip Code 
2 Zip Code with Asterisking 
3 File Sequence (Alpha State, District, Personnel, 
Building; See QED Numbering System for Explanation) 
Optional Information Code 
Code used for printing various segments of data on labels. All data 
requested is contained in data fields on tape. 
Personal Name/Attention Line 
N.B. Last name is isolated by a comma preceding. If person has suffix, 


such as "Jr.", "Sr.", or initials of religious order, such suffix will 
follow the last name. The true "last name" will be preceded by a comma. 
Prefixed titles, such as "Mrs.", Sr.", and "Dr" will not be carried in the 


name field, but can be generated from the Prefix code carried in Position 
338 described below. Exception: If Name Option 2 were used for label 
selection, then 4-character prefix will be written out in name field and 
last name will not be preceded by a comma. 

N.B. If correct prefix codes were not available, records will contain "0" 
or "Mr.". As a general rule, do not use "Mr." when printing labels. 
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Position | Description 


051-080 Institution Name 

081-110 Mailing Address 

111-124 Mailing Address City 
125-125 Blank 

126-127 Mailing Address State 
128-128 Blank 

129-133 Mailing Address Zip Code 


*134-138 (CAIUNITS] Exact CAI Units 
139-148 Telephone Number (Area Code plus xxx plus xxx) 
*149-156 (QEDPIN] PIN - Permanent Identification Number assigned by QED to each 


institution. Last digit is check digit/MOD 11 system. 

N.B. This is not a standard version of Mod. 11. 
*157-161 [OEDISTNO] O.E. District Number (See Numbering System) 
*162-162 {[SIc5] SIC (5th Digit) Classification by District Type for all file types 

except U and L: 

A - Public District 

B - Non-operating District 

C - Supervisory Union (S.U.) 

D - District, part of S.U. . 

F - Special District (intermediate units, voc., dist.) 

G - Sub-District (area office of large decentralized 


district) 

H - Catholic dioceses 

I - Private 

K - BIA 

L - 

2DO0D 
For File Type U For File Type L 
(College) (Library) 
A - Public College A - Main Library 
B - Catholic College B - Branch Library 
C - Private College 

*163-164 [ORSHPERC] Orshansky Percentile: File Type "S" only 


(Relative Wealth Indicator is 99 - Orshansky) . 
Percentage of students under the poverty guideline as a percentage of 
total school-age children in the district. 

*165-165 ([TCHPOPCD] Number of Teachers Codes 


Building Record 


0 = Unclassified 4 = 20-49 teachers 

1 = 1-4 teachers 5 = 50-74 teachers 

2 = 5-9 teachers 6 = 75-99 teachers 

3 = 6-10 teachers 7 = 100+ teachers 
District Record 

0 = Unclassified 4 = 50-99 teachers 

1 = 1-9 teachers 5 = 100-249 teachers 

2 = 10-24 teachers 6 = 250-499 teachers 

3 = 25-49 teachers 7 = 500-999+ teachers 


QED Type 9 Data Lease Format 
User's Guide, (Continued) 


Position Description 


166-166 Blank 


*167-167 [QEDTYPE] File (SCHOOL) Type 
S = Public C = Catholic P = Private 
B = BIA D = DOD L = Public Libraries 
M = Prisons T = State Depart. U = Univ./Col. 
*168-168 [GRADELEV] Grade Span Code (Discrete grade spans, only one per 
institution) 


District Record 


0 = Unclassified 1 = K-12 

2 = Elementary only 3 = Secondary 

4 = 4-year college 5 = 2-year college 
Building Record 

0 = Unclassified 8 = 7-12 

1 = K-12 9 = 9-12 

2 = Preschool A = 10-12 

3 = Special Ed. B = Voc Tech 

4 = K-6 C = Alternative 

5 = K-8 D = Adult Education 

6 = 6-8/7-8 E = K-3 

7 = 7-9 


*169-169 [ENRLCODE] Student Enrollment 


District Record (0.E. Dist No.) 


0 = Unclassified 1 = 1-99 students 
2 = 100-299 3 = 300-599 : 
4 = 600-999 5 = 1,000-2,499 
6 = 2,500-4,999 7 = 5,000-9,999 
8 = 10,000-24,999 9 = 25,000+ 
Building Record 
0 = Unclassified 1 = 1-99 students 
2 = 100-299 3 = 300-499 
4 = 500-749 5 = 750-999 
6 = 1,000-1,499 7 = 1,500+ 
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QED Type 9 Data Lease Format 
User's Guide, (Continued) 


Position Description 
*170-170 ([PERPUPIL] I.D.P. Code (Instructional Materials Dollars per Pupil) File 
Type S only. 
0 = Unclassified S = $45.00-$54.99 
1 = Under $14.99 6 = $55.00-$64.99 
2 = $15.00-$24.99 7 = $65.00-$74.99 
3 = $25.00-$34.99 8 = $75.00-$149.99 
4 = $35.00-$44.99 9 = $150.00 and up 
*171-171 {BRANDCD] Predominantly Microcomputer Brand Code for Districts: 
A = Apple Q = Macintosh 
T = Atari N = No 
C = Commodore O = Other 
F = Franklin R = Radio Shack 
M = IBM I = Texas Instruments 
Z = IBM-compatible 
*172-173 [PERWHITE] Ethnicity White Percentage 
White students as percentage of total students 
*174-175 ([PERBLACK] Ethnicity Black Percentage 
Black students as percentage of total students 
*176-177 [PERHISP] Ethnicity Hispanic Percentage 
Hispanic students as percentage of total students 
*178-180 [FIPSCNTY] FIPS County Number (Federal Information Processing Standards) 
See FIPS County Code Listing 
181-194 County Name 
*195-198 [MSA] MSA (Metropolitan Statistical Area) 


Unique number assigned to each metropolitan area. Both urban and center 
and surrounding suburban areas.. Approximately 300 MSA's nationally. See 
FIPS County Code Listing. [Note to NELS:88 users: consult OMB publication 
#PB88-217567, Metropolitan Statistical Areas 1988 for lists of codes from 


this era). 
199-199 Urbanicity 
0 = Unclassified 1 = Urban 
2 = Suburban 3 = Rural 
200-200 Community Population Code (File Type "L" -- libraries -- only). 
0 = Under 1,000 5 = 25,000-49, 999 
1 = 1,000-2,499 6 = 50,000-99,999 
2 = 2,500-4,999 7 = 100,000-249,999 
3 = 5,000-9,999 8 = 250,000-499,999 
4 = 10,000-24,999 9 = 500,000+ 
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Position 


201-203 


*204-204 


205-214 
215-215 


216-239 


240-243 


*244-247 


248-277 


278-291 


292-293 
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Description 


Job Function-District Personnel 

3-digit code for district administrator. Indicates code selected for this 
person in this order. (Principal is 666) DO NOT USE this field for 
regular selection. Refer to Positions 216-239 for total job functions per 
individual. 


(QEDREC] Record Type ; 
2 = District Record (Includes colleges, main libraries, state departments, 
and regular districts). If district personnel are provided by name and 


job code, then all districts data will be replicated in each "district" 
record provided, one per name. 


6 = Building Record (Includes branch libraries, schools). Principal or 
Librarian by Name, if requested, will be carried in the building record. 
Code Key 


Optional letters/numbers requested by client for identification. 
Personnel Gender 

M = Male F = Female (Defaults to Male if unknown) 

Personnel Job Function 

All 3-digit codes for District Administrators. Supplement to Positions 
201-203, where only the job code selected is carried. Use this field for 
regular selection of district level personnel by job function. 

QED Man Number 

Applies only to District Personnel. Assigned QED. May contain different 
names on subsequent tapes. 

Date of Last Change to Record (DLC) 

NOTE: 244-245 [YRCHANGE] Year of Change (246-247 is blank 

Represents last computer update date tag on record YYMM 

YY = Year MM = Month 

District Personnel: 

represents date of last update of individual person record. 

District Record with no named person: 

represents date of last update to district data. 


If a district were updated in October 1985 and the enrollment and number 
of students were changed, but the superintendent remained unchanged, the 
DLC for the superintendent would be the "old date" while the DLC for the 
district would be 8511. 

Location Address (Optional) 

Present only if different than mailing address. 

N.B. Consider all Location fields as one unit; i.e., Location Address, 
City, State and Zip should be used together if the location state filed is 
not blank. 

Location City (Optional) 

Present only if locating address 

Location State (Optional) 

Present only if locating address 
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Position 
294-298 
299-302 


*303-305 


*306-309 
*310-316 
*317-320 
*321-325 
*326-327 


*328-329 


*330-330 
*331-331 


*332-332 


ERIC 


JA FuirText Provided by ERIC 


Description 


Location Zip Code (Optional) 

Present only if locating address 

Location Zip code + 4 

Reserved for future use 

{SUBDIST] Subdistrict/Supervisory Union Code (Optional) 

Links records internally for relationships (not part of key data) 


Subdistrict: 

Relates sub-units of large district to area office. School buildings 
always carry main district number in Position 157-161. Subdistrict 
"district" record carries district administrators housed in area office. 
Last two digits of code link records. 

Supervisory 

Union Code: 

Supervisory Union Code relates district and building records to 
appropriate “umbrella district". District personnel are carried in 
Supervisory Union District record in order to reduce duplication. This 
affects five states: MA, ME, NH, VT, and NE. 

[NUMSCHL] Number of Schools: Carried in district record only 

([NUMSTU] Number of Students: Actual number of students 

(NUMTCHR] Number of Teachers: Actual number of teachers 

[OEBNUM]) 0.E. Building Number: Actual key data on QED file, along with 
O.E. District Number and State 

[BGRLEV1] Building Grade Level No. 1 (Optional) Buildings only. 

Used only if school has nonconsecutive grades, e.g., K-1 and 6-8. 
([BGRLEV2] Building Grade Level No. 2 (Required) Buildings only. 

Lowest and highest grades taught in school (unless No. 1 also used). If 
record also contains Grade Level No. 1, then Grade Level 2 contains higher 
grades. 


Exceptions: Special schools (See Telephone Update Manual) 


= Preschool K = Kindergarten 
-9 = Actual Grade 
= 10th Grade B 


P 

1 

A 11th Grade 
C = 12th Grade 

D 

G 


= Spec. Ed. E Voc Tech F = Adult Education 
= Alternative/Continuation 


([BSPECED] Building Special Education Classes 


Y = Yes N = No 

[BLIBRCTR] Building Library Media Center 
Y = Yes N = No 

([BINDART] Building Industrial Art Classes 
Y = Yes N = No 
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QED Type 9 Data Lease Format 
User's Guide, (Continued) 


Position 
*333-333 
*334-334 


*335-336 


*337-337 


338-338 


*339-339 


*340-340 


Qo. 
ERIC 


Description 


{BADULTED] Building Adult Education Classes 

Y = Yes N = No 

([BMICROBR}] Building Computer-Assisted Instruction 

Same codes as in Position 171. 

{QEDSTC] FIPS State Number (Federal Information Processing Standards) 
Standard numeric two-digit code e.g., AL=01; WY=56 

(Possessions have state codes also). 

N.B. For all institutions except Catholic schools, FIPS state codes 
denotes legal actual location; a post office box in a different state 
would cause the mailing state to be different. For Catholic schools, the 
FIPS state code may be the legal location of the diocesan office and not 
of the school; the mailing state for a Catholic school, if different, will 
identify the location state. 

{FILMCOLL] 16mm Film Collection (File Type S, District Records only) 

Y = Yes N = No 

Prefix Code (See personal name description, Positions 021-050) 

Prefix for individual. In this record type, the English Prefix is not 
usually carried in the name field. Codes are as follows: 


0 = Mr./Unknown 4 = Sister 

1 = Dr. 5 = Brother 

2 = Ms. 6 = Reverend 

3 = Mrs. 7 = Miss 

{[DVIDEO] video (District) Identifies predominant format of district. 
V = VHS 

B = Beta 

I = 3/4" 

D = Videodisc 

N = No 

Y = Yes 

(BVIDEO] Video (Building) Identifies predominant format of building. 


Only filled in Record Type 6. Same codes as in Position 339. 
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QED Type 9 Data Lease Format 
User's Guide, (Continued) 


Position Description 


*341-341 [DENRLCHG] %& Enrollment Change (District) 
Compares number of students within district for current school year with 
number of students for base school year of 1982. 
Codes are as follows: 


Decrease Increase 

0 = No Change H = 1-5% 

A = 1-5% I = 6-10% 

B = 6-10% J = 11-15% 

C = 11-15% K = 16-20% 

D = 16-20% L 21-30% 

E = 21-30% M 31-50% 

F = 31-50% N = 51% or more 
G = 51% or more 


*342-342 ([BENRLCHG] % Enrollment Change (Building) 
See Position 341 for codes. 
343-344 Unused 


TYPES REV 10/87 
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Appendix F 


Standard Error/Design Effect Tables 


Note: For the NELS:88 second follow-up, both unconditional and conditional design effect 
estimates are presented. Unconditional estimates were calculated using SUDAAN; for details, see 
Section 3.3 of this report. 


NELS:88 Second Follow-Up 
Final Methodology Report 


Table F-1: 
NELS:88 base year student questionnaire data: standard errors and design effects (V=24,599) 


All Students 
Survey item (or composite variable) Esti- Design SRS 
mated S.E.2. DEFF DEFT N S.E." 

Mother/female guardian living BYS2A 99.35 0.06 1.35 1.16 24126 0.05 
Father/male guardian living BYS7A 91.48 0.26 1.94 1.39 22775 0.19 
Expect to attend public high school BYS14 88.13 0.43 4.21 2.05 24156 0.21 

BYS34A 29.36 0.65 4.18 2.04 20450 0.32 
Father finished college BYS34B =: 22.94 0.50 3.03 1.74 21504 0.29 
Mother finished college BYS38B «(4990.11 0.231.389 -1.18 =. 24392 0.19 
Parents require chores to be done BYS42A 66.35 0.47 2.18 1.48 22042 0.32 
Watch more than 2 hrs of TV per weekday BYS44A = 92.26 =: 0.23 1.73 1.31 24355 0.17 
I feel good about myself BYS44C —s-:111.87. 0.25. «1.48 =-:1.22, 24245 0.21 


Good luck more important than hard work BYS44F 28.50 0.40 1.87 1.37 24266 0.29 
Every time | get ahead something stops me BYS44G 20.16 0.34 1.78 1.34 24258 0.26 
Plans hardly work out, makes me unhappy BYS44L 14.26 0.29 1.64 1.28 24200 0.22 


I feel I do not have much to be proud of BYS45 65.44 0.49 2.62 1.62 24384 0.30 
Expects to finish college BYS46 98.20 0.10 1.46 1.21 24332 0.09 
Expects to graduate from high school BYSSOA 73.98 0.41 2.05 1.43 23795 0.28 
Talk to father about planning H.S. prgrms BYSS8C =«:114.96_ 0.37. — 2.51 1.58 23849 0.23 
Student cutting class a problem at school BYSS8G = 115.32 0.35 92.23 «1.49 = 23838 )=—-0.23 
Student use of alcohol a problem at school BYS62 57.42 0.60 2.25 1.50 15084 0.40 
Parents wanted R to take algebra BYS66D 41.09 0.51 2.46 1.57 23159 0.32 
Enrolled in advanced mathematics BYS70C =. 84.14 («0.30 11.60) =—s-:11.26 3=— 23379 =—-0..24 
English will be useful in my future BYS71B 15.09 0.32 1.82 1.35 23225 0.23 
Afraid to ask questions in social studies BYS74 17.66 0.37 2.12 1.46 22771 0.25 
Ever held back a grade in school BYS78C =—s_- 21.86 0.34 1.60 1.26 23062 0.27 
Often come to class without homework BYS82B 47.85 0.57 2.96 1.72 22578 0.33 
Participated in school varsity sports BYS82G 26.67 0.50 2.86 1.69 22383 0.30 
Participated in dance BYS82T 14.89 0.34 2.07 1.44 22120 0.24 
Participated in religious organization BYTXRFS* 10.23 0.08 4.12 2.03 23791 0.04 
Reading test formula score BYTXMFS‘ 15.98 0.16 4.99 2.23 23778 0.07 ~ 
Mathematics test formula score BYTXSFS* 09.86 0.08 4.82 2.20 23765 0.04 
Science test formula score BYTXHFS® 15.12 0.11 5.01 2.24 23673 0.05 
History/government test formula score 

2.54 1.56 
Mean 1.35 1.16 
Minimum 5.01 2.24 
Maximum 1.11 0.33 
Standard deviation 2.15 1.47 


Median 


* Standard error calculated taking into account the sample design. 

» Standard error calculated under assumptions of random sampling. 

* Although this table does not reflect the rescaling of base year cognitive test items in the second follow-up, the 
correlation between the cognitive test items before and after the rescaling is 0.99. 


i) 
-_ 


ERIC 199 


NELS-:88 Second Follow-Up 
Final Methodology Report 


Table F-2: 
Mean design effects (DEFFs) and root design effects (DEFTs) 
for base year student questionnaire data 


Group Mean DEFF Mean DEFT 
All students 2.54 1.56 
Male’ 1.98 1.39 
Female 1.93 1.38 
White and other? 2.25 1.48 
Black 1.65 1.27 
Hispanic 2.06 1.41 
Asian/Pacific Islander 2.00 1.40 
Public schools 2.27 1.48 
Catholic schools 2.70 1.59 
Other private schools 8.80 1.83 
Low SES 1.58 1.25 
Middle SES 1.66 1.28 
High SES 1.84 1.34 


* Sex categories are based on the composite sex variable. 
» Race categories are based on the composite race variable. 


Note: Each mean is based on 30 items, including four cognitive test items. Although this table does not reflect the 
rescaling of base year cognitive test items in the second follow-up, the correlation between the cognitive test items before 
and after the rescaling is 0.99. 
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Table F-3: NELS:88 first follow-up: 
standard errors and design effects for student and dropout completers (V=19,264)* 


ee eee 
All Students and Dropouts 


Survey item (or composite variable) Esti- Design SRS 

mate S.E." DEFF DEFT N S.E.‘ 
Sure to graduate from H.S FISI8A = 95.51 0.403 7.182 2.680 18945 0.150 
Sts in collg Prep/acadmc pgm F1S20C 31.56 0.784 5.362 2.315 18843 0.339 
Sts in vocational/tec pgms F1S20D 11.50 0.435 3.504 1.872 18843 0.232 
Watch more than 2hrs/per weekdy FIS45A = 554.52: 0.693. 3.491 ~—-:1.868 18026 0.371 
Expect to finish college F1S49 54.95. 0.776 4.627 2.151 19023 0.361 
At age 30 exp to be a manager F1S53F 5.23. 0.252 2.300 1.517 17959 0.166 
At age 30 exp to be in the military F1S53G 2.97 0.188 2.204 1.485 17959 0.127 
At age 30 exp to be an operative F1S53H 1.43 0.223 6.318 2.513 17959 0.089 
At age 30 exp to be a clergyman F1S53J 18.11 0.535 3.465 1.861 17959 0.287 
At age 30 exp to be a technician F1S53P 4.67 0.223 2.007 1.417 17959 0.157 
At age 30 doesn't know what to be F1S53S 10.47 0.365 5.376 2.319 17959 0.157 
Others in home speak Spanish F1S55 57.69 2.296 8.462 2.909 3919 0.789 
I feel good about myself FIS62A = 91.99 0.292 2.083 1.443 18007 (0.202 


Luck is more imprtnt than hrd wk F1S62C 12.64 0.460 3.427 1.851 17887 0.248 
Something always prevnts success F1S62F 27.90 0.607 3.277 1.810 17889 0.335 


My plans do not work out F1S62G 22.55 0.545 3.034 1.742 17837 0.313 
I do not have much to be proud of F1S62L 17.41 0.471 2.746 1.657 17800 0.284 
Live with other adult male in hh F1S92C 7.04 0.376 4.129 2.032 19109 0.185 
Live with mother in same hh F1S92D 88.39 0.463 3.991 1.998 19109 0.232 
Live with stepmother in same hh F1S92E 3.04 0.192 2.391 1.546 19109 0.124 
Live with boy/girl friend F1S92H 1.34 0.129 2.396 1.548 19109 0.083 
Live with own children F1S92I 3.69 0.235 2.970 1.723 19109 0.136 
Parents require chores to be done FISIO0OE 94.29 0.269 2.327 1.525 17324 0.176 
#-Grandparents in same household F1S93C 0.10 0.005 2.462 1.569 16672 0.003 
#-Relatives under 18 in same hh F1S93D 0.09 0.006 2.423 1.557 16625 0.004 
#-Nonrelatives under 18 in hh F1S93F 0.04 0.004 2.202 1.484 16578 0.003 
Reading test formula score FITXRIR* 21.08 0.133 5.215 2.284 17832 0.058 
Mathmtcs test formula score FITXMIR‘ 35.53 0.220 5.661 2.379 17793 0.092 
Science test formula score FITXSIR® 13.68 0.090 5.581 2.362 17684 0.038 
Hist/Geog/Civ test formula score FITXHIR® 18.94 0.098 5.121 2.263 17591 0.043 

Mean 3.858 1.923 

Minimum 2.007 1.417 

Maximum 8.462 2.909 

Standard deviation 1.681 0.408 

Median 3.446 1.856 . 


* This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 
release of the first follow-up student data contains a slightly different sample number than the original release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User’s Manual for additional details 
about the sample numbers of the two releases. 

> Standard error calculated taking into account the sample design. 

* Standard error calculated under assumptions of simple random sampling. 

* Although this table does not reflect the rescaling of first follow-up cognitive test items in the second follow-up, the 
correlation between the cognitive test items before and after the rescaling is 0.99. 
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Table F-4: NELS:88 first follow-up: 
standard errors and design effects, all respondents, panel sample (V=17,424)* 


oe OOo 
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All Students and Dropouts 
Survey item (or composite variable) Esti- Design SRS 
mate S.E... DEFF DEFT N_ S.E.‘ 
Sure to graduate from H:S. FISI8A 95.82 0.420 7.580 2.753 17208 0.153 
STS in college prep/academic ppms F1S20C 32.61 0.837 5.439 2.332 17065 0.359 
STS in vocational/technical pgms FIS20D 11.08 0.439 3.337 1.827 17065 0.240 
Watch TV more than 2 hrs/per wkday FIS45A 54.44 0.719 3.428 1.851 16448 0.388 
Expect to finish college F1S49 56.47 0.799 4.473 2.115 17223 0.378 
At age 30 expect to be a manager F1S53F 5.22. 0.272 2.440 1.562 16333 0.174 
At age 30 exp to be in the military F1S53G 2.94 0.196 2.197 1.482 16333 0.132 
At age 30 exp to be an operative F1S53H 1.47 0.244 6.723 2.593 16333 0.094 
At age 30 exp to be a clergyman F1S53J 18.58 0.561 3.398 1.843 16333 0.304 
At age 30 expect to be technician F1S53P 4.63 0.215 1.708 1.307 16333 0.165 
At age 30 doesn't know what to be F1S53S 10.11 0.370 5.059 2.249 16333 0.165 
Others in home speak Spanish F1S55 57.59 2.232 6.921 2.631 3394 0.848 
I feel good about myself FIS62A 92.09 0.311 2.185 1.478 16450 0.210 
Luck is more imp than hard work FIS62C) =—:12.12, 0.458 = 3.218 ~=—-:1.794 16345 0.255 
Something always prevents success FIS62F 27.24 0.639 3.369 1.835 16351 0.348 
My plans do not work out FIS62G) =-21.92. 0.557 2.955 1.719 16301 0.324 
I do not have much to be proud of F1S62L = 16.79 0.471 2.583 1.607 16269 0.293 
Live with other adult male in hh F1S92C 6.85 0410 4.558 2.135 17302 0.192 
Live with mother in same hh FIS92D =. 88.59 0.501 4.297 2.073 17302 0.242 
Live with stepmother in same hh F1S92E 3.11 0.213 2.607 1.615 17302 0.132 
Live with boy/girl friend F1S92H 1.28 0.136 2.527 1.589 17302 0.085 
Live with own children F1S92I 3.61 0.248 3.059 1.749 17302 0.142 
Parents require chores to be done FISIO0OE 94.52 0.277 2.350 1.533 15857 0.181 
#-Grandparents in same household F1S93C 0.10 0.005 2.390 1.546 15305 0.003 
#-Relatives under 18 in same house F1S93D 0.08 0.006 2.565 1.601 15264 0.004 
#-Nonreltves under 18 in same hh F1S93F 0.04 0.004 2.170 1.473 15227 0.003 
Reading test formula score FITXRIR® 21.31 0.136 5.014 2.239 16304 0.061 
Mathematics test formula score FITXMIR® 35.93 0.222 5.342 2.311 16270 0.096 
Science test formula score FITXSIR® 13.80 0.092 5.341 2.311 16181 0.040 
History/Geog/Civ test formla score FITXHIR* 19.11 0.099 4.816 2.194 16096 0.045 
Mean 3.802 1.912 
Minimum 1.708 1.307 
Maximum 7.580 2.753 
Standard deviation 1.574 0.390 
Median 3.353 11.831 


eee 
This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 


release of the first follow-up student data contains a slightly different sample number than the Orginal release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User's Manual for details about the 


sample numbers of the two releases. 
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Standard error calculated taking into account the sample design. 
Standard error calculated under assumptions of simple random sampling. 
Although this table does not reflect the rescaling of first follow-up cognitive test items in the second follow-up, the 


correlation between the cognitive test items before and after the rescaling is 0.99. 
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Group 


Students 
Dropouts 


Male? 
Female 


White 

Black 

Hispanic 
Asian/Pacific Islander 
American Indian/ 
Alaskan Native 


Public schools 
Catholic schools 
Other private schools 


Low SES 
Middle SES 
High SES 


Urban 
Suburban 
Rural 


Table F-5: NELS:88 first follow-up: 
mean design effects (DEFFs) and root design effects (DEFTs) 
for student and dropout questionnaire data--full sample* 


Mean DEFF $= Mean DEFT 


3.858 
4.713 


3.370 
3.454 


3.051 
3.615 
3.555 
2.765 


2.415 


3.226 
2.668 
6.650 


2.838 
3.088 
3.477 


3.478 
3.475 
2.668 


1.923 
1.999 


1.797 
1.813 


1.712 
1.827 
1.755 
1.627 


1.442 


1.755 
1.535 
2.421 


1.649 
1.719 
1.797 


1.847 
1.799 
1.578 


NELS:88 Second Follow-Up 
Final Methodology Report 


* This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 
release of the first follow-up student data contains a slightly different sampie number than the original release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User's Manual for additional details 


about the sample numbers of the two releases. 
» Sex categories are based on the composite sex variable. 


Note: Each mean is based on 30 items, including four cognitive test items. Although this table does not reflect the 
rescaling of first follow-up cognitive test items in the second follow-up, the correlation between the cognitive test items 
before and after the rescaling is 0.99. 
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Table F-6: NELS:88 first follow-up: 
mean design effects (DEFFs) and root design effects (DEFTs) 
for student and dropout questionnaire data—-panel sample* 


Group Mean DEFF Mean DEFT 
Students 3.802 1.912 
Dropouts 4.705 1.997 
Male? 3.456 1.817 
Female 3.324 1.783 
White 3.101 1.729 
Black 3.804 1.867 
Hispanic 2.643 1.591 
Asian/Pacific Islander 2.758 1.609 
American Indian/ 

Alaskan Native 2.066 1.362 
Public schools 3.147 1.736 
Catholic schools 2.619 1.513 
Other private schools 6.529 2.391 
Low SES 2.797 1.644 
Middle SES 3.138 1.732 
High SES 3.576 1.817 
Urban 3.463 1.842 
Suburban 3.412 1.788 
Rural 2.634 1.571 


* This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 
release of the first follow-up student data contains a slightly different sample number than the original release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User's Manual for additional details 
about the sample numbers of the two releases. 

® Sex categories are based on the composite sex variable. 


Note: Each mean is based on 30 items, including four cognitive test items. Although this table does not reflect the 


rescaling of first follow-up cognitive test items in the second follow-up, the correlation between the cognitive test items 
before and after the rescaling is 0.99. 
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Table F-7: NELS:88 first follow-up: 
standard errors and design effects, dropouts, full sample (V=1,043)* 


Dropouts 
Survey item (or composite variable) 
Esti- Design SRS 
mate S.E." DEFF DEFT N_ S.E.° 
R could not get along w/others FID6E 19.05 2.604 4.392 2.096 1000 1.243 
R had no feeling of safety in school FID6K 11.41 2.142 4.535 2.129 1000 1.006 
R had no feeling of belonging FID6P 24.97 3.230 5.563 2.359 1000 1.369 


R dropped out because failing grades FID6R 42.10 3.506 5.038 2.245 1000 1.562 
R had passing grade when last inschool F1D9 18.10 2.185 3.265 1.807 1015 1.209 
Sts were in college prep/acad program FID16C 7.70 3.208 14.686 3.832 1015 0.837 


Sts were in vocatn]/tech training FIDI6D 12.16 1.952 3.617 1.902 1015 1.026 
Sts expect to finish college F1ID38 12.36 2.611 6.457 2.541 1027 1.027 
At age 30 exp to be an employee FID39A 9.27 1.855 3.925 1.981 960 0.936 
At age 30 exp to be a farmer FID39C 4.12 3.291 26.265 5.125 960 0.642 
At age 30 exp to be a homemaker FID39D 3.01 0.828 2.255 1.502 960 0.551 
At age 30 exp to be a manager FID39F 4.69 1.130 2.742 1.656 960 0.682 
At age 30 exp to be in the military FID39G 3.61 0.652 1.172 1.083 960 0.602 
At age 30 exp to be an Operative FID39H 4.30 0.934 2.033 1.426 960 0.655 
At age 30 exp to be a clergyman FID39J. 7.45 2.708 10.201 3.194 960 0.848 
At age 30 exp to be a school teacher FID39N 0.40 0.191 0.889 0.943 960 0.203 
At age 30 exp to be a technician FID39P 2.90 0.600 1.227 1.108 960 0.542 
At age 30 do not know what to be FID39S_ 15.16 1.735 2.244 1.498 960 1.158 
Others in home speak spanish F1ID42 78.99 4.734 3.686 1.920 274 2.466 
Live w/father in same house FID86A 31.16 2.558 3.084 1.756 1012 1.457 
Live w/other adult male in hh FID86C 14.13 2.109 3.706 1.925 1012 1.095 
Live with mother in same hh FID86D 69.97 2.814 3.810 1.952 1012 1.442 
Live w/stepmother in same hh FID86E 2.66 0.635 1.576 1.255 1012 0.506 
Live w/other adult female in hh FID86F 15.39 2.657 5.482 2.341 1012 1.135 
Live with boy/girl friend FID86H 7.31 = 1.173 2.052 1.433 1012 0.809 
Live with own children FID86I 18.42 2.448 4.031 2.008 1012 1.219 
#-Sisters living in same hh FID87B 0.63 0.063 4.431 2.105 958 0.030 
#-Grandparents in same hh. FID87C 0.16 0.038 6.109 2.472 932 0.015 
#-Relatives under 18 in same hh FID87D 0.19 0.030 1.056 1.028 934 0.029 
#-Non relatives under 18 same hh FID87F 0.11 0.028 1.858 1.363 927 0.021 

Mean 4.713 1.999 

Minimum 0.889 0.943 

Maximum 26.265 5.125 

Standard deviation 4.953 0.860 

Median 3.696 1.923 


* This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 
release of the first follow-up student data contains a slightly different sample number than the original release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User’s Manual for additional details 
about the sample numbers of the two releases. 

> Standard error calculated taking into account the sample design. 

* Standard error calculated under assumptions of simple random sampling. 


ERIC 205 i 


‘<) 
ERIC 


JA FuisToxt Provided by ERIC 


NELS-88 Second Follow-Up 
Final Methodology Report 


Table F-8: NELS:88 first follow-up: 
standard errors and design effects, dropouts, panel sample (V=765)* 


TTF eee 


Dropouts 
Survey item (or composite variable) Esti- Design SRS 
mate S.E.°. DEFF DEFT N_ SE. 
R could not get alng w/others FID6E 20.05 3.228 4.784 2.187 737 1.476 
R had no feeling of safety in school FID6K = 12.12 2.648 4.845 2.201 737 1.203 
R had no feeling of belonging FID6P 23.22 3.932 6.382 2.526 737 1.556 


R dropped out because of failing grades FID6R 39.87 4.083 5.118 2.262 737 1.805 
R had passng grades when last in school F1D9 16.95 1.956 2.022 1.422 745 1.376 
Sts were in college prep/acad program FIDI6C 8.43 4.084 16.035 4.004 743 1.020 


Sts were in vocational/tech training FIDI6D 13.21 2.365 3.619 1.902 743 1.243 
Sts expect to finish college FID38 —=—:11.84 3.177 7.300 2.702 756 1.176 
At age 30 exp to be an employee FID39A 9.52 2.182 3.884 1.971 704 1.107 
At age 30 exp to be a farmer FID39C 5.29 4.147 24.127 4.912 704 0.844 
At age 30 exp to be a homemaker FID39D 2.20 0.786 2.016 1.420 704 0.554 
At age 30 exp to be a manager FID39F 4.95 1.430 3.058 1.749 704 0.818 
At age 30 exp to be in the military FID39G 3.54 0.788 1.277 1.130 704 0.697 
At age 30 exp to be an operative FID39H 4.45 1.141 2.153 1.467 704 0.778 
At age 30 exp to be a clergyman FID39J_ ~—- 6.73 2.772 8.611 2.934 704 0.945 
At age 30 exp to be a school teacher FID39N 0.49 0.247 0.883 0.939 704 0.263 
At age 30 exp to be a technician FID39P 2.92 0.678 1.142 1.068 704 0.635 
At age 30 do not know what to be FID39S_ 15.03 2.012 2.228 1.493 704 1.348 
Others in home speak spanish FID42 = 79.63 5.197 3.347 1.829 202 2.841 
Live with father in same house FID86A 30.89 3.018 3.144 1.773 738 1.702 
Live with other adult male in hh FID86C 14.28 2.502 3.769 1.941 738 1.289 
Live with mother in same hh FID86D 68.29 3.366 3.856 1.964 738 1.714 
Live with stepmother in same hh FID86E 2.83 0.780 1.631 1.277 738 0.611 
Live with other adult female in hh FID86F 16.27 3.274 5.800 2.408 738 1.359 
Live with boy/girl friend FID86H_ 7.62 1.394 2.033 1.426 738 0.978 
Live with own children FID86I_ 18.90 2.932 4.133 2.033 738 1.442 
#-sisters living in same household FID87B 0.62 0.077 5.433 2.331 696 0.033 
#-grandparents in same household FID8&7C_ 0.17 0.047 6.252 2.500 674 0.019 
#-relatives under 18 in same house FID87D_ 0.21 0.039 1.061 1.030 679 0.038 
#-non relatves undr 18 in same hh FID87F 0.12 0.028 1.211 1.101 672 0.025 

Mean 4.705 1.997 

Minimum 0.883 0.939 

Maximum 24.127 4.912 

Standard deviation 4.748 0.862 

Median 3.694 1.922 


* This table is based on the original (1992-1993) release of the first follow-up student file. The second follow-up (1994) 
release of the first follow-up student data contains a slightly different sample number than the original release. See 
section 3.1.2 of the NELS:88 Second Follow-Up: Student Component Data File User’s Manual for additional details 
about the sample numbers of the two releases. 

® Standard error calculated taking into account the sample design. 

* Standard error calculated under assumptions of simple random sampling. 
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Table F-9: NELS:88 second follow-up: student and dropout 


standard errors and design effects, all respondents; full sample (N= 19,220) 


Survey item (or composite variable) 


There are many gangs in school 

I cut or skipped classes 

High school program - college prep 
High school prgram - voc/tech prgms 
Time watching TV during week 
Being successful in line of work 
Level schl R's mother wants R cmplte 
Level school R anticipates completing 
At age 30 R expects to be a manager 
At age 30 R expects to be technician 
I feel good about myself 

Luck more important than hard work 
Something always prevents success 
Plans hardly ever work out 

I do not have much to be proud of 
Chances R's life better than parents 
Number friends plan to attend college 
Relationship with fthr/mthr R's child 
Amt earn/hour current/mst recent job 
Amt earn from job R spends to go out 
Amt earn from job R spends on rent 
Last 2 yrs family memb in drug rehab 
Who decides if R can have job 

R's futr faml to be simlr to own fam] 
English is native language 

How well does R speak English 
Reading IRT-estimated number right 
Mathematics IRT-estmted nmbr right 
Science IRT-estimated number right 
Hist/Cit/Geo IRT-estmted nmbr right 


Mean 

Minimum 
Maximum 
Standard deviation 
Median 


All Students and Dropouts 
Esti- Design (unconditional) (conditional)* 
mate S.E.> DEFF DEFF DEFT 

F2S7H 18.818 0.682 5.718 5.712 2.390 
F2S9B 2.956 0.073 4.681 4.610 2.147 
F2S12AB 35.860 0.679 3.797 3.796 1.948 
F2S12AD 14.612 0.461 3.226 3.226 1.796 
F2S35A° 78.539 0.520 2.632 2.633 = 1.623 
F2S40A 98.733 0.156 3.677 3.699 1.923 
F2S842B 45.556 0.633 2.835 2.832 1.683 
F2S43 30.215 0.610 3.243 3.245 1.801 
F2S64BF 5.777 0.251 2.107 2.105 1.451 
F2S64BP 5.926 0.258 2.177 2.172 1.474 
F2S66A 93.523 0.291 2.400 2.401 1.549 
F2S66C —=12.106 0.472 3.582 3.577 1.891 
F2S66F 25.916 0.578 2.967 2.968 1.723 
F2S66G = 21.750 0.564 3.178 3.177 1.782 
F2S66L 15.860 0.471 2.821 2.823 1.680 
F2S67K 60.872 0.651 3.005 3.005 1.734 
F2S69E 48.259 0.750 3.934 3.931 1.983 
F2S79 25.365 2.195 3.508 3.510 1.873 
F2S91 5.472 0.027 2.937 2.848 1.688 
F2S92B = 114.697 0.468 2.564 2.569 1.603 
F2S92D 3.876 0.269 2.849 2.844 1.687 
F2S96P 7.561 0.288 2.212 2.218 1.489 
F2S98C 57.361 0.701 3.139 3.143 1.773 
F2S100F 39.756 0.658 2.726 2.724 1.650 
F2S107 10.732 0.747 11.114 11.118 3.334 
F2S109B =5.148 0.994 4.082 4.087 2.022 
F22XRIRR 32.182 0.190 4.561 4.769 2.184 
F22XMIRR46.859 0.290 5.318 5.559 2.358 
F22XSIRR 22.853 0.119 4.762 5.041 2.245 
F22XHIRR 34.279 0.102 4.658 4.917 2.217 
3.680 3.709 1.890 

2.107 2.105 1.451 

11.114 11.118 3.334 

1.660 1.685 0.369 

3.202 3.201 1.789 


* “Unconditional” design effects are calculated using SUDAAN. "Conditional" design effects are calculated by taking 
the ratio of the design adjusted standard error obtained from CDCTAB and dividing it by the weighted simple random 


sample standard error obtained from SAS. See section 3.3 for further details. 
° Standard error calculated taking into account the sample design. 


* Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 


design effect. 


* Question asked on student questionnaire only. 
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Table F-10: NELS:88 second follow-up: student and dropout 
standard errors and design effects, all respondents; F2 panel sample (V= 16,489) 


Survey item (or composite variable) 


There are many gangs in school 

I cut or skipped classes 

High school program - college prep 
High school prgram - voc/tech prgms 
Time watching TV during week 
Being successful in line of work 
Level schl R's mother wants R cmplte 
Level school R anticipates completing 
At age 30 R expects to be a manager 
At age 30 R expects to be technician 

I feel good about myself 

Luck more important than hard work 
Something always prevents success 
Plans hardly ever work out 

I do not have much to be proud of 
Chances R's life better than parents 
Number friends plan to attend college 
Relationship with fthr/mthr R's child 
Amt earn/hour current/mst recent job 
Amt earn from job R spends to go out 
Amt earn from job R spends on rent 
Last 2 yrs family memb in drug rehab 
Who decides if R can have job 

R's futr faml to be simir to own faml 
English is native language 

How well does R speak English 
Reading IRT-estimated number right 
Mathematics IRT-estmted nmbr right 
Science IRT-estimated number right 
Hist/Cit/Geo IRT-estmted nmbr right 


Mean 

Minimum 
Maximum 
Standard deviation 
Median 


* Standard error calculated taking into account the sample design. 


All Students and Dropouts 


Esti- 

mate 
F2S7H 18.387 
F2S9B 2.897 
F2S12AB 37.986 
F2S12AD 14.307 
F2S35A° = 78.433 
F2S40A 98.791 
F2S42B 45.826 
F2S43 30.671 
F2S64BF 5.515 
F2S64BP 5.672 
F2S66A 93.518 
F2S66C 11.375 
F2S66F 25.341 
F2S66G = 21.263 
F2S66L 14.963 
F2S67K 61.002 
F2S69E 50.206 
F2S79 26.631 
F2S91 5.459 
F2S92B 14.450 
F2S92D 3.386 
F2S96P 7.578 
F2898C 56.753 
F2S100F 39.618 
F2S107 8.814 
F2S109B 2.499 
F22XRIRR 32.753 


F22XMIRR47.593 
F22XSIRR 23.203 
F22XHIRR 34.583 


Design (unconditional) (conditional). 
S.E".. DEFF DEFF DEFT 
0.734 5.792 5.795 2.407 
0.081 5.075 5.063 2.250 
0.754 3.931 3.933 1.983 
0.475 2.995 2.999 1.732 
0.532 2.409 2.410 1.552 
0.170 3.944 3.955 1.989 
0.678 2.811 2.814 1.677 
0.625 2.923 2.919 1.709 
0.255 1.964 1.960 1.400 
0.276 2.236 2.237 1.496 
0.293 2.115 2.122 1.457 
0.493 3.600 3.594 1.896 
0.608 2.903 2.908 1.705 
0.612 3.319 3.320 1.822 
0.484 2.734 2.729 1.652 
0.702 3.060 3.055 1.748 
0.809 3.950 3.954 1.989 
2.642 3.875 3.880 1.970 
0.030 3.138 3.114 1.765 
0.496 2.560 2.557 1.599 
0.238 2.216 2.215 1.488 
0.301 2.077 2.083 1.443 
0.721 2.895 2.897 1.702 
0.704 2.735 2.738 1.655 
0.649 8.610 8.600 2.933 
0.890 4.711 4.717. 2.172 
0.187 4.124 4.317 2.078 
0.291 4.927. 5.169 2.273 
0.116 4.220 4.448 2.109 
0.101 4.154 4.428 2.104 
3.533 3.564 1.858 
1.964 1.960 1.400 
8.610 8.600 2.933 
1.346 1.366 0.332 
3.048 2.959 1.720 


N 


16142 
16141 
16295 
16295 
14403 
16345 
15197 
15892 
15710 
15710 
14981 
14908 
14881 
14838 
14822 
14750 
15104 
1086 
10273 
12848 
12791 
16102 
13680 
13217 
16410 
1451 
12718 
12714 
12631 
12572 


SRS 
S.E.° 


0.305 
0.036 
0.380 
0.274 
0.343 
0.085 
0.404 
0.366 
0.182 
0.185 
0.201 
0.260 
0.357 
0.336 
0.293 
0.402 
0.407 
1.341 
0.017 
0.310 
0.160 
0.209 
0.424 
0.425 
0.221 
0.410 
0.090 
0.128 
0.055 
0.048 


® Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 


design effect. 


* Question asked on student questionnaire only. 
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Table F-11: NELS:88 second follow-up: student and dropout 
standard errors and design effects, all respondents; F1F2 panel sample (V=18,116) 


All Students and Dropouts 


Survey item (or composite variable) Esti- Design (unconditional) (conditional). SRS 
mate S.E.* DEFF DEFF DEFT N S.E.° 


There are many gangs in school F2S7H 18.596 0.694 5.627 5.632 2.373 17700 0.292 
I cut or skipped classes F2S9B 2.931 0.076 4.807 4.997 2.235 17708 0.034 
High school program - college prep F2S12AB 36.665 0.706 3.832 3.835 1.958 17868 0.361 
High school prgram - voc/tech prgms F2S12AD 14.623 0.475 3.224 3.229. 1.797 17868 0.264 
Time watching TV during week F2S35A° 78.707 0.528 2.592 2.592 1.610 15583. 0.328 
Being successful in line of work F2S40A 98.694 0.165 3.781 3.788 1.946 17933 =: 0.085 
Level schl R's mother wants R cmplte F2S42B 45.741 0.644 2.769 2.771 1.665 16585 0.387 
Level school R anticipates completing F2S43 30.104 0.618 3.152 3.153 1.776 17372 0.348 
At age 30 R expects to be amanager F2S64BF 5.767 0.261 2.163 2.156 1.468 17197 0.178 
At age 30 R expects to be technician F2S64BP 5.725 0.258 2.124 2.121 1.456 17197 0.177 
I feel good about myself F2S66A 93.560 0.279 2.100 2.105 1.451 16290 0.192 
Luck more important than hard work F2S66C 12.101 0.506 3.904 3.901 1.975 16206 0.256 
Something always prevents success F2S66F 25.957 0.579 2.819 2.823 1.680 16184 0.345 
Plans hardly ever work out F2S66G 21.779 0.572 3.103 3.098 1.760 16133. =: 0.325 
I do not have much to be proud of F2S66L =:15.577 0.467 2.671 2.673 1.635 16115 0.286 
Chances R's life better than parents F2S67K 61.023 0.667 2.994 2.997 1.731 16025 0.385 
Number friends plan to attend college F2S69E 48.775 0.772 3.931 3.934 1.983 16491 0.389 
Relationship with fthr/mthr R's child F2S79 25.138 2.313 3.548 3.551 1.884 1249 1.227 
Amt earn/hour current/mst recent job F2S91 5.463 0.028 2.980 2.063 1.750 11191 0.016 
Amt earn from job R spends to go out F2S92B = 14.411 0.475 2.549 2.553 1.598 13958 0.297 
Amt earn from job R spends on rent F2S92D 3.465 0.219 2.000 1.993 1.412 13899 =: 0.155 
Last 2 yrs family memb in drug rehab F2S96P 7.521 0.284 2.052 2.046 1.430 17642 0.199 


Who decides if R can have job F2S898C = 57.199 0.702 2.986 2.990 1.729 14853 0.406 
R's futr faml to be simlr toown fam! F2S100F 40.058 0.677 2.733 2.735 1.654 14331 0.409 
English is native language F2S107 10.071 0.768 11.743 911.732 = 3.425 18014 90.224 
How well does R speak English F2S109B = 4.263 1.153 5.831 5.837 2.416 1792 0.477 


Reading IRT-estimated number right F22XRIRR 32.383 0.191 4.474 4.771 2.170 13668 0.088 
Mathematics IRT-estmted nmbr right ©F22XMIRR47.059 0.289 5.115 5.345 = 2.312 13671 0.125 
Science IRT-estimated number right F22XSIRR 22.947 0.117 4.519 4.694 2.167 13574 0.054 
Hist/Cit/Geo IRT-estmted nmbr right F22XHIRR 34.381 0.103 4.610 4.803 2.191 13507 =: 0.047 


Mean 3.691 3.729 1.888 
Minimum : 2.000 1.993 1.412 
Maximum 11.743 11.732 3.425 
Standard deviation 1.826 1.844 0.405 
Median 3.128 3.048 1.746 


* Standard error calculated taking into account the sample design. 

> Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 
design effect. 

* Question asked on student questionnaire only. 
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Table F-12: NELS:88 second follow-up: 
mean design effects (DEFFs) and root design effects (DEFTs) 
for student and dropout questionnaire data--full sample 


Group Unconditional Unconditional Conditional Conditional 
Mean DEFF Mean DEFT. Mean DEFF Mean DEFT 

All Respondents 3.680 1.884 3.709 1.890 
Dropouts 2.987 1.706 2.929 1.690 
Male? 3.104 1.732 3.080 1.724 
Female 3.212 1.778 3.219 1.778 
White 3.105 1.743 3.108 1.743 
Black 3.130 1.731 2.959 1.690 
Hispanic 2.746 1.618 2.830 1.647 
Asian/Pacific Islander 2.458 1.541 2.690 1.621 
American Indian/ 

Alaskan Native 3.311 1.694 3.276 1.686 
Public schools 3.121 1.734 3.127 1.736 
Catholic schools 2.539 1.562 2.594 1.577 
Non-Catholic private schools 5.973 2.310 7.172 2.526 
Low SES 2.950 1.685 2.936 1.681 
Middle SES 2.530 1.574 2.529 1.574 
High SES 3.854 1.922 3.963 1.950 
Urban 3.761 1.902 3.868 1.925 
Suburban 2.988 1.702 2.900 1.648 
Rural 3.308 1.687 3.355 1.700 


ee 
° Sex categories are based on the composite sex variable. 


Note: Each mean is based on 30 questionnaire items. 
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mean design effects (DEFFs) and root design effects (DEFTs) 
for student and dropout questionnaire data—F2 panel sample 


Group 


All Respondents 
Dropouts 


Male’ 
Female 


White 

Black 

Hispanic 
Asian/Pacific Islander 
American Indian/ 
Alaskan Native 


Public schools 
Catholic schools 
Non-Catholic private schools 


Low SES 
Middle SES 
High SES 


Urban 
Suburban 
Rural 


® Sex categories are based on the composite sex variable. 
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Table F-13: NELS:88 second follow-up: 


Unconditional Unconditional Conditional Conditional 
Mean DEFF Mean DEFT Mean DEFF Mean DEFT 
3.533 1.851 3.564 1.858 
2.965 1.700 2.878 1.677 
3.071 1.725 3.078 1.727 
3.176 1.750 3.208 1.759 
3.085 1.729 3.101 1.733 
3.280 1.755 3.076 1.707 
2.650 1.597 2.737 1.627 
2.444 1.527 2.556 1.549 
2.293 1.457 2.209 1.430 
2.928 1.680 2.934 1.681 
2.494 1.541 2.541 1.555 
6.190 2.369 7.301 2.577 
2.784 1.635 2.772 1.632 
2.467 1.594 2.464 1.552 
3.693 1.871 3.792 1.896 
3.503 1.828 3.604 1.854 
2.924 1.683 2.936 1.686 
3.002 1.620 3.074 1.639 


Note: Each mean is based on 30 questionnaire items. 
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Table F-14: NELS:88 second follow-up: 
mean design effects (DEFFs) and root design effects (DEFTs) 
for student and dropout questionnaire data--F1F2 panel sample 


eee 


Group Unconditional Unconditional Conditional Conditional 
Mean DEFF Mean DEFT Mean DEFF Mean DEFT 

All Respondents 3.691 1.879 3.729 1.888 
Dropouts 2.929 1.120 2.843 1.666 
Male? 3.055 1.718 3.061 1.719 
Female 3.177 1.760 3.209 1.768 
White 3.000 1.709 3.015 1.713 
Black 3.170 1.740 2.975 1.693 
Hispanic 2.860 1.642 2.945 1.671 
Asian/Pacific Islander 2.431 1.530 2.674 1.610 
American Indian/ 

Alaskan Native 3.387 1.691 3.290 1.671 
Public schools 3.180 1.743 3.148 1.735 
Catholic schools 2.480 1.538 2.532 1.553 
Non-Catholic private schools 6.170 2.371 7.368 2.591 
Low SES 2.921 1.669 2.908 1.666 
Middle SES 2.462 1.551 2.462 1.551 
High SES 3.706 1.877 3.810 1.904 
Urban 3.508 1.830 3.608 1.856 
Suburban 2.982 1.702 3.005 1.707 
Rural 3.490 1.697 3.556 1.714 


SS 
* Sex categories are based on the composite sex variable. 


Note: Each mean is based on 30 questionnaire items. 
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Table F-15:° NELS:88 second follow-up: student and dropout 
standard errors and design effects, dropouts, full sample (V=2,028) 


Survey item (or composite variable) 


What year did R last attend school 
What grade was R last in at school 
Reason for leaving school 

There are many gangs in school 

I cut or skipped classes 

High school program - college prep 
High school prgram - voc/tech prgms 
R enrlld in jr coll/voc programs 
Being successful in line of work 
Level sch! R's mother wants R cmplte 
Level school R anticipates completing 
At age 30 R expects to be a manager 
At age 30 R expects to be technician 
Amt earn/hour current/mst recent job 
Amt earn from job R spends to go out 
I feel good about myself 

Luck more important than hard work 
Something always prevents success 
Plans hardly ever work out 

I do not have much to be proud of 
Chances R's life better than parents 
Number friends plan to attend college 
Relationship with fthr/mthr R's child 
Events occrd in R's family last 2 yrs 
Last 2 yrs family memb in drug rehab 
Who decides if R can have job 

R's futr faml to be simir to own faml 
English is native language 

How well does R speak English 


Mean 

Minimum 
Maximum 
Standard deviation 
Median 


F2D6Y 
F2D7 
F2D9AD 
F2D18H 
F2D19B 
F2D20C 
F2D20D 
F2D23B 
F2D36A 
F2D37B 
F2D38 
F2D40AD 
F2D40AO0 
F2D45K 
F2D47B 
F2D57A 
F2D57C 
F2D57F 
F2D57G 
F2D57L 
F2D58K 
F2DS9E 
F2D69 
F2D80L 
F2D80P 
F2D81C 
F2D82F 
F2D89 
F2D91B 


Dropouts 
Esti- Design (unconditional) (conditional) 
mate S.E.* DEFF DEFF DEFT 
53.802 1.907 2.923 2.925 1.710 
49.946 1.878 2.827 2.830 1.682 
15.312 1.289 2.445 2.445 1.564 
28.201 1.861 3.280 3.281 1.811 
6.046 0.264 4.392 3.315 1.821 
5.030 0.558 1.249 1.248 1.117 
14.878 1.540 3.583 3.586 1.894 
4.019 0.963 4.702 4.700 2.168 
97.730 0.385 1.322 1.320 1.149 
30.854 1.910 3.181 3.184 1.784 
11.042 1.299 3.220 3.223 1.795 
8.637 0.892 1.967 1.969 1.403 
9.050 0.940 2.096 2.097 1.448 
5.611 0.076 2.885 2.221 1.490 
9.453 1.024 1.859 1.860 1.364 
91.491 1.008 2.342 2.341 1.530 
18.906 1.879 4.115 4.117 2.029 
42.633 1.948 2.771 2.773 1.665 
34.341 1.742 2.399 2.400 1.549 
21.810 1.575 2.596 2.598 1.612 
52.523 2.077 3.094 3.095 1.759 
13.463 1.371 3.139 3.143 1.773 
32.167 3.343 3.688 3.693 1.922 
13.352 1.164 2.284 2.285 1.512 
10.583 0.980 1.980 1.982 1.408 
84:902 2.011 3.819 3.821 1.955 
47.811 2.513 3.042 3.045 1.745 
13.010 = 1.695 5.098 5.100 2.258 
6.604 2.995 4.335 4.348 2.085 
2.987 2.929 1.690 
1.249 1.248 1.117 
5.098 5.100 2.258 
0.945 0.921 0.272 
2.875 2.801 1.674 


*° Standard error calculated taking into account the sample design. 
> Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 


design effect. 
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standard errors and design effects, dropouts, F2 panel sample (V=1,512) 


Table F-16: NELS:88 second follow-up: 


—e_—————————————————— 


Survey item (or composite variable) 


What year did R last attend school 
What grade was R last in at school 
Reason for leaving school 

There are many gangs in school 

I cut or skipped classes 

High school program - college prep 
High school prgram - voc/tech prgms 
R enrlld in jr coll/voc programs 
Being successful in line of work 
Level sch] R's mother wants R cmplte 
Level school R anticipates completing 
At age 30 R expects to be a manager 
At age 30 R expects to be technician 
Amt earn/hour current/mst recent job 
Amt earn from job R spends to go out 
I feel good about myself 

Luck more important than hard work 
Something always prevents success 
Plans hardly ever work out 

I do not have much to be proud of 
Chances R's life better than parents 
Number friends plan to attend college 
Relationship with fthr/mthr R's child 
Events occrd in R's family last 2 yrs 
Last 2 yrs family memb in drug rehab 
Who decides if R can have job 

R's futr faml to be simlr to own faml 
English is native language 

How well does R speak English 


Mean 

Minimum 
Maximum 
Standard deviation 
Median 


F2D6Y 
F2D7 
F2D9AD 
F2D 18H 
F2D19B 
F2D20C 
F2D20D 
F2D23B 
F2D36A 
F2D37B 
F2D38 
F2D40AD 
F2D40AO 
F2D45K 
F2D47B 
F2D57A 
F2D57C 
F2D57F 
F2D57G 
F2D57L 


- F2D58K 


F2DS9E 
F2D69 

F2D80L 
F2D80P 
F2D81C 
F2D82F 
F2D89 

F2D91B 


Dropouts 
Esti- Design (unconditional) (conditional) 
mate S.E.".. DEFF DEFF DEFT 
56.860 2.215 2.977 2.978 1.726 
49.785 2.202 2.899 2.902 1.703 
14.155 1.468 2.523 2.525 1.589 
28.239 2.210 3.450 3.451 1.858 
5.839 0.313 5.063 3.471 1.863 
5.261 0.626 1.127 1.127 1.061 
16.437 1.872 3.653 3.656 1.912 
3.459 0.963 4.066 4.066 2.016 
97.694 0.475 1.481 1.479 1.216 
30.818 2.258 3.340 3.343 1.828 
9.709 1.084 1.881 1.883 1.372 
9.177 1.068 1.993 1.995 1.413 
8.433 1.003 1.900 1.899 1.378 
5.630 0.097 3.534 2.529 1.590 
8.970 1.227 2.108 2.109 1.452 
91.183 1.203 2.406 2.407 1.551 
17.018 1.998 3.771 3.774 = 1.943 
43.891 2.226 2.679 2.680 1.637 
35.823 2.202 2.803 2.805 1.675 
21.097 1.682 2.261 2.262 1.504 
52.094 2.463 3.245 3.248 1.802 
13.064 1.459 2.733 2.735 1.654 
34.498 4.132 4.072 4.080 2.020 
13.007 —‘1.430 2.638 2.640 1.625 
10.850 1.242 2.332 2.332 1.527 
85.079 2.137 3.165 3.169 1.780 
47.699 3.000 3.146 3.149 1.775 
13.023 1.650 3.601 3.605 1.899 
6.376 3.758 5.134 5.157 2.271 
2.965 2.878 1.677 
1.127 1.127. 1.061 
5.134 5.157 2.271 
0.932 0.847 0.254 
2.771 2.707 1.645 


* Standard error calculated taking into account the sample design. 
» Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 


design effect. 
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Table F-17: NELS:88 second follow-up: student and dropout 
standard errors and design effects, dropouts, F1F2 panel sample (N= 1,837) 


Survey item (or composite variable) 


What year did R last attend school 
What grade was R last in at school 
Reason for leaving school 

There are many gangs in school 

I cut or skipped classes 

High school program - college prep 
High school prgram - voc/tech prgms 
R enrlld in jr coll/voc programs 
Being successful in line of work 
Level schl R's mother wants R cmplte 
Level school R anticipates completing 
At age 30 R expects to be a manager 
At age 30 R expects to be technician 
Amt earn/hour current/mst recent job 
Amt earn from job R spends to go out 
I feel good about myself 

Luck more important than hard work 
Something always prevents success 
Plans hardly ever work out 

I do not have much to be proud of 
Chances R's life better than parents 
Number friends plan to attend college 
Relationship with fthr/mthr R's child 
Events ocerd in R's family last 2 yrs 
Last 2 yrs family memb in drug rehab 
Who decides if R can have job 

R's futr faml to be simlr to own faml 
English is native language 

How well does R speak English 


Mean 

Minimum 
Maximum 
Standard deviation 
Median 


F2D6Y 
F2D7 
F2D9AD 
F2D18H 
F2D19B 
F2D20C 
F2D20C 
F2D23B 
F2D36A 
F2D37B 
F2D38 
F2D40AD 
F2D40AO 
F2D45K 
F2D47B 
F2D57A 
F2D57C 
F2D57F 
F2D57G 
F2D57L 
F2D58K 
F2D59E 
F2D69 
F2D80L 
F2D80P 
F2D81C 
F2D82F 
F2D89 
F2D91B 


Dropouts 
Esti- Design (unconditional) (conditional) 
mate S.E.* DEFF DEFF DEFT 
55.902 1.945 2.776 2.778 1.667 
51.284 1.928 2.701 2.702 1.644 
15.184 1.356 2.471 2.473 = 1.573 
27.603 1.942 3.277 3.278 1.811 
5.953 0.267 4.886 3.045 1.745 
5.369 0.606 1.255 1.256 1.120 
15.307 1.594 3.404 3.404 1.845 
3.303 0.798 3.533 3.531 1.879 
97.596 0.416 1.318 1.321 1.149 
31.098 2.007 3.174 3.177 1.782 
10.080 1.016 1.934 1.936 1.391 
8.859 0.965 2.040 2.039 1.428 
8.522 0.927 1.946 1.949 1.396 
5.618 0.080 3.019 2.278 1.509 
9.628 1.136 2.040 2.041 1.429 
91.267 1.071 2.336 2.339 1.529 
19.036 2.102 4.642 4.647 2.156 
44.550 2.040 2.727 2.729 = 1.652 
35.558 1.879 2.489 2.491 1.578 
21.624 1.657 2.620 2.621 1.619 
52.575 2.192 3.123 3.124 1.767 
13.105 1.283 2.556 2.559 1.600 
31.577 3.566 3.790 3.796 1.948 
13.030 1.269 2.515 2.515 1.586 
10.661 1.074 2.143 2.145 1.465 
84.634 2.179 3.993 3.998 1.999 
48.615 2.681 3.135 3.136 =:1.771 
13.086 1.684 4.544 4.545 2.132 
6.439 3.204 4.567 4.584 2.141 
2.929 2.843 = 1.666 
1.255 1.256 1.120 
4.886 4.647 2.156 
0.940 0.872 0.259 
2.661 2.590 1.609 


° Standard error calculated taking into account the sample design. 
® Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 


design effect. 
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Table F-18: School and teacher 
standard errors and design effects for 
second follow-up student questionnaire data for students in the contextual sample (V=15,695) 


Students in Contextual Sample 


Survey item (or composite variable) Esti- Design (unconditional) (conditional) SRS 
mate S.E.° DEFF DEFF DEFT N S.E.° 


There are many gangs in school F2S7H 16.58 0.723 5.835 5.830 2.414 15425 0.299 
I cut or skipped classes F2S9B 2.33 0.076 5.891 6.010 2.452 15433 0.031 
High school program - college prep F2S12Ab 42.12 0.972 6.025 6.031 2.456 15561 0.396 
High school prgram - voc/tech prgms F2S12Ad 14.92 0.584 4.180 4.182 2.045 15561 0.286 


Time watching TV during week F2S35A 78.47 0.692 4.252 4.261 2.064 15031 0.335 
Being successful in line of work F2S40A 98.62 0.400 18.272 18.367 4.286 15578 0.093 
Level schi R's mother wants R cmplte F2S42B 48.01 0.917 4.784 4.824 2.196 14318 0.418 
Level school R anticipates completing F2S43 32.98 0.843 4.838 4.858 2.204 15108 0.382 


At age 30 R expects to be amanager F2S64Bf 5.47 0.347 3.437 3.456 1.859 14853. 0.187 
At age 30 R expects to be technician F2S64Bp 5.49 0.344 3.362 3.389 = 1.841 14853. «0.187 
I feel good about myself F2S66A 93.68 0.340 2.797 2.790 1.670 14293 0.204 
Luck more important than hard work F2S66C 10.85 0.495 3.600 3.601 1.898 14217 ~=—0.261 
Something always prevents success F2S66F 22.21 0.673 3.726 3.720 1.929 14191 0.349 
Plans hardly ever work out F2S66G 19.44 0.737 4.910 4.905 2.215 14139 = 0.333 
I do not have much to be proud of F2S66L 14.62 0.593 3.990 3.979 1.995 14128 0.297 
Chances R's life better than parents F2S67K 61.62 0.897 4.778 4.773 2.185 14031 = 0.411 
Number friends plan to attend college F2S69E 54.82 0.997 5.648 5.674 2.382 14137 0.419 


Relationship with fthr/mthr R's child F2S79 15.97 2.106 1.773 1.626 1.275 492 1.642 
Amt earn/hour current/mst recent job F2S91 5.46 0.054 9.186 9.000 3.000 9300 0.018 
Amt earn from job R spends to go out F2S92B 15.43 0.750 5.211 5.178 2.276 12009 0.330 
Amt earn from job R spends on rent F2S92D 1.52 0.164 2.150 2.147 = 1.465 11957 = 0.112 
Last 2 yrs family memb in drug rehab F2S96P 6.99 0.335 2.622 2.641 1.625 15305 0.206 
Who decides if R can have job F2S98C 52.52 0.966 5.019 4.983 2.232 13315 0.433 
R's futr faml to be simlr to own fam! F2S100F 38.54 0.953 5.006 4.923 2.219 12840 0.430 
English is native language F2S 107 10.36 0.801 10.752 10.778 3.283 15596 0.244 
How well does R speak English F2S109B 5.11 1.034 2.959 3.378 1.838 1531 0.563 


Reading IRT-estimated number right F2TXRIRR 32.97 0.240 7.251 7.111 2.667 12887 0.090 
Mathematics IRT-estmted nmbr right F2TXMIRR 48.21 0.346 7.684 7.662 2.768 12902 0.125 
Science IRT-estimated number right F2TXSIRR 23.28 0.143 6.922 6.760 2.600 12816 0.055 
Hist/Cit/Geo IRT-estmted nmbr right F2TXHIRR 34.77 0.122 6.757 6.738 2.596 12753 0.047 


Mean 5.454 5.452 2.264 
Minimum 1.773 1.626 1.275 
Maximum 18.272 18.367 4.286 
Standard deviation 3.093 3.090 0.570 
Median 4.874 4.798 2.191 


“Standard error calculated taking into account the sample design. 
"Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 
design effect. 
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Table F-19: School and teacher 
mean design effects (DEFFs) and root design effects (DEFTs) 
for second follow-up student questionnaire data for students in contextual sample (N= 15,695) 


Group Unconditional Unconditional Conditional Conditional 
Mean DEFF Mean DEFT Mean DEFF Mean DEFT 
All Respondents 5.448 2.263 5.452 2.264 
Male? 4.890 2.174 4.787 2.152 
Female 5.131 2.109 5.227 2.130 
White? 5.560 2.260 5.409 2.229 
Black 4.059 1.959 3.093 1.714 
Hispanic 3.427 1.816 3.881 1.932 
Asian/Pacific Islander 2.070 1.414 3.486 1.834 
American Indian/ 
Alaskan Native 1.649 1.265 1.613 1.253 
Public schools 5.276 2.222 4.992 2.162 
Catholic schools 2.874 1.658 2.923 1.646 
Other private schools 6.621 2.336 14.059 3.423 
Low SES 4.234 1.997 4.081 1.959 
Middle SES 3.698 1.890 3.507 1.843 
High SES 6.331 2.325 7.082 2.462 
Urban 4.872 2.142 5.020 2.175 
Suburban 5.919 2.311 5.710 2.273 


Rural 4.508 1.974 4.536 1.978 


® Sex categories are based on the composite sex variable. 
> Race categories are based on the composite race variable. 


Note: Each mean is based on 30 items, including four cognitive test items. 
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Table F-20: NELS:88 second follow-up: parent 
standard errors and design effects, (V= 16,395) 


_—_-_ eee 


Survey item (or composite variable) Esti- Design (unconditional) (conditional). SRS 
mate S.E.* DEFF DEFF DEFT N S.E.° 


Teen lives with R all of the time F2P2 87.80 0.511 3.988 3.983 1.996 16342 0.256 
Teen has parent who lives outside home  F2P4 35.43 0.713 3.616 3.617 1.902 16277 0.375 
R's marital status single, never married | F2P7 3.29 0.242 3.020 3.011 1.738 16357 0.139 
R's marital status is living like married F2P7 1.28 0.131 2.222 2.225 1.492 16357 0.088 
R is not working but is looking for work F2P11A 3.67 0.260 3.110 3.102 1.761 16231 0.148 
Spouse/partner is working full time F2P11B 62.94 0.691 3.188 3.207. =—-:1.791 15666 0.386 


Respondent is a full-time homemaker F2P13 5.35 0.256 1.979 1.975 1.405 15264 0.182 
Respondent's occupation is "operator" F2P13 5.40 0.259 2.014 2.004 1.416 15264 0.183 
Spouse/partner's occupation is "laborer" F2P16 10.45 0.503 3.331 3.433 1.853 12698 0.271 
Spouse/prtnr's occupation-"schl teacher” F2P16 3.02 0.273 3.140 3.233 1.798 12698 0.152 
R's race/ethnicity-Asian or Pac Islander F2P19 3.23 0.282 4.132 4.143 2.035 16293 0.139 
R's race/ethnicity-black, not Hispanic F2P19 13.66 0.856 10.099 10.122 3.181 16293 0.269 
Lang oth thn Engish spoken in R's home F2P27 15.34 0.872 9.536 9.549 3.090 16308 0.282 
Is R's teen currently enrolled in school F2P30 85.40 0.604 4.778 4.777 2.186 16322 0.276 
Strongly agree-homework is worthwhile F2P42B 17.90 0.552 3.333 3.333 1.826 16075 0.302 
Strongly disagree-the school is safe F2P421 6.06 0.320 2.904 2.899 1.703 16105 0.188 
Sch contacted R abt academe performanc F2P43A 53.19 0.669 2.908 2.912 1.706 16197 0.392 
Contacted sch about academc performanc F2P44A 56.00 0.662 2.895 2.899 1.703 16301 0.389 
Contacted schl about academic program F2P44B 46.43 0.685 3.031 3.036 1.742 16092 0.393 
Never discuss w/ teen things teen studies F2P49C 5.47 0.337 3.549 3.548 1.883 16152 0.179 
Family rule about maintaining grade avg F2P51A 61.48 0.670 2.946 2.971 1.724 15675 0.389 
R has lived in neighborhd less than 1 yr  F2P58 3.29 0.288 4.249 4.261 2.064 16330 0.140 
R expects teen to finish college F2P61 37.29 0.629 2.759 2.764 1.663 16337 0.378 
R talked to teen abt applying for college © F2P63 95.24 0.308 3.400 3.412 1.847 16300 0.167 
Proportion of parents who make less 

than median gross family income F2P74 51.10 0.911 5.220 5.210 2.282 15686 0.399 
Spent less than $500 on education this yr F2P77 60.69 0.734 3.534 3.537 1.881 15662 0.390 
R plannd to remortgag proprty/take loan F2P79] 12.96 0.426 2.306 2.344 =1.531 14574 0.278 


R had teen put aside earnings F2P79J 46.71 0.697 2.798 2.854 1.689 14622 0.413 
Teen's grades not high enough to qualify F2P89B 27.62 0.876 2.933 2.921 1.709 7608 0.513 
Respondent has completed college F2PI01A_ 15.18 1.418 3.596 3.278 1.811 2099 0.783 

Mean 3.684 3.685 1.880 

Minimum . 1.979 1.975 1.405 

Maximum 10.099 10.122 3.181 

Standard deviation 1.789 1.791 0.388 

Median 3.164 3.220 1.794 


“Standard error calculated taking into account the sample design. 
Standard error calculated under assumptions of simple random sampling, used in the calculation of the conditional 
design effect. 
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Table F-21: Mean design effects (DEFFs) and root design effects (DEFTs) 
for parent questionnaire data 


Group == ~~ Unconditional Unconditional ‘Conditional ‘Conditional 
Mean DEFF Mean DEFT Mean DEFF Mean DEFT 

All Respondents 3.68 1.88 3.69 1.88 
Male 3.19 1.75 3.16 1.74 
Female 3.17 1.76 3.22 1.77 
White 3.02 1.72 3.05 1.73 
Black 3.52 1.83 2.77 1.63 
Hispanic 2.29 1.49 2.28 1.48 
Asian/Pacific Islander 1.57 1.23 2.57 1.57 
American Indian/ 

Alaskan Native 2.35 7.06 2.25 1.45 
Public schools 3.32 1.78 3.25 1.76 
Catholic schools 2.17 1.43 2.54 1.55 
Other private schools 3.63 1.74 8.83 242 
Low SES 3.03 1.71 2.83 1.65 
Middle SES 3.05 1.72 2.87 1.67 
High SES 2.55 1.56 3.07 1.72 
Urban 3.87 1.93 4.17 2.00 
Suburban 2.79 1.64 2.88 1.66 
Rural 3.35 1.67 3.54 1.72 


Note: Each mean is based on 30 questionnaire items. 
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Table F-22 NELS:88 second follow-up: 
Standard errors and design effects, all respondents; full transcript sample (V=17,285) 


All Students and Dropouts 


Item Esti- Design (unconditional) (conditional) SRS 
mate S.E.? DEFF DEFF DEFT N S.E.° 

Left school in 1992° F2RDTLYR 0.85 0.01 4.88 4.00 2.00 16380 0.003 
Left school with standard diploma® F2RREASL 0.76 0.01 5.69 7.11 2.67 16939 0.003 
HS program: Rigorous Academic F2RTRPRG 0.15 0.01 6.32 5.44 2.33 17285 0.003 
Class rank for last year attended® F2RRANK 127.79 3.00 7.65 7.85 2.80 13393 1.071 
Class size for last year attended F2RCSIZE 260.96 5.88 15.89 16.47 4.06 14149 1.450 
Total Carnegie units in English F2RHEN_C 3.46 0.03 5.96 6.02 2.45 17285 0.011 
Total CUs in mathematics F2RHMA_C 2.68 0.03 8.12 8.41 2.90 17285 0.010 
Total CUs in science F2RHSC_C 2.47 0.03 8.33 7.84 2.80 17285 0.010 
Total CUs in social studies F2RHSO_C 2.94 0.03 7.00 6.76 2.60 17285 0.010 
Average grade in English F2RHENG2 6.95 0.04 4.85 5.19 2.28 16523 0.018 
Average grade in mathematics F2RHMAG2 7.30 0.05 6.14 5.86 2.42 16376 0.019 
Average grade in science F2RHSCG2 7.24 0.04 5.18 5.36 2.32 16524 0.019 
Average grade in social sciences F2RHSOG2 6.83 0.04 4.99 5.36 2.32 16559 0.019 
Total CUs in archit/env design F2R04_C 0.00 0.00 2.71 3.06 1.75 17285 0.000 
Total CUs in area/ethnic studies F2R05_C 0.22 0.01 11.70 12.25 3.50 17285 0.004 
Total CUs in business/office F2R07_C 0.88 0.02 5.28 4.94 2.22 17285 0.009 
Total CUs in health sciences F2R18_C 0.00 0.00 1.95 1.78 1.33 17285 0.000 
Total CUs in home economics F2R19_C 0.00 0.00 4.27 5.44 2.33 17285 0.000 
Total CUs in parks/recreation F2R31_C 0.00 0.00 2.25 4.00 2.00 17285 0.000 
Total CUs in philosophy/religion F2R38_C 0.19 0.02 10.55 10.03 3.17 17285 0.006 
Total CUs in theology F2R39_C 0.01 0.01 8.46 6.25 2.50 17285 0.002 
Total CUs in mechanics/repairs F2R47_C 0.15 0.01 3.62 3.36 = 1.83 17285 0.006 
Total CUs in subject area services F2R56_C 0.14 0.01 2.88 2.78 1.67 17285 0.006 
Total CUs in earth sciences F2REAR_C 0.19 0.01 10.39 11.11 3.33 17285 0.003 
Total CUs in foreign languages F2RFOR_C 1.37 0.03 9.15 8.46 2.91 17285 0.011 
Total CUs in history F2RHIS_C 1.70 0.02 9.64 9.00 3.00 17285 0.007 
Total CUs in mathematics F2RMAT_C 2.76 0.03 7.51 8.35 2.89 17285 0.009 
Total CUs in other math courses F2ROMA_C 0.56 0.02 6.46 7.11 2.67 17285 0.006 
Total CUs in physics F2RPHY_C 0.20 0.01 6.82 9.00 3.00 17285 0.003 
Total CUs in agriculture F2RVAG _C 0.13 0.01 4.97 4.00 2.00 17285 0.005 

Mean 6.65 6.75 2.53 

Minimum 1.95 1.78 1.33 

Maximum 15.89 16.47 4.06 

Standard Deviation 3.00 3.05 0.57 

Median 6.39 6.50 2.55 
. Standard error calculated taking into account the sample design. 
, Standard error calculated under assumptions of simple random sampling. 


a 


As a result of inconsistency resolution nine cases in the data file were coded into this category after the calculation of standar 
errors/design effects, and one case not in the category was recoded as missing. 

As a result of inconsistency resolution fourteen cases in the data file moved out of this category after the calculation of standar 
errors/design effects, and three additional cases in the category were recoded as missing. 

The effective response rate (weighted unit response times weighted item response) for class rank is 66.4 percent. This is 
lower than the NCES standard of 70 percent for analytic reports, and suggests that the estimate should be interpreted with 
caution. 
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Group 


All Respondents 
Students 
Dropouts 


Male* 
Female 


White 

Black 

Hispanic 

Asian/Pacific Islander 

American Indian/ 
Alaskan Native 


Public schools 
Catholic schools 
Other private schools 


Low SES 
Middle SES 
High SES 


Urban 
Suburban 
Rural 


Table F-23 NELS:88 second follow-up: 
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Mean design effects (DEFFs) and root design effects (DEFTs) 
for transcript data--full sample (N= 17,285) 


Unconditional Unconditional 


Mean DEFF =§ Mean DEFT Mean DEFF Mean DEFT 


*Sex categories are based on the composite sex variable. 


Note: Each mean is based on 30 items. 
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Conditional Conditional 
6.75 2.53 
7.15 2.61 
2.39 1.51 
5.43 2.24 
4.90 2.14 
6.92 2.54 
4.31 2.02 
4.24 1.99 
5.20 2.17 
3.41 1.75 
6.26 2.39 
5.73 2.33 

21.66 4.36 
3.54 1.81 
4.35 2.01 
6.69 2.48 
7.01 2.52 
6.95 2.53 
7.30 2.57 
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Table G-1: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: eighth grade cohort 


Variable All Selected Participants §Non-Participants Bias 
School Type 

Public 87.4 86.9 92.6 -.7 
Catholic 7.7 8.2 4.4 3 
NAIS Es 3.4 2.0 ab 
Other Private 1.7 1.8 0.9 1 
Urbanicity 

Urban 26.1 25.1 32.0 -1.0 
Suburban 43.4 43.5 42.8 l 
Rural 30.6 31.3 25.3 a 
Region 

Northeast 19.6 19.7 19.1 ] 
Midwest 25.9 26.8 20.6 9 
South 35.2 35.3 34.0 Jl 
West 19.2 18.2 26.2 -1.0 


Chances respondent will graduate from high school 


Very low 0.7 0.6 1.1 -.1 
Low 1.1 1.0 1.9 -.1 
50/50 0.4 0.1 22 -.3 
High 16.2 14.9 22.6 -1.3 
Very high 81.6 83.5 72.2 1.9 


Parental Educational Background 


Less than High School 11.0 9.9 15.6 -1.1 
High School Diploma/GED 21.2 20.6 24.4 -.6 
> HS & <4 yr College 40.5 40.8 39.1 Fe 
Four Year College Degree 13.9 14.6 10.9 af 
Graduate Degree 12.8 13.5 8.9 7 
Don't know 0.7 0.6 1.2 -.1 
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Table G-1: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: eighth grade cohort (cont.) 


Variable All Selected Participants Non-Participants Bias 


Individual understands spoken English 


Very well 84.3 85.6 79.7 1.3 
Well 11.4 10.3 16.0 -1.1 
Not well 2.9 2.9 2.8 0 

Not at all 1.3 1.1 1.5 -.2 


Individual speaks English 


Very well 79.1 81.1 71.5 2.0 
Well 15.5 14.2 20.6 -1.3 
Not well 4.1 3.9 4.8 -.2 


Not at all 1.3 0.8 3.2 -.5 


Individual reads English 


Very well 79.4 80.8 73.7 1.4 
Well 14.6 14.1 16.5 -.5 
Not well 4.2 3.4 7.3 -.8 
Not at all 1.8 1.6 2.5 -.2 


Individual writes English 


Very well 76.8 78.7 69.3 1.9 
Well 16.9 15.9 20.6 -1.0 
Not well 4.7 4.0 75 -.7 
Not at all 1.6 1.4 2.5 -.2 


Individual discusses courses with parents 


Never 15.8 14.6 22.4 -1.2 
Sometimes 47.3 47.3 47.4 0 
Often 36.9 38.1 30.2 1.2 


Individual discusses school activities with parents 


Never 10.4 8.7 19.2 -1.7 
Sometimes 35.1 33.7 42.4 -1.4 
Often 54.5 57.6 38.4 3.1 
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Table G-1: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: eighth grade cohort (cont.) 


Variable All Selected Participants Non-Participants Bias 


Individual discusses things studied with parents 


Never 13.0 11.6 19.9 -1.4 
Sometimes 36.9 35.7 43.1 -1.2 
Often 50.1 52.6 37.0 2.5 


Individual has ever been in AP program 


Yes 27.6 27.8 25.6 2 
No 72.4 72.2 74.4 -.2 


Individual has ever been in ESL program 


Yes 6.0 5.2 9.9 -.8 
No 94.0 94.8 90.1 8 


Individual involved in school academic clubs 


School did not offer 0.5 0.3 1.6 -.2 
Did not participate 85.0 85.3 83.1 2 
Participated 13.4 13.3 13.8 -.1 
Officer/Leader 1.1 1.0 1.5 -.1 


Individual involved in academic honor society 


School did not offer 5.1 4.9 5.2 -.2 
Did not participate 87.8 88.3 86.9 5 
Participated 6.5 6.4 6.8 -.1 
Officer/Leader 0.6 0.4 1.0 -.2 
Test Quartile 

Lowest 23.5 21.1 34.1 -2.4 
Middle-low 23.0 23.8 19.5 8 
Middle-high 23.5 25.2 17.0 1.7 
High 23.6 26.5 10.9 2.9 


Individual has ever dropped out of school 


No 83.2 86.1 70.2 Zig 
Yes 16.8 13.9 29.8 -2.9 
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Table G-2: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: sophomore cohort 


Variable All Selected Participants Non-Participants Bias 
School Type 

Public 86.2 85.6 92.5 -.6 
Catholic 8.4 8.8 43 4 
NAIS 3.5 3.6 ZZ 1 
Other Private 1.8 1.9 1.0 | 
Urbanicity 

Urban 25.4 24.6 31.9 -.8 
Suburban 44.1 44.3 42.8 Z 
Rural 30.6 31.1 25.4 5 
Region 

Northeast 20.0 20.1 _ 19.2 my 
Midwest 27.0 275 21.2 P) 
South 33.5 33.6 31.6 od 
West 19.4 18.7 27.9 -.7 


Chances respondent will graduate from high school 


Very low 0.4 0.4 0.7 0 

Low 0.6 0.5 1.1 -.1 
50/50 1.1 1.0 22 -.1 
High 15.3 14.5 22.8 -.8 
Very high 82.6 83.6 73.3 1.0 


Parent Educational Background 


Less than High School . 9.1 8.8 12.5 -.3 

High School Diploma/GED 21.3 21.3 22.2 0 

> HS & <4 yr College 40.5 40.1 43.9 -.4 

Four Year College Degree 14.9 15.4 10.5 a 

Graduate Degree 13.6 13.9 10.2 : 

Don't Know 0.7 0.6 0.7 -.] 
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Table G-2: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: sophomore cohort (cont.) 


Variable All Selected Participants 


Individual understands spoken English 


Very well 82.7 83.1 
Well 12.5 12.2 
Not well 3.5 3.4 
Not at all 1.3 1.2 


Individual speaks English 


Very well 77.4 78.3 
Well 16.3 16.1 
Not well 5.0 4.6 
Not at all 1.2 1.0 


Individual reads English 


Very well 774 78.0 
Well 15.7 16.0 
Not well 5.3 4.7 
Not at all 1.5 1.3 


Individual writes English 


Very well 74.6 75.6 
Well 17.9 17.9 
Not well 5.7 5.0 
Not at all 1.8 1.6 


Individual discusses courses with parents 


Never 14.7 14.0 
Sometimes 47.5 47.9 
Often 37.8 38.1 


Individual discusses school activities with parents 


Never 10.1 9.2 
Sometimes 35.0 34.8 
Often 55.0 56.1 


Non-Participants Bias 
81.4 4 
13.1 +3 
3.9 -.1 

1.6 -.1 
71.8 A 
18.4 +2 
6.7 -.4 
3.1 -.2 
74.3 6 
14.4 3 
8.0 -.6 
3.2 -.2 
68.1 1.0 
18.2 0 
10.1 -.7 
3.6 -.2 
21.5 -.7 
44.4 4 
34.0 3 
19.0 -.9 
37.3 -.2 
43.8 1.1 
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Table G-2: Comparison of NELS:88 survey participants to all NELS:88 selections and non- 
participants: sophomore cohort (cont.) 


— rr 


Variable All Selected Participants Non-Participants Bias 


Individual discusses things studied with parents 


Never 12.4 11.6 20.3 -.8 
Sometimes 37.4 37.4 38.6 0 
Often 50.2 51.0 41.2 8 


Individual has ever been in AP program 


Yes 27.7 27.8 25.6 | 
No 72.3 72.2 74.4 -.1 


Individual has ever been in ESL program 


Yes 6.8 6.4 9.6 -.4 
No 93.2 93.6 90.4 4 


Individual involved in school academic clubs 


School did not offer 0.6 0.6 0.6 0 
Did not participate 84.0 83.8 86.3 -.2 
Participated 14.3 14.5 11.8 - 
Officer/Leader 1.1 1.1 1.3 0 


Individual involved in academic honor society 


School did not offer 5.1 5.0 6.3 -.1 
Did not participate 88.1 87.9 89.7 -.2 
Participated 6.2 6.5 3.8 3 
Officer/Leader 0.5 0.6 0.1 a 
Test Quartile 

Lowest 20.8 19.4 33.3 -1.4 
Middle-low 22.7 23.1 19.6 4 
Middle-high 24.5 25.3 17.8 8 
High 25.4 27.0 - TL 1.6 


Individual has ever dropped out of school 


No 89.3 90.8 733 1.5 
Yes 10.7 9.2 24.7 -1.5 
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Table G-3: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: eighth grade cohort 


Variable 
School Type 


Public 
Catholic 
NAIS 

Other Private 


Urbanicity 


Urban 
Suburban 
Rural 


Region 


Northeast 
Midwest 
South 
West 


All Selected Participants 
87.4 86.0 
7.7 8.7 
3.2 3.5 
1.7 1.8 
26.1 23.2 
43.4 43.2 
30.6 33.6 
19.6 19.9 
25.9 28.8 
35.2 34.6 
19.2 16.6 


Chances respondent will graduate from high school 


Very low 
Low 
50/50 
High 
Very high 


0.7 
1.1 
0.4 
16.2 
81.6 


Parent Educational Background 


Less than High School 


11.0 


High School Diploma/GED 21.2 


> HS & <4 yr College 


40.5 


Four Year College Degree 13.9 


Graduate Degree 


Don't Know 
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12.8 
0.7 


Non-Participants 


89.8 
6.2 
2.6 
1.4 


30.3 
43.8 
25.9 


19.2 
21.6 
36.0 
23.2 


1.2 
2.0 
1.0 
19.5 
76.4 


14.2 
23.0 
39.0 
11.9 
10.8 
1.1 
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Table G-3: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: eighth grade cohort (cont.) 


Variable All Selected Participants | Non-Participants Bias 


Individual understands spoken English 


Very well 84.3 87.3 81.2 3.0 
Well 11.4 9.7 13.4 “1.7 
Not well 2.9 1.9 4.1 -1.0 
Not at all 1.3 1.1 1.3 -.2 


Individual speaks English 


Very well 79.1 81.6 76.6 Zi 
Well 15.5 14.8 16.1 -.7 
Not well 4.1 2.8 5.4 -1.3 


Not at all 1.3 0.8 1.9 i) 


Individual reads English 


Very well 79.4 81.1. WS L7 
Well 14.6 14.8 14.3 2 
Not well 4.2 32 5.3 -1.0 
Not at all 1.8 0.8 2.9 -1.0 


Individual writes English 


Very well 76.8 79.3 74.2 2.5 
Well 16.9 16.4 17.3 -.5 
Not well 4.7 3.3 6.2 -1.4 
Not at all 1.6 1.0 2.2 -.6 


Individual discusses courses with parents 


Never 15.8 13.4 19.2 -2.4 
Sometimes | 47.3 47.6 46.9 3 
Often 36.9 39.0 33.9 2.1 


Individual discusses school activities with parents 


Never 10.4 75 14.5 -2.9 

Sometimes 35.1 32.8 38.3 -2.3 

Often 54.5 59.7 47.2 5.2 
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Table G-3: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: eighth grade cohort (cont.) 


Variable All Selected Participants | Non-Participants Bias 


Individual discusses things studied with parents 


Never 13.0 10.8 16.0 -2.2 
Sometimes 36.9 36.1 38.1 -.8 
Often 50.1 53.1 45.9 3.0 


Individual has ever been in AP program 


Yes 27.6 28.9 25.1 1.3 
No 72.4 71.1 74.9 -1.3 


Individual has ever been in ESL program 


Yes 6.0 4.6 7.9 -1.4 
No 94.0 95.4 92.1 1.4 


Individual involved in school academic clubs 


School did not offer 0.5 0.3 0.7 -.2 
Did not participate 85.0 85.2 84.8 mr , 
Participated 13.4 13.5 13.2 | 
Officer/Leader 1.1 1.0 1.3 -.1 


Individual involved in academic honor society 


School did not offer 5.1 4.6 5.3 -.5 
Did not participate 87.8 88.8 87.0 1.0 
Participated 6.5 6.2 6.8 -.3 
Officer/Leader 0.6 0.3 0.8 -.3 
Test Quartile 

Lowest 23.5 17.9 30.8 -5.6 
Middle-low 23.0 23.9 21.9 9 
Middle-high 23.5 27.5 18.6 4.0 
High 23.6 30.7 14.3 7.1 


Individual has ever dropped out of school 


No 83.2 93.4 69.8 10.2 
Yes 16.8 6.6 30.2 -10.2 
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Table G-4: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: sophomore cohort 


Variable All Selected Participants Non-Participants Bias 
School Type 

Public 86.2 85.6 87.7 -.6 
Catholic 8.4 8.9 7.3 Bs 
NAIS 35 3.6 3.3 l 
Other Private 1.8 1.8 1.8 0 
Urbanicity 

Urban 25.4 23.6 28.7 -1.8 
Suburban 44.1 43.2 46.1 -9 
Rural 30.6 33.1 Zou 2.5 
Region 

Northeast 20.0 20.4 . 19.4 4 
Midwest 27.0 28.8 25.2 1.8 
South 33.5 33.8 32.6 3 
West 19.4 17.0 24.8 -2.4 


Chances respondent will graduate from high school 


Very low 0.4 0.2 0.8 -.2 
Low 0.6 0.4 0.9 -.2 
50/50 1.1 0.6 2:1 -.5 
High 15.3 13.4 18.8 -1.9 
Very high 82.6 85.4 77.4 2.8 


Parent Educational Background 


Less than High School 9.1 8.0 11.1 -1.1 

High School Diploma/GED 21.3 20.2 23.6 -1.1 

> HS & <4 yr College 40.5 40.6 40.0 

Four Year College Degree 14.9 16.0 12.9 : 

Graduate Degree 13.6 14.6 11.5 -1.0 

Don't Know 0.7 0.5 1.0 -.2 
©. G10 
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Table G-4: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: sophomore cohort (cont.) 


ng sh 
Variable All Selected Participants Non-Participants Bias 


Individual understands spoken English 


Very well 82.7 85.3 79.1 2.6 
Well 12.5 11.1 14.2 -1.4 
Not well 3.5 2.5 5.1 -1.0 
Not at all 1.3 1.1 1.6 -.2 


Individual speaks English 


Very well 77.4 79.5 74.4 2.1 
Well 16.3 16.1 16.8 22 
Not well 5.0 3.6 6.8 “1.4 
Not at all 1.2 0.8 2.0 -4 


Individual reads English 


Very well 717.4 79.4 74.6 2.0 
Well 15.7 15.6 16.0 -.1 
Not well 5.3 4.1 6.8 -1.2 
Not at all 1.5 0.9 2.6 -.6 


Individual writes English 


Very well 74.6 76.8 71.3 2.2 
Well 17.9 17.8 18.2 -.1 
Not well 5.7 4.3 7.5 -1.4 
Not at all 1.8 1.1 3.0 -.7 


Individual discusses courses with parents 


Never 14.7 13.2 17.6 -1.5 
Sometimes 47.5 48.0 46.9 5 
Often 37.8 38.8 35.5 1.0 


Individual discusses school activities with parents 


Never 10.1 8.3 13.5 -1.8 
Sometimes 35.0 33.3 38.1 -1.7 
Often 55.0 58.4 48.4 3.4 
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Table G-4: Comparison of NELS:88 cognitive test completers to all NELS:88 selections and non- 
completers: sophomore cohort (cont.) 


Variable All Selected Participants Non-Participants _ Bias 


Individual discusses things studied with parents 


Never 12.4 11.1 14.9 -1.3 
Sometimes 37.4 37.0 38.4 -.4 
Often 50.2 51.9 46.7 1.7 


Individual has ever been in AP program 


Yes 27.7 29.5 23.9 1.8 
No 72.3 70.5 76.1 -1.8 


Individual has ever been in ESL program 


Yes 6.8 5.2 9.4 -1.6 
No 93.2 94.8 90.6 1.6 


Individual involved in school academic clubs 


School did not offer 0.6 0.6 0.8 0 

Did not participate 84.0 83.9 84.1 -.1 
Participated 14.3 14.5 13.9 2 
Officer/Leader 1.1 1.0 1.2 -.1 


Individual involved in academic honor society 


School did not offer 5.1 5.0 5.3 -.1 
Did not participate 88.1 87.6 88.6 -.5 
Participated 6.2 6.7 5.7 a 
Officer/Leader 0.5 0.7 0.4 2 
Test Quartile 

Lowest 20.8 17.1 27.6 -3.7 
Middle-low 22.7 23.3 21.8 6 
Middle-high 24.5 26.7 20.6 2.2 
High 25.4 30.3 - 16.4 4.9 


Individual has ever dropped out of school 


No 89.3 95.3 78.1 6.0 
Yes 10.7 4.7 21.9 -6.0 
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_ Table G-5: Weighted survey nonresponse rates by selected student characteristics 


Characteristic Eighth Grade Cohort Sophomore Cohort 


Individual understands spoken English 


Very well 0.178 0.111 
Well 0.265 0.120 
Not well 0.182 0.126 
Not at all 0.231 0.146 
Individual speaks English 
Very well 0.170 0.105 
Well 0.253 0.127 
Not well 0.222 0.158 
Not at all 0.474 0.283 
Individual reads English 
Very well 0.175 0.108 
Well 0.214 0.104 
Not well 0.329 0.179 
Not at all 0.265 0.236 
Individual writes English 
Very well 0.170 0.103 
Well 0.232 0.115 
Not well 0.305 0.206 
Not at all 0.301 0.225 
Individual discusses courses with parents 
Never 0.230 0.136 
Sometimes 0.163 0.086 
Often 0.134 0.084 
Individual discusses school activities with parents 
Never 0.300 0.174 
Sometimes 0.196 0.098 
Often 0.114 0.074 
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Table G-5: Weighted survey nonresponse rates by selected student characteristics (cont.) 


Characteristic Eighth Grade Cohort Sophomore Cohort 


Individual discusses things studied with parents 


Never 0.249 0.152 
Sometimes 0.190 0.096 
Often 0.120 0.076 


Individual has ever been in AP program 


Yes 0.124 0.070 
No 0.136 0.078 


Individual has ever been in ESL program 


Yes 0.264 0.131 
No 0.153 0.088 


Individuals involved in school academic clubs 


School did not offer 0.493 0.087 
Did participate 0.154 0.090 
Participated 0.163 0.072 
Officer/Leader 0.216 0.103 


Individual involved in academic honor society 


School did not offer 0.446 0.135 
Did not participate 0.428 0.112 
Participated 0.449 0.067 
Officer/Leader 0.691 0.025 
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Table G-6: Weighted cognitive test nonresponse rates by selected student characteristics 


Characteristic 


Individual understands spoken English 


Eighth Grade Cohort Sophomore Cohort 


Very well 0.442 0.367 
Well 0.541 0.444 
Not well 0.644 0.558 
Not at all 0.486 0.473 
Individual speaks English 
Very well 0.443 0.368 
Well 0.479 0.393 
Not well 0.618 0.542 
Not at all 0.669 0.596 
Individual reads English 
Very well 0.447 0.368 
Well 0.449 0.390 
Not well 0.579 0.510 
Not at all 0.754 0.640 
Individual writes English 
Very well 0.442 0.366 
Well 0.472 0.389 
Not well 0.614 0.519 
Not at all 0.644 0.637 
Individual discusses courses with parents 
Never 0.506 0.411 
Sometimes 0.413 0.339 
Often 0.383 0.324 
Individual discusses school activities with parents 
Never 0.580 0.411 
Sometimes 0.455 0.375 
Often 0.360 0.303 
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Table G-6: Weighted cognitive test nonresponse rates by selected student characteristics (cont.) 


Characteristic Eighth Grade Cohort Sophomore Cohort 


Individual discusses things studied with parents 


Never 0.513 0.413 
Sometimes 0.429 0.353 
Often 0.382 0.321 


Individual has ever been in AP program 


Yes 0.345 0.286 
No 0.389 0.347 


Individual has ever been in ESL program 


Yes 0.549 0.484 
No 0.405 0.333 


Individuals involved in school academic clubs 


School did not offer 0.609 0.406 
Did participate 0.409 0.335 
Participated 0.404 0.326 
Officer/Leader 0.472 0.364 


Individual involved in academic honor society 


School did not offer 0.653 0.464 
Did not participate 0.617 0.451 
Participated 0.642 0.407 
Officer/Leader 0.809 0.296 
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Appendix H 


Base Year, First Follow-Up, and Second Follow-Up 
Completion Rate Tables 
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Table H-1: Base Year ineligibility and completion rate data in the first follow-up (N=618) 


Status of BYI Completed 
Sample Member Status Located Eligible Questionnaire 
N % N % N %* N %° 
of total 
Student 464 75.1% 464 100.0% 277 = 559.7% 258 93.1% 
Dropout 88 14.2% 88 100.0% 35 339.8% 32 91.4% 
Out-of-Scope 28 4.5% 28 100.0% N/A N/A N/A N/A 
Not Screened 38 6.1% 0 0.0% N/A N/A N/A N/A 
Total BYI 
Sample 618 100.0% 580 93.9% 312 53.8% 290 92.9% 
Members 


"Percentage based on total located cases. 
>Percentage based on total eligible cases. 
‘Due to rounding, percentage actually sums to 99.9%. 


Of the original 674 Base Year Ineligible cases, 48 BY! cases were found to be sampling errors in the first 


Note: 
follow-up, and 8 were found to be sampling errors in the second follow-up. 
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Table H-2: Results of the NELS:88 followback study of excluded students (FSES) N=370 


ORIGIN AND ELIGIBILITY STATUS 
AS OF THE SECOND FOLLOW-UP 


Base Year First Follow-Up Total in 
Ineligibles Ineligibles FSES Study 
N % N % N % 
of total 

Eligible 74 24.4% 28 100.0% 102 27.6% 
Ineligible 185 61.1% 38 100.0% 223 60.3% 
Out-of-Scope 28 9.2% 1 100.0% 29 7.8% 
Not Located 16 5.3% 0 0.0% 16 4.3% 
Total BY! 
Sample Members 303 ~=100.0% 67 100.0% 370 «100.0% 


Note: Of the original 674 Base Year Ineligibles, 56 were found to be sampling errors in the first and 
second follow-ups, 312 were deemed eligible for participation in the first follow-up, and 3 
became deceased, leaving the total of 303 BYIs in the chart above. 
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Comparison of NELS:88 Restricted and Public Use Data Files 
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Comparison of NELS:88 Public Use and Privileged Use Files 


NELS:88 Number of | Difference | Reasons for Differences 
Component Cases 
i (Restricted) 
24599 | 24509 @__}_______ 
First 20840 21019 179 sample members were 
Follow-Up first follow-up freshened 
_| dropouts 

Second 21188 21382 179 sample members were 

Follow-Up first follow-up freshened 
dropouts, 15 sample 
members were second 
follow-up freshened dropouts 

First 1075 

Follow-Up 

Dropout: 
Second 2028 2141 
Follow-Up 


160 sample members were 
first follow-up freshened 
dropouts 


105 sample members were 
first follow-up freshened 
dropouts, 8 sample members 
were second follow-up 
freshened dropouts 


2246 | 24246 i. 
School: Follow-Up 
Second 16311 16315 4 sample members were first 
Follow- Ean follow-up freshened dropouts 


Base | Base Year | 22651 22651 fe 
Parent: Second 17610 17750 130 sample members were 
Follow-Up first follow-up freshened 
dropouts, 10 sample 
members were second 
follow-up freshened dropouts 
First 27994 27994 
Teacher: | Follow-Up 


Second 15695 15698 3 3 sample members were first 
Follow-Up follow-up freshened dropouts 


Note: "Freshened dropouts” are not members of the spring-defined NELS:88 cohorts. 


i-l 


(¢) 


ERIC 


[A Fuirtoxt Provided by ERIC 


NELS:88 Second Follow-Up 


Final Methodology Report 


In addition to different sample numbers, the same variables from the restricted use files were 
sometimes suppressed on the public use files. The list below indicates the suppressed variables for 
each component and wave of NELS:88: 


F1-STUDENT 

G10CTRL2 Classifies the student's first follow-up school type 
¥2-STUDENT 

F2S60B1 Name and location of first post-secondary school applied to 
F2S60B2 Name and location of second post-secondary school applied to 
G12CTRL2 Classifies the student's second follow-up school type 
G12STATE Indicates the student's second follow-up school state 
F2RAB88 Number of days absent in 1988 

F2RAB89 Number of days absent in 1989 

F2RAB90 Number of days absent in 1990 

F2RAB91 Number of days absent in 1991 

F2RRANK Class rank last year attended 

F2RCSIZE Class size last year attended 

F2RPSATM Preliminary Scholastic Aptitude Test (PSAT) math score 
F2RPSATV Preliminary Scholastic Aptitude Test (PSAT) verbal score 
F2RSATM Scholastic Aptitude Test (SAT) mathematics score 
F2RSATV Scholastic Aptitude Test (SAT) verbal score 

F2RACTC American College Test (ACT) composite score 

F2RACTE American College Test (ACT) English score 

F2RACTM American College Test (ACT) mathematics score 
F2RACTR American College Test (ACT) reading score 

F2RACTS American College Test (ACT) science reasoning score 
TRNCTRL2 Classifies the last school attended by the sample member 
TRNSTATE Indicates the student's second follow-up school state 
F1-DROPOUT 

F1IDLSTSC Public release school identification number of last school attended by dropout 
FIDSCLWV Last school attended file indicator 

F2-DROPOUT 

F2DLSTSC Public release school identification number of last school attended by dropout 
F2DSCLWV Last school attended file indicator 

BY-SCHOOL 

BYSC1* 

BYSCIA Pre-Kindergarten included in school 

BYSCI1B Kindergarten included in school 

BYSCIC First grade included in school 

BYSC1D Second grade included in school 

I-2 


ROS 
oe) 
raw) 


BYSCIE 
BYSCIF 
BYSC1G 
BYSC1H 
BYSCII 
BYSCIJ 
BYSCIK 
BYSCIL 
BYSCIM 
BYSCIN 
BYSC1O 
BYSC2 
BYSC3 
BYSC4 
BYSCS5 
BYSCSA 
BYSC10** 
BYSCI16A 
G8STATE 
G8DIVIS 
ORSSTRAT 


F1-SCHOOL 


FICI* 
FICIA 
FICIB 
FICIC 
FICID 
FICIE 
FICIF 
FIC1G 
FIC1H 
FICII 
FICIJ 
FICIK 
FICIL 
FICIM 
FICIN 
F1IC10 
F1C2 
F1C3 
F1C4 
FIC4A* 
FIC4AA 
FIC4AB 
FIC4AC 
FIC4AD 
FIC4AE 
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Third grade included in school 

Fourth grade included in school 

Fifth grade included in school 

Sixth grade included in school 

Seventh grade included in school 
Eighth grade included in school 

Ninth grade included in school 

Tenth grade included in school 
Eleventh grade included in school 
Twelfth grade included in school 

Grade thirteen or more included in school 
Total student enrollment 

Total eighth grade enrollment 

Sector of school 

Eighth grade major program orientation 
Specialized program orientation 


Number of students in free lunch program 

State in which the sample member attended eighth grade 
Composite census division 

Original superstratum ID 


Pre-Kindergarten included in school 
Kindergarten included in school 

First grade included in school 

Second grade included in school 

Third grade included in school 

Fourth grade included in school 

Fifth grade included in school 

Sixth grade included in school 

Seventh grade included in school 

Eighth grade included in school 

Ninth grade included in school 

Tenth grade included in school 

Eleventh grade included in school © 
Twelfth grade included in school 

Grade thirteen or more included in school 
Total student enrollment as of October 1989 
Total tenth grade enrollment as of October 1989 
Is sample member's school public or private 


School is a comprehensive public school 
School is a public magnet school 

School is a public school of choice 
School is a year round school 

School is a technical/vocational school 
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FIC4AF 
FIC4AG 
FIC4AH 
FIC4AI 
FIC4AJ 
FIC4AK 
FIC4AL 
FIC4AM 
FIC4AN 
FICSA 
FICS5B 
FICIIC1 
F1IC27A 
F1C27B 
F1C27C 
F1C27D 
F1C27E 
FIC41K 
G10CTRL2 
GI0STATE 


F2-SCHOOL 


F2SCH_ID 
F2C1 
F2C2 
F2C3A 
F2C3B 
F2C3C 
F2C3D 
F2C3E 
F2C3F 
F2C3G 
F2C3H 
F2C3I 
F2C3J 
F2C3K 
F2C3L 
F2C3M 
F2C3N 
F2C30 
F2C4A 
F2C4B 
F2C4C 
F2C4D 
F2C4E 
F2C4F 
F2C4G 
F2C4H 


School is a catholic diocesan school 

School is a catholic parish 

School is of catholic religious order 

School is of other religious order 

School is private, non-religious 

School is a boarding school 

School is an Indian reservation school 

School is a military academy 

School is some other type 

Desribes community in which school is located 
Further describes where school is located 

Percent of tenth graders in Industrial Arts program 
Percent of American Indian tenth graders 

Percent of Alaskan Native tenth graders 

Percent of Asian/Pacific Islander tenth graders 
Percent of Hispanic tenth graders 

Percent of Black (non-Hispanic) tenth graders 
Number of full-time special ed faculty 

Classifies first follow-up school type 

State in which the first follow-up school is located 


School identification number 

Total student enrollment as of October, 1991 
Total 12th grade enrollment as of October, 1991 
Pre-Kindergarten included in school 
Kindergarten included in school 

First grade included in school 

Second grade included in school 

Third grade included in school 

Fourth grade included in school 

Fifth grade included in school 

Sixth grade included in school 

Seventh grade included in school 

Eighth grade included in school 

Ninth grade included in school 

Tenth grade included in school 

Eleventh grade included in school 

Twelfth grade included in school 

Grade thirteen or more included in school 
School is a comprehensive public school 
School is a public magnet school 

School is a public school of choice 

School is a year-round school 

School is a area vocational school 

School is a other technical/vocational school 
School is a catholic diocesan 

School is a catholic parish 


rr 
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F2C4I 
F2C4J 
F2C4K 
F2C4L 
F2C4M 
F2C4N 
F2C40 
F2C22A 
F2C22B 
F2C22C 
F2C22D 
F2C22E 
F2C25A 
F2FISCFL 
G12CTRL2 
G12STATE 
G12ENROL 
F2SGSPAN 
F2SCENRL 


BY-PARE 


BYP47I 
BYP48I 


: CHER 


BYT2_1C 

BYT2_10A 
BYT2_10B 
BYT2_10C 
BYT2_10D 
BYT2_10E 
BYT3 3M 

BYT3_ 3D 

BYT3_11A 
BYT3_12A 
BYT3_12B 


F2-TEACHER 


F2SCH_ID 
F2FISCFL 
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School is a catholic religious order 

School is a other private, religious affiliation 

School is a private school, no religious affiliation 
School is a boarding school 

School is an Indian reservation school 

School is a military academy 

School is an alternative/stay-in-school/drop prevention program 
Percent of Asian/Pacific Islander 12th graders 
Percent of Hispanic 12th graders 

Percent of Black (non-Hispanic) 12th graders 

Percent of White (non-Hispanic) 12th graders 

Percent of American Indian or Alaskan 12th graders 
Percent of students receiving free/reduced-price lunch 
Student attended same school in 1990 and 1992 
Classifies second follow-up school type 

Identifies state in which second follow-up is located 
Twelfth grade enrollment 

Grade span of second follow-up school 

Total school enrollment of second follow-up school 


Child has mental retardation 
Child received services for retardation 


Course title 

Title of primary source textbook 

Author(s) of primary source textbook 

Publisher of primary source textbook 

Publication date of primary source textbook 

Edition of primary source textbook 

Teacher's birth month 

Teacher's birth day 

School from which teacher received bachelor's degree 
Teacher has no graduate credits 

University from which teacher received graduate degree 


School identification number 
Student attended same school in 1990 and 1992 


Pa, 
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Appendix J 


Examples of Second Follow-Up Contacting Letters and 
Parental Permission Forms 


LETTER TO CATHOLIC DIOCESES 


I am writing to request your support for the Second Follow-Up of the National Education 
Longitudinal Study (NELS:88) sponsored by the U.S. Department of Education's National Center 
for Education Statistics and conducted by NORC, a Social Science Research Center at the University 
of Chicago. 


The goal of the study is to provide trend data about critical transitions experienced by young 
people as they develop, attend school, and embark on their careers. Given the challenge facing 
America's schools--to educate all our young people for the next decade, regardless of family 
circumstances--NELS:88 will complement and strengthen state and local efforts by furnishing new 
information on how school policies, teacher practices, and family involvement affect student 
educational outcomes (i.e., academic achievement, persistence in school, and participation in 
postsecondary education). Among the major issues that NELS:88 data will help us address are: the 
features of effective schools and intervention programs, the factors that promote academic growth 
over time, the process of dropping out of school, the role of educational institutions in assisting the 
disadvantaged, the school experience and academic performance of language minority students, and 
the role of mathematics and science curriculum in American secondary schools. 


In the Spring of 1988, base year data were collected from over 29,000 eighth grade students 
attending 1,200 schools across the nation and in Spring of 1990, first follow-up data were collected 
from over 22,000 tenth grade students attending 1,500 schools across the nation. Having completed 
the 1990 First Follow-Up Study, NORC is currently preparing for the 1992 Second Follow-Up Study 
which will survey twelfth grade students. 


The Second Follow-Up data collection period is scheduled for January through May of 1992. 
We will be collecting the following data through in-school sessions which will take less than one- 
half of a school day: cognitive test batteries for twelfth grade students in reading, mathematics, 
science and social studies, and student questionnaires. We will also ask parents, school 
administrators, and eligible teachers to complete a questionnaire and return it to us. In addition, we 
will also collect student transcripts and information on course offerings and enrollments. The 
collection of course offerings data is scheduled to precede and be concurrent with the student in- 
school sessions; transcript and enrollment data requests are currently scheduled to begin in 
September, 1992. The enclosed NELS:88 overview describes the research objectives of NELS:88 
Second Follow-Up. 
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The National Catholic Educational Association (NCEA) reviewed and approved the 
NELS:88 study and encourages diocesan and school cooperation in this important study. 


This fall, we will visit your school to schedule a Survey Day at your convenience, request 
the name of a School Coordinator, identify teachers eligible for the survey, confirm enrollment of 
NELS:88 sample members, and collect other supporting information. At this time, we will also 
select additional students to participate in the survey. We expect to add one to two students on 
average across the 1500 participating schools. 


The research procedures for the Second Follow-Up have been redesigned in an attempt to 
reduce the burden placed upon schools and minimize the disruption to your school's operations. We 
have significantly decreased the length of the school administrator's questionnaire. We have also 
reduced the length of the teacher questionnaire, decreased the size of the teacher sample, and 
simplified the procedures for its implementation. Survey Days will be flexibly scheduled to meet 
your convenience. Procedures for the Second Follow-up were field tested to ensure their maximum 
efficiency and minimal burden. In addition, we are committed to strictly limiting our tasks for the 
Second Follow-up to the activities outlined above. 


An NORC staff member will telephone you within the next few weeks to answer any 
questions you many have, secure your approval for your school's participation in the study and 
schedule an appointment to visit the school. If you have further questions concerning the study, 
please call Gwen Merker collect at (312) 753-7603. 


The cooperation and support of schools is crucial to the success of this landmark sumty: We 
look forward to working with you on the NELS:88 Second Follow-Up. 


Sincerely, 


Steven Ingels, Ph.D. 
Project Director 


SI/kms 
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LETTER TO PUBLIC DISTRICT 


I am writing to request your support for the Second Follow-Up of the National Education 
Longitudinal Study (NELS:88) sponsored by the U.S. Department of Education's National Center 
for Education Statistics and conducted by NORC, a Social Science Research Center at the University 
of Chicago. 


The goal of the study is to better understand the impact of earlier educational experiences on 
high school performance, to explore more fully the transition from eighth grade to high school, and 
transitions from high school to adult roles. NELS:88 will help us investigate the features of effective 
schools and intervention programs, the factors that promote academic growth over time, the process 
of dropping out of school, the role of educational institutions in assisting the disadvantaged, the 
school experience and academic performance of language minority students, and the nature of the 
mathematics and science curriculum in American secondary schools. 


In the Spring of 1988, base year data were collected from over 29,000 eighth grade students 
attending 1,200 schools across the nation and in Spring of 1990, first follow-up data were collected 
from over 22,000 tenth grade students attending 1,500 schools across the nation. Having completed 
the 1990 First Follow-Up Study, NORC is currently preparing for the 1992 Second Follow-Up 
Study. 


In the Second Follow-Up which will last from February through June 1992, we will be 
collecting data through: cognitive test batteries for twelfth grade students in reading, mathematics, 
science and social studies; student, dropout. parent, and teacher, school administrator questionnaires; 
and the collection of student transcripts and information on course offerings and enrollments. (The 
collection of course offerings data is scheduled to precede and be concurrent with the student in- 
school sessions; transcript and enrollment data requests are currently scheduled to begin September, 
1992.) The enclosed overview describes the research objectives of NELS:88 Second Follow-Up. 
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Page Two 


[CHIEF STATE SCHOOL OFFICER] has approved the Second Follow-Up Study and has 
appointed [STATE COORDINATOR] as State Coordinator for the project. [STATE 
COORDINATOR] will handle any questions you may have about State approval for the study and 
will consult with the project staff on survey-related problems at the state or local school level that 
require resolution from the State Department of Education. 


The NELS:88 Second Follow-Up study design and materials have been reviewed on behalf 
of the Education Information Advisory Council (EIAC) of the Council of Chief State School 
Officers by Dr. John Stighmeier, Director, Information Center on Education, New York State 
Education Department and by Gordon Ensign, Director of Research and Evaluation, State of 
Washington. Both serve as members of the Technical Review Panel for NELS:88 Second Follow- 
Up. 


We request your permission to contact the principals of schools located in your district that 
contain NELS:88 sample members. A staff member from NORC will contact you within the next 
few days to answer any questions you may have, learn your response, and ask you to name a member 
of your administrative staff to serve as the District Coordinator. The District Coordinator will serve 
as the project liaison, and answer any questions participating schools may have regarding the study. 
If you have any questions concerning the study, please call Gwen Merker collect at (312) 753-7603 
from 9:00 a.m. - 5:00 p.m. CST. 


We look forward to working with you on the Second Follow-Up Study. 


Sincerely, 


Steven Ingels, Ph.D. 
Project Director 
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STUDENT LETTER 
Dear Student, 


Four years ago, anumber of young men and women were selected to participate in the National Education 
Longitudinal Study of 1988 (NELS:88). You may remember taking part in that study. In the winter and spring 
of 1992, we will be conducting the second follow-up to the 1988 survey, and we would like you to participate. 
This study is sponsored by the U.S. Department of Education and is being conducted by the National Opinion 
Research Center (NORC), a social science research center at the University of Chicago. 


The purpose of NELS:88 is to provide information that will be used by Congress, researchers, and 
policymakers to improve the quality of education in America. This winter or spring, a representative from 
NORC will visit your school and help you fill out a Student Questionnaire and a Cognitive Test. The 
questionnaire will ask about your plans for the future, family and school life, and school work. The Cognitive 
Test will cover English, mathematics, science, and social studies. Completing the survey should take less than 
half of a school day. In addition, one or two of your teachers may be asked to complete a Teacher Questionnaire, 
which will include questions about your school performance. We will also ask you to sign a transcript release 
form. School transcripts will tell us what courses you have taken; like all information collected in the study, this 
information will be kept strictly confidential. 


An important feature of this study is that it follows the same students as they progress through school and 
eventually enter the work force and/or pursue higher education. For this reason, we cannot replace you in our 
sample with anyone else. In order to easily locate you in the future, we will ask for your address and telephone 
number and those of a relative or close friend. 


In accordance with professional survey ethics and Federal regulations, we will hold your test scores and 
responses to the questionnaire in strictest confidence. After you have completed the questionnaire and test, our 
representative will immediately remove your name from the documents, to protect your privacy. Survey 
responses will be made public only in statistical form, such as "70% of twelfth graders reported that they...." NO 
ONE from your school will see your answers to the questionnaire, and no one will ever be able to connect 
your answers with your name. 

Participation in NELS:88 is voluntary, but, because the study is so important, we hope that all students 
will want to take part. Your opinions and the other information you provide are very important to us. This is 
your chance to help improve the quality of education in the United States. We are excited about this study and 
look forward to meeting you. You will be informed shortly of the date, time, and place of the survey session. 
We hope that you will feel proud about making this important contribution to education in America. 


Sincerely, 


Steven Ingels, Ph.D. 
Project Director 
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PARENT LETTER AND EXPLICIT CONSENT FORM 
January 1992 
Dear Parent or Guardian: 


Four years ago, a number of young men and women were scientifically selected to participate in the 
National Education Longitudinal Study of 1988 (NELS:88). You may remember your teenager's | 
participating in that study. In the winter and spring of 1992, we will be conducting the second follow-up 
to the 1988 survey, and we would like your permission to survey your son or daughter. 


The purpose of the survey, which is sponsored by the U.S. Department of Education, is to provide 
information that will be used by Congress, researchers, and policymakers to improve the quality of education 
in America. As in the two previous rounds of the study, your son or daughter will be asked to complete a 
Student Questionnaire and a Cognitive Test. The questionnaire will ask about his or her plans for the future, 
family and school life, and school work. The Cognitive Test will measure achievement in English, | 
mathematics, science, and social studies. Completing the survey should take less than half of a school day. 
In addition, one or two of your teenager's teachers may be asked to complete a Teacher Questionnaire, which 
will include questions about your teenager's school performance. We will also ask your son or daughter to 
sign a school transcript release form. School transcripts will be used to determine what courses he or she 
has taken; like all information collected in the study, transcript information will be kept strictly confidential. 


An important feature of this study is that it follows the same students as they progress through school 
and eventually enter the work force and/or pursue higher education. For this reason, we cannot replace your 


son or daughter in our sample with anyone else. In order to locate our sample members in the future, we 


will ask your teenager for his or her address and telephone number and those of a relative or close friend. 


In accordance with professional survey ethics and Federal regulations, we will hold your teenager's 
test scores and responses to the questionnaire in strictest confidence. As soon as the survey has been 
completed, your teenager's name and any other identifying data will be immediately and permanently 
separated from the test and questionnaire. From then on, his or her data will be identified solely by an ID 
number. Survey responses will be made public only in statistical form, such as "70% of twelfth graders 
reported doing at least 4 hours of homework each week." 


Participation is completely voluntary--if for any reason you object to your son or daughter's 
participation, you may simply deny permission. The vast majority of parents in our previous surveys have 
allowed and encouraged their teenagers to participate in NELS:88. However, we will need to know 
whether you will allow your son or daughter to participate in our study. Please take a moment to fill 


out the form on the reverse side and return it to vour teenager's school. 


If you have any questions about the NELS:88 Second Follow-Up Study or your teenager's 
participation in the survey, please call John Taylor toll-free at 1-800- 726-7202 between 9 AM and 5 PM 
Central Standard Time, Monday through Friday. 


We thank you in advance for your cooperation in this important research. 


a 
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[J I GRANT PERMISSION for my child, 
to participate in the NELS:88 Second Follow-Up. 


[I] I DO NOT GRANT permission for my child, Sees 
to participate in the NELS:88 Second Follow-Up. 


SIGNATURE OF PARENT OR GUARDIAN 


—— 
AREA CODE TELEPHONE NUMBER 


DATE OF SIGNATURE 


PLEASE RETURN THIS PERMISSION FORM TO YOUR TEENAGER'S SCHOOL AS 
SOON AS POSSIBLE. 


Student Name: 


Student ID: 


School Name: 
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PARENT LETTER AND IMPLIED CONSENT FORM 


January 1992 
Dear Parent or Guardian: 


Four years ago, a number of young men and women were scientifically selected to participate 
in the National Education Longitudinal Study of 1988 (NELS:88). You may remember your 
teenager's participating in that study. In the winter and spring of 1992, we will be conducting the 
second follow-up to the 1988 survey, and we would like your permission to survey your son or 
daughter. 


The purpose of the survey, which is sponsored by the U.S. Department of Education, is to 
provide information that will be used by Congress, researchers, and policymakers to improve the 
quality of education in America. As in the two previous rounds of the study, your son or daughter 
will be asked to complete a Student Questionnaire and a Cognitive Test. The questionnaire will ask 
about his or her plans for the future, family and school life, and school work. The Cognitive Test 
will measure achievement in English, mathematics, science, and social studies. Completing the 
survey should take less than half of a school day. In addition, one or two of your teenager's teachers 
may be asked to complete a Teacher Questionnaire, which will include questions about your 
teenager's school performance. We will also ask your son or daughter to sign a school transcript 
release form. School transcripts will be used to determine what courses he or she has taken; like all 
information collected in the study, transcript information will be kept strictly confidential. 


An important feature of this study is that it follows the same students as they progress 
through school and eventually enter the work force and/or pursue higher education. For this reason, 
we cannot replace your son or daughter in our sample with anyone else. In order to locate our 
sample members in the future, we will ask your teenager for his or her address and telephone number 
and those of a relative or close friend. 


In accordance with professional survey ethics and Federal regulations, we will hold your 
teenager's test scores and responses to the questionnaire in strictest confidence. As soon as the 
survey has been completed, your teenager's name and any other identifying data will be immediately 
and permanently separated from the test and questionnaire. From then on, his or her data will be 
identified solely by an ID number. Survey responses will be made public only in statistical form, 
such as "70% of twelfth graders reported doing at least 4 hours of homework each week." 


The vast majority of parents in our previous surveys have allowed and encouraged their 
teenagers to participate in NELS:88. Participation is completely voluntary--if for any reason you 
object to your son or daughter's participation, you may simply deny permission. If you do not want 
your son or daughter to participate, please fill out the form on the reverse side and return it to your 
teenager's school. 


If you have any questions about the NELS:88 Second Follow-Up Study or your teenager's 
participation in the survey, please call John Taylor toll-free at 1-800-726-7202 between 9 AM and 
5 PM Central Standard Time, Monday through Friday. 


We thank you in advance for your cooperation in this important research. 
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I DO NOT GRANT PERMISSION for my child, 
to participate in the NELS:88 Second Follow-Up. 


SIGNATURE OF PARENT OR GUARDIAN 


SS ee 
AREA CODE TELEPHONE NUMBER 


DATE OF SIGNATURE 


IF YOU DO NOT CONSENT TO YOUR TEENAGER'S PARTICIPATION IN THE 
NELS:88 SECOND FOLLOW-UP, PLEASE RETURN THIS FORM TO YOUR 
TEENAGER'S SCHOOL AS SOON AS POSSIBLE. 
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SPANISH-LANGUAGE PARENT LETTER AND EXPLICIT CONSENT FORM 


Diciembre de 1991 
Estimado Padre, Madre o Guardian: 


Hace cuatro afios, una cantidad de muchachos y muchachas fueron seleccionados por métodos 
cientificos para participar en el Estudio Nacional Longitudinal de Educacién de 1988 (NELS:88). Quizas 
Ud. recuerde que su hijo o hija adolescente participé en ese estudio. En el invierno y primavera de 1992, 
llevaremos a cabo la segunda continuacién de la encuesta de 1988, y quisiéramos solicitarle su permiso 
para que su hijo o hija responda a la encuesta. . 


El propdsito de la encuesta que esta patrocinada por el Departamento de Educacion de los Estados 
Unidos, es proveer informacion que usara el Congreso, asi como también investigadores y planificadores, 
para mejorar la calidad de la educacién en los Estados Unidos de América. Tal como lo hicimos en las 
dos partes anteriores del estudio, a su hijo o hija se le pedira que complete un Cuestionario para 
Estudiantes y un Test Cognitivo. El cuestionario tendra preguntas acerca de sus planes para el futuro, 
acerca de su vida familiar y escolar, y de las tareas escolares. El Test Cognitivo medira su capacidad en 
inglés, matematicas, ciencias y estudios sociales. Para completar la encuesta debera llevarle menos de 
medio dia de escuela. Ademias, se le pedira a uno o dos de los maestros de su hijo(a) que complete un 
Cuestionario para Maestros, que va a tener preguntas sobre el desempejio escolar de su hijo(a). También 
le pediremos a su hijo o hija que firme un permiso para que podamos obtener su certificado de notas. Los 
certificados de notas se usaran para determinar que cursos ha tomado su hijo(a); al igual que con toda la 
informacion que se obtiene en este estudio, la informacion de su certificado de notas se mantendra bajo 
total confidencialidad. 


Una caracteristica importante de este estudio es que sigue a los mismos estudiantes a medida que 
avanzan a través de la escuela y finalmente ingresan a la fuerza de trabajo, o continuan sus estudios luego 
de la escuela secundaria. Por esta raz6n, no podemos cambiar a su hijo o hija en nuestra muestra de 
participantes por alguna otra persona. Para poder encontrar a los miembros de nuestra muestra en el 
futuro, le vamos a pedir a su hijo o hija adolescente que nos dé su direccién y numero de teléfono y la 
de algun pariente o amigo. 


Siguiendo la ética profesional de encuestas y los reglamentos federales, mantendremos bajo total 
confidencialided al puntaje que saque en los tests su hijo(a) adolescente y sus respuestas al cuestionario. 
En cuanto la encuesta haya sido completada, el nombre de su hijo(a) adolescente asi como cualquier otro 
dato que pueda identificarlo(la) sera separado inmediata y definitivamente del test y del cuestionario. 
De ahi en adelante, sus respuestas seran identificadas exclusivamente por un numero. Las respuestas a 
la encuesta sdlo se daran a conocer publicamente en forma de estadisticas, como por ejemplo "el 70% 
de los alumnos del 12"° grado dijeron que cada semana hacen por lo menos 4 horas de tarea para la 
escuela.” 


Participacion en este estudio es completamente voluntaria--si por cualquier motivo Ud. no esta 
de acuerdo con que su hijo(a) participe, simplemente puede negar su permiso. La gran mayoria de los 
padres en nuestras encuestas anteriores han permitido y fomentado la participacién de sus hijos 
adolescentes en NELS:88. Sin embargo, necesitaremos saber si es que usted va a permitir que su 
hijo(a) participe en nuestro estudio. Por favor, dedique un momento a completar el fo lari 


aparece del otro lado y deyuélvalo a la escuela de su hijo(a) adolescente, 
o_o 
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Si tiene alguna pregunta acerca de la Segunda Continuacién del Estudio NELS:88 o de la 
participacion de su hijo(a) adolescente en esta encuesta, por favor llame a Amelia Solorio a nuestro 
numero de teléfono sin cargo ("toll-free") al 1-800-726-7202, de lunes a viernes, de 9 de la mafiana 
a 5 de la tarde, Hora Estandar Central. 


Desde ya le agradecemos su cooperacién en en este importante proyecto de investigacién. 


Zz DOY PERMISO para que mi hijo(a), ' 
participe en la Segunda Continuacion de NELS:88. 


[J NO DOY PERMISO para que mi hijo(a), ; 
participe en la Segunda Continuacién de NELS:88. 


FIRMA DEL PADRE, MADRE, O GUARDIAN 


Ci) 
CODIGO DE NUMERO DE TELEFONO 
AREA 


FECHA DE LA FIRMA 


POR FAVOR DEVUELVA ESTE PERMISO A LA ESCUELA DE SU HIJO(A) 
ADOLESCENTE LO ANTES POSIBLE. 


Student Name: 


Student ID: 


School Name: 
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SPANISH-LANGUAGE PARENT LETTER AND IMPLIED CONSENT FORM 


Diciembre de 1991 
Estimado Padre, Madre o Guardian: 


Hace cuatro afios, una cantidad de muchachos y muchachas fueron seleccionados por 
métodos cientificos para participar en el Estudio Nacional Longitudinal de Educacion de 1988 
(NELS:88). Quizds Ud. recuerde que su hijo o hija adolescente participé en ese estudio. En el 
invierno y primavera de 1992, llevaremos a cabo la segunda continuacion de la encuesta de 1988, 
y quisiéramos solicitarle su permiso para que su hijo o hija responda a la encuesta. 


E! proposito de la encuesta que esta patrocinada por el Departamento de Educacién de los 
Estados Unidos, es proveer informaci6n que usara el Congreso, asi como también investigadores y 
planificadores, para mejorar la calidad de la educacién en los Estados Unidos de América. Tal como 
lo hicimos en las dos partes anteriores del estudio, a su hijo o hija se le pedira que complete un 
Cuestionario para Estudiantes y un Test Cognitivo. El cuestionario tendra preguntas acerca de sus 
planes para el futuro, acerca de su vida familiar y escolar, y de las tareas escolares. El Test 
Cognitivo medira su capacidad en inglés, matematicas, ciencias y estudios sociales. Para completar 
la encuesta deberd Ilevarle menos de medio dia de escuela. Ademis, se le pedira a uno o dos de los 
maestros de su hijo(a) que complete un Cuestionario para Maestros, que va a tener preguntas sobre 
el desempefio escolar de su hijo(a). También le pediremos a su hijo o hija que firme un permiso para 
que podamos obtener su certificado de notas. Los certificados de notas se usaran para determinar 
que cursos ha tomado su hijo(a); al igual que con toda la informacion que se obtiene en este estudio, 
la informacion de su certificado de notas se mantendra bajo total confidencialidad. 


Una caracteristica importante de este estudio es que sigue a los mismos estudiantes a medida 
que avanzan a través de la escuela y finalmente ingresan a la fuerza de trabajo, o continwan sus 


estudios luego de la escuela secundaria. Por esta razon, no podemos cambiar a su hijo o hija en 
nuestra muestra de participantes por alguna otra persona. Para poder encontrar a los miembros de 


nuestra muestra en el futuro, le vamos a pedir a su hijo o hija adolescente que nos dé su direccién 
y numero de teléfono y la de algun pariente o amigo. 


Siguiendo la ética profesional de encuestas y los reglamentos federales, mantendremos bajo 
total confidencialided al puntaje que saque en los tests su hijo(a) adolescente y sus respuestas al 
cuestionario. En cuanto la encuesta haya sido completada, el nombre de su hijo(a) adolescente asi 
como cualquier otro dato que pueda identificarlo(la) sera separado inmediata y definitivamente del 
test y del cuestionario. De ahi en adelante, sus respuestas seran identificadas exclusivamente por un 
numero. Las respuestas a la encuesta solo se daran a conocer publicamente en forma de estadisticas, 
como por ejemplo "el 70% de los alumnos del 12%° grado dijeron que cada semana hacen por lo 
menos 4 horas de tarea para la escuela." 


La gran mayoria de los padres en nuestras encuestas anteriores han permitido y fomentado 
la participacién de sus hijos adolescentes en NELS:88. Participacién en este estudio es 
completamente voluntaria--si por cualquier motivo Ud. no esta de acuerdo con que su hijo(a) 
participe, simplemente puede negar su permiso. Si Ud. no quiere que su hijo(a) participe, por favor 
complete el formulario que aparece del otro lado y devuélvalo a la escuela de su hijo(a) adolescente. 
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Si tiene alguna pregunta acerca de la Segunda Continuacion del Estudio NELS:88 o de la 
participacion de su hijo(a) adolescente en esta encuesta, por favor lame a Amelia Solorio a nuestro 
numero de teléfono sin cargo ("toll-free") al 1-800-726-7202, de lunes a viernes, de 9 de la mafiana 
a 5 de la tarde, Hora Estandar Central. 


Desde ya le agradecemos su cooperacién en en este importante proyecto de investigaci6n. 
NO DOY PERMISO para que mi hijo(a), ; 
participe en la Segunda Continuacién de NELS:88. 


FIRMA DEL PADRE, MADRE, O GUARDIAN 


a) 
CODIGODE = NUMERO DE TELEFONO 
AREA 


FECHA DE LA FIRMA 


SI UD. NO DA SU CONSENTIMIENTO PARA QUE SU HIJO(A) ADOLESCENTE 
PARTICIPE EN LA SEGUNDA CONTINUACION DE NELS:88, POR FAVOR DEVUELVA 
ESTE FORMULARIO A LA ESCUELA DE SU HIJO(A) ADOLESCENTE LO ANTES 
POSIBLE. 


Student Name: 


Student ID: 


School Name: 
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August, 1992 
Dear Parent: 


I am writing this letter to urge you to Participate in the second follow-up to the National Education 
Longitudinal Study of 1988 (NELS:88), sponsored by the National Center for Education Statistics in 
the U.S. Department of Education. The goal of this study is to improve education in America, 
Particularly for students whose native language is not English. 


Your teenager participated in this Study last spring, but in order to understand his or her school 
experience and educational needs, we need additional information from you. We mailed a 
questionnaire to you and asked you to fill it out and return it to us; however, we have not yet 
received it. 


In the event that you have not received it or no longer have it, I have included another questionnaire 
for you. Unfortunately, I do not have one in your native language. If you cannot read the English 
questionnaire, please ask a friend or relative to help you with it. After you fill it out, please send it 
back to us in the postage-paid envelope. If you have already returned the questionnaire to us, please 
accept my thanks and disregard this letter. 


Thank you for your cooperation. Your participation in this important study will help us to work 
toward a better education for all students. 


Sincerely, 


Lisa Thalji 
Associate Project Director 
NELS:88 Second Follow-Up 
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Thang 8 /1992 
Quy vi Phy Huynh Hoc Sinh, 


Chung toi viet bic tho nay dén quy vi, va mong quy vj tham gia vao cudc theo doi ia chy 
hai vé*National Education Longitudinal Study nim 88"do , 

Trung Tam Thong Ké Quéc Gia cua Bé Gido Duc tai tro. Myc dich cua viéc aghién cra nay 
la hoan thién phuong phap gido duc tai My. diac biét cho hoc sinh ma tiéag me dé khdng 
phai la Aoh van. 


Mua xudn vita qua, con em quy vj da tham dy cudc oghién cuu nay, ahung dé hidu ro nhu cau 
va kinh aghiém cua cdc em vé gido duc, chung tdi can chém du kién cua quy vi. Ching céi da 
goi dén quy vi mot ban cau hoi yéu cau quy vj dién vao va goi tro lai chung cdi: ohung cho 
dén hom nay ching téi van chua ahan duoc ban cdu hoi. 


Truong hop quy vj da nhan duce ban cau hoi va da lam that lac, chung téi co goi kém theo 
ban khac dé quy vj su dung.Rat tiéc ta chung (6i khéng co ban cau hoi baag tiéng Viet, xin 
quy vi vui long abo moc ogwai ban hoac AguGi trong gia dioh dich dim quy vi. Sau khi da 
diéa ban cau hoi xong, yéu cau quy vi gOi vé chung tdi trong bao tho co din tem. Név quy vi 
4 goi vé chung toi ban cdu hoi. xin cim on quy vi va xin ditag quang cam dén bitc the nay. 


Xia da ta vé sy cong tac cua quy vi. Su tham gia cua quy vi trong cong viéc nghién ctu nay 
giup chung tdi rat ohiéu trong viéc hoan thién céng tac gido duc cdc hoc sinh. 
Chana thanh cam ta, 


Lisa Thaiji 
Giam Dée Du Ag 
NESL : 88 Theo Doi/2 
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Agosto, 1992 


Mahal na mga Magulang, 


Ang liham pong ito ay sinusulat para hikayatin kayong sumali sa ikalawang pagsusubaybay 
ng National Education Longitudinal Study ng 1988 (NELS:. 88). Ang pag-aaral pong ito ay 
tinatangkilik ng National Center for Education Statistics sa Kagawaran ng Edukasyon ng 
Estados Unidos, Ang layunin po ng NELS ay mapabuti ang edukasyon ng Amerika lalong- 
lalona sa mga mag-aaral na hindi Ingles ang unang pananalita. 


Ang inyo pong anak ay sumali sa NELS noong nakaraang Spring. Ngunit upang 
maunawaan ang kanikanilang mga karanasan sa paaralan at ang kanilang mga kailangan 
sa mga pinag-aaralan, minarapat namin na humingi ng karagdagang impormasyon. 
Kamakailan nagpadala kami ng mga katanungan sa Pamamagitan ng koreo, subalit hindi pa 
namin natangap ang inyong kasagutan. 


Kung sakaling hindi pa kayo nakatanggap ng nasabing katanungan, kalakip ng sulat na ito 
ay ang isa pang kopya ng questionaire. Iminumungkahi namin na hingin ninyo ang tulong 
ng inyong kamag-anak o kaibigan kung sakaling nahirapan kayong sumagut ng katanungan. 

ni po lamang pakisagot ang questionaire at ibalik sa amin sa Pamamagitan ng sobre na 
may nakadikit na selyo. 


Kami po ay humihingi ng paumanhin dahil wala kaming questionaire na nakasulat sa 
Tagalog. Kung nasagot na po ninyo ang naunang questionaire, kami po ay nagpapasalamat. 


Maraming salamat sa inyong kooperasyon. Ang pagsasali ninyo ay mahalaga sa aming pag- 
aaral tungo sa pagpabuti ng edukasyon para sa lahat ng mag-aaral. 


Ang inyong lingkod, 


Lisa Thalji 
Associate Project Director 
NELS: 88 Second Follow-Up 
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NELS:88 Second Follow-Up 
Final Methodology Report 


Appendix K 


Spanish-language Version of the 
Second Follow-Up Student Questionnaire 
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ESTUDIO LONGITUDINAL DE LA 
EDUCACION NACIONAL, 1988 
SEGUNDO ESTUDIO COMPLEMENTARIO 


CUESTIONARIO ESTUDIANTIL 


Preparado para el Centro Nacional de Estadisticas de la Educacién 
del Departamento de Educacion de los EE.UU. 


Por: NORC, un Centro de Investigacién en Ciencias Sociales, 
Universidad de Chicago 


UTILIZACION DE LOS DATOS 


Los datos obtenidos mediante esta encuesta seran utilizados por educadores y planificadores a nivel federal y 
estatal en el andlisis de ciertas cuestiones importantes que interesan a las escuelas de la nacidn, tales como las 
normas educativas, los procedimientos de seguimiento de los cursos de estudios, el abandono de los estudios, la 
educacion de grupos marginados, las necesidades de los estudiantes pertenecientes a grupos lingiiisticos 
minoritarios, los incentivos destinados a despertar interés en el estudio de las ciencias y las matemiticas y los 
rasgos que Caracterizan a aquellas escuelas que se destacan por su eficacia. 


CONFIDENCIALIDAD 


La politica del Centro Nacional de Estadisticas de la Educacién requiere la proteccién de la confidencialidad de la 
informacion proporcionada por las personas que participan voluntariamente en nuestros estudios. Queremos que 
sepas que: 


1. La Seccién 406 de la Ley sobre Disposiciones Educacionales Generales (20-USC 1221e-1) y la Ley 
Publica 100-297 nos autorizan a hacerte las preguntas que figuran en este cuestionario. 


2. El propésito de estas preguntas es obtener informaci6én sobre las experiencias que viven los estudiantes 
durante el curso de sus estudios secundarios y mientras deciden a qué actividades desean dedicarse una 


vez que los terminen. 


3. Puedes dejar sin responder cualquier pregunta que prefieras no contestar; sin embargo, esperamos que 
contestes tantas preguntas como sea posible. 


4. Tus respuestas seran combinadas con las de los otros estudiantes, y nunca seran identificadas como tuyas. 


HD 
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El tiempo que lleva participar en la presente recoleccién de datos ha sido estimado en un promedio de 
tres horas (180 minutos), incluyendo una hora para contestar el cuestionario, hora y media para el Test 
Cognitivo y un maximo de media hora para la distribucién de materiales y el suministro de instrucciones. 
Por favor, dirige tus comentarios relacionados con esta recoleccién de datos, 0 con cualquiera de sus 
aspectos, a: U.S. Department of Education, Information Management and Compliance Division, 
Washington, D.C. 20202-4651 y a Office of Management and Budget, Paperwork Reduction Project, 
Washington, D.C. 20503. 


El propésito de este estudio es obtener informacién para mejorar la comprension por parte de los 
profesores y de los educadores sobre las diversas experiencias que atraviesan los estudiantes de escuela 
secundaria. ; 


Este cuestionario no es una prueba. El Centro necesita tus respuestas, y por eso confia en que 
contestaras cada pregunta honestamente. Puedes dejar sin responder cualquier pregunta que prefieras no 
contestar. 
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INSTRUCCIONES GENERALES 
POR FAVOR, LEE CADA PREGUNTA CUIDADOSAMENTE 


Es importante que sigas las instrucciones suministradas para contestar cada tipo de pregunta. Las 
instrucciones son las siguientes: 


A. (MARCA UNA RESPUESTA) 


{De qué color tienes los ojos? 


(MARCA UNA RESPUESTA) 
Pardos/Café ..... i 
Azules ........ 2 Si tienes los ojos verdes, marca el nimero 3 
Verdes ........ 3 con un circulo, como se indica. 
Oto color ...... 4 


B. (MARCA UNA RESPUESTA EN CADA LINEA) 


éPiensas hacer alguna de las siguientes 
actividades la préxima semana? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


No estoy 
Si seguro No 
a. Alquilar Si no piensas al- 
unvideo.... 1 .... 2 ..... 3 quilar un video, ni 
estas seguro(a) de que iras 
b. Ir a un partido a un partido de béis- 
de béisbol ... 1 .... 2 ..... 3 bol la semana proxima, pero 
piensas estudiar en casa de un(a) 
c. Estudiar en amigo(a), debes marcar 
casa de un(a) una respuesta en cada 
amigo(a).... 1 .... 2 ..... 3 linea, como se indica. 


Cc. (MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 
,Participaste en alguna de las siguientes actividades la semana pasada? 
(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 


Vi una represen- 


tacin teatral ... 2... .......00.. 1 
Si fuiste al cine y a un even- 
Ful al Cin€ «2.52.2 ne ce eas 1 to deportivo la semana pasada 
marca con un circulo los dos 
Fui a ver un evento numeros que correspondan. 
deportivo ............-.-..0-4. 1 
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(PREGUNTA CON INSTRUCCION DE PASAR A OTRA) 


éAlguna vez comes chocolate? 


(MARCA UNA RESPUESTA) 
NO? 52255 ¢edeeeer cineee 1 -- Pasa a la preg. 3 
Sl. 93ehee lech hawaiian 2 -- Sigue con la preg. 2 


éSiempre te lavas los dientes después de comer chocolate? 


(MARCA UNA RESPUESTA) 
1 1 
DM cick: ene serosa tical ase ase 2 


éParticipaste en alguna de las siguientes actividades la semana pasada? 
(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 


Vi una representacién 


teatral ..... 1 
Fuialcine .............. 1 
Fui a ver un 

evento deportivo ........... 1 


a 


I. TU DIRECCION 


Por favor, escribe tu nombre, direccién y numero de teléfono en letra de imprenta. 


NOMBRE: 
Apellido Primer nombre Segundo nombre 
DIRECCION: 

Numero Calle 

No. de departamento 

Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: (__) No tengo teléfono .... 1 

Codigo Numero 

del Area de Teléfono 


SIEMPRE QUE EL CUESTIONARIO SE REFIERA A TUS PADRES, A TU MADRE O 
A TU PADRE, CONTESTA LA PREGUNTA CON RESPECTO AL PADRE, MADRE, 


TUTOR(A) O GUARDIAN(A), PADRASTRO O MADRASTRA CON QUIEN VIVES LA 
MAYOR PARTE DEL TIEMPO. 


2A. 


Co 


2B. 
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éTienes la misma direccién y el mismo numero de teléfono que tu madre? 


(MARCA UNA RESPUESTA) 
No............ 1 --> SIGUE CON LA PREG. 2B 
SI sow etin ane es bok & 2 --> PASA A LA PREG. 2C, PAG.2 
Mi madre 


falleci6 ......... 3 --> PASA A LA PREG. 3A, PAG.2 


Escribe el nombre y la direccién de tu madre en los espacios que aparecen a continuacién. Si 
ademas de madre tienes tutora, escribe el nombre de aquella con quien vivas la mayor parte del 
tiempo. 


NOMBRE: 
Apellido "Primer nombre = -—~—«Segundo nombre 
DIRECCION: 
Numero Calle 
No. de departamento 
Ciudad Estado Cédigo postal (ZIP) 
TELEFONO:(__) No tiene teléfono .... 1 


Cédigo Numero 
del Area de Teléfono 


ND 
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2C. 


3A. 


CI 


3B. 


3C. 


¢Cual es el nimero de teléfono de tu madre en el trabajo? 
TELEFONO:  ( ) 

Cédigo Numero 

del Area de Teléfono 


No tiene trabajo ........... 1 


No sé suntiimero........... 2 


éTienes la misma direcci6n y el mismo numero de teléfono que tu padre? 


(MARCA UNA RESPUESTA) 


NO? sebeadiud owe db hed a oe gaan e ee o6 1 --> SIGUE CON LA PREG. 3B 
SE. ect b hs Heo a BES be Siac Sw pS ened gee 2 --> PASA A LA PREG. 3C 
Mi padre falleci6 ... 2.2... . eee ee eee 3 --> PASA A LA PREG. 4, PAG.3 


Escribe el nombre y la direccién de tu padre en los espacios que aparecen a continuacién. Si 
ademas de padre tienes tutor, escribe el nombre de aquél con quien vivas la mayor parte del 
tiempo. 


NOMBRE: 
Apellido "Primer nombre Segundo nombre 
DIRECCION: 
Numero Calle 
No. de departamento 
Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: (__) No tiene teléfono......... 1 


Cédigo Numero 
del Area de Teléfono 
~Cual es el numero de teléfono de tu padre en el trabajo? 
TELEFONO: (___) 
Cédigo Numero 
del Area de Teléfono 


No tiene trabajo ................ 1 


No sé suntimero................ 2 


4A. Por favor, escribe el nombre, la direccién y el numero de teléfono de un pariente o de un 


n amigo intimo que no viva contigo, pero que siempre sepa cémo encontrarte. 
u 
NOMBRE: 
Apellido Primer nombre Segundo nombre 
DIRECCION: 
Numero Calle 


No. de departamento 


Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: = ( ) No tiene teléfono....... 1 


Cédigo Numero 
del Area__ de teléfono 


w 

a 
i Se) 
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4B. 


¢Cual es tu relacién o parentesco con esta persona? 


(MARCA UNA RESPUESTA) 
Amigo(a) intimo(a) .............. 1 
Pariente ................00005 2 


« 2go 4 


5A. 


I. TUS EXPERIENCIAS Y ACTIVIDADES ESCOLARES 


_Cual es la fecha de hoy? 


(ESCRIBE LA FECHA A CONTINUACION) 


II_t} J_I_t Yl_l_l 
Mes Dia Afio 


LA RESPUESTA A LA PREGUNTA 5B, COMO A CUALQUIER OTRA PREGUNTA DE ESTE 
CUESTIONARIO, ES VOLUNTARIO. ESPERAMOS QUE LAS CONTESTES TODAS, PERO 


PUEDES PASAR POR ALTO CUALQUIER PREGUNTA QUE NO DESEES RESPONDER. 


5B. 


| 


6A. 


C3 


6B. 
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¢Cual es tu numero de Seguro Social (Social Security)? (ESCRIBE EL NUMERO A 
CONTINUACION) 


KIO DO OW 


~En qué grado estas? 


(MARCA UNA RESPUESTA) 


O° BTadO keke ea ae ee EG A 1 
LO? grado. wc ee eee eas 2 
VN? Sad. edie whieh ae wut 3 
12° grado. sis ca sawgew ae a oe a em 4 


Ya he completado la 

escuela secundaria............... 5 (PASA A LA PREGUNTA 114, SUPLEMENTO 
PARA ESTUDIANTES QUE SE GRADUAN 
ANTES DE LO PREVISTO, PAGINA 70) 


Cuando termines tu programa escolar actual, ;cual de los siguientes diplomas o certificados es mds 
probable que recibas? 


(MARCA UNA RESPUESTA) 
Diploma de la Escuela Secundaria o Superior (High School) ........... 1 
Certificado de Equivalencia de la Secundaria(GED) ................ 2 
Otro certificado de equivalencia ............. 0000 eee ee eee 3 
Otro (ESCRIBE CUAL ABAJO) ......0..0..0 000 cece eee 4 
ra 
5 293. 


7. éHasta qué punto estds de acuerdo con cada una de las afirmaciones que aparecen a continuacién 
relacionadas con tu escuela y con tus profesores actuales? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Estoy Estoy 
absoluta- Estoy Estoy absolu- 
mente de de en des- tamente 
acuerdo acuerdo acuerdo en des- 
acuerdo 
a. Existe un verdadero 
espiritu escolar ................ | eer ) Sos. Paa dads 4 
b. Los estudiantes entablan 
amistad con estudiantes 
que pertenecen a otros 
grupos raciales y étnicos .......... Tea eee DZ is oe & are 3 sa beae aes 4 
c. La ensefianzaes buena ........... L pata wens 2 ee thas D: sid hferea aie 4 
d. Los profesores se interesan 
por los estudiantes .............. | ree Qi ive @ le See By cbcaleie. wR ay aca 4 
e. No me siento seguro 
enestaescuela ................ Wi Preise ack Ae 2a ie eee eas 2. kee ear 4 
f. Las interrupciones oca- 
sionadas por los demas 
estudiantes me impiden 
aprender .................04. Dl aaa ware ) ee eer Sd et Ea 4 
g. A menudo hay peleas entre 
diferentes grupos étnicos o 
racials... 2... 2.0.0... 0000.. ) ee ee acy 2 jee cf ttars S Sausseaear 4 
h. Hay muchas pandillas o "gangas” 
enlaescuela ................. | eae ees De dss eee wh Ss 3) cata gis eis 4 
i. Los estudiantes recibimos 
Notas justas ...............0., | re Dre ae erties 3 sieda eee 4 
j. Muchas veces se hace trampa en 
los exAmenes y tareas ............ Lene aes 2 hace bg a0aNG 3 Su beakers 4 
k. Algunos maestros hacen como si 
No se dieran cuenta de las 
MWaMpas oc ee ee wee Mba Vases 2s hea G ee SD pedis mats 4 
1. La disciplinaes justa ............ Dh eggs Giese rea ea aa ee 3 see aeiew 4 
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8. En el primer semestre o periodo de este afio escolar, ;cudntas veces te ha ocurrido en la escuela 


alguna de las siguientes cosas? 


a. Me robaron algo 


en laescuela........... 


b. Alguien en la escuela 
me propuso venderme 


drogas .......-...0.., 


c.  Alguien me ofrecié 
venderme drogas al 


de laescuela............ 


d. Alguien en la escuela 
me amenaz6 con 


hacerme dafio ............ 


e.  Aliro al venir de 
la escuela, alguien me 
amenaz6 con hacerme 


dafio.............0005 


f. _‘ Participé en una 
pelea a golpes en la 


escuela ............... 


g. ALiroal venir de la 


escuela tuve una pelea 


agolpes .............. 


r«) 
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(MARCA UNA RESPUESTA EN CADA LINEA) 


9. Durante el primer semestre 0 periodo del ajio escolar actual, ;cudntas veces te ocurrieron algunas 
de las situaciones enumeradas a continuacién? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


1-2 3-6 7-9 10-15 Mas de 
Nunca veces veces veces veces 15 veces 

a. Llegué tarde alaescuela .......... O ... 1 1.2.2 = «....3 2... 4 ox.'S 
b. Falté a clases sin permiso .......... O.. ase VY wae 2 se.53 2344 See 
c. Perdiun diadeclases ............ O «sac Bo wind «44.3 c14 4 wie 5 
d. Me meti en problemas por no 

observar los reglamentos 

de laescuela ................. O see Rh 26.2) ceed 4ao4 se 
e. Me pusieron una suspen- 

sibnintema  ................. O° gos Do vee? vernDd avd wad 
f. Me suspendieron de la es- 

cuela o me pusieron en un 

periodo de prueba ("probation") ...... O ves Bo seek save 3? acted we 
g. Me transfirieron a otra 

escuela por motivos 

disciplinarios ................. O. geek cwe2 aeetd wea @ -4, 8 
h. Me arrestaron ................. OQ 2.668 Do s242 weed 24.4 ca 5 
i. Pasé un tiempo en un 

reformatorio/centro de 

detencion para menores............ 0 sae DO cese2” aan 3 asc fee) 

8 
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10. Aqui hay algunas razones que la gente da cuando falta a clases. ;Cual fue el motivo principal de tu 
ultima ausencia de la escuela? 


(MARCA UNA RESPUESTA) 

a. Tuve que cuidar a un familiar o 

aunamigo intimo ........... 2.0 cee eee ee eee 01 
b. Estabaenfermo ....... 2.00.0... ce eee 02 
c Estaba fuera de la ciudad con mi familia ..........-.....0-4- 03 
d. ‘ Tuve una cita con el médico o el dentista .......-..-.-.-250055 04 
e. Nome sentia con deseos de ir alaescuela...-.........-2-2505- 05 
f. | Temia que me sucediera algo en el camino 

de la escuelao en laescuela.... 2... 0. eee es 06 
g. Tuve que ponerme a trabajar para ayudar 

ami familia ....... 00.00.00... cece ee eee eee eee 07 
h. Tuve dificultades con un profesor o con 

otro adulto en la escuela ......... 0... c eee eee eee ee eae 08 


i. Tuve dificultades con otro estudiante o con 
un grupo de estudiantes .. 2.1... ne 09 


j-  Queria estar con amigos que no estén en la 
CSCUCL A: 65 iste. Se she Eek bean aa ed ee avery weeded eae 10 


k. No me habia preparado para un examen o no 


habia preparado una tarea . 1... ees Il 
1. Me habia atrasado en mi trabajo escolar .........-..-.--2-+0.- 12 
m. Me sentia rechazado por laescuela ..............2-.--0000-- 13 
MN:  NO-TecverdO! 2.03206 setae eee vaadadvows Habawabadiass 14 


11A. _ Si alguna vez faltaste sin justificacién, ;cudndo fue la ultima vez? 


U (MARCA UNA RESPUESTA) 
a. Nunca he faltado a la escuela 
secundaria sin justificacion ................. 1 (PASA ALA PREG. 12A, PAG.10) 
b. Fue en este semestre o periodo 
escolar actual... 2... .. 0.0.0... eee eee 2 
c. Fue en el primer semestre 0 periodo 
de este afioescolar ............ 000000 uuee 3 (SIGUE CON LA PREG.11B, PAG.10) 
d. Fue el afio escolar pasado .................. 4 
e. Fue hace 2 afios escolareso més.............. 5 


; ric 9 woe 
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11B. Durante tu ultima ausencia sin justificacién, ;cudntos dias faltaste a la escuela? 


(MARCA UNA RESPUESTA) 
a LOPS: ce sepa eens GedatedseeadeReeae 01 
D AOA MES 54 d4 netude sence shes ARE ESS 02 
CG “SG dias cic ceed ove wee $ee Vee de nese us 03 
d D8 NS oc oie toe eat 3.4964 Sth ee Bs ee 04 
e. 16a20dias ...... ee eee 05 
f. 2ldiasomés ............ 2... 2.0 ee eee 06 


12A.  ;Cual de las siguientes categorias describe mejor tu programa actual de estudios secundarios? 
[ (MARCA UNA RESPUESTA) 


Programa general de escuela secundaria ............. .... Ol 


B. Programa de preparacion para la universidad, 
programa académico o académico especializado 
(por ejemplo Ciencias, Matematicas) ..................... 02 


C. Otro programa especializado de escuela 
secundaria (ejemplo, Bellas Artes)....................0-. 03 


D. Programa vocacional, técnico 0 comercial/ 
profesional 


Artes industriales/educacion 


COCNOIONIER: 32k oi heb dae de Se Ra a Bed ele Swans 04 
Oficios agricolas ..... 2... 2... 2c eee eee eee 05 
Preparacion comercial 0 de oficina .................... 06 
Marketing o distribucién 
GE DIOUUCIOS, oe die he hoes Hee eRe 25 Kew owes 07 
Programas relacionados con lasalud ................... 08 
Programas relacionados con la 
economia doméstica ......... 0.2... ccc eee eens 09 
Educaci6n para el consumidor y el duefio de casa ........... 10 
ONCIOSTECNICOS 6 ce eas SK da we aie ORS EDS Caw SOR, 11 
Oficios comerciales 0 industriales ..................... 12 
Programa de Educacion Especial ..................--.04. 13 


F. Programa Alternativo, Programa para evitar 
el abandono de los estudios/("Stay-in-School or 
Dropout Prevention”) ............. 0.000 c eee cence 14 


10 


ERIC 298 


12B.  ;Cémo entraste a ese programa? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Memandaron.............-2.2 2c e eens LO weeds 2 
b. Loescogi después de hablar con mi 

profesor o consejero.........-- 2-22 eee ee eee DD ved Suds 2 
c. Loescogi después de hablar con mis 

Padres», e386 vee Shee Ee ln OER ARE ORT | eee 2 
d Lo escogi después de hablar con mis 

AMIGOS: os Gs co oe sews ba esd eS aes eR GOE OES Ly wees eee 2 
e. Lo escogi por mi propia cuenta - 

sin consultar a nadie... 2.2... ee ee ee | ree 2 
f. Ese esel unico programaen mi escuela ........... I wéeeeee 2 

13. Has estado inscrito en alguno de los siguientes tipos de cursos o programas de la escuela 
secundaria? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Si No 

a. Cursos de inglés destinados a remediar 

deficiencias en el aprendizaje del idioma {a 

veces llamado curso de inglés basico 0 

esencial/("Remedial English")] ...........-2-2-22+ se eeee Lie kas 2 
b. Cursos de matematicas destinados a remediar deficiencias 

en el aprendizaje de esa materia (a veces llamados 

cursos de matematicas basicas o esenciales) .......... ....-- l geadd as 2 
c. Programa o curso bilingiie o bicultural .........-...  ..20-, lisseeens 2 
d. Programa de inglés como segundo idioma (ESL).......  ...... Lie o.% 2 
e. Programa de cursos avanzados ..........-.-.2-2+- eevee Lich hee s 2 
f. | Programa especial para los estudiantes que 

tienen dificultades con el aprendizaje ......-...2--2 se eeee | ra eer 2 
g. Programa especial para estudiantes que tienen 

impedimentos fisicos ..... 2.2... 0.02. eee eee eee ene eee Ti 5 sie tale 2 
h. Programa para la prevencion del abandono de 

CSMIMIOS occa ged ee ea alee OER e be || Qe | een eee ree 2 
i. Programa 0 curso vocacional en una escuela 

vocacional de tU zona .... 2.2. ee ee ee Dey dasa 2 
j. Programa para estudiantes superdotados 

ocon talento especial ... 2.2.2... ee ee ee ee Di dagen ee 2 
k. Programa especializado (“magnet”) en una escuela separada, 

o un programa dentro de una escuela secundaria 

General eee tse oe Ke ee ewer ale ee ele Wl geen etinasttc 2 


C.. 11 
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14A. _ Los programas "Talent Search" y "Upward Bound" son programas que ayudan a los estudiantes de 
la secundaria con problemas econémicos a prepararse para entrar a la universidad y a que les vaya 
bien. Durante tus aiios de secundaria, zhas participado alguna vez en estos programas, o en 
programas similares? 


(MARCA UNA RESPUESTA) 
Sl Se ecegladeres cated te oe eaeeee 1 (SIGUE CON LA PREGUNTA 14B) 
NO Ciccneahenne ceo esew tase saree 2 (PASA A LA PREGUNTA 15A) 


14B. _ Por favor, marca con un circulo los afios que participaste en "Talent Search" y "Upward Bound" o 
en programas similares. 


(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN EN CADA LINEA) 


9° Grado 10° Grado 11° Grado 12° Grado No 
(Freshman) (Sophomore) (Junior) (Senior) Participé 
a. "Talent Search” ....... Lo cdedes | ace eee l. ae dus I wees 1 
b. "Upward Bound” ...... | eee I eaeess | eee Lene nes 1 
c. Otro 
programa similar ...... Ll. eee ees WD eohdas | DD sas teens 1 


ISA. 4 Estas tomando ahora, o has tomado una clase de CIENCIAS en los ultimos dos aiios? 


(MARCA UNA RESPUESTA) 
Ol 2eS tees hae e beeen wee eee 1 SIGUE CON LA PREG. 15B, PAG. 13) 


NG civcteve Spe teevenesawas 2 (PASA A LA PREG. 18C, PAG.16) 
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SI AHORA CURSAS DOS CLASES DE CIENCIAS AL MISMO TIEMPO O SI LA ULTIMA VEZ QUE 
CURSASTE CIENCIAS TOMASTE DOS CLASES AL MISMO TIEMPO, PIENSA SOLAMENTE EN UNA 
DE ESAS CLASES Y CONTESTA LAS PREGUNTAS DE LA 15B A LA 17 EXCLUSIVAMENTE CON 
RESPECTO A ESA CLASE. 


15B. En tu curso mis reciente, o en tu actual curso de CIENCIAS, ;con qué frecuencia tenias 0 tienes 


que... 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Nunca/ 
muy rara 1-2 veces 1-2 veces Casi todos Todos 
vez al mes alasemana ios dias los dias 
a. repasar el trabajo del 
dia anterior? ............-.. Ls aeace 2 vse ss So aaa s @ Se acevo 5 
b. escuchar conferencias 
dictadas por el profesor? ......... li cextdes Daas § SO te aeue ans 4 ...... 5 
c. copiar las notas que el profesor 
escribe enel pizarron? ......... | eee 2 ee ea 3 owes Qe ece ts 5 
d. utilizar calculadoras? .......... Lo bates 2 bciat’s 3 68 aws A. Bniearetns 5 
e. mirar como el profesor demuestra 
un experimento 
y ensefia a la clase a 
observar? ........-...-000- | rare 7 a eee Bi ect iy eee 5 
-f. hacer un experimento u 
observacion individual o 
en grupos pequefios? .......... Lo gates 2. wave tes BD. aise A whatcha 5 
g. usar un libro u otras 
instrucciones escritas que 
indican cémo realizar 
un experimento? ............. | rrr 2 ee ae . ene 4 bees 5 
h. escribir informes sobre 
experimentos u 
observaciones? .............. lL mean 2 eens 3? ween A aie 5 
i. utilizar computadoras 
para obtener y/o analizar 
OatOS?) ag deen ees dhe y eel ee | ae 2. eee ety De iy gas ns ee 5 
j. escoger tu propio tema 
cientifico o 
problema para estudiar? ........ IS -sied 2. ees 3 fetes A a eae 5 
‘<) 13 
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15B. 


16. 


17. 


(Cont.) En tu clase mas reciente, o en tu actual clase de CIENCIAS, ;con qué frecuencia tenias o 
tienes que... 


Nunca/ 
muy rara 1-2 veces 1-2 veces Casi todos Todos 
vez al mes alasemana los dias los dias 
elaborar y realizar expe- 
rimentos por tu cuenta? ........ MG ee 3 sheet 4 ...... 5 
hablar acerca de las 
oportunidades profe- 
sionales que existen en 
los campos cientificos 
y tecnoldgicos .............. I. 2a ) So” Seeas 4. aa iad 5 


En tu mas reciente, o en tu actual clase de CIENCIAS, zcuanto énfasis pone/puso el profesor en los 
siguientes objetivos? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguno Poco Moderado Mucho 
a. __ Estimular tu interés 
por las ciencias ........... Law S488 ee 2 gibve witeeee en 3° aber ean 4 


b. El aprendizaje y la memo- 
rizacion de datos, reglas 
y principios cientificos ...... EU ides bayer dh 2 kdwdeee mas DB: Sa aussie 4 


c. Tu preparacién para la 
continuacion del estudio 
de las ciencias............ a ee 2) gs es nage Spee ae ws 4 


d. La reflexion sobre el 
significado de los proble- 
mas y las formas de 
resolverlos .............. Ll gente dsr ) a ee 3 shea ae es 4 


e. La demostracién a los 
estudiantes de la impor- 
tancia de las ciencias 
en la vida cotidiana ........ Sele ae abs 2 Se eae BO” sa avn eres 4 


En tu mas reciente, o en tu actual clase de CIENCIAS, ;con qué frecuencia haces/hacias lo 
Siguiente? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


A Con 
Nunca Rara vez veces frecuencia Siempre 

éPoner atencion en clase? ....... DP. ein gus ae Bo tects Be ela wits 5 
¢Terminar tu tarea a 

tiempo? .................4. | ee ) eae . ee 4. iheees 5 
(Hacer més tareas que las 

que te piden? ............... Totals ) re i. ee A aie 5 
{Participar activamente en 

ClaS@?> 2646248 saa ad ne ee kd | ee ) ae 3 45k a ahbvehs 5 
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18A. Estas tomando una clase de ciencias en este perjodo? 


(MARCA UNA RESPUESTA) 
Si, porque es obligatorio .............. 1 (SIGUE CON LA PREGUNTA 18B) 
Si, pero no es obligatorio ............. 2 (SIGUE CON LA PREGUNTA 18B) 
NO 50.2. aie dob ohdw be Dew e's eee 2 3 (PASA A LA PREGUNTA 18D, PAG. 16) 


18B. ;Qué importancia tuvo cada una de las siguientes personas en tu decision de tomar la clase de 
ciencias que estas tomando en este periodo? Si alguna de estas personas no te dio ningtin consejo 
acerca de esta clase de ciencias, marca el casillero de la columna "No corresponde" para esa 


persona. 
(LLENA UN CASILLERO EN CADA LINEA) 
Ninguna Alguna Mucha No 
importancia importancia impor- corres- 
tancia ponde 
01 02 03 04 05 06 
a. __ Tu(s) profesor(es) U U [ [ [ [ 
b. Tu consejero de orientacién [ [ [ [ [ [ 


c. Tu padre o madre U [ U U U [ 
d. Tu(s) amigo(s) U [ U U 
e. Tu(s) hermano(s) 0 Tl Tl 0 0 1 
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18C. A continuacién hay una lista de algunas de las razones que otras personas dan para tomar una clase 
de ciencias. 


Por favor, categorizalas segtin la importancia que hayan tenido en tu decisién de cursar la clase de 
ciencias que estés tomando en este periodo; marca tus categorias desde "ninguna importancia" (01) 
hasta "mucha importancia" (05). Si alguna raz6n no corresponde a tu situacién, marca sdlo el 
casillero que dice "no corresponde" para esa razon. 


(LLENA UN CASILLERO EN CADA LINEA) 


Ninguna Alguna Mucha No 
importancia importancia impor- corres- 
tancia ponde 
01 02 03 04 05 06 
a. Me interesan las ciencias U U [ [ [ U 
b. Me va bien en ciencias U 0 [ U U 
c. Necesito cursarla para la univer- U U [ [ [ U 
sidad o para la escuela 
comercial/industrial 
d. Necesito cursarla para un trabajo U U [ U [ [ 
después de la secundaria 
e. La estoy cursando para ob- 
tener crédito avanzado [ U U [ U U 


para la universidad 
(Ahora pasa a la pregunta 19) 


18D. ;Alguna de las siguientes afirmaciones describe por qué no estas tomando una clase de ciencias este 


periodo? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Si No 
a. No era requisito para graduarse de la secundaria ......... Leaded 2 
b. No era requisito para entrar a la universidad 
oO a la escuela vocacional/comercial .................. | rare 2 
c. No me interesan las ciencias ................2200.. Me lasy varleiaive, 3 2 
d. No me va bienenciencias.....................00. | ne ree 2 
e. Un(a) profesor(a) me recomend6 que no tomara 
Ciencias este periodo . 2... 2... ee ee Ll ee tennd 2 
f. Un(a) consejero(a) me recomend6 que no tomara 
CIENCIAS ese PETIOGO cess ids sc cseseawucberceves LD shusnes 2 
g. NOSE. foe spe Sha dS Ss aoe edge aes, dow ce RSIS Gare Dees asec 2 
ae 
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19A. 


19B. 


jEstds tomando ahora o has tomado una clase dd MATEMATICAS en los dos ultimos anos? 


En tu clase actual de MATEMATICAS, o en la mas reciente, ;con qué frecuencia tenias 0 tienes 


que... 


(MARCA UNA RESPUESTA) 


1 (SIGUE CON LA PREGUNTA 19B) 


2 (PASA A LA PREGUNTA 22D, PAG.20) 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Nunca/ 
muy rara 
vez 
repasar el trabajo del 
dia anterior? ............... | 
escuchar al profesor 
dar laclase? ...........00.. 1 
copiar las notas que el profesor 
escribe en el pizarrén? ......... 1 
usar libros que no sean libros 
(c(i (0 1 
resolver problemas con palabras 
oO participar en actividades rela- 
cionadas con soluci6n de 
problemas? ................ 1 
utilizar calculadoras? .......... 1 
utilizar computadoras? ......... l 
explicar tu trabajo a la 
clase oralmente? ............. l 
participar en discusiones dirigi- 
das por los estudiantes? ........ l 
utilizar materiales de practica 
o modelos? ................ I 


hablar acerca de las oportunidades 
profesionales que existen en los campos 


1-2 veces 1-2 veces Casi todos 
al mes a la semana los dias 
geet ee ee ere ee a eer 
nk eats 2 seeds 8 senate Habeas 
eee ahs 2 nates 3 Youanw © 2 beqr4 
ere 2 citean 3 See OR Yess 
aba 2. seanwa 3S! wawawee “@ . eeloiu 
oe aie 2. gee ee SO sehen. se estes 
bees 2. icant Bee A Ae aes 
rare 2. fetwat Oo teen (AN aed 
eh Bie 2. deo ditanew “AO Vek ne 
Sa aia 2. eae dB! tee ee A eanehe 
aan 2. scutes BS eewelw “4 wa ew 
ead acs 2 exadta BS. Ancien 4 Berar aes 
NAF 
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20. En tu clase actual o mas reciente de MATEMATICAS, ;cuanto énfasis pone/puso el profesor en 
cada uno de los siguientes objetivos? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Nada Poco Moderado Mucho 
a. Estimular tu interés por 
las matematicas........... 1) (ateae anaes 2 eb bgatavs SD saada< Gs 4 
b. El aprendizaje y la memo- 
rizaciOn de datos, reglas 
y procedimientos .......... Le pacha ra vee D2 ho iin eau Oe Su hageeenees 4 
c. Tu preparacion para la 
continuacién del estudio 
de las matematicas ......... lL astebtede 2 reece eee 3 Sr icy atin Goat 4 
d. _ La reflexion sobre el signi- 
ficado de los problemas y las 
formas de resolverlos ....... Dey gets a De ek Goch ee ase Se edhe hy 2B 4 
e. La demostracién a los estu- 
diantes de la importancia de 
las matematicas en la vida 
cotidiana ............... Dna bows as 2. eee nada So eeaege 4 
21. En tu mas reciente, o en tu actual clase de MATEMATICAS, ;con qué frecuencia haces/hacias lo 
Siguiente? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
A Con 
Nunca Rara vez veces frecuencia Siempre 
a. éPoner atencién en clase? ....... Then Do sew beans De eve te ea Gee's 5 
b. (Terminar tu tarea 
atiempo? ................. | errr 2. aoa a 3° gatedaa , re er 5 
c. (Hacer mas tareas que las 
que te piden? ............... Ly ates: 2 antares ee Beka 5 
d. (Participar activamente 
CN ClaSE? 5 coeesciie * Gh edeweiraaic | ee 2 ee es Sf Hae a 5 
22A. {Estas tomando una clase de matematicas jodo? 
(MARCA UNA RESPUESTA) 
Si, porque es obligatorio ............ 1 (SIGUE CON LA PREGUNTA 22B, PAG. 19) 
Si, pero no es obligatorio ........... 2 (SIGUE CON LA PREGUNTA 22B, PAG. 19) 


NO) 5 a. ice cues ae ecore Gialin e tegt 3 (PASA A LA PREGUNTA 22D, PAG. 19) 
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Q 
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{Qué importancia tuvo cada una de las siguientes personas en tu decisién de tomar la clase de 
matematicas que estds tomando este periodo? Si alguna de estas personas no te aconsejé que 
tomaras esta clase de matematicas, marca el casillero de la columna "No corresponde" para esa 
persona. 


(LLENA UN CASILLERO EN CADA LINEA) 


Ninguna Alguna Mucha No corres- 
importancia importancia importancia ponde 
01 02 03 04 05 06 
a. Tu(s) profesor(es) 0 tl tl U tl 
b. | Tuconsejero de orientaci6n U [ [ [ [ [ 


c. Tu padre o madre [ [ [] [ [ [ 
d.  Tu(s) amigo(s) U U tl tl 
e. Tu(s) hermano(s) tl 1 1 1 1 1 
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22C. 


22D. 


A continuacién hay una lista de algunas de las razones que otras personas dan para tomar una clase 
de matematicas. 


Por favor, categorizalas segun la importancia que hayan tenido en tu decisién de cursar la clase de 
matematicas que estds tomando en este periodo; marca tus categorias desde "ninguna importancia" 
(01) hasta "mucha importancia" (05). Si alguna razon no corresponde a tu situacién, marca sélo el 
casillero que dice "no corresponde" para esa razon. 


(LLENA UN CASILLERO EN CADA LINEA) 


Ninguna Alguna Mucha No corres- 
importancia importancia importancia ponde 
01 02 03 04 05 06 
a. Me interesan las matematicas [ [ 
b. Me va bien en matemiaticas [ [ [ 
c. Necesito cursarla para la universidad [ [ [ [ [ [ 


o para la escuela comercial/industrial 


d. Necesito cursarla para un trabajo [ [ [ [ [ U 
después de la secundaria 


e. La estoy cursando para obtener 
crédito avanzado para la [ [ [ [ [ [ 
universidad 
(Ahora pasa a la Pregunta 23A, pdg 22) 


éAlguna de las siguientes afirmaciones describe por qué no estas tomando una clase de matematicas 
este periodo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
No era obligatorio para graduarse de la secundaria ........ TL cieke ae 2 
No era obligatorio para entrar a la universidad 
0 a la escuela vocacional 0 comercial... ............... D Asety we ee 2 
No me interesan las matematicas ................... Lb etiintates 2 
No me va bienen matematicas .................004 Le ihethew. oes 2 
Un(a) profesor(a) me recomend6 que no 
tomara matematicas este periodo ................204. L gales 2 
Un(a) consejero(a) me recomend6 que no 
tomara matematicas este periodo .... 2.1... ee ee eee Lg harensecs 2 
INGISG?, 3 Sa eae Ae eee eee te denen eee oe te LE ukteiencs 2 


308 is 


23A. 


SI 


ESTAS TOMANDO, 


{Has tomado una clase VOCACIONAL/TECNICA en los dos ultimos dos afios? Algunos ejemplos 
de clases técnicas 0 vocacionales son: economia doméstica, comercio y secretariado, y mecanica de 
automoviles. 


(MARCA UNA RESPUESTA) 
Mo sche Sew the Ree teas eho eee eee ees 1 (SIGUE CON LA PREG. 23B) 
NO nso sce bee aE Sa eee eee See ee 2 (PASA A LA PREG. 24, PAG. 22) 


OQ TOMASTE- RECIENTEMENTE, DOS O MAS_ CLASES 


VOCACIONALES/TECNICAS AL MISMO TIEMPO, PIENSA EN UNA DE ESAS CLASES Y CONTESTA 
LA PREGUNTA 23B SOLAMENTE PARA ESA CLASE. 


23B. 


> 
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En tu actual clase VOCACIONAL/TECNICA o en la mas reciente, ;cudnto énfasis pone/puso el 
profesor en los siguientes objetivos? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguno Poco Moderado Mucho 
a. | Aumentar tu interés en esa 


materia ...............-- 1 


b. — Ensefiarte conocimientos que 
puedas emplear 
inmediatamente ........... Lhd Bdtetanase Gr 2) aie Bie Sees 3 


c.  Ensefiarte datos, reglas 
y procedimientos .......... 1 


d. Ayudarte a comprender los 
modos de aplicacién de las 
ideas cientificas y de las 
matematicas en el 
trabajo 


e. _Reflexionar sobre el sig- 
nificado de un problema y 
sobre las diversas formas 
de resolverlo. ............ | ere sere 2 saci gcaledete tet 3 


f. | Ayudarte a comprender los 
principios matematicos y 
cientificos mediante el uso 
de herramientas, maquinas, 
instrumentos de laboratorio, 

CWC. 2d ak ew a Sele ee 1 


g. _ Prepararte para continuar 


con tu educacion 
vocacional .............. 1 
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24. éCon qué frecuencia vienes a clases SIN lo siguiente? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Con 
Generalmente frecuencia Raramente Nunca 
a. Papelolapiz ........... Lo deegece ek ed DS oe Sis eaae ae 3° Pee eats 4 
b. Libros... .............0. L: See sees Do pian aie eou By eat ees ed 4 
c Tareas terminadas ......... lL eeh ee Bee 2: Beiaretanes 3 6B wie en 4 


25. CADA SEMANA, ;cuanto tiempo le dedicas, dentro y fuera de la escuela, a las tareas que se te 
asignan, tanto en total como para cada una de las siguientes clases, para hacer en la casa? 


a. Tiempo dedicado a las tareas de matemdticas cada semana 
(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de escuela 

cada semana cada semana 
No estoy cursando matematicas................00.. OO ........ 00 
Nada de tiempo... 2.2.0... . eee ee eee eee OW ike wads 01 
Ménos de UNO gc cca ead gatads ie ktak twang es 02. Ape eee ne 02 
LSS HOTS cnc e setae eee RE OR eae Cah eb es 03)... ee. eee 03 
QO NOPE: f:9.5.6 GW dae ea Pea eee ew ere peo a a wad as OF! iesracn ges 04 
PO NORA h.d9 Fad dag a eH ag edward Baw ARO HG OS asda eeas 05 
LOPE NOTES: tas) ccciew rh ceed BAP aa Ree Rok 06: gee ks 06 
TAS NOLO ay Xai ean ye wee wea eo We Bed oa OF vatemaak 07 
Mas de IS horas ... 2.2... ee ee eee OB nadaiwas 08 


b. Tiempo dedicado a las tareas de ciencias cada semana 
(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de la escuela 
cada semana cada semana 

No estoy cursando ciencias ................-000ee OOo iwc 00 

Nadadetiempo............. 0.00. .00 cece eaee Ol es dace es 01 

Menos de lhora ..... 2... 2... eee ee ee ee 02: sieutads 02 

1-3 OPS 2 ce eee ee Ee ee ee 03 aiden age 03 

4-6 NOLS: 6s ee RE eka Po Oa Ra ee tae 04: casi did 04 

ED NOT AS 8d. settles te bea ew ee ee en he 05 gn dG aces 05 

WOT NOESS) gate ek ake ne eh eee es 06 wees ex 06 

ES ba (0) ¢: aa a ee O7 ........ 07 
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Mas de IS horas ...........-..- 2-00 ee eee ees OB veewe nw s 08 
25. (Cont.) CADA SEMANA, ;cudnto tiempo le dedicas, dentro y fuera de la escuela, a las tareas que 
se te asignan, tanto en total como para cada una de las siguientes clases, para hacer en la casa? 


c. Tiempo dedicado a las tareas de inglés cada semana 
(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de la escuela 

cada semana cada semana 
No estoy cursando inglés ..............-..0+00000- 00° wii kieies 00 
Nada de tiempo ............ 000002. eee eee eee Ol kaye suss 01 
Menos de lhorar ..........-2.02 02 ee eee eee eeee 7 ae 02 
123 horas: 5635.65 2 bese cet ot ee oe Pes O38 A-iew arses s 03 
4-6 horaS «6k ee ee eee Re Bh eee eee we ED 04 2.585528 04 
7-9 NOTAS ss) ORE OH ee OS Fe ee he ROS OS. ideausd 05 
10212 hOfaS: ces deed eho Rs hw Gialk eo ee Sees « 06 ........ 06 
13-15 hOTaS 2s ek hae RRS ew ew Aw dee ee OR sows ark 07 
Mas de 15 horas ..........--. 200 ee eee eee eee OB ........ 08 


d. Tiempo dedicado a las tareas de historia o estudios sociales cada Semana 
(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de la escuela 

cada semana cada semana 
No estoy cursando historia 0 estudios sociales .......... 00 sassewes 00 
Nada de tiempo .............. 0.000 e ee ee eee ) ee 01 
Menos de lhora .............. eee eee es OZ ltice bes 02 
0) ee ee 03 
4-6 NOLS. ek ok wee Se ee BW Rae eel tee BGO 04. weesenws 04 
T-9ONOTAS 20 eee ee ee eR Eee ee eee ee OS 05. sseveews 05 
LO-12: NOraS: s.cch.2 ke bie Se Oe ed ee eee wae ee a 060 ce biwiws 06 
UB=15 NOTAS® eee poe ie ie Seek Bay weal ee gh inl Wn a OT a. deen ats 07 
Mas de IS horas ............ 2.0002. eee 08 ........ 08 
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25. (Cont.) CADA SEMANA, ;cudnto tiempo le dedicas, dentro y fuera de la escuela, a las tareas que 
se te asignan, tanto en total como para cada una de las siguientes clases, para hacer en la casa? 


e. Tiempo dedicado a las tareas de todas las demds clases cada semana 


(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de la escuela 
cada semana cada semana 

Nada de tiempo .......... 000.0 e eee ees Ol eveued a: 01 

Menos de lhora .... 0... cee ee 02. . twee eee 02 

1-3 HOLS 2 b-15 bhi a eR ee ee Pe eS O23" Behe stsz | 03 

4-6 NOTA eis eas asec aha ate aa ad Ge De BA a eed ee 04 

TO NOLES seis te ae Ae ye hoe ey Boe Rae ee pee ee Gia en OS: eve a eas 05 

10212 NOLS! aise hate cae oe eee Le eee 06: s4n84e88 06 

13-15 NOras:: ¢.cnd bern be a ea we Ea oS KEES OF echeetie aoe 07 

Mas de 15 horas .. 1.1... eee 08 ........ 08 


f. Tiempo dedicado a las tareas en total cada semana 


(MARCA UNA RESPUESTA EN CADA COLUMNA) 


En la escuela Fuera de la escuela 

cada semana cada semana 
Nada de tiempo... ...... 0.00. e eee eee eee eee Ol idee eda 01 
Menos de lhora .... 0.0... 2.2 cece ee O2. sxe bates 02 
beS HOPS’ ib sete Gs Sela eek en Bae ae a eee O03 sei eae s 03 
626 NOLAS! a), ik Sid ay eye he do ee Se ees OF abe aren 04 
729 NOLES aes code vals rh g kaa ee a oe se O35 se doit os 05 
1O-12horas 2... es OG) 8 xis trseaes 06 
V3215 HOLS: ivi poe Gog het A hE ee Qe ae OT Sacala bowed 07 
16-20 horas’ 3.0 oe egies bya ke Ed wa ae ars a 08 aged bes 08 
Mas de 20 horas .... 2... . ee es 09 a ee eek 09 
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26. 


27. 


28. 


r«) 
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Por favor dinos qué personas, ademas de tus padres, te han ayudado con tus tareas escolares 
durante los ultimos dos ajfios. 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. _Un(a) profesor(a) en tu escuela .............--4.. | rarer 2 
b. | Una persona, fuera de la escuela, que 

cobra por sus ServiciOS ..... 2... 0.02. eee eens Lk alehites 2 
c. Otro estudiante (por ejemplo uno recomendado 

por la escuela para hacer de tutor) .............-. Ll smacks 2 
d.  Tuhermano(a) ........... 00 eee eee eee | rer cece 2 
e. | Un(a) compafiero(a) de curso 

Oun amigo(a) ... 2.2... ee et l- oestes 2 
f. Otra persona (ESCRIBE QUIEN ABAJO) ........... Ye Bates 2 


{Has tomado algun examen de competencia minima o de capacidad, requerido para graduarte de la 
secundaria? 


(MARCA UNA RESPUESTA) 
Si, lo he tomado mas de una vez ................ 1 
(SIGUE CON LA PREG. 28) 
Si, lo he tomado una vez .............2222000- 2 
No, pero es obligatorio ...................--. 3 
No, mi escuela no loexige .................--- 4 (PASA ALA PREG. 29) 
INO SCs cai se vate cte ester dees ose aves @ ectareete en at lle a de eee ee 5 


,Aprobaste, te reprobaron, o no sabes todavia el resultado del examen de competencia o de 
capacidad que tomaste mds recientemente? 


(MARCA UNA RESPUESTA) 
Loaprobé: of. nga ae eal ae raw we we eee eae 1 
Me reprobaron ................ 00000 e eee 2 
No sé todavia los resultados ...............---- 3 
eX sy 
ol 
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29. 


30A. 


Los esfuerzos de algunos estudiantes son premiados por la escuela 0 la comunidad. Durante la 
primera mitad del afio escolar, zganaste alguno de los premios mencionados a continuaci6n, o fuiste 
objeto de alguna distincién por tus esfuerzos o por tu participacién en ciertas actividades? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Si No 
a. _ Fui elegido para un cargo de unaclase .............. Lo Ska2 2 
b. Gané un premioescolar ........... 00+ ee ee eee Decale es 2 
c.  Recibi un premio en una feria 
cientificao de matematicas ..............022000s | eee 2 
d. _—_ Recibi una distincién especial por 
mi buena asistencia aclases ...............200005 | Pence 2 
e. Recibi una distinci6n especial por mis buenas 
notas o por figurar en la listade honor .............. \ arene 2 
f. _ Recibj una distincién especial por 
escribir un ensayoo un poema ................--. | eee 2 
g. Me nombraron el mejor jugador de 
un equipo deportivo .... 2.0.2.0... cee eee eee | ener 2 
h. _Recibi un premio por servicios pres- 
tados alacomunidad .............. 0000000000 | eee 2 
i. Recibi un premio en un concurso vocacional 
o de conocimientos técnicos ..............000000e De esate 2 
Por favor, marca una respuesta por CADA tipo de deporte/actividad deportiva interescolar en que 
hayas participado durante el transcurso del ANO ESCOLAR ACTUAL ("INTERESCOLAR" se usa 
cuando tu escuela compite contra equipos de otras escuelas). 
(EN CADA LINEA MARCA UNA RESPUESTA EN EL NUMERO MAS ALTO QUE 
CORRESPONDA) 
Mi es- Participé Participé- Participé como 
cuela No en un equi- en un equi- capitan o como 
no lo partici- po "junior po "varsity" co-capitan de 
tiene pé varsity" r 
equipo 
Un deporte de equipo 
(béisbol, baloncesto, 
futbol, soccer, 
hockey, etc.) .......... Ll Sead I. on Basins re Be erayh dow he 5 
Un deporte individual 
(carrera "cross-country", 
gimnasia, golf, tenis, 
carreras atléticas, 
lucha) .............. | ere 2 anaes So fhe eas eer era 5 
"Cheerleading", 
"pompon”, “drillteam” ...1 ....... 22 yay BBs a ts 4 eee as 5 
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30B. Por favor, marca una respuesta por cada actividad en que hayas participado durante el transcurso del ANO 
ESCOLAR ACTUAL. En cada linea marca con un circulo el nimero mas alto que corresponda. 


CLUBES, GRUPOS DE LA ESCUELA, DEPORTES INTRAMURALES 


(EN CADA LINEA MARCA UNA RESPUESTA EN EL NUMERO MAS ALTO QUE CORRESPONDA) 


No Participé Participé No existe 
participé como oficial/ en esta 
leader escuela 

a. Banda, orquesta, coro u 

otro grupo musical .............-- ) eee 2 sha eeats BS x5 za ees 4 
b. Club de arte dramatico, 

representacion teatral ............. | eee 2 ih Seapets 3° keene 4 
c. Gobierno estudiantil .............. Lo eae were 2 sak meee 3. Ste ee 4 
d. National Honor Society, 

otra sociedad honorifica 

ESCOlal wa eee ee Dee Ee Oe Le danemavin iets ; a eee SD aehiev ies 4 
e. Anuario, periddico o revista 

literaria escolar ............... be sais dk 2 we heres 3. tex ae dS 4 
f. | Clubes de servicio (American Field 

Service [AFS], Key Club, etc)........ Loe elas ee 2 wee ares 3 bie eee es 4 
g.  Clubes escolares (club de arte, 

computaci6n, ingenieria, debate/ 

oratoria, idiomas extranjeros, 

ciencias, matematicas, psicologia, 

filosofia, etc.)............2.000.. I Awka-edees 2 ech aleve + 3 is hwaeas 4 
h. Clubes de aficionados (fotografia, 

ajedrez, etC.) ...... ee ee ees | Sree yn ere are 3 eee as 4 
i. Future Teachers of America, 

(FTA), Future Homemakers of 

America (FHA), Future Farmers 

of America (FFA) u otros clubes 

vocacionales o profesionales......... | eee 2 Stead Be a eae ee 4 
j. _ Equipo deportivo de intramuros 

(béisbol, baloncesto, 

fiitbol, soccer, hockey, etc.)......... A tok eee ae 2 be ace tla Oo Aateiests 4 
k. Deporte individual de intramuros 

(carrera “cross-country”, gimnasia, 

golf, tenis, carreras atléticas, 

lucha, nataci6n, etc.) ............. | ra eee at 2 22 haan So aette sen 4 


Gd 
bow 
CH 
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31. Durante el transcurso de una semana tipica, ;cudnto tiempo pasas, en total, en todas las actividades 
extracurriculares (deportes, clubes u otras actividades) AUSPICIADAS POR LA ESCUELA? 


(MARCA UNA RESPUESTA) 
Nada de tiempo ...............02 00 e ee eeee 01 
Menos de una hora por semana ................ 02 
1-4 horas porsemana ..........-..-...000- 03 
5 -9horas por semana ..........--......05. 04 
10 - 14 horas porsemana ................... 05 
15-19 horas por semana ................... 06 
20 - 24 horas por semana ................... 07 
25 horas o mas por semana .................. 08 
32. ¢Cuanto tiempo adicional dedicas por semana, fuera de la escuela, a leer materiales no relacionados con 


trabajo escolar? (No incluyas las lecturas que se te asignan en la escuela). 


(MARCA UNA RESPUESTA) 
Nada de tiempo .............0.. 0.0.0 ec aee 01 
Una hora por semanao menos ................ 02 
2 NOGA. 6.25 Sie tw aukd dk eee Sh Ge oa Giese awh s 03 
SNOTAS 5 566 fh dear snare as cee ee see ow aNeaehe & cea 04 
4-Shoras ...... 0. . eee eee 05 
CUMS co tted ad vets onae hs tankidvees 06 : 
BO NOS 684i 6 uo Shee day ade dadeda cudas 07 
10 horas o mas por semana .................. 08 
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Con qué frecuencia te dedicas a las siguientes actividades, que no estén patrocinadas por tu escuela? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Menos de Una o dos Todos los 
Nunca/ una vez veces por dias o casi 
rara vez por semana semana todos los dias 

a. | Usar computadoras personales, 

sin contar su uso para tareas 

relacionadas con la escuela 

ni juegos de video/ 

computadoras ........... LD bot ed eke 2° 28 batbaees a 4 
b. _ Dedicarte por tu cuenta a pasa- 

tiempos predilectos ("hobbies"), 

en proyectos artisticos 0 

manuales.............. Westen e Bane 2. eed eee . or ee 4 
c.  Participar en actividades 

religiosas .............. | ee eee ) a ee 4 
d. _‘ Participar en programas 

de agrupaciones juveniles o 

en programas deportivos 

de recreo.............. | eRe re ene 2. pao Sac Riera tye Ss jeg ele 4 4 
e. Hacer trabajo voluntario o de 

servicio comunitario....... | ee ee 2 See eae es ae ae 4 
f. | Conducir o pasear en automévil 

(solo o con amigos) ....... Wy heen eee 2. Saves Bo Beg lica tert 4 
g.  Conversar o hacer algo con 

tus amigos ............. L, hhe-eudes 2 section 2 Bees 3° eee eeas 4 
h. Conversar o hacer algo con 

tu padreotumadre ....... | ee err 2 #8 bvcdew sd 3S seedacees 4 
i. | Conversar o hacer algo con 

otros adultos............ | re ae are area Ze bitten eters, ¢ . 4 
j. Tomar clases (musica, arte, 

idiomas, baile) que no estén 

patrocinados portuescuela .. 1 ......... Z. vuhate wees 3° és ees Ra 4 
k. Tomar lecciones de deporte .. 1 ......... Ze ia, dhe axirepocesa OF nen es 4 
i. Participar en deportes (que 

no estén patrocinados por 

tuescuela) ............. Leone chee ae 2 hase e es 3: sereede ba 4 
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35. 


36. 


Durante el aio escolar, ;cudntas horas por dia dedicas GENERALMENTE a jugar juegos de video 
o de computadora, tales como Nintendo? RESPONDE EN AMBAS COLUMNAS "A" XY "B", A 
CONTINUACION. 


(MARCA UNA RESPUESTA) (MARCA UNA RESPUESTA) 


A B 
Durante ta semana En el fin de semana 

No juego juegos de video/computadora .......... Ol a hehe ms.4 ke 01 
Menos de una hora al dia ................... O2) catenin ose 02 
Una hora o mas, pero menos de dos ............ O3 beers eee eee x 03 
Dos horas o mas, pero menos de tres............ 04. adidve & does eras ace 04 
Tres horas o mas, pero menos de cinco .......... OS). 5) a bs secreted aw 2 05 
Cinco horas o mas al dia ................... 06. a6 eee da eles es 06 


Durante el afio escolar, gcudntas horas por dia dedicas GENERALMENTE a mirar programas de 
televisién 0 videos? RESPONDE EN AMBAS COLUMNAS "A" Y¥ "B" A CONTINUACION. 
(MARCA UNA RESPUESTA) (MARCA UNA RESPUESTA) 
B 


pee nomind En el fin de semana 
No miro television .................... Ol. cscadeaweae ears 01 
Menos de una hora aldia ............... 0) a ae ee 02 
Una hora o mas, pero menos de dos......... OS) tiddrtearnds wars 03 
Dos horas o mas, pero menos de tres ........ 04 cece Bt Raed ss waOS 04 
Tres horas o mds, pero menos de5 ......... OS) ia diesa: aida Gt dees 05 
Cinco horas 0 mas al dia ................ 06. on eRe wend ee 06 


El congreso esta evaluando varios tipos de programas para que los jévenes de toda la nacién presten 
servicios. 


Si hubiera un programa de servicio obligatorio por dos aiios después de terminar la escuela 
secundaria, {cual de los dos siguientes seria mas probable que hicieras? 


(MARCA UNA RESPUESTA) 
Servicio militar con beneficios para 
educarse después (como becas para 
WEIETANOS) 220 wuo vouched duan chee nade das se Pex wabeeu ce 1 
Servicio comunitario con beneficios para 
educarse después (como trabajo en hospitales, 
en el Cuerpo de Paz, en el servicio 
MORES) oc 2S ee Coke See he a hee eee oe exw eee beaew awa 2 
NOSE irae dE ED ed Oboe oie hae haa She seneeda 3 


37. 


38. 


39. 
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Durante los tiltimos dos afios (desde el 1° de enero de 1990 hasta ahora), zhas hecho algun trabajo 
voluntario sin pago o servicio comunitario (a través de organizaciones como la Little League, los 
scouts, clubes de servicio, grupos de iglesia, grupos de estudiantes o grupos de accién social)? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Si eotghaes cb Sweets ae ede ea aus 1 (SIGUE CON LA PREG.38) 
NO! shod debe ae Bae ete SEE eR he hace 2 (PASA A LA PREG.40, PAG.32) 


De todos los trabajos voluntarios sin pago que has hecho, ;alguno era... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. totalmente voluntario? .............-00.0000- DP waa de 2 
b. por ordende lacorte?...............000 02 eee Lh aivecae es 2 
c. requisito para una de tus clases? ................ | acne aera 2 
d. _exigido por otras razones? «1.1... ee ee ees To wkswwes 2 
e. muy recomendado por otra persona? ............. | rere 2 


2En cual de los siguientes tipos de organizaciones desarrollas/desarrollaste tus actividades durante 
tu trabajo voluntario sin pago o durante tu servicio comunitario? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Una organizaci6n juvenil, entrenando 

a la "Little League” o dando 

ayuda alos scouts ......... 0.000 cece evens | rere 2 
b. | Organizaciones de servicio como 

"Big Brother" o "Big Sister” ...............0.. | ree 2 
c. Organizaciones o clubes politicos ............... oes eee 2 
d. Grupos relacionados con, o pertenecientes 

a la iglesia (sin incluir servicios 

religiosOS) .. 1... 0... cee ee ee ee ee eee Me chads hes 2 
e. | Centros comunitarios, para mejoramiento del 

barrio, 0 asociaciones o grupos de 

acciOn social... 1... ee ee ees | rr area 2 
f. | Grupo organizado de voluntarios en un 

hospital o en un hogar de convalescencia 

("nursing home")............ 00.00. e eve eees Me acste tise 6 2 
g. Organizaciones de educacién .................. lL gwweas 2 


h. Un grupo de preservacion de la naturaleza, 
de reciclaje o ecolégico, como el 
"Sierra Club” o el "Nature Conservancy” .......... | ereere 2 
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I. TUS PLANES PARA EL FUTURO 
¢Qué importancia le das a cada uno de los siguientes objetivos en la vida? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguna Alguna Mucha 
importancia importancia importancia 

a. Tener éxito en mi linea 

detrabajo .................. Det, area ey eee eee ee 3 
b. _ Encontrar a la persona con quien 

desee casarme y ser feliz 

con mi familia ............... Ll he deim aes eed 2) bie And & Bw eS 3 
c Tener mucho dinero ............ Me crates es eeacene as 7 a eee ee 3 
d. Tener buenos amigos ........... | eee ee re Do ee ss oda te xa 3 
e. Conseguir un trabajo 

estable ...........0....000-. Mk Oh eee ecers Dy fed aie Sete es 3 
f. | Ayudar a otros miembros de 

micomunidad ................ W dw eels aoa e Se 2: ee ERS 3 
g. Poder ofrecer a tus hijos 

mejores oportunidades que las 

que yohetenido .............. L eee Hatsared bare De raid arattatig ta tus Whee 3 
h. Vivir cerca de mis padres y 

demas familiares .............. lsdadwee ears as 2 hae ee ae ae 3 
i.  Alejarme de esta 

comunidad .................. Dh eae pandierwente ae 9 ae ae ee 3 
j.  Contribuir a corregir las 

desigualdades econémicas y 

sociales .................0.. L awd eas ce cere 2. BORE ER ew a bt 3 
k.  Tenerhijos ................. I ee ge ese eu ia ssh be Beers as as 3 
l. Tener tiempo libre suficiente 

para disfrutar de las cosas 

que me interesan.............. Ml siesta sara ced Ene, anietis Dm Seine ease eR eeon 3 
m. Alejarme de mis padres.......... Ig ekewee oe ae Le sh ie ea teh heh Bcd 3 
n. __Llegar a ser un experto en mi 

campo de trabajo .............. Ll sew ia we ewe ws Be leg die Sais, Beast 3 
o. Obtener una buena 

educaciOn .................. Deh ow few wa Dn areas Ge hae 
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{Qué consideran las siguientes personas que es lo mas importante que debes hacer al terminar tus estudios 


secundarios? 

Ir ala 
univer- 
sidad 

Tu 

padre ...... 01 

Tu 

madre ..... 01 

Tus 

amigos ..... 01 


Un pariente 
cuyos consejos 
respetas ....01 


Tu consejero en 
la escuela ... 01 


Tu profesor 
favorito ....01 


Tu entrenador 
deportivo ... 01 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Conse- Ingresar 
guir un en una 
empleo escuela de 
atiempo  artesy 
completo _ oficios o 
en un pro- 
grama de 
aprendizaje 
02....03 .... 
02....03 .... 
02....03.... 
02....03 .... 
02....03 . 
02....03.... 
02....03 .... 


Ingresar 

en las 

Fuerzas 

Armadas Casarme 


OF os 2 as 05... 
O04 2225: oS... 
OF bk es 05... 
04 22g oS... 
6 O4S eg es 05... 
04 22s 05... 
04 seue: OS... 
33 


Conside- 

ran que 

debo 

hacer lo No les 

que yo importa 

quiera No sé 

.. 06.... 07... 08... 
.. 06.... 07... 08... 
.. 06.... 07... 08... 
.. 06.... 07... 08... 
.. 066.... 07... 08. 


.. 06.... 07... 08. 


.. 06.... 07... 08... 


qt 
be 


qo) 


No 
corres- 
ponde 


09 


09 


09 


09 


. 09 


. 09 


09 


42. Hasta qué grado crees que tu padre y tu madre desean que prosigas tus estudios? (CONTESTA 
LAS COLUMNAS "A" ¥ "B" QUE APARECEN A CONTINUACION CON RESPECTO A LAS 
PERSONAS CON QUIENES VIVES O CON QUIENES ESTAS EN CONTACTO REGULAR) 

EN CADA COLUMNA MARCA EL NUMERO MAS ALTO QUE CORRESPONDA 


A B 


Padre Madre 
(o guardian) (o guardiana) 
No tiene aplicaciobn en micaso ......... OOD seen tfot ee eat aca ies 00 
No quiere que me gradte de la escuela 
secundaria .................0005. A) eae ee 01 
Quiere que me gradtie de la secundaria 
solamente ..................0000. O20 i bad awit en 4 ena Ke 02 


ESCUELA VOCACIONAL, DE ARTES Y OFICIOS O COMERCIAL DESPUES DE LA 


SECUNDARIA 

Quiere que curse menos de 2 afios de 

CSCUCL A ssi su) beige tee ech eee eed ee OF Sires s Geis eee 03 

Quiere que curse dos afios o mds de 

CSCUEIA. oid oo Sie ed boob odode ieee OA: at iis, eoena a Si aca eee 04 

Quiere que reciba un titulo de una escuela 

vocacional/técnica/comercial........... OF; awa sid Gade reads 05 
PROGRAMA UNIVERSITARIO 

Quiere que curse menos de dos afios de 

universidad ...................0.. OG. -6%, 44 28Nceueuasaeas 06 

Quiere que curse dos o més afios de universidad 

(incluyendo un programa de 2 afios) ...... Ol” eateries, 2. 2.4 ape 07 

Quiere que termine la universidad en un 

programa de cuatro 0 cinco afios)........ 08 caw eawne bedaaen aes 08 
ESCUELA PROFESIONAL O DE POSGRADO 

Quiere que reciba un titulo de maestria 

o equivalente..................... OO si eAse as daedutcie die’ 09 

Quiere que reciba un titulo de Ph.D., 

M.D., u otro titulo profesional ........~. IO noha aa nns Baws 10 
NG 8005.5. Pe ie a ed det eee Re ag dba ae ML nei tetas dae adsl 11 


> aes 3, 
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43. 


U 


Si, 
No he No, no Si, ya pienso 
pensado pienso lo he tomarlo 
en ello tomarlo tomado este aiio 
a. Examen "Pre-SAT” .......... EO teats 2 “seas . se 4 .... 
b. College Board Scholastic 
Aptitude Test (SAT) ......... | 2 grandee So eatin 4 .... 
c. American College 
Testing test (ACT) ........... ) eras , errr 3. 8 Aseehes ee 
d. Advanced Placement 
(AP) test =»... eee | nearer ar ) ee Be eaten d 4 .... 
e. Armed Services 
Vocational Aptitude 
Battery (ASVAB) ........... | ere 2 Sema ee Beas 
f. Otros ex4menes de 
admision——iwawww ewe | eer ; one Ses eee 4 .... 
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Actualmente, ;cudntos afios de estudios crees que cursards? 


(MARCA UNA SOLA RESPUESTA EN EL NUMERO MAS ALTO QUE 
CORRESPONDA) 

Creo que no me graduaré de la escuela secundaria .............. 01 
Creo que me graduaré de la secundaria solamente............... 02 


ESCUELA VOCACIONAL, DE ARTES Y OFICIOS O COMERCIAL, 
DESPUES DE LA SECUNDARIA 


Creo que cursaré menos de 2 afios de escuela ...............-..- 03 
Creo que me graduaré de un programa de dos ajios 0 

mas:de escuela: 2.4 28.4 ois eda we ede a Cees Mee ake os 04 
Creo que me graduaré con un titulo de una escuela 
vocacional/técnica/comercial ............... 00. ee eee 05 
PROGRAMA UNIVERSITARIO 

Creo que cursaré menos de 2 afios de universidad............... 06 


Creo que me graduaré de un programa de dos ajios 0 mas 
de universidad (incluyendo un programa de 2 afios).............. 07 


Creo que me graduaré de la universidad de un programa 
de cuatro O cinco afioS .. 2.1... ee ee eee 08 


ESCUELA PROFESIONAL O DE POSGRADO 
Creo que me graduaré con un titulo de maestria 


Oequivalente ... 2.2... 2. ee ees ata See 09 
Creo que me graduaré con un titulo de Ph.D., M.D., u otro 

titulo profesional... 2.22... ee eee 10 
NOSE Sixes atare ceases ibbeewivedean SU Sdee 6 ee pees 11 


jHas tomado o piensas tomar este afio alguno de los siguientes examenes? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


BEST COPY AVAILABLE 
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~Cuando fue la 
vez mas reciente 
que lo tomaste, o 
cuando piensas 


tomarlo?_ 
a a a 
MES ANO 
or | 
MES ANO 
[|_| Jett 
MES ANO 
oe 
MES ANO 
oe ee ee 
MES ANO 
JJ} ttt 
MES ANO 


45. Para prepararte para el SAT 0 el ACT, ;hiciste o piensas hacer alguna de las siguientes 
actividades? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Tomar un curso especial en tu escuela 

SOCUMIAE % od5) os Sa ha Gaiencuk canaee sede bad I 2 eaters 2 
b. Tomar un curso ofrecido por una institucion 

comercial especializada en preparacién 

para estos exdmenes .........-.... 00020200 eae Lo weeeas 2 
c. Recibir clases privadas 

(paratisolo) ........... 0.0.0... eee eee eee I sacesee 2 
d. __Estudiar con libros especiales para 

preparar estos examenes ...................... | ee 2 
e.  Usar un video especial para preparar estos 

CXAMENES . 2.1... ec eee ene Lo wees 2 
f. Usar un programa de computadoras especial para 

preparar estos exA4menes ..................200-. Lie ea evs 2 


46. éCémo piensas pasar este verano (1992)? ;Piensas... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. trabajar a tiempo parcial?’ .................... | 2 
b. trabajar atiempo completo? .................. Lg eas 2 
c. tomar algunos cursos de secundaria? ............. Fo Gdaend 2 
d. tomar algunos cursos universitarios? ............. | err 2 
47. éTe parece que ahora ya tienes suficiente preparacién para el trabajo o carrera que crees que vas a 
desempefiar de aqui a 5 aiios? 
(MARCA UNA RESPUESTA) 

No, voy a necesitar entrenamiento/ 
aprendizaje adicional .... 2.2... 2... eee 1 
No, voy a necesitar experiencia adicional de 
trabajo/entrenamiento en el trabajo .................. 2 
No, voy a necesitar un programa universitario 
de dos o cuatro afios ... 2... ee eee 3 
No, necesitaré asistir a una escuela vocacional 
o de artes y oficios ... 2... 2.2 ee ee 4 

- Si, ya tengo suficiente preparacion ................. wd 


) a S a 
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[A Fuirtoxt Provided by ERIC 


48A.  ;Piensas entrar en las Fuerzas Armadas (por ejemplo, Guardacostas, Guardia Nacional, la 
Reserva, o ROTC)? 


(MARCA UNA RESPUESTA) 
NOs HE esi ccain 8 i Se ede 1 (PASA A LA PREGUNTA 49) 
Si, yame he enrolado...............2.205. 2 
Si, en cuanto termine la escuela 
secundaria ..........2.-.-0 00 eee eee eee 3 (SIGUE CON LA PREGUNTA 48B) 
Si, mas adelante ...............---22-00% 4 
48B. ;A qué rama de las Fuerzas Armadas? 
(MARCA UNA RESPUESTA) 
Fuerzas Armadas Regulares (Ejército, 
Marina, Fuerza Aérea, Marines) ................ 1 
Guardacostas ..... 2... .. 0. eee eee eee eee eee 2 
Guardia Nacional o Reservas ...............--.- 3 
ROTC: 25.86 sean Oe Oe Ga ood Be Se ohana eee 4 
48C. ;Cual es tu razon principal para ingresar a las Fuerzas Armadas? 
(MARCA UNA RESPUESTA) 
a.  Paraserviramipais ...............0..-00000- 1 
b. Necesitotrabajo .... 2.2.2... . eee ee eee eee 1 
c. Para recibir entrenamiento para futuros 
trabajOS. 64.03 te adios ees wee we oRw ak wee ees 1 
d. _‘— Para recibir dinero para continuar 
con mis estudios .... 2... 0.0.00 2 ee ee ee eee eee 1 
e. Otraraz6n .. 1... ee eee ee es 1 
49. éPiensas continuar tus estudios j iatamente después d i ia? 
(MARCA UNA RESPUESTA) 
DM, n Sierets woe es 1 (PASA A LA PREGUNTA 57, PAG.41) 
NO 62s se sodas pas 2 (SIGUE CON LA PREGUNTA 50, PAG.38) 
NO'S@: gee celsiadiaes 3 (SIGUE CON LA PREGUNTA 50, PAG.38) 
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50. ¢Cual de las siguientes razones corresponden con tu decisién de NO continuar con tu educacion 
inmediatamente después de terminar la secundaria? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Nome gustaestudiar ............... 000 ceuuee lL 2btete 2 
b. Mis notas no son lo suficientemente 

BUENAS? fai tae el SS a a ee a ee Ll. heads 2 
c. — Los resultados de mi examen de admision para la univer- 

sidad no eran lo suficientemente buenos ............ I eee. 2 
d. No necesitaré mas educacién para la carrera 

que quiero seguir......... 2... 0.0... cece eee Ls nasties 2 
e. No puedo pagar los gastos para continuar 

estudiando .. 1... 2... ee ee Lo arioe cece 2 
f. No fui aceptado en ninguna de las escuelas donde 

solicité admision ............. 0.00000 e eee eee | cr 2 
g No he tomado los cursos adecuados ............... Lo gees 2 
h. Nadie en mi familia ha continuado sus estudios 

después de terminar la secundaria ................ lL) tmatee 2 
i. Pienso tomarme un tiempo antes de continuar 

SUING 5 i064 chk eee eek e eee ea ee TL Sone aes 2 
j.  Prefiero trabajar y ganar dinero en vez de ir 

SIV CSCUEE (ci ied ee oR ew aE Re aR Legacies 2 
k. Quiero ocuparme de mi hogar a tiempo completo ...... DO see esis 2 
1. No me parece que ir a la escuela sea tan 

importante... 2... ee ee lL. wheenes 2 
m. Mis consejeros/profesores me recomendaron que 

trabajase en vez de continuar con mi 

CGUCACION wc eee eee a a ws Deepens kx 2 
n Necesito ayudar a mantener a mi familia............ lL wecend 2 
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51. éPiensas trabajar a tiempo completo apenas termines la secundaria? 


Sl. ces eee Ss ¢ ae 1 (SIGUE CON LA PREGUNTA 52) 
No........... 2 (PASA A LA PREGUNTA 56, PAG 41) 
52. iTienes ya un trabajo regular, de tiempo completo, para empezarlo en cuanto te gradues de la 
escuela? 
(MARCA UNA RESPUESTA) 

Si, voy a continuar en el trabajo que 
tengo ahora... 2. ees 1 
Si, ya tengo un nuevo trabajo reservado ..............- 2 SIGUE CON LA PREGUNTA 53 
No, pero estoy buscando un trabajo... ........--.-0-. 3 


No, todavia no he hecho nada para encontrar un 
trabajO. eee eee ee eee ee eee ee ee 4 (PASA A LA PREG.55, PAG. 40). 


53. Por favor indica cuales de las siguientes personas de tu escuela te ayudaron a escoger qué trabajos 
tratards de conseguir después de tu graduacion. 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mi escuela 
Si No no tiene 

a. _ Profesores vocacionales ee eer I gs 2 wea 3 
b. Comnsejeros vocacionales ............ Lo seac2d ace 3 
c. Ofrientadores.................... bo gaa 2 wae 3 
d.  Entrenadores ................... Po cata 2 ate lS 
e.  Profesores de matematicas, ciencias, inglés, 

o historia/estudios sociales ........... Pond 2 cee 3 
f. | Otro personal de laescuela .......... Lo see 2 wea 
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55. 


Para encontrar un trabajo regular, de tiempo completo que empiece una vez que te gradues de la 
secundaria, ;has utilizado alguno de los siguientes servicios escolares? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Lo he 
utilizado 
no lo tiene 
a. Listas de interés/"Interest 
Inventories” (una lista de intereses 
estudiantiles para determinar futuros 
intereses de trabajo) ............ WS sae eee eve 
b.  Listadetrabajo............... Deca ei-ads 
c.  Feriasde trabajo .............. MY Bente, sous 
d. | Asesoramiento para encontrar 
trabajo 2... ee eee | eneee ener 
e Cartas de recomendaci6n......... Lh gees we ae 
f. _ Entrevistas de practica .......... eee ae 
g. _ Entrevistas para un trabajo 
conseguidas por laescuela........ Ll sae ads < 


No lo he Mi escuela 
utilizado 
re sree cages 3 
bam 22), bhai easer se tate sa 3 
ion 2. wateen sed aad 3 
Beit De igiercan gi faa ans Gk Gerais 3 
pa DN aids Bee a ow 3 
eerie De. ergata aateeeca ee aie 3 
BAe ab) “Nid geunaverara: erate: @ 6 3 


éMas o menos cuanto dinero por hora esperas ganar en tu primer trabajo regular de tiempo 


completo, después de graduarte de la secundaria? 


(MARCA UNA RESPUESTA) 


POOL 8.00 Si ic6 oo he OES MGS oe awh 
$8.01- 10.00 ........ peeeseniiciesesc de 
SOL = 12.00 eco wen 6 a Saree we ee eke 
$12.01 1400 : pes wy he ee BOKER KAO A DO 
S140) “16.00 2h 46h eh eviokeeaws ek iw dns 


$16.0lomas ...... 0.0.0... cee eee ee 
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~Piensas en algiin momento en el futuro continuar tu educacién mas alla de la secundaria? 


(MARCA UNA RESPUESTA) 
Si, inmediatamente después de graduarme ......... 1 
Si, después de pasar un afio sin estudiar ........... 2 (SIGUE CON LA PREGUNTA 57) 
Si, después de pasar mas de un aiio 
sinestudiar ........... 0.02.00 eee eee eee 3 
No, no espero continuar mi educacion después de 
graduarme ... 0... 00... eee ee eee eee 4 (PASA ALA PREGUNTA 64, PAG.46) 
NOSE: ees bus Bd wee baie tog de oes he he 5 (SIGUE A LA PREGUNTA 57) 


57. En tu escuela, zhas recibido... 


58. 


(<) 


ERIC 


(MARCA UNA RESPUESTA EN CADA LINEA) 
Mi escuela 
Si No 
no lo ofrece 


a. ayuda para Ilenar solicitudes 
para escuelas vocacionales/ 
técnicas o universitarias? ........ Ll cheer eee swe ws 2 seach ChE APSO 3 


b. ayuda para llenar solicitudes para 
asistencia financiera? .......... bed eedies gece Resid: ahha Gataue Sa eo 3 


c. ayuda para escribir ensayos para 
escuelas vocacionales/técnicas o 
para la universidad? ........... l. 2k pane dae aes 2. Hew e ee Rw wads 3 


d. —permiso para faltar a la escuela 
para visitar escuelas vocacionales/ 
técnicas 0 universidades? ........ L- eked ered eee 2) See see eee d 3 


¢Has hecho algo de lo siguientes para informarte sobre solicitudes para ayuda financiera? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. _Hablar con un profesor o un consejero guia 

de tuescuela ..... 2.2... . 2... eee ee ee eee Ae vga nes 2 
b. Hablar con un representante de una escuela técnica/ 

vocacional 0 de una universidad ................. Lb bweews 2 
c Hablar con un encargado de préstamos de 

UNIDANCO! dng eee ie ds ee Sede eae Week shee a bs Vo weew es 2 
d. _ Leer informacién sobre ayuda financiera 

publicada por el Departamento de Educacion de los 

Estados Unidos ............- 2-2 eee eee eee Da eeals 2 
e. Leer informacién sobre ayuda financiera 

publicada por una escuela técnica/vocacional 

O por una universidad ..............-.-2-.2002- Fare nevants 2 
f. Leer informacion sobre ayuda financiera 

disponible a través del servicio militar ............. I 28 ece¢ 2 
g. Hablar con un adulto bien informado .............. We edocs 2 
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59, {Qué importancia tiene o tuvo para ti cada uno de los siguientes factores en el proceso de seleccién de la 
universidad a la que te gustaria asistir? 


(MARCA UNA RESPUESTA EN CADA LINEA) 
Ninguna Alguna Mucha 
importancia importancia 
importancia 
a. — Pocos gastos (colegiatura, 
matricula, libros, alojamiento/ 
habitaci6n y comida) .............. Lae Bee ee De ew wee OE 3 


b.  Disponibilidad de ayuda financiera, 
tales como préstamos estudiantiles, 
becas o subsidios ...............0005 1g eons 21, tn ee ae 3 


c. Disponibilidad de un programa de estudios 
o de cursos especificos ............... Lo bic wo teada ee Depew aaah Sta 6 es 3 


d. Laexcelente reputacién de los programas 
atléticos de laescuela ................ Lid bvmneee ee 2 ese ate ear a Hew 3 


e. La vida social activa en la 
CSCUCL AS 504 bili. S48. 6 Same ane Seid ees Leen tes De te jaa thie tesads weal oes 3 


f._ La posibilidad de ir a la escuela y 
vivir encasa.... 2... ee eee Li iawn tea 2 casera hsb ks wisbalis 3 


CASH oa eid Soa inca gh dh ese Rae Oe ee Ls Gecieea eg scien Rela Hea, dose 3 
h. Unambiente religioso................ 1 vibes & Sea ees 2. 8b hehe ee Ras 3 
i. Unambiente de pococrimen ........... ] side dee Die ice apawk nl aoa 3 


j. El historial de colocacién de empleo 
y de trabajo de sus graduados ........... | eee eee Die aliig ain dew’ 3 


k. El historial de aceptacién de sus 
graduados en escuelas de posgrado ....... Lg. 2 areie won eee Da Uinta bio ane Sean 3 


1. La excelente reputacién de los programas 
académicos de laescuela.............. De ryecictafgd es tis. ; a ee ee 3 


m._ Resulta facil ser admitido ............. | eae eee Ded la: Roce ay Biases tek 3 


n. _Existencia de un programa que me dé un 
titulo para permitirme encontrar trabajo 
en el campo que yo escoja ............. Dede een oer De whee ke aes 3 


o. Lacomposicién racial/étnica 
de laescuela..................000. | ae ee 2. tice tesbea ate ates ry 3 


ESCUELA eis ccdos id euee es Sed ade a ad ]. 65 Sinan ers Qe ahead hao bowen’ 3 


r. La posibilidad de asistir a la misma 
universidad a la que asistieron 
mis padres ... 2... 2.0... . eee eee eee Ded eeak eis cee’ Dik assay le Sot Gelade 3 
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60A.  ;A cudntas escuelas has solicitado admisién? 


(MARCA UNA RESPUESTA) 
A DINQUNA.. 263.6 65: 6 Got kea wh EE A ee Se ee Ses 0 (PASA ALA PREGUNTA 61) 
A unaescuela ........... 0.000 ee eee 1 
Entre dos y cuatroescuelas ...........--.---0005 2 (SIGUE CON LA PREGUNTA 60B) 
Accinco o mas escuelas ............00000 eee 3 


60B. De las escuelas a las que hayas solicitado admisién, escribe abajo los nombres y ubicaciones de las dos a las 
que sea mas probable que vayas. 


ESCUELA 1 |__|__}__}___|___ |__| SOLO PARA USO OFICIAL 
Nombre de la escuela Ciudad Estado 
a. Te aceptaron? b. ;Solicitaste ayuda c. {Tela dieron? 


financiera/econémica? 


See 1 SY eee 1 (SIGUE A c) ee 1 
| (eee 2 No ...... 2 (ASA A escuela 2) NOs s6ics:5-4i8 2 
No sé 3 No sé 3 


SI HAS SOLICITADO ADMISION EN SOLO UNA ESCUELA, PASA A LA PREGUNTA 61. 


ESCUELA 2 {| |__}{__|__]__|___] SOLO PARA USO OFICIAL 
Nombre de la escuela Ciudad Estado 
a. (Te aceptaron? b. ;Solicitaste ayuda c. (Te la dieron? 
financiera? 
SE oisiscoces 1 SI este 1 (SIGUE CON c) Si ssscaa 1 
SIGUE CON LA 
No...... 2 : No ...... 2 (PASAALA No....... 2 PREGUNTA 61 
PREGUNTA 61) 
No sé 3 No sé 3 
61. Si vas a continuar tus estudios, ;lo mas probable es que vayas... 
(MARCA UNA RESPUESTA) 
A una universidad de cuatro afios/college ...... 1 (SIGUE CON LA PREG.62, PAG.44) 


A un junior/community college de dos afios: programa 
académico? . 1.0... 0. cee ees 2 (SIGUE CON LA PREG.62, PAG.44) 


A un junior/community college de dos afios: programa 


técnico, vocacional o comercial/ 
industrial?) 2... es 3 (PASA A LA PREG.63, PAG. 45) 


A una escuela técnica, vocacional o comercial/ 
industrial? 2... 0.0... eee ee ee 4 (ASA A LA PREG.63, PAG.45) 


Q 
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62. 


Indica cual de estos campos es el que mds se acerca a lo que mds te gustaria estudiar, si es que 
fueras a continuar tus estudios 


(MARCA UNA RESPUESTA) 
Agricultura (por ejemplo, economia agricola, agronomia, 

agricultura forestal o agricultura de suelos ........... 0.02 ce eee ee eee eee 01 
ArQuitectura 505206 ptt do ER we ke Shs ode ee os hw de Sa we a eeanw os 02 
Arte (por ejemplo, apreciacién del arte, disefio, dibujo, fotografia, 

artes graficas o escultura) .. 2... ee ee eee eens 03 
Ciencias bioldgicas (por ejemplo, botanica, ecologia o zoologia) ..............2.000- 04 
Negocios (por ejemplo, contabilidad, administracién de empresas, 

administraci6n industrial, marketing 0 finanzas) ............0 0000 eee eee eens 05 
Comunicaciones (por ejemplo, periodismo, radio 0 television) .............2.00000- 06 


Ciencias de la computaci6n y de la informacién (por ejemplo anélisis de 
SISIEMAS) foc 662 soe Paes & eB wd BS Gig Sao SD wd Saw oe Ge aw dee oe BRS 07 


Educacion (por ejemplo, educacién secundaria, educaci6n elemental o 
CUUCACIONTISICA) xn Give yt ae Po eR Mee OR eee we wae ee ae bee hoe 08 


Ingenieria (por ejemplo, ingenieria quimica, civil, eléctrica o 
TRRORMIER) odie oS Res drake gba gh B-dhoey vee dar we WSS a A RH A awe ee aN ae 09 


Inglés (por ejemplo, creacién literaria, lingtistica, literatura, 


OFalOMA OGG). 23.4 bed oa ee 6 ee Oe Dee RR Se ae a SRN hawk Sees 10 
Estudios étnicos (por ejemplo, estudios afro-americanos o 

MEXICANO-AMETICANOS)) os coda Gee Se ee Weed eae Rea eS ERM OR OE REE w RO 11 
Idiomas extranjeros (por ejemplo, francés, alemén, italiano, latin 

COSA) ep came lS Oe Se Sede Oke a ten Eee) de wea eae 12 
Profesiones de la salud (por ejemplo, enfermeria, optometria o 
PAPMACND) 629 iia eo ee Aes Sao ah be ROR Tw Li hs a Bre wae he aes 13 
Economia del hogar (por ejemplo, dietética, desarrollo familiar e 

infantil, o textiles yTopa) «66. aedaee ae caee eee esurebaseaev sues eeeud aes 14 
Estudios interdisciplinarios ...... 0.20.0... 0... ce eee eee ees 15 
Matematicas (por ejemplo, calculo o estadistica) ............. 0.00 cece eee ee eee 16 
Musica (por ejemplo, apreciacién musical o composici6n) ................0000000e 17 
Filosofia o religién (por ejemplo, ética, logica 0 teologia) ...........0. 000 ce eee eee 18 
Ciencias fisicas (por ejemplo, astronomia, bioquimica, quimica, 

Scolopia 0 fSCa) vce cust a ee pun nd oid 'dee oe eS 4 Fads OSTA Se eee ees 19 
Pre-profesional (por ejemplo, estudios preparatorios para derecho, para 

odontologia o medicina.. 2... 2... ce ee eee een e ene nas 20 
PCO 4.3.66.05 Vata) oie Sees oie Be bene eae wedi nama ede be Buk edie 21 


Ciencias sociales (por ejemplo, antropologia, economia, gobierno, 
historia, ciencias politicas, trabajo social, sociologia o asuntos 
UrbaNOS)) 6 ins de sitiee ec ee hy 2S Kets ds a Ga ate eee AE de wah aoa 22 


AHORA PASA A LA PREGUNTA 64, PAG.46 
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63. 


ERIC 


Indica en qué campo es mas probable que te entrenes si contintias tus estudios. 
(MARCA UNA RESPUESTA) 


Agricultura, incluyendo horticultura ... 2.2... ee ees 
Mecdnica de automoviles ..........0.. 000 eee ee ee eee 
AVIACION 60% cs xh S hese BE AGAR GAG whe Bae ee Se eo ay ape ae Oe 
Negocios y oficina: 

Contabilidad is: is.0 barca hes ea 8G Rha ROR ew REDS OES GER oe PSs ds 


Administracién de empresaS .. 0.2... 00 ee ee 


Secretariado y oficina (por ejemplo, 
mecanografia y procesamiento de palabras) ........... 2.0... cee eens 


Otras labores de oficina . 1.1... . ee eee 
Artes comerciales (por ejemplo, dibujo y publicidad) ............. 0000. e eee 
Computadoras (por ejemplo, programacién de computadoras 
y procesamiento de datos) ..... 2... .. 00. cee ee eee 
Construcci6n (carpinteria, electricidad, 
albafiileria, plomeria) .. 2.2... . eee ens 


Cosmetologia, peluqueria .... 2.2... Le ee ee eee 
Dibujo teGnice 5.06 6e ees oe ee ae eds hie ewe ee Pee ee tee eae ee tes 
EleCteOmiea sci eetan bee et oee teas eee hese pe eee es Nees ee Goes 


Servicios relacionados con 1a alimentaci6n (por ejemplo, cocinero o 
duefio de restaurante) .. 00... ee eee tenes 


Cuidado de la salud (por ejemplo, asistente médico o dental, 
o enfermeria practica) .. 2.2... ce ee eee eae 


Economia del hogar, incluyendo dietética y 
Cuidado infantil: is oe choo es ee ek De aa we Oe ease Bb ee Sele Rte ew a 


Administracion hotelera y de restaurantes ...........0..0 00. e eee eens 


Marketing y distribucién (por ejemplo, ventas/comercio o 
NEZOCIO) sits ee vs kae we SER e hee Ree ge eee eles do eae 


Trabajo en metales (por ejemplo, taller o soldadura) ..............00 002 eee 


Servicios de protecci6n (por ejemplo, policia o guardia de 
Seguridad) (065603500 n0 Hebe ded es ed Eh de de tae eee hMS Phe desea es 


Refrigeraci6n, calefaccién, o acondicionamiento de 
aire (por ejemplo, reparaciones, instalaciones 0 
manufactura/fabricaciOn) ... 0... ee ee ee ete eee 


Transportes y acarreo (por ejemplo, manejo de camiones o 
AULODUSES) ¢..5 cee Keke ee ee eee Ee EE ee dea Bade ee See eee 


64, éCual de las siguientes categorias describe mejor el trabajo u ocupacién que esperas o planeas tener 
inmediatamente al terminar la escuela superior 0 secundaria y cuando tengas 30 aiios de edad? 
Aunque no estés seguro(a), marca con un circulo el que te parezca mas probable. 


U (MARCA UNA RESPUESTA EN CADA COLUMNA) 
Trabajo después Trabajo a 
de completar los la edad de 
estudios secundarios 30 aiios 
AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ........ O) bein eran aoaed 01 
CUIDADO DEL HOGAR (sin otro trabajo) ..............0000. 02% soko eG acs 02 


OBRERO(A), tal como obrero de construccién, lavador de 
automéviles. recolector de basura, obrero 


BSricOla <6. dus g.ce “eo foe & Ss S, Sse Seda SR ee Blo area ee ek RE O03 ce teu bas 03 
GERENTE, ADMINISTRADOR(A) tal como gerente de ventas, gerente de oficina 


administrador de escuelas, jefe de compras al por menor o minorista, 
gerente de restaurante, administrador publico ............0...0. eee ce eens 04s 5 ax easert aes 04 


MILITAR al como oficial de carrera o persona subalterna en las 
Fuerzas Armadas ... 2... 0000 eee ee eee ee cee cece ee eens 0s 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secretario, procesador de palabras, 
cartero, taquillero 2.2... . ee eee ee tee ee eee 06: 65esaK ee es 06 


OPERARIO(A) de maquinarias o herramientas (incluyendo equipo de construccién), 
tal como cortador de carne, ensamblador, soldador, chofer de taxis/ 


autobuses/camiones ............-220. Sis ces ayes 6 Babe ete, Mm eaeadesta ae 1 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un negocio pequefio, 
de restaurante, o contratista . 2... ee ee eee eee i 08 


PROFESIONAL, «al como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario(a), escritor, 
trabajador social, actor/actriz, atleta, artista, politico, 


pero sin incluir maestro de escuelas - ee ee ee eee ee eee ee 09 
PROFESIONAL, al como ministro/pastor de iglesia/sacerdote, dentista 

doctor, abogado, cientifico, profesor universitario ............... 0.0 ec ee eee 10) aeecenaac 10 
SERVICIOS DE PROTECCION, «al como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad ..................cc0ceeee | eee 11 


VENTAS, tal como representante de ventas, agente publicitario o 
o de seguros, corredor de bienes raices .. 2.2... 1 ee ee ee eee | a 12 


MAESTRO(A), tal como maestro de escuela primaria, media o secundaria, 
pero no profesor universitario 22... ee ee ee ee V3! 4-5 ecwd A ctere 13 


SERVICIOS, tal como peluquero/barbero. enfermero practico, cuidador de 
niftos. camarero o mozo, empleado doméstico, conserje .............6-. 1 ee 14 


TECNICO(A), tal como programador de computadores, técnico médico o 
dental, dibujante técnico. 2... te eee eee eee | ee ee 15 


ARTESANO, «al como panadero pastelero, mecdnico de automéviles 
pintor de casas, plomero, instalador de teléfonos/cable, 


CANPIMETO. 32 po iiss te. hw ene Se Beige & Ow Qe Mata eh Saale es gk WO! ahi Skee 16 
NO ME PROPONGO TRABAJAR ...............-2--00000- VD) tere Sale wks 17 
ESTARE EN LA ESCUELA ................0 20.00.0000 0e 18), cco dee apes 18 
OIRO 2.6 e bee eh eave eas Baba gales ee ee re | a nee ee 19 
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65. {Qué nivel de educacién crees que necesitas para obtener el trabajo que esperas o te propones tener 
cuando tengas 30 anos? 


(MARCA UNA RESPUESTA) 
Ni siquiera secundaria .................--- 00 
Algo de secundaria ............-+--222005 ol 
Diploma de secundaria .........----+-..--6: 02 


Menos de dos afios de escuela vocacional, de 
comercio o negocios .........-..-2 020 e eee 03 


Dos afios o mds de escuela vocacional, de 

comercio O negocios ..............2-0608- 04 
Un titulo de una escuela vocacional, de 

comercio O negocios ...........2000-0 22 eee 05 


Algo de educaci6n universitaria .............. 06 


Un titulo de un programa universitario de 
GOS AMOS 2 oii ek ee ee Se eR OES 07 


Un titulo de un programa universitario de 
$65 AMOS: 2... eee ewe he ee eee ees 08 


Un titulo de un programa de post-grado 
(Maestria o Doctorado)..............200002 09 


Un titulo de un programa profesional [abogado(a) 
Omédico(a)}) ......... 00. eee eee ee ene 10 


No me propongo trabajar ............-...6. 11 


re) 
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66. 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Me siento bien en cuanto 


ami persona .............. 


No tengo suficiente control 
sobre la orientacién que mi 


vida esté adquiriendo......... 


En mi vida, obtener éxito 
depende mas de la buena 
suerte que del trabajo 


QUITO? oe. ise a ese aed erd deescde sods 


Me considero una persona que 
vale, e igual a todo el 


mundo... we. eee ee eee 


Sé hacer las cosas tan 
bien como la mayoria 


de lagente ............0.. 


Cada vez que trato de lograr 
algun progreso, algo o alguien 


me lo impide .............. 


Mis proyectos casi nunca se 
logran; por eso me molesta 


planearlos ..............0. 


En términos generales, estoy 
satisfecho conmigo 


misMO ....... 2.0.00. 0c eee 


A veces me siento 


| ee er 


A veces siento que no 


sirvo para nada ............ 


Cuando hago un proyecto me 
siento casi seguro de lograr 


mis objetivos ............... 


Considero que no tengo muchos 


motivos para enorgullecerme ... 


El azar y la suerte son 
factores muy importantes 
en lo que me sucede en 


lavida ........ eee ee 
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{Qué opinas con respecto a las siguientes afirmaciones? 


VI. TUS OPINIONES SOBRE TI MISMO Y SOBRE TUS ACTITUDES 


Muy Muy en 
de acuerdo De acuerdo En desacuerdo desacuerdo 
east 1 kwwiwacra aga ee 2 “wxekseiacasS  andkdahactkaldone 4 
rail daitvanaaewee 20 seeiaciitews 3°. wth ek aascae 4 
Segeiae Le, aiahtahsG, dubasrennedeeyy AL: @xcsdehuwereaeO) deca Md ey eota nar 4 
fier sesamiae 2. aadolidncee 3" 03 asechciaces 4 
Soserecl, “Secatoasanatnaaems iene a2 eGhaneeaaae tants). 1 dieunia hice oseee 4 
Maedait. chant Wohieedtred 2. uubywusdoudecbeceac Ss  acehioadtcsuectestieds 4 
secre A td ademas 2 seedd abakalo °hataqwad awed 4 
baud qh Sucteeucamenanaeeghie dey ach witte wartsies Be. Setariel wosee adie 4 
Hae OL erteectiecsnureretreaies “tities ened:  isieaden denies ean 4 
iis Me ate daira Meas Oo “atauas eee’. anata obeeas 4 
sedate D, ethter ie diniivtels 20, Web geimsacecudeacceeS”  .Qaivardtdvese diatuaes 4 
uote te Med aarautes tanga 2. aetna a acachndde Bo cduanw svete ttedepd ace 4 
isha A, Wttaogneaar eee, (20 *aoicanedice Metso Bi. adi deade silane dee 4 
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Pensando en el futuro, ;qué posibilidades hay de que. . . 


te gradues de la escuela 


secundaria? ............ 


vayas a la 


universidad? ........... 


obtengas un empleo 


con un buen sueldo? ...... 


llegues a ser duefio 


obtengas un empleo que 


te guste? .......-. 2. eee 


tu vida familiar sea 


FELIZ? Sciccei sd seeudiecdeg mien d Se 


continues gozando de 
buena salud la mayor 


parte del tiempo? ........ 


puedas vivir en la 
regidn del pais que 


ti prefieras? ........... 


seas un miembro respetado 


de la comunidad? ........ 


tengas buenos amigos 
con quienes puedas 


tu vida sea mejor que 
la de tus 


padres? ......... iets 


la vida de tus hijos 
sea mejor que la 


CUY AY, se setosteceneiisoiesahiene apace 


Muy 
pocas 


pctecedec ol 


ae | 


toaa ll 


spares al 


suas 


acer, ll 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Pocas 


49 


Cincuenta 
por ciento 
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Muchas 


Muchisimas 


LAS PREGUNTAS SIGUIENTES TIENEN QUE VER CON TUS AMISTADES 
68. Entre tus amigos mds cercanos, ;qué importancia le dan ellos a. . . 


(MARCA UNA RESPUESTA EN CADA LINEA) 


No tiene ninguna Tiene alguna Tiene mucha 
importancia importancia importancia 

a. _asistir a clases regularmente? ........ | cited wa we wR 2. kd eee RD Seed 3 
b. estudiar? «2... eee eee eee Ms egal hte aie EAS. 3 2) eke Yd bad ee 3 
c.  participar en deportes? ............ M areeGeg nee tae 2 7 a ee ee 3 
d. sacar buenas notas? .............. MS ed bye ban was ee Did RR ate Bs nan Bae 3 
e. ser popular/apreciado por 

otras personas? ................. L. ated Hees Ze Steere hea eeese as, 3 
f. _ terminar los estudios secundarios? .... . Lo week ea een ed 2 ie ada aw aah 3 
g. ‘tener novio/novia? ............... | ee eee 2) 2dta Se aee we 3 
h. —_continuar su educacién después de 

graduarse de la secundaria? ......... Dy cnet wea i 2) ie Bale ae, p 3 
i. participar en actividades 

religiosas? .. 2.2.2.2... ee lL wie e ewes 2. 6NS 6 eae oe ne 3 
j. _ prestar servicios 

comunitarios 0 voluntarios? ......... Lo haces ears 2 ese Rie thee Ee 3 
k. tener un trabajo regular? ........... Il see ead D> erated eat 2.6 iets 3 
1. juntarse con las amistades? ......... Dae te ares ace 2. Abode wdiag Dw a wd 3 
m. ira fiestas? .. 0.0.5 .0000 su eceas Merete worded 2 bet ew ee Ree Es 3 
n. tener relaciones sexuales? .......... lo kelieu dawdas 7 a ae 3 
O. usar drogas?...............00.. lo gechigeaewms 2 lai sad eteg ik andl 2 3 

tomar bebidas alcohdlicas?.......... Lo keke aes 2) eracoteas ae sees, 3 

ganar dinero? .................. | nee ee 2° Aide eas boas 3 
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70. 


71. 


72. 
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LA RESPUESTA A LAS PREGUNTAS 69 A 85, COMO LA DE TODAS LAS PREGUNTAS QUE 
FIGURAN EN ESTE CUESTIONARIO, ES VOLUNTARIA. ESPERAMOS QUE LAS CONTESTES 
TODAS, PERO PUEDES PASAR POR ALTO CUALQUIERA DE ELLAS QUE PREFIERAS NO 


CONTESTAR. LAS PREGUNTAS SIGUIENTES SON IMPORTANTES PARA AYUDARNOS A 
COMPRENDER LA FORMA EN QUE TUS VINCULOS PERSONALES ESTAN RELACIONADOS 
A TUS EXPERIENCIAS DENTRO Y FUERA DE LA ESCUELA. 


~Cuantos de tus amigos. . . 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguno Unos Algunos Casi Todos 
de pocos de mas todos ellos 
ellos ellos ellos 
a. dejaron la escuela 
sin graduarse? .................-06. | ee ) ee 3 thew a 5 
b. no piensan ir a la universidad? ......... | eee 2) elgg ta 3 Sa Kale 4 ease an 5 
c.  piensan trabajar en un empleo 
regular, de tiempo completo? .......... Lo eevee 2 seas 3 swe ws 4. gee dn 5 
d. __ piensan asistir a un programa de dos 
afios en un “community college” 
o en una escuela técnica?............. | eee 2. its 3 eee ads ere 5 
€.  piensan asistir a la universidad por 
cuatro afios? ... 2... ee ee ee | eee 2) aig ek 3 baxaex 4 beeen 5 
¢Cuantos de tus amigos estan en una pandilla o ganga? 
(MARCA UNA RESPUESTA) 
Ninguno de ellos .............. 000 e ee eeeas 1 
Algunos de ellos ........... 2.00 e ee eee eee 2 
La mayoriadeellos .............. 00020 ee eee 3 
éTU estds en una pandilla o ganga? 
(MARCA UNA RESPUESTA) 
Sl. Gee ye oe ee by weak oe ee ERE be 1 
INO: oe 2p ie Sat he ROE wae Boere war arecine we make A 2 


éA qué edad esperas hacer lo siguiente? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


No Ya lo Antes 

espero he de los 30 afios 

hacerlo hecho 18 18-21 22-25 26-29 o mas 
a. jCasarte?........... Ol... 02 ..03 ..04 . 05..06 . 07 


b. ¢Tener tu primer hijo? .. O01... 02... 03 ..04 . 05..06 . 07 


c. ~gComenzar tu primer 
trabajo regular de 
tiempo completo (no 


de verano)? ......... oO! ..02..03 ..04 . 05..06 . 07 
d. {Vivir en tu propia 
casa O apartamento? .... O1 .. 02... 03 ..04 . 05..06 . 07 
e. ¢Terminar tu 
educaciOn? .......... O!1...02..03 ..04 . 05..06 . 07 
998 
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74. 


75. 


76. 
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éCual es tu estado civil actual? 


(MARCA UNA RESPUESTA) 

Soltero(a), nunca me he casado................ 01 
Casado(a): owls Seki ctews 6S eee ee ee eS es Es 02 
Divorciado(a) 0 separado(a) ...............200- 03 
ViudOla). devises ns oh dhe ok Seine va eS Oe See 04 
Soltero(a), pero vivo con alguien como si 

estuviera casado(a)........--.--0202020ee eee 05 
OO: os ee hw we ode eee ware ee ende a dea 4 BORE 06 


En tu opinién, ;qué importancia tiene para ti el estar casado(a) antes de tener relaciones sexuales? 


(MARCA UNA RESPUESTA) 
No tiene ninguna importancia.................. 1 
Alguna importancia ............. 000002 e ee 2 
Mucha importancia ............. 00002 cee eee 3 


éConsiderarias la posibilidad de tener un hijo sin estar casado(a)? 


(MARCA UNA RESPUESTA) 

NO ie Sch oe ine edd aa Ow OA ee eo we I 

PUCKE SED oi ei. Ged Se dis aces kee Hee ee won 2 

DL, ce tha G ace Dainese Regs Gaede byes eee Aig Be ates 3 

NOS6: feign edit dn ee owe alee ie ees Geos eters 4 

éTienes hijos propios? 
(MARCA UNA RESPUESTA) 

No, no tengo ..... pei aneedecameee 1 (PASA A LA PREG. 80, PAG.54) 

No, pero estoy esperando uno.................. 2 (PASA A LA PREG. 79, PAG. 53) 

Dl, (ENGO es oct cee ae ee Aen eae Ue ee 3 (SIGUE CON LA PREG. 77, PAG. 53) 
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77. 


78. 


79. 
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¢Cual es la fecha de nacimiento de tu primer hijo? 


a ee 19 || 
Mes Afio 


~Con qué frecuencia las siguientes personas cuidan a tu hijo menor durante el aiio escolar? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


La mayoria 
Algunas de las 
Nunca veces veces 
a TU. cide cease ddacd 4 eae es wees li Behe ates 2). ita ete ee x 3 
b. El otro padre/madre o padrastro/ 
madrastra del nifio ............... Mi bs Sees doe BES 2 ea RR ee eee ee OS 3 
c. | Un(a) abuelo(a) del 
NING! 655. S50 Bode Ss Be we a ae oS cork cow Sweet ws ee Pe ee a ee er 3 
d. Otro pariente, (hermano, 
tio, tia, primo(a)) ............... Laden eae ae 2 bikes tee a aM aes 3 
e. Un(a) amigo(a) ................. Mem et vw Saree DB Sa eae He 3 
f. Un(a) vecino(a) ............2000- Ls ees 368 ee ee ee 3 
g. _Uncentro de cuidado infantil o 
pre-escolar.. 2.2.2... . ee ee eee Lema ARS eee 2 dts Srecdin Seow Sub EHS 3 
h. Un(a) nifiero(a) (babysitter), en 
tu casa, oen lasuya.............. deeb eee ees s 2 aid sae eRe haa 3 


éCual de las siguientes afirmaciones describe mejor tu relacién con el padre/la madre del menor de 
tus nifios? (Si tienes mas de un hijo, por favor contesta pensando en el menor de ellos). 


(MARCA UNA RESPUESTA) 

Estamos casados y viviendo juntos ............. 01 
Estamos casados, pero no vivimos juntos ......... 02 
Estamos divorciados/separados legalmente......... 03 
Estamos viviendo juntos pero no estamos 

CASADOS 4.5. 15. 3.5 ce Bee ars a ol A we wa Ra SR 04 
Salimos juntos, pero no estamos casados .......... 05 
El/ella ha fallecido...............000000 0s 06 
Nos vemos de vezencuando ...........-...-. 07 
Yano mos vemos més ........-..--..02000-- 08 


80. Generalmente, ;cudntos cigarrillos fumas al dia? 


(MARCA UNA RESPUESTA) 
No fumo ... 2... ... 2.0... eee eee 01 
Menos de l al dia .... 2.22.2... ..-2.000008. 02 
Entre ly S5aldia......................04.- 03 
Cerca de 1/2 cajetillaal dia ...........0.0.... 04 
Mas de 1/2 cajetilla pero menos 
de dos al dia... . 2.2... . eee eee eee 05 


A CONTINUACION TE HACEMOS ALGUNAS PREGUNTAS SOBRE EL CONSUMO DE 


BEBIDAS ALCOHOLICAS, INCLUYENDO LA CERVEZA, EL VINO, LOS REFRESCOS DE 
VINO ("WINE COOLERS") Y LOS LICORES. RESPONDER A LAS PREGUNTAS 81 A LA 85 
ES VOLUNTARIO, Y ESPERAMOS QUE LO HAGAS, PERO, SI NO DESEAS CONTESTAR 
ALGUNA(S), PUEDES PASARLA(S) POR ALTO. 


81. ¢Cuantas veces (si es que alguna) has consumido bebidas alcohdlicas? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 

a. Durante toda tu vida........ ) nee ene De. Yaad eae ants Bo hk dtade 4 
b. Durante los dltimos 

12 meses ............... Ue ve ee ate Ze. ear a aa sare Stee eae 4 
c. Durante los ultimos 30 

tas! «2ctdeea ee tae awed Ie eee ) Sarees 4 
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82. Durante el transcurso de las ULTIMAS DOS SEMANAS, ;cudntas veces has consumido cinco 0 
mas bebidas alcohdlicas seguidas? (Una bebida alcohélica es una copa de vino, una botella de 
cerveza, un trago de licor o un céctel.) 


(MARCA UNA RESPUESTA) 
Ninguna vez... . 2.2.2. eee ee ee eee 01 
Una Vez. se Se bk eee AG ee ee LS 02 
DOS:VECES™ 34:8 2 he aca tease ¢ ae a Sb we Sd Shas wc nk 8 03 
Entre 3 y 5 veces... 2.2... ee ee ee ee eee 04 
Entre 6. y 9 VeCeS 2.006 eee ene Hee ee wee 05 
Diez o mas veces... .....-.-000 02 eee eeeee 06 
83. ¢Cuantas veces (si es que alguna) has fumado marihuana (yerba, palitos) o hashish? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a. Durante todatuvida........ Ih. Sheree eine Zee Be ta een B sesete was 4 
b. Durante los ultimos 
doce meses ............. Lee as 2 get ataeed ee 4 
c Durante los ultimos 
30 dias 2... 2... 2. eee ee lO waswddes 2 ce Gan eds, ars SB) uae s, 5 4 
84. ¢Cudantas veces (si es que alguna) has consumido cocaina en cualquier forma (incluyendo el crack)? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a. Durante toda tuvida........ | re 2S -ee ce sae 3 aeaepae eS 4 
b. Durante los ultimos 
12 meses .............. he ateseat had a ee 3 dese boas 4 
c Durante los ultimos : 
UC a oD sadedess ee oe Bs hee Gat whens 4 
85. Desde el comienzo de este afio escolar, y mientras te encontrabas dentro del drea de la escuela, 


_cuantas veces (si es que alguna) has estado bajo la influencia de lo siguiente: 
(MARCA UNA RESPUESTA EN CADA LINEA) 


0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a alcohol?. ............... L. gtewne ae 2. aeiaea cate e's So) Sioa 4 
b.  marijuanao hashish? ....... Do eee oe De ei a aes es 3 £446 bas 4 
c.  cocaina (incluyendo 
"crack")? ...........00.. | ee rece eaerer 2 sewetew eee SBE oe 4 
YAR 
@ 55 3 4 J 
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86A. 


86B. 


87. 


V. DINERO Y TRABAJO 


Sin tomar en cuenta el trabajo que haces en tu casa, jalguna vez has trabajado a sueldo? 


(MARCA UNA RESPUESTA) 
NO psn sd aren tb oe ieee eae awe 1 (PASA A LA PREGUNTA 93, PAG. 59) 
Si, y actualmente tengo unempleo......... 2 (PASA A LA PREGUNTA 87,) 
Si, pero ahora no tengo unempleo......... 3 (SIGUE CON LA PREGUNTA 86B) 


Sin tomar en cuenta las tareas de tu casa, ;cudndo fue la 
ultima vez que trabajaste a sueldo? 
(LLENA LOS CASILLEROS) 


beetles 19|__f{__| 
Mes Afio 


{Cuando comenzaste tu trabajo actual o mas reciente? 


(LLENA LOS CASILLEROS) 
ee 19{__|__| 
Mes Afio 
Durante este afio escolar, ;cudntas horas trabajas/trabajaste cada semana en tu trabajo actual o 
mas reciente? 
(MARCA UNA RESPUESTA) 
No he trabajado durante 
este afio escolar..................4. 00 (PASA A LA PREGUNTA 92, PAG. 58) 
1-S horasalasemana............... 01 
6-10 horas alasemana .............. 02 
11-1S horasalasemana ............. 03 
16-20 horas alasemana ............. 04 
21-25 horas alasemana ............. 05 (PASA A LA PREGUNTA 839, PAG. 57) 
26-30 horas alasemana ............. 06 
31-35 horas alasemana ............. 07 
36-40 horas alasemana ............. 08 
Mas de 40 horasalasemana .......... 09 
56 
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89. ¢Cudntas de esas horas trabajas/trabajabas durante el fin de semana (sdbado o domingo)? 


(MARCA UNA RESPUESTA) 
0 horas durante el finde semana ..............-. 01 
1-5 horas durante el finde semana.............. 02 
6-10 horas durante el finde semana ............. 03 
11-15 horas durante el finde semana ............ 04 
16-20 horas durante el finde semana ............ 05 
Mas de 20 horas durante el finde semana ......... 06 
90. Durante este afio escolar, ;qué tipo de trabajo por pago haces/hiciste en tu empleo actual/mas 


reciente? (Si tienes/has tenido dos o mas trabajos, contesta pensando en el que mas paga por hora. 
No incluyas las tareas de tu casa). 


(MARCA UNA RESPUESTA) 

Jardineria o trabajos ocasionales ............... 01 
Trabajador(a) en restaurantes de servicio rapido 

("fast food") o camarero(a) 0 mozo(a) ........... 02 
Repartosadomicilio ..............20-e000- 03 
Cuidado de bebés 0 de nifios ................. 04 
Consejero(a) de campamento o salvavidas ......... 05 
Trabajo agricola .. 1... 0... cee ee eee 06 
Mecanico(a)............-.0. 002 e ee ee eee 07 
Empleado(a) de tiendas de comestibles, cajero(a) .... 08 
Salon de belleza .. 2... .......... 0.00000 ee 09 
Limpieza doméstica ................0200 eee 10 
Trabajo de construccion ............-.--+---- 11 
OficiNista 26 ib i ek Pee be Rees eee Sed we 12 
Trabajo de hospital o de lasalud ............... 13 
Vendedor(a) .......... 0000 ee eee ee ee ee 14 
Trabajo en un almacén o depésito .............. 15 
ONO. 5c eS Ee heen EE eek edie care ee es 16 
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91. Este afio escolar, ,cudnto dinero ganas/ganabas por hora en tu trabajo actual o mas reciente? 


(MARCA UNA RESPUESTA) 
MEMOSHE S42) 224756 beds oS OG OES OES SES 01 
A286 ccc dea a Cake hes ewe esas 02 
S501 «B00 (iwc ce we dened eee wendee tees 03 
So 001000 soc ype kde dove ken adpareaesaa 04 
SIO OL 212.00 64.22565-09 eh set esweawseeade 05 
I 140: os oo BESS Ha NS wwe MEARE 06 
SIH UL= 16000: cick s-0e6h oe eek Bee Ree OSS 07 
DIGOL © MAS 254 eae 3246 ces be once ee ss 08 
92. ~Cuanto gastas del dinero que ganas en cada una de las siguientes opciones? (Si estas desempleado 


actualmente, contesta pensando en el ultimo trabajo que tuviste). 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Casi 
Nada Algo 

todo 
a. En comprar ropas y otras 

COSAS) fst ales dug ta wae wslew sas M  tistese eeeteee se nstice Due ene a ate aeerede ates 3 
b. Ensalidas .................. MD ean ie ce de 2 ‘svbikeeeeaned 3 
c. En pagar la gasolina y otros gastos 

de automovil ................ D ve hates ote ee ee De egacd eee oie ee hs 3 
d.  Enpagarelalquiler ............ Lo gee ehe bene 2? eek ce eee aes 3 
e. Encomprarcomida ............ LO wsieecn weds DS edare eee oe ade 3 
f. En pagar por mi futura 

educaciOn .................. LO wea. ad ) ee 3 
g- Encomprar bebidas alcohdélicas .... 1 ........... 2 hadith ee eae d 3 
h. Encomprar drogas ilegales ....... Ro Gea es tte t 2. alae See ee ee 3 
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VI. TU FAMILIA 


93. Durante el ajio escolar, ;trabajas cuidando bebés o cuidas a tu propio nifio(a), o a hermanos 
menores, 0 a otros nifios de tu familia menores que td? 


(MARCA UNA RESPUESTA) 
SOE sess es ane tees sous beeen a: ee ate 1 (SIGUE CON LA PREGUNTA 94) 
INO hs oh oe oo as Bees eden eee 2 (PASA ALA PREGUNTA 96, PAG. 60) 
94, En dias de escuela, ;aproximadamente cuantas horas cada dia eres la persona responsable de su 
cuidado? 
(MARCA UNA RESPUESTA) 
Menos de hora ............... 000 eee eee 01 
1 hora o mas, menos de 3 horas ...........---- 02 
3 horas o mas, menos de 5horas............... 03 
5 horas o mas, menos de 7 horas...............- 04 
7 horas o mas, menos de 10 horas .............. 05 
10 horaso més aldia ..................000. 06 
95. Desde el comienzo del aio escolar, ;cudntas veces faltaste a la escuela porque tuviste que cuidar a 


tu propio hijo(a), o a hermanos menores, o a otros nifios de tu familia menores que tu? 


(MARCA UNA RESPUESTA) 
Nimguno: 3.) 2shces ba eae eed ee Mk a od 0 
Le2 aS 2's ooo 6s) Biss Ee Seat GR Son ea ee Ode | 
DO 1AS 5 iota ie he SR ah hake dee A Se ws Soe Mee 2 
TOMAS, oes ee Sh ea, ee he ee ed eee ae Be ee 3 
10diasomaés .............. eee eee ee ees 4 
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96. En las familias suelen ocurrir muchas cosas que afectan a los jévenes. En los ultimos dos afios, gha 
ocurrido en tu familia alguna de las siguientes cosas? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Mi familia se mud6 a una nuevacasa ............-...05: 1..2 
b. Mis padre se divorciaron 0 se separaron ...............4. Lica, 2 
c. Uno de mis padres se caso 0 se volvid 

ACASAL ag gown dx Hone GOR We eRe ey Bn RRS ae Re a ER, Lew 2 
d. Uno de mis padres perdi 

SUtrabajo: i a ee a ee ee te ee we ee ha Lis 2 
e. Uno de mis padres comenzo a trabajar ................4.4 ly. 2 
f. | Uno de mis padres consiguié un mejor trabajo ............. 1..2 
g.  Estuve enfermo de gravedad o quedé incapacitado........... 1..2 
h. Uno de mis padres falleci6..... 1... ee eee 1..2 
i. Un pariente cercano falleci6 ... 1... 0... eee eee Leas 2 
j. Una de mis hermanas solteras qued6 embarazada ........... 1... 2 
k. Uno de mis hermanos o hermanas abandond 

IGS CSMUNIOS: ice DGG hte tee 2 eae he Pah ee beh 1..2 
1 Mi familia comenz6 a recibir asistencia publica ............ 1 2 
m. Mi familia dejo de recibir asistencia piblica............... 1..2 
n. Uno de mis familiares enferm6é de gravedad 0 qued6 

INCapacitade 2. eee ee a Se we 1..2 
o. Un miembro de mi familia usé 

drogas ilegales . 1.1... ke eee ls. 2 
p. Un miembro de mi familia participé en un 

programa para rehabilitacion de droga- 

dictos o alcohdlicos 2... 2... 0... ee ee ee D2 
q. Unmiembro de mi familia fue 

victima de uncrimen ..... 2.0.0.0... cece eee eee 1..2 
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JA Fuirtoxt Provided by ERIC 


EN LAS PROXIMAS PREGUNTAS, DONDE DICE "GUARDIAN(ES)" SE INCLUYE TAMBIEN A 
PADRES "FOSTER" O DE CRIANZA, GUARDIANES O TUTORES LEGALES, O CUALQUIER 


OTRO ADULTO MAYOR QUE VIVA EN TU CASA, TAL COMO ALGUN ABUELO, Y QUE SEA 
RESPONSABLE POR TI. 


97. ~Conocen tus padres o guardianes a los padres de tus mejores amigos? 
(MARCA UNA RESPUESTA) 
NO. cede oo Ged whee eee edb edb atta we oe 1 
Si, a algunos de los padres... ............--... 2 
Si, a muchos de ellos ..............2+2000055 3 
NOSC? 2.27e db tidld-o ie eG dans. ar Sea Gee a eke eS 4 
98. ¢Quién de tu familia toma la mayoria de las siguientes decisiones? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mis padres/ Decidimos Lo decido yo Lo 
Mis padres guardianes juntos después de  decido 
o guardianes deciden des- después de conversar yo por 
lo deciden pués de conversar con mis mi 
por su consultar padres/ cuenta 
: cuenta conmigo guardianes 
a. La hora en que debes regre- 
saracasaporlanoche .... 1 ....... ae eee ae ere . earn 5 
b. Cuando puedes usar 
el automovil ........... VW) etude 6x 2 kw eek ees Stk Gai ei , ee 5 
c. Si puedes tener 
un trabajo ............ | Dedicate ts Diss ie Padua ara ae 5 
d. Como gastaseldinero .... 1 ....... ) mee eee Saw Gad 4 ee 5 
e. Si puedes consumir 
bebidas alcoholicas en 
presencia deellos ....... LD oamw teed 2 isha. wa ee He DB! wsthacee de dee ee ee 5 
f. Si puedes consumir 
bebidas alcohdlicas en 
fiestas/reuniones sin 
ellos estar 
presentes ............. Dice aha Dy tie eng Bad ae ee ee a ae 5 
g. Sise te deben retirar los 
privilegios porque consu- ; 
miste alcohol o drogas .... 1 ....... re eee So ceed han ee 5 
h. Si debes ir a la universidad 
o a una escuela técnica/ 
vocacional ........... | ee eee Dr sc Bay's. ene ere , eee 5 
i Los cursos que tomas ..... | ener ee 2s dete ee < eee ere 4 beaks 5 
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99. Durante el primer semestre o periodo del aio escolar actual, ;con qué frecuencia conversaste sobre 
los siguientes temas con uno de tus padres o guardianes, o con ambos? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Nunca A veces 

Con frecuencia 
a. __ La seleccién de cursos o programas 

de estudios ..................0. Mite dm ede Gas ) a ee ee 3 
b. Las actividades 0 acontecimientos que 

ofrecen interés especial paratf ...... Lo eave eee 4 2 me oe a aie 3 
c. Los temas que has estudiado 

ON CASE: ac 6 see Sadie So wie Ran wales DP ntest ee eeu d 2 hteeatahs Gite e 0 3 
d Tus notas................000. WD eiedw a Gade ] a ee ee 3 
e. Tus planes y preparativos para 

el American College Testing 

(ACT) o el Scholastic Aptitude 

Test (SAT) .............0000- My cnr ane on 0s Set 7 ee 3 
f.  Presentar solicitudes a universidades u 

otras escuelas para después de la 

escuela secundaria o superior ....... | eee ee ara Do bic hehe 3 
g.  Trabajos especificos que podrias tratar 

de obtener después de la escuela 

secundaria o superior ............ | ee gh. cin tua apuicieatenese Go 3 
h. —Acontecimientos locales, nacionales 

y mundiales ................., Lene eh Se wee Oo deen be eR 3 
i. Asuntos que te estén preocupando .... 1 ........... 2 iid ee hese 3 
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100. ¢Qué tan cierta es cada una de las siguientes afirmaciones con respecto a ti y a tus padres o guardianes? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Mas Mas 
General- falsa cierta General- 
mente que que mente 
Falsa_ _falsa cierta falsa cierta Cierta 


a. Mis padres/guardianes 
confian que yo haga lo que 
ellos esperan de mi sin 
tener que vigilarme ......... Ol... O2...... 03) cee 4s eckcess 0S... 06 


b. A menudo no sé POR QUE 
debo hacer lo que mis 


padres/guardianes me 
dicen que haga ............ Ol... 0O2...... ea 04..... 0S... 06 


c. A menudo dependo de mis 
padres/guardianes para 
que resuelvan muchos de mis 
problemas ............... Ol... O02...... 03 ...... 04s sts 4 OS... 06 


d. Me parece que mis padres/ 
guardianes tendran motivo 
para enorgullecerse de mi 
enel futuro .............. OF ses “O02 saeds< 03) sine D4 ibs 0S... 06 


e. Mis padres/guardianes se 
Nevan bien. .............. Ol: ea (OZ gees 0 04s ois 0S... 06 


f. | Cuando yo crezca y tenga mi 
propia familia sera una 
familia semejante a la 
de mis padres ............. OV ney (O02 ec caus 03: winch 04..... 05... 06 
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101. Durante el transcurso de los Ultimos dos afios, ;has huido de tu casa por espacio de una semana, o por 


mas tiempo? 
(MARCA UNA RESPUESTA) 
Ob. ri Graig oo ee ah Ree ree a a eile wack eee 1 
INO ood 4S age sein PSs te cies he eee 2 


102. ,Cudantas veces te has mudado desde el 1 de Enero de 1988? 


(MARCA UNA RESPUESTA) 
NINGUDA: a ies4co ee ead aS a eeaw skh Se oS 1 
DIVER 4 Sear oan gota e whan Ai aglaw oe Ap Sea a 2 
DNECES ie etek teenth Sa hosa aed ea ew aRS 3 
3 O MGS VOCE 6.ci se Sede eee dee ewe bans 4 


103. ¢Cuantas veces has cambiado de escuela desde ell de enero de 1988? NO consideres cambios 
ocasionados por pasar de grado o porque te pasaste del edificio de una escuela intermedia al edificio 
de una escuela secundaria o superior en el mismo distrito. 


(MARCA UNA RESPUESTA) 
NIQGUNE: dis oe coos Peete Ge baleen eae eos 1 
UNEE. Pekee wens < han eeausaeeaenadees 2 
DVOCES 2 eta sae ek Hee ew R Gaon ke Ease wb 3 
SOMAS VECES .. wk ccc ew ee aee 4 


104. {Qué edad tenias cuando te quedaste solo(a) en tu casa durante una semana o mas sin ningun 
adulto? (POR FAVOR ESCRIBE TU EDAD O MARCA CON UN CIRCULO EL 01.) 


Edad |__| _| 


Nunca me han dejado solo 
por una semanaomas ......................00. 01 
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NOTA: Las dos preguntas siguientes se refieren al derecho bdsico de expresién. Tus respuestas nos 


ayudaran a interpretar los resultados de la encuesta. Nos gustaria que respondas a ambas 
preguntas, pero puedes dejarlas en blanco. 


105. ;Te consideras una persona religiosa? 


(MARCA UNA RESPUESTA) 
Si, muy religiosa............. street eee 1 
Si, hasta cierto punto ..................206. 2 
No, enlomas minimo ................---+. 3 


106. Durante el afio pasado, ;con qué frecuencia has ido a servicios religiosos? 


(MARCA UNA RESPUESTA) 
Mas de una vez por semana ................ 01 
Cerca de una vez por semana ................ 02 
Dos 0 tres veces al mes.............-00--- 03 
Cerca de una vez al mes .............--.4-- 04 
Varias veces al afioo menos ............... 05 
NUNC4: 8 oie eee Ree eae ele ie a og. baw es 06 
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Vil. USO DE IDIOMAS 


107. zEs el inglés tu idioma materno (el primer idioma que aprendiste a hablar de pequefio)? 


(MARCA UNA RESPUESTA) 
DE: giaraioae et anee signee gee ine é 1 (PASA A LA PAGINA 69) 
NO oe Sede e te ew Hawes 2 (SIGUE CON LA PREGUNTA 108) 


108. ;Con qué frecuencia empleas tu idioma materno con ... 
(SI ALGUN EJEMPLO NO CORRESPONDE A TU PERSONA, POR FAVOR MARCA "No 
corresponde") 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Siempre o Alrededor No 
la mayoria de la mitad coresponde 
de las veces detas veces Algunas veces Nunca 


a. tumama? ............. 01 . 02 ..... 03 04. —(iw‘«iawj wt 05 
b.  tupapa? .............. 01 . 02 ...... 03 04. segue 05 
c. tus hermanos 

y hermanas? ............ Ol .... 02 ..... 03° eee OF hb an 05 
d. tus amistades?........... Ol .... 02 ..... 03 =«....04~—~(Ci«w«wCs 05 
e. tuesposo(a)? ........... Ol eee 02) wie 030 2804 cane 05 


109. Qué grado de facilidad tienes para... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mucha Bastante No mucha Ninguna 
a. comprender el inglés . 
hablado? .............. | a ee ee Diy eseen tenes iets 3 hve neared 4 
b. hablaren inglés? ......... I. bee eens 2 age ah eta St ia ae 4 
c. leereninglés? .......... | ete waded DF eens ee andes Sweets 4 
d. escribir en inglés? ........ | ee eee erear 2. leet te ee 3 bwaree ews 4 


110A. Desde el otofio de 1989, zhas recibido alguna ayuda especial en la escuela para aprender a leer, 
escribir o hablar en inglés? 


(MARCA UNA RESPUESTA) 
DM a aataen ask ete thee eae ar od 1 (SIGUE CON LA PREGUNTA 110B, PAG. 67) 
INO ents or eStats hen Cee 2 (PASA A LA PREGUNTA 111, PAG. 67) 
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110B. Esta ayuda especial, zfue en la forma de ... 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. tutela individual? ............-.0-2...0--0005- Ll snetee 2 
b. un pequefio grupo? .. 22... ee ees I sh8ee8 2 
c un grupo grande, aparte de tu clase regular? ......... lL. sek ede 2 
d. inglés como segundo idioma (ESL)? ............... Veet ack 2 
e. _instruccion bilingiie? .........-.....---20----- WS Sama 2 


110C. Desde el otomo de 1989, ghasta qué punto han mejorado tus conocimientos del idioma inglés en las 


siguientes dreas por haber participado en clases o actividades especiales? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Nada Un poco 
Mucho 
a. Comprender el inglés hablado........ Io asedcatesias 2) si¢ bss ee tae ee 3 
b. Hablareninglés ................ Ll ieee eeees-o ns 2. weeree ae nace e 3 
c. Leereninglés.................. Mb ea at ane 2. earkteaa eo aae 3 
d. Escribireninglés ............... MS, aasta. cance ctor D> elas. ey ncecistg don nutes 3 


111. =; Tu grado de conocimientos del inglés te ha dificultado. . . 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. escribir trabajos para tus clases? ............--000005 ll atancsee G.tie actrees 2 
b. _rendir examenes en forma de ensayos? ...............-. Dies Rata ie terat Reaves es 2 
c. rendir examenes de preguntas alternativas 

("multiple choice")? 2... 2.0... 2. ee ees DD goes assed ahs ee 2 
d. comprender lo que dice el maestro 

ON Clase?! sci 6 et ee Sig oS aS Sew Be ee es I oe eee ede tbe a ot 2 
e. tomar notas sobre los materiales que 

estudias enclase? ... 2.2.2.2... 2. eee ee ees Pee ob Se telat aie ar gtiet See eps 2 
f. _ participar en discusiones de clase? .................. Le ie ete Geays eae 2 
g. completar tus tareas? ... 2.2... 2... eee eee Wy oa sees ee te ea 2 
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112. 


113. 


éTus conocimientos del idioma inglés te han dificultado . . . 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. presentar solicitudes para ciertos trabajos? .............. Wt cssg- et dake a phave duaraity 2 
b.  solicitar la ayuda de maestros y consejeros debido a 

que éstos no te entienden? ..................00-000- Leese hater eee 2 
c. participar en actividades escolares? ................... Lh. save sie woah wee aoe, Bh 2 
d. participar en deportes escolares?................-.00. laden hated wbeds 2 
e. hacerte amigo de estudiantes que no hablan el mismo 

idioma materno que ti? «1... 1... ee Lo. Seek oehenesyes 2 


éHasta qué punto piensas que tu nivel de comprensién del idioma inglés te causaria dificultades en 
las situaciones siguientes? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguna Un poco de Mucha 
dificultad dificultad dificultad 

a. Para sacar buenas notas en la escuela 

secundaria 0 superior ................ Ll chive wba ecs ) eee eee 3 
b. Para que te den un trabajo que 

realmente quieras .................. Lice 2 orale ees 2 PRLS DEAS BS 3 
c. Para obtener un salario mas alto 

enuntrabajo ................0000, MS cestvar ere ecee sce ) ae ee ae ee 3 
d. _- Para presentar una solicitud 

a una universidad de 4 afios ............ Ll! gadis ertea De eid ene g aie the aes 3 
e. Para presentar una solicitud a un 

"community/junior college” de dos afios .... 1 .......... 2 Shara a Odes 3 
f. Para presentar una solicitud a una es- 

cuela vocacional, técnica, de comercio 

O negocios .......... 0. eee eee Ll as keeeeeens 2S Rieti wee ees 3 
g. Para ser aceptado a una universidad de 

Cuatro an0S_ 6... ee ee I -execeg hh acetne Dae oe toad AP a ad 3 
h. Para ser aceptado a un “community/ 

junior college" de dos afios ............ DP ceca eee Stes | ee eee ee 3 
i. Para ser aceptado a una escuela vocacio- 

nal, técnica, de comercio o negocios ...... Dg oaetern ase, 24 7 a ee ee 3 
j. Para sacar buenas notas 

en launiversidad ................... Wl. Se sngetie bass 2 RRS ew ow we 3 
k. Para sacar buenas notas/calificaciones en 

una escuela vocacional, técnica, de co- 

mercio O negocios .................. Dhara dieeres ode eee ee Oe 3 


SIGUE A LA PAGINA SIGUIENTE 
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NELS:88 SECOND FOLLOW-UP 


FORMULARIO DE AUTORIZACION 


Este farmulario solicita tu autorizacién firmada para que tu escuela nos entregue una copia de tu certificado de 
calificaciones de la escuela secundaria o superior. Esta informacion sera utilizada Gnicamente para los propésitos de 


esta encuesta. Deseamos agradecerte de antemano tu ayuda y cooperacion. 


INFORMACION SOBRE TU HISTORIAL EDUCATIVO 


Por favor entreguen a NELS:88 SEGUNDO ESTUDIO COMPLEMENTARIO una copia de mi certificado de 
calificaciones. La informacién debera incluir mi puntaje en pruebas estandar ("standard test scores"), 


mis promedios de calificaciones ("grade point averages") y mis registros de asistencia. 


ESCRIBE TU NOMBRE EN 
LETRA DE IMPRENTA 


Direccién 


Ciudad/Estado/ 
Codigo postal (ZIP) 


Firma 


GRACIAS POR TU COOPERACION 
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SUPLEMENTO PARA ESTUDIANTES QUE SE GRADUAN 
ANTES DE LO PREVISTO 


(Para aquellos que ya han completado la escuela secundaria o superior) 


114. ;Cuando te graduaste de la escuela secundaria o superior? (MARCA UNA RESPUESTA) 


1990 41991 1992 
O Junio DO Enero D Julio D Enero 
D Julio 0) Febrero O Agosto O Febrero 
CD Agosto QO Marzo O Setiembre 0 Marzo 
O) Setiembre DO Abril O Octubre D Abril 
O) Octubre O) Mayo 0) Noviembre 
O)Noviembre 0 Junio 0D) Diciembre 
O) Diciembre 


115. Por cuales de las siguientes razones decidiste graduarte antes de tiempo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Queria entrar temprano a una 

universidad o a una escuela 

técnica 0 vocacional .. 2... ee eens 1 
b. Queria empezar un trabajo o 

ingresar a las fuerzas armadas ............... VY gawas Chea eat a es 2 
c. Estaba aburrido(a) con la 

escuela secundaria o superior ................ Dies ed Slay Ge SiS, eee 2 
d. Me queria mudar a otraciudad ............... We caratertcy Medea pentane 2 
e. Queria empezar a formar una familia ........... Hs sacar eet ent ok er eed 2 
f. Por otra razon (ESCRIBE CUAL ABAJO) ....... Dc icieitak tate wes 2 
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116. 


¢Cudles de las siguientes personas te ayudaron a tomar la decisién de graduarte antes de lo 
previsto? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. Unconsejero de laescuela.................. Le ek hee ga ew, ex 2 
b. Ummaestro(a) ........ 0.00 cee ee eee ee Ll heey eae ee GS 2 
c. Tumadreotupadre .................20.. Dog laals ara arnata wet ee & 2 
d. Otropariente ....... 0... cee ees LD ee ee eee 2 
e. Alguna otra persona 
(ESCRIBE QUIEN ABAJO) .............4..- | aed a Glee aeaetacie 2 


117A. Para graduarte antes de lo previsto, ;tuviste que... 


117B. 


oO. 
RIC 


Text Provided by ERIC 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. iralaescuelade verano? ...............005 l aeieia bass 4 hae 2 
b. tomar cursos adicionales durante 

el afio escolar normal? ..............00000. Din boi teh ote ak 2 
c. ser asignado(a) a cursos avanzados 

o aprobar cursos tomando exdmenes? ........... Loin aah aeaeie ieee 2 
d. ser aceptado(a) por una universidad? ........... Dede Sk ead Ae 2 
e.  aprobarunexamen? .............-.00000- Dircak Greer oe ee 2 


¢Cual de las siguientes cosas hiciste para completar la escuela secundaria o superior? 
(MARCA UNA RESPUESTA) 


a. Obtener un diploma de escuela 
secundaria 0 superior ..........2.0 000 eee 1 


b. Obtener el GED u otro 
certificado de equivalencia.................. 2 
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119. 


120. 


2, Zestabas... 
UNA RESPUESTA EN CADA LINEA) 
Si No 

trabajando a sueldo en un trabajo 
de tiempo completo 0 de tiempo parcial? ........... 00.0000 ue eee Ll BAS eee eae ay 2 
tomando cursos de estudios en una 
universidad de dos 0 cuatro afios? .. 6... ce ee eee Di Aarertewt ek Pa 2 
tomando cursos vocacionales o técnicos 
en algiin tipo de escuela 0 universidad (por 
ejemplo, vocacional, de comercio 0 negocios 
o en alguna otra escuela de entre- 
namiento profesional? .... 2... . ck ee eens l, 24.4 3A eis 2 
participando en un programa como aprendiz 
o en un programa de entrenamiento 
Gel BObIENO? fsa eh Ge ew eee a ae daa eo ee eae A Ll 2bteadacaeaad 2 
en servicio activo en las Fuerzas Armadas 
(0 en una academia militar)? ... 2.0.0.0... 0. ccc ee eee ee ene LD sk eeteutiews 2 
ocupandote del hogar? 2... 0.0.0... 0.00 cece eee eee een ees Lg Ace ee a Bee 2 
empleado(a), pero temporariamente 
"descansando” (en “layoff") de ese 
trabajo o esperando para presen- 
tarte atrabajar? 6. eee eee eee eas DP esc cee a Seales 2 
buscando trabajo? .. 0... cee ee eee eene Ll) ace atheeda wes 2 
tomandote un tiempo sin trabajar? .. 2... ee es | eee eee eee 2 


Desde que saliste de la escuela secundaria o superior hasta ahora, zhas tenido algun tipo de trabajo 
de tiempo completo o de tiempo parcial? 
(MARCA UNA RESPUESTA) 
DO) oa dp beh nd wes eh eS 1 (SIGUE CON LA PREG.120) 
INO i Fiictit ie esate ods aed hae dee fg Soh 2 (PASA A LA PREG.124, PAG.75) 


Por favor marca un casillero para cada mes del aio o afios desde que saliste de la escuela 
secundaria o superior, durante los cuales tuviste algtin trabajo (a tiempo completo o parcial, o en 
las fuerzas armadas). 


1990 1991 1992 
DO) Junio OC) Enero OD Julio OC) Enero 
D Julio O Febrero CO Agosto CO) Febrero 
0 Agosto OC Marzo O) Setiembre 0 Marzo 
CO) Setiembre D Abril OC Octubre DO) Abril 
OC) Octubre 0 Mayo OC Noviembre CO Mayo 
OC Noviembre O Junio D Diciembre 


D Diciembre 


72 


121A. ;Cual de las siguientes categorias describe mejor tu empleo u ocupacién actual (0 el mas reciente, si 
estas desempleado(a) en la actualidad)? 
(MARCA UNA RESPUESTA) 


AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ............--22200055 01 
CUIDADO DEL HOGAR (sin otro trabajo)... 22. es 02 


OBRERO(A), tal como obrero de construccién, lavador de 
automéviles, recolector de basura, obrero agricola ........-....00-2 +e eee tees 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, gerente 
de oficina, administrador de escuelas, jefe de compras al por 
menor o minorista, gerente de restaurante, administrador piblico ................. 04 


MILITAR, tal como oficial de carrera o persona subalterna en 
las Fuerzas Armadas ...... 22. c ccc ee ee eee eee ee eens 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secreario, procesador de palabras, 
cartero, taquillero. 2... ee ee eee eee 06 


OPERARIO(A), de maquinarias o herramientas (incluyendo equipo de 
construccién), tal como cortador de carne, 


ensamblador, soldador, chofer de taxis/autobuses/camiones ...............-eee00- 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un negocio pequefio, de 
restaurante, Ocontratista ... 2.2... . 0... ee eee eee eee 08 


PROFESIONAL, tal como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario, escritor, trabajador 
social, actor/actriz, atleta, artista, politico, 


pero sin incluir maestro de escuela... ee eee eee eee 09 


PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, 
dentista, doctor, abogado, cientifico 


profesor umiversitario 2.2... ee tee eens 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad... ..........---.0 00 ee eee eee 11 
VENTAS, tal como representante de ventas, agente publicitario o de 

seguros, corredor de bienes raices .... 2... 2... ee ee ees 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media 0 - 

secundaria, pero no profesor universitario 2... 1. ee ee es 13 
SERVICIOS, tal como peluquero, enfermero practico, cuidador de 

nifios, camarero o mozo, empleado doméstico conserje .............022 0 eee e eee 14 
TECNICO, tal como programador de computadoras, técnico médico o dental, 

dibujante técnico 2... eee ee ee eee eee 15 
ARTESANO, tal como panadero/pastelero, mecdnico de automéviles, pintor 

de casas, plomero, instalador de teléfonos/cable, carpintero ..........-..---+--+-- 16 
OTRO (ESCRIBE CUAL ABAJO) .... 2.0.26 ee eee 19 


121B. {Qué tipo de empleo u ocupacién tienes? (ESCRIBELO ABAJO) 
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121C. éEn qué tipo de industria o negocio se encuentra ese empleo? (ESCRIBELO ABAJO) 


121D. éEn qué consisten tus principales actividades u ocupaciones en ese empleo? (ESCRIBELO 
ABAJO) 


122. ;Cudndo empezaste a trabajar en tu empleo actual o mds reciente? (MARCA EL MES Y EL ANO) 


MES ANO 
O Enero O Julio O 1986 o antes 
C Febrero CO Agosto DO 1987 
O Marzo O Setiembre O 1988 
O Abril O Octubre O 1989 
OC Mayo QO Noviembre OD 1990 
O Junio O Diciembre O 1991 
OD 1992 


123. {Cuando dejaste ese empleo? (MARCA EL MES Y EL ANO. SI TODAVIA TIENES ESE 


EMPLEO, MARCA ESTE CASILLERO.) Todavia tengo ese empleo...... O 
MES ANO 
O Enero D Julio OD 1986 o antes 
C Febrero QO) Agosto OD 1987 
O Marzo . O Setiembre O 1988 
DO Abril O Octubre D 1989 
O Mayo OC Noviembre OD 1990 
QO Junio QO Diciembre D 1991 
D 1992 
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124. Desde la época en que terminaste la escuela superior o secundaria y la actualidad, ;te has 
matriculado o tomado clases en cualquier tipo de escuela, tal como una universidad, una escuela 
profesional o de posgrado, una escuela o academia militar, una escuela de negocios, una escuela 
técnica/vocacional, o en un "community college"? (No incluyas programas de entrenamiento en las 
Fuerzas Armadas.) 


(MARCA UNA RESPUESTA) 
fe a eens ee a eh eat che cay aaetet ae scate ie 1 (SIGUE CON LA PREG. 125) 
NG eciids Sa Sila eee ae eee ea ete bdr ia 2 (PASA AL RECUADRO DE LA 
PAG. 76) 
125. Por favor marca un casillero por cada mes que estuviste matriculado, tomando clases o recibiendo 


entrenamiento en alguna escuela durante el afio 0 aiios desde que terminaste la escuela superior 0 
secundaria y la actualidad. 


1990 1991 1992 
0 Junio O Enero D Julio OC Enero 
D Julio 0 Febrero 0 Agosto 0 Febrero 
0 Agosto O Marzo O Setiembre O Marzo 
O Setiembre D Abril O Octubre D Abril 
O Octubre O Mayo O Noviembre O Mayo 
O Noviembre O Junio O Diciembre 
0 Diciembre 


126. Como se llama y dénde esta ubicada la universidad o la escuela técnica, vocacional, de comercio 0 
negocios a la que asistes en la actualidad (0 has asistido mas recientemente)? 


|__| |___]___}___}___] PARA USO OFICIAL SOLAMENTE 


Nombre de la Escuela Ciudad Estado 


a. {Solicitaste b. {Te dieron 
ayuda financiera? ayuda financiera? 


Si..... 1 (SIGUE CON LA b) Si .... 1 (SIGUECONLA 
PREG.127A) 


No .... 2 (SIGUE CON LA PREG. No.... 2 
127A) 
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127A. ;Fuiste a alguna otra universidad o escuela técnica, vocacional, de comercio o negocios? 


Bl. S2ceuesance twee mou ead 1 (SIGUE CON LA PREGUNTA 127B) 


IW Peace dig pa ecto Gate 2 (LEE EL RECUADRO AL FINAL DE LA PAG.) 


127B. ;Cémo se llama y dénde estd ubicada esa escuela? 


|__ {|_|} |___]| SOLO PARA USO OFICIAL 
Nombre de la escuela Ciudad Estado 
a.  {Solicitaste b. {Te dieron 
ayuda financiera? ayuda financiera? 
Si ....1 (SIGUE CON b) Si .. 1 (LEE EL RECUADRO 
DE ABAJO) 
No ....2 (LEE EL RECUADRO No . 2 


DE ABAJO) 


Gracias por completar el Suplemento para Estudiantes que se Graduan antes de lo Previsto. 


Ahora por favor regresa a la Pregunta 7, pagina 6, de este cuestionario. Al responder esas preguntas haz 
memoria sobre tu tltimo periodo en la i . A medida que vayas respondiendo, 
utiliza ese periodo (no el momento actual) y la escuela a la que ibas como marco de referencia. Gracias por 
tu cooperacion. 
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ESTUDIO LONGITUDINAL DE LA 
EDUCACION NACIONAL, 1988 


SEGUNDO ESTUDIO COMPLEMENTARIO 
CUESTIONARIO PARA PERSONAS QUE ACTUALMENTE ESTAN FUERA DE LA ESCUELA 


Preparado para el Centro Nacional de Estadisticas de la Educacién 
del Departamento de Educacidén de los E.E.U.U. 


Por el Centro Nacional de Investigaciones de Opinién (NORC) 
Un Centro de Investigacién en Ciencias Sociales 
en la Universidad de Chicago 


UTILIZACION DE LOS DATOS 


Los datos obtenidos mediante esta encuesta seran utilizados por educadores y planificadores a nivel federal y 
estatal en el andlisis de ciertas cuestiones importantes que interesan a las escuelas de la nacién, tales como las 
normas educativas, los procedimientos de seguimiento de los cursos de estudios, el abandono de los estudios, la 
educacién de grupos marginados, las necesidades de los estudiantes pertenecientes a grupos lingiiisticos 
minoritarios, los incentivos destinados a despertar interés en el estudio de las ciencias y las matematicas y los 
rasgos que caracterizan a aquellas escuelas que se destacan por su eficacia. 


CONFIDENCIALIDAD 
La politica del Centro Nacional de Estadisticas de la Educaci6n requiere la proteccién de la confidencialidad de la 
informaci6n proporcionada por las personas que participan voluntariamente en nuestros estudios. Queremos que 


sepas que: 


1. La Seccion 406 de la Ley sobre Disposiciones Educacionales Generales (20-USC 1221e-1) y la Ley 
Publica 100-297 nos autorizan a hacerte las preguntas que figuran en este cuestionario. 


2. El propésito de estas preguntas es obtener informacion sobre las experiencias que viven los estudiantes 
durante el curso de sus estudios secundarios y mientras deciden a qué actividades desean dedicarse una 


vez que los terminen. 


3. Puedes dejar sin responder cualquier pregunta que prefieras no contestar; sin embargo, esperamos que 
contestes tantas preguntas como sea posible. 


4. Tus respuestas seran combinadas con las de los otros estudiantes, y nunca seran identificadas como tuyas. 
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Se ha estimado que participar en la presente recoleccién de datos toma, en promedio, tres horas 
(180 minutos), incluyendo una hora para contestar el cuestionario, hora y media para el Test 
Cognitivo y un maximo de media hora para la distribucién de materiales y el suministro de 
instrucciones. Por favor, dirige tus comentarios relacionados con esta recoleccién de datos, o con 
cualquiera de sus aspectos, a: U.S. Department of Education, Information Management and 
Compliance Division, Washington, D.C. 20202-4651 y a Office of Management and Budget, 
Paperwork Reduction Project, Washington, D.C. 20503. 


El propésito de este estudio es obtener informacién para mejorar la comprensién por parte de 
educadores y planificadores sobre las diversas experiencias que atraviesan los individuos tanto en la 
escuela secundaria como en los lugares de trabajo. ae A id 


Este cuestionario no es una prueba. El Centro necesita tus respuestas, y por eso confia en que 
contestarés cada pregunta conforme a la verdad. Puedes dejar sin responder cualquier pregunta que — 
prefieras no contestar. : 
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INSTRUCCIONES GENERALES 


POR FAVOR, LEE CADA PREGUNTA CUIDADOSAMENTE. 


Es importante que sigas las instrucciones para contestar cada tipo de pregunta. Las instrucciones son las 
siguientes: 


A. (MARCA UNA RESPUESTA) 


~De qué color tienes los ojos? 


(MARCA UNA RESPUESTA) 
Pardos/Marrone ..... 1 
Azules ........... 2 Si tienes los ojos verdes, marca el nimero 3 
Verdes ........... 3 con un circulo, como se indica. 
Otro color ......... 4 


B. MARCA UNA RESPUESTA EN CADA LINEA 


éPiensas hacer alguna de las siguientes 
actividades la préxima semana? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


No estoy 
Si No Seguro 
a. Alquilar Si no piensas alquilar 
un video... I wei 2 sean 3 un video, ni 
estas seguro(a) que irds 
b. Ir a un partido a un partido de béisbol, 
de béisbol ... 1 .... 2 .... 3 pero piensas visitar a 
un(a) amigo(a), debes 
c. Visitar marcar con un circulo 
a un(a) una respuesta en cada 
amigo(a).... 1 .... 2 .... 3 linea, como se indica. 
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Cc. PREGUNTAS CON INSTRUCCION DE PASAR A OTRA 


a. éAlguna vez comes chocolate? 
(MARCA UNA RESPUESTA) 
Df sree nh 9454.58) Sanck 1 --> SIGUE CON LA b 
NO! potion awn ona e ead anc 2 --> PASAALAc 
b. éSiempre te lavas los dientes después de comer chocolate? 
(MARCA UNA RESPUESTA) 
NY ee ee emo nn ae een 1 
NO! 234 G46 bee ee woes 2 
Cc. ~Participaste en alguna de las siguientes actividades la semana pasada? 


(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 


Vi una representaci6n 


teatral 2... ........00.. 1 
Fuialcine ............ 1 
Asisti a un 

evento deportivo ......... 1 
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I. TU DIRECCION 


Por favor, escribe tu nombre, direccién y numero de teléfono en letra de imprenta. 


Or 


NOMBRE: 
Apellido Primer nombre Segundo nombre 


DIRECCION: 
Numero Calle 


No. de departamento 


Ciudad Estado Cédigo postal (ZIP) 


TELEFONO: (__)_ sss No tengo teléfono .... 1 
Cédigo Numero 
del Area de Teléfono 


SIEMPRE QUE EL CUESTIONARIO SE REFIERA A TUS PADRES, A TU MADRE O A. 
TU PADRE, CONTESTA LA PREGUNTA CON RESPECTO AL PADRE, MADRE, 


TUTOR O TUTORA, PADRASTRO O MADRASTRA CON oe VIVES LA MAYOR 
PARTE DEL TIEMPO. 


2A. éTienes la misma direccién y el mismo numero de teléfono que tu madre? 


(MARCA UNA RESPUESTA) 


DD sede de See Shee de 1--> PASA A LA PREG. 2C, PAG.2 
NO. 2b eet ees 2 --> SIGUE CON LA PREG. 2B, PAG.2 


Mi madre ya 
falleci6 ........... 3 --> PASA A LA PREG. 3A, PAG.2 
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2B. Escribe el nombre y la direccién de tu madre en los espacios que aparecen a continuacién. 
O Si ademas de tu madre, tienes guardiana, escribe el nombre de aquella con quien vives la mayor 
parte del tiempo. 


NOMBRE: 
Apellido Primer nombre Segundo nombre 
DIRECCION: 


Numero Calle 


No. de departamento 


Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: (__) Hees No tiene teléfono .... 1 


Cédigo Numero 
del Area’ de Teléfono 


2C. ¢Cual es el numero de teléfono de tu madre en el trabajo? 
TELEFONO: (__) 


Cédigo Numero 
del Area de Teléfono 


No tiene trabajo ................ 1 
No sé sumtimero................ 2 
3A. éTienes la misma direcci6n y el mismo numero de teléfono que tu padre? 
. (MARCA UNA RESPUESTA) 
DM. (6 ioe,s.0% bb ha ane eye leet e ha od ale eae 1 --> PASA A LA PREG.3C, PAG.3 
NO” #668 dave ange duh ow bo dena he ee . 2--> SIGUE CON LA PREG.3B, PAG.3 
Mi padre ya falleci6 .........0.......... 3 --> PASA A LA PREG.4A, PAG.3 
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3B. Escribe el nombre y la direccién de tu padre en los espacios que aparecen a continuacién. 


O Si ademas de tu padre, tienes guardian, escribe el nombre de aquél con quien vives la mayor parte 
del tiempo. 
NOMBRE: 
Apellido Primer nombre Segundo nombre 
DIRECCION: 
Numero Calle 


No. de departamento 


Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: (__) No tiene teléfono .... 1 


Cédigo Ndmero 
del Area de Teléfono 


3C. ¢Cual es el nimero de teléfono de tu padre en el trabajo? 


TELEFONO: (__) 

Cédigo Nimero 

del Area de Teléfono 
No trabaja............... 1 


No sé sumimero...............-. 2 


4A. Por favor, escribe el nombre, la direccién y el nimero de teléfono de un pariente o de un 


O amigo intimo que no viva contigo, pero que siempre sepa cémo encontrarte. 
NOMBRE: 
Apellido .... Primer nombre Segundo nombre 
DIRECCION: 
Ndmero Calle 


No. de departamento 


Ciudad Estado Cédigo postal (ZIP) 
TELEFONO: (__) _—C—C No tiene teléfono .... 1 
Cédigo Numero 
del Area de Teléfono 
my 
<) 3 3 f 2 
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4B. 


5C. 


éCual es tu relacién o parentesco con esta persona? 


(MARCA UNA RESPUESTA) 
Amigo(a) intimo(a) .............. 1 
Pariente ..................... 2 
_Cual es tu estado civil? 

(MARCA UNA RESPUESTA) 
Soltero(a), nunca me he casado ..... 01 -> PASA ALA PREG.S5E, PAG.6 
Casado(a) .............-2-000. 02. -> SIGUE CON LA PREG.5B 
Divorciado(a)/separado(a)......... 03 -> SIGUE CON LA PREG.5C 
Viudo(a) .............220025. 04. -> PASA ALA PREG.S5SE, PAG.6 
No estoy casado pero vivo 
en una relacién similar 
al matrimonio ................ 05 --> PASA ALA PREG.SE, PAG.6 
OWO. 6-364 aha edt Ba eels eke 06 --> PASA A LA PREG.S5SE, PAG.6 


iCudndo te casaste con tu actual esposo(a)? (ESCRIBELO A CONTINUACION) 


|__Il 19|__|__| 
Mes Aiio 


éTu esposo(a) o tu ex-esposo(a) tiene la misma direccién y el mismo numero de teléfono que tu? 


(MARCA UNA RESPUESTA) 
Serb atantacesbiaquse caste se 1 => PASA ALA PREG.SE, PAG.6 
NG: mapot akin tosataeatecu es 2 —> SIGUE CON LA PREG.SD, PAG.5 
ra) 
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5D. Por favor, escribe el nombre, la direccién y el niimero de teléfono de tu ex-esposo(a) o de tu 


esposo(a) actual. 
NOMBRE: 
Apellido Primer Nombre Segundo Nombre 
DIRECCION: 
Numero Calle 


Numero de departamento 


Ciudad Estado Cédigo Postal (ZIP) 
TELEFONO:( ) No tiene 
Cédigo del Area Numero de Teléfono teléfono 1 
9 e- 
o¢4 
5 
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i. TUS EXPERIENCIAS Y ACTIVIDADES EDUCATIVAS 


SE. éCual es la fecha de hoy? (ESCRIBE LA FECHA A CONTINUACION) 


LA RESPUESTA A LA PREGUNTA 5F, COMO A CUALQUIER OTRA PREGUNTA DE ESTE 
CUESTIONARIO, ES VOLUNTARIA. ESPERAMOS QUE LAS CONTESTES TODAS, PERO 
PUEDES PASAR POR ALTO CUALQUIER PREGUNTA QUE NO DESEES RESPONDER. 


SF. = ;Cudl es tu numero de Seguro Social? (ESCRIBE EL NUMERO A CONTINUACION) 


OID - 00 - OO 


AL CONTESTAR LAS SIGUIENTES PREGUNTAS, POR FAVOR RECUERDA QUE! POR’ on 
"ESCUELA" NOS REFERIMOS A UN CENTRO EDUCATIVO QUE OFRECE UN DIPLOMA’ DE ' e i 
EDUCACION SUPERIOR O SECUNDARIA O QUE PREPARA A LOS ESTUDIANTES — 
OBTENERLO. 


NO NOS REFERIMOS A UNA ESCUELA O PROGRAMA QUE PREPARA PARA OBTENER RUN 
"GED" O UN TITULO DE EQUIVALENCIA DE LA SECUNDARIA O-PARA OBTENER.UN _- 
CERTIFICADO DE UNA ESCUELA VOCACIONAL, TECNICA, DE COMERCIO O NEGOCIOS. 


6. {Cuando asististe a la escuela por ultima vez (a una escuela que ofrecia un diploma de secundaria o 
preparaba a los estudiantes para obtenerlo)? . 
(MARCA A CONTINUACION UN MES Y ANO) 


—Mes__ —Afio__ 

Enero...... 01 Mayo ..... 05 Setiembre ... 09 1987 o antes...... 01 
Febrero .... 02 Junio ..... 06 Octubre .... 10 1988 .......... 02 
Marzo ..... 03 Julio. ..... 07 Noviembre .. 11 1989........... 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990: ieee ee 04 

W99D. | eS epwieadete.w 05 

1992 elite se 06 

2. 3 5 | 6 
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7. ¢En qué grado estabas en ese entonces? 
MARCA UNA RESPUESTA 
Bo prado: wis. a-wa's GSmaE AS Ge ew Ae ae Ae 01 
TAO a5 ca, aaa fu dna cas Se de aE cance gicnrt 1S we 02 
10° prado. dos Sk dee Se ass Pea ae se ate es 03 
Pi? prado. cst tos oe A lee De bas YS 04 
12° PradO 6b eee eh ae OA ow a ed ed wae 05 
No se usaba un sistema de grados .............. 06 -> PASA ALA PREG.9A 
8. ~4Aprobaste ese grado? 
MARCA UNA RESPUESTA 
Si stthearkebowdiad ads diave Geeta dave 1 
ING 6, G68 tyse Shido Ge ate Gt cate ach ace © @leede ds See ates 2 
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9A. A continuacién se enumeran algunos de los motives que muchas personas dan para 
O abandonar la escuela. ;Cudles de ellos te parecen iguales o similares a los tuyos? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Conseguiuntrabajo .....................00- Lo ehesuees 2 
b. Nome gustabalaescuela .................... Le wnelecs 2 
c. No me llevaba bien con mis maestros ............. Leet aes 3 2 
d. No me llevaba bien con otros estudiantes .......... Tey ene 2 
e Queria formar una familia .................... lo tha deme 2 
f. (PARA MUJERES SOLAMENTE) Estaba 

embarazada ...... 0.2... . ce eee ee eee ee | ere 2 
g. Meconverti en padre/madre de un bebé ........... Tse Ge ae 2 
h. Tenia que mantener a mi familia ................ I eseccavine 2 
i. Me suspendieron de laescuela ................. Me Pacerete sears 2 
j. No me sentia seguro(a) en laescuela ............. Me See aas 2 
k. Queriaviajar 2.2... 0. ee eee | re eee 2 
1. Mis amigos habian dejado laescuela ............. | errr 2 
m. Tenia que cuidar aun familiar ................. Lo wma 2 
n. Fui expulsado(a) de laescuela ................. I. eebhevd 2 
Oo. Me sentia fuera de lugarenlaescuela ............ | eee 2 
p. No podia mantenerme al dia con mis tareas 

CSCDIANES nee chew hee he Cea RG eae cues Lada c 2 
q. _ Estaba sacando malas notas/reprobando 

On escuela ao 6 ences ees EA aaa yee eo eA ae eae W gepvier ty ieee 2 
I Me casé 0 pensaba casarme ................... I ge ates 6 2 
s Me cambié de escuela y la nueva no me 

GUNG itecid sade d Via loa epee eben e ey es WP ey Se 2 
t. No podia trabajar e ir a la 

escuela al mismo tiempo ..................... | eer ae 2 
u. Tenia un problema de drogas o alcohol ............ Lectures 2 
v. Otro (DESCRIBELO A CONTINUACION) ........ UW sewaees 2 
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9B. Tomando en cuenta los motivos que marcaste en la Pregunta 9A, asi como cualquier otro motivo 
que puedas haber tenido, ;cudles fueron los principales motivos por los que abandonaste los 
estudios en la ultima escuela a la que fuiste? (ESCRIBELO A CONTINUACION) 


10A. Antes de la ultima vez en que abandonaste los estudios, ;alguna vez dejaste de ir a la 
O escuela durante mas de un mes por algun motivo que no fuera el estar enfermo(a)? 


(MARCA UNA RESPUESTA) 
DM oo eek Sete S Mw eee dhe 1 —> SIGUE CON LA PREG.10B 
NO esis ease eS Wa ede wlied aw 4s 2 --> PASA A LA PREG.14A, PAG.10 


10B. ;Cudndo fue la primera vez que dejaste de ir a la escuela durante mas de un mes? (MARCA CON 
UN CIRCULO UN MES Y UN ANO A CONTINUACION) 


—Mes __ —Afio__ 
Enero...... 01 Mayo ..... 05  Setiembre ... 09 1987 o antes...... 01 
Febrero .... 02 Junio ..... 06 Octubre .... 10 1988 wok eae iws 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. 11 1989 ........... 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990 .......... 04 

1991 2iaseceees 05 
1992) ssid aden 06 
11. _Cuando regresaste a la escuela? (MARCA CON UN CIRCULO UN MES Y UN ANO A 
CONTINUACION) 
—Mes__ —Ajio__ 
Enero...... 01 Mayo ..... 05  Setiembre ... 09 1987 o antes... ... 01 
Febrero ....02 Junio ..... 06 Octubre .... 10 1988. cacdinw ees 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. U VOBS os eh ae whee’ 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990 eee ara pas 04 
1991 .......... 05 
1992) .ckiiwawedes 06 
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12A. ;Dejaste nuevamente de ir a la escuela durante mas de un mes por algun motivo que no fuera el 


estar enfermo(a)? 

(MARCA UNA RESPUESTA) 
ML eb tse ea ie ene Seca cre a Gees 1 --> SIGUE CON LA PREG. 12B 
INO? 546 2d ea re i, ea ease ole ae 2 --> PASA A LA PREG. 14A 


12B. ;Cudndo fue? (MARCA CON UN CIRCULO UN MES Y UN ANO A CONTINUACION) 


—Mes__ —Afio__ 
Enero...... 01 Mayo ..... 0S Setiembre ... 09 1987 o antes...... 01 
Febrero .... 02 Junio ..... 06 Octubre .... 10 1988 .......... 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. 11 1989 ........... 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990 .......... 04 
1991 .......... 05 
1992. 2 bose dg eeces 06 
13A. ;Volviste de nuevo a la escuela? 
(MARCA UNA RESPUESTA) 
Sl gece iegewexehvideeads Gece 1 --> SIGUE CON LA PREG. 13B 
NO bien w ee ode eee ee eee 2 --> PASA A LA PREG. 14A 


13B. ;Cudndo volviste? (MARCA CON UN CIRCULO UN MES Y UN ANO A CONTINUACION) 


—Mes__ —Aiio__ 
Enero...... 01 Mayo ..... 05  Setiembre ... 09 1987 o antes...... 01 
Febrero .... 02 Junio ..... 06 Octubre .... 10 1988 .......... 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. 11 1989 savor, ee 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990) eee ees 04 
|) ee ea 05 
1992, std arecn 06 
14A. —_ ;Asististe a la escuela durante el aiio escolar de 1990-91? 
(MARCA UNA RESPUESTA) 
DM die bie ee oe ei aoe ate eigen, Stee toe 1 --> SIGUE CON LA PREG. 14B, PAG. 11 
NO bcebe 500230005 406 e525 komad 2 --> PASA ALA PREG. 15, PAG. 11 
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14B. ;Aproximadamente cudntos dias de clases perdiste durante el aio escolar de 1990-91? (Si dejaste la 
escuela durante ese afio, toma en cuenta solamente los dias que perdiste antes de dejarla.) 
(ESCRIBE EL NUMERO A CONTINUACION) 


| Dias 


15. ¢Cémo se llama y dénde queda la ultima escuela a la que ibas? (ESCRIBELO A 
O CONTINUACION) 


Nombre de la escuela 


Ciudad & Estado 
16. ~Asististe a esa escuela durante el ajio escolar de 1989-90? 
(MARCA UNA RESPUESTA) 
DD gay era ce Was cee ares ods Stes te tate are 1 
INO® eiisied ied lctards in dln Sade! da Ba Seeks 2 
No iba a la escuela en 1989-90 ......... 3 


17A. _ En general, zpiensas que hiciste bien en abandonar los estudios? 


(MARCA UNA RESPUESTA) 
Sits cae eee ae ea Oe eke Dareleg 1 
INO iia sas ck sty a acer eb avai icant Goda teed ah 2 
NO SO) 6 c2ectie io ala no he ela SiGe See Si 3 


17B. Por favor explica porqué piensas asi. (ESCRIBELO A CONTINUACION) 
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18. 


éHasta qué punto estas de acuerdo con las siguientes afirmaciones sobre la escuela que dejaste? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Muy de 
acuerdo 


Habia un verdadero 
espiritu de escuela ......... 1 


Los estudiantes se hacian 

amigos de estu- 

diantes de otros 

grupos étnicos 0 

TacialeS «0.254.260 008 802% 1 


La ensefianzaera buena ..... 1 


Los maestros se 
interesaban por los 
estudiamtes .............. 1 


El alboroto de otros 
estudiantes dificultaba 
mi aprendizaje ........... 1 


No me sentia seguro(a) 
enestaescuela ........... 1 


Con frecuencia habia 

peleas entre diferentes 

grupos raciales o 

étmicos ................ I 


Habia muchas 
pandillas/gangas en 
laescuela .............. | 
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De 
acuerdo 


12 


En 


Muy en 


desacuerdo desacuerdo 


ee ery 


| 


re er Y 


re er 


re ee er ry 


ee  Y 


19. {Cuantas veces te pasé lo siguiente durante el dltimo semestre o periodo escolar completo que 
terminaste en la escuela? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


1-2 3-6 7-9 10-15 Mas de 15 
Nunca veces veces veces veces veces 


a. _Llegué tarde a la 
escuela .......- 0c eseeecee OO ....... O01... 02.... 03 .... 04...... 05 


b. Me sali de clases antes 


de tiempo o me salté 
ClASES oie oh kas de dates OO enaeaes 01... 02.... 03 .... 04...... 05 


c.  Perdiundiade escuela ....... 00) <5 ices os O01... 02.... 03 .... 04...... 05 


d. Me meti en dificultades 
por no seguir las reglas 
de laescuela.............. 00) scdeunse O01... 02....03.... 04...... 05 


e. Me suspendieron de 
algunas 
actividades de la 
escuela ................. 00 vives 01... 02.... 03 .... O...... 05 


f. | Me suspendieron de 
la escuela o me 
pusieron en un periodo 
de prueba ............... 0O ....... 01... 02.... 03 .... 04...... 05 


g. Metransfirieron a 
otra escuela por 
razones de 
disciplina................ 00 wise. s Ol... 02.... 03 .... O...... 05 


h.  Fuiarrestado(a) ........... OO ....... Ol... 02.... 03 .... 04...... 05 
i. Pasé algtin tiempo en un © 


centro de detencion para 
MCNOIES. 6. be eee eH es OO ....... Ol... 02.... 03 .... 04...... 05 


c) 
@ 
DO 
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En cuanto a la ultima escuela secundaria o superior a la que asististe, ;cudl de las 
siguientes categorias describe mejor el tipo de programa en el que estabas? 


(MARCA UNA RESPUESTA) 
a. Nunca fuialasecundaria ............. 0.0.00 cece auee 00 
b. Programa general de escuela secundaria .................. 01 
c. Programa de preparacién para la universidad, 
programa académico 0 académico especializado 
(ejemplo, Ciencias o Matematicas) .................000. 02 
d. Otro programa especializado de 
secundaria (ejemplo, Bellas Artes)..................0005- 03 
e. Programa vocacional, técnico o comercial/ 
profesional 
Artes industriales/educacion tecnologica ........... 04 
Oficios agricolas ............ 0.0... cee eee 05 
Preparacion comercial 0 de oficina................ 06 
“Marketing” o distribucién de productos ........... 07 
Ocupaciones relacionadas con la salud ............. 08 
Ocupaciones relacionadas con la economia . 
GOMESIICE ook hbase eee dea eos deawaduas 09 
Educacion para el consumidor y cuidado 
MCUNORAY 2 45.9 4559-26646 4G ewan eh abade ws 10 
Oficios tecnicos ... 0.2... cece eee eee 11 
Oficios comerciales 0 industriales ............... 12 
f. Programa de educacién especial .................00000. 13 
g. Programa alternativo, Programa para 
evitar el abandono de los estudios/ 
("Stay-in-School” 0 "Dropout 
Prevention”)... 2.2... 0... cc cece eee eee eee ete enue 14 
h. NOSE sh SEC eet bere dyes pe Ree eeaae ras 15 


Gd:. 
Le 
‘GO 


14 


~Alguien en tu escuela tomé alguna de las siguientes iniciativas la 
ultima vez en que dejaste de ir a la escuela? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Ofrecié enviarme a otraescuela ................. 1 elites 2 
b. Ofrecié ponerme en un programa especial ........... bo wwaws 2 
c. Me ofreci6 ensefianza individual especial ........... | eee ee 2 
d. Ofrecié ayudarme a ponerme al dia 

con el trabajo escolar atrasado ..............2206- I geese 2 
e. Ofrecié ayudarme con mis problemas 

PCTSONALES: 6 eis oe StS eee eee Ware w bs I sewdow 2 
f. Me dijo que podia regresar si 

mantenia cierto promedio de 

NOLAS. i.e os hs eee eee 6 ee, awe ee Ere ee hore t wd cds 2 
g. Me dijo que podia regresar si no 

volvia a perder clases tan 

SCBUIMO. ic inks SS ee Oe ES we ee aE aS | ee erecmer a 2 
h. Me dijo que podia regresar si 

obedecia las reglas de disciplina 

de laescuela.... 0... . , eee ee eee eee ee Lo edee es 2 
i Trat6 de convencerme de que me 

QUCdaTa 56 id ee eis oe lista een adaware oscar I hehe 2 
j- | Me dijo que no podia regresar .................. | eee 2 
k. Meexpuls6 o suspendi6 ...................6..- Mite cee 2 
l.  Llam6o fueamicasa ...................000-. Dee a's 2 
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éTus padres o guardianes hicieron algunas de las siguientes cosas cuando dejaste de ir a la 


escuela la ultima vez? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Ofrecieron enviarme a otraescuela ............... | ee ree 2 
b. | Ofrecieron ponerme en un programa 

especial 0.0... ce ee eee I gweeas 2 
c. Ofrecieron conseguirme tutoria especial ............ Po catalan 2 
d. Ofrecieron ayudarme a ponerme al dia 

con el trabajo escolar atrasado ...............0.. Daa ey 2 
e. | Ofrecieron ayudarme con problemas 

personales... 1... . . ee eee eet Pesta Gant 2 
f. Trataron de convencerme de que me 

QUEUE A. oie ee be dha w oe CSAS SSA ROARK Re | ree re 2 
g. Me dijeron que estaba bien que dejara 

IR CSCUEA:, ff oboe EKG a ee a ee ee ea SEES ES Lo kes ous 2 
h. Me dijeron que estaban disgustados ............... ates 2 
i. Me castigaron por abandonar los 

CSHIMIOS oi fc Psd eke wo dH ww ae Oa PRR E AS I Catnge es 2 
j Me dijeron que era decision mia ................. Dee aa 2 
k. Llamaron a mi maestro/director de la 

ROCCE: i 5.55 a nie eh yd a wae Bn we ewe w Rare 48 | eee 2 
I. Llamaron a un consejero de la escuela ............. | eer ares 2 
m. Ofrecieron conseguirme algiin tipo de 

orientacién psicolégica (con un 

psicdlogo o trabajador social) ................... see 2 


Desde que dejaste la escuela, ;te has inscrito en alguna institucién 


educativa como, por ejemplo, una escuela vocacional o de comercio, o una universidad? 
(MARCA SI O NO EN CADA LINEA) 


Si No 

a. _ Escuela técnica, vocacional o de 

COMETCIO .... eet ee ee Desa tare’ 2 
b. "Junior/community college” de dos afios: 

Programa técnico, vocacional o de 

COMONIO 66 54.8 SH ee a RSS wee Eh ees | aera 2 
c. "Junior/community college” de dos afios: 

Programa académico .... 1... 6 ce eee ee 2 
d. Universidad de cuatro afios ................... | eee 2 


e. ProgramadeGED......................... | eee 2 
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En los ultimos 2 arios, te sucedieron algunas de las siguientes cosas? 


(MARCA UNO EN CADA LINEA) 


Si No 

a. Me informé sobre una escuela alternativa ........... lL éa¢a4 2 
b. Viaunconsejero/trabajador social ............... | ee eerse 2 
c. Fuia un centro juvenil o programa 

de extensiOn escolar ("outreach") .............005 Lo weeks 2 
d. __ Asisti a sesiones de terapia u 

orientacion familiar 

("family counseling") .. 2... 0... 00.00. cue eee IL shaw 2 
e. Desempefié actividades para mi grupo 

religiosO 2. ce ee ee eee lo siwes 2 
f. | Estuve en un programa de rehabilitacién 

para drogadictos ............ 0. ccc eee ee ee op) eer ae 2 
g.  Estuve en un programa de rehabilitacién 

paraalcohélicos ......... 0.0.00. c cece eee lo savas 2 
h. Me reprobaron en un examen requerido 

para graduarse de 

lasecundaria ..... 0... ee eee ee eee (ace erate 2 
i. Me hicieron repetir un grado en la 

CSCUGlA 6b ei eRe eee ee Rade e ew ee a Kade eh rere 2 
j. Me reprobaron en una clase en la 

CSCUCI A 5.46. fa sisys. se a Grd Siew ee Sew le we dee aaa et | eee er 2 
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Las siguientes preguntas tratan sobre programas alternativos en las escuelas. Los estudiantes que estén 
€n programas alternativos toman cursos 0 reciben servicios especiales diferentes a los cursos y servicios 
que obtiene la mayoria de los estudiantes. 


Un programa de GED es un programa alternativo SOLO SI ofrece cursos y Servicios que no estan a la 
disposicién de la mayoria de los estudiantes. 


Un programa alternativo puede ofrecerse en una secundaria comin 0 existir de manera independiente. 
Ejemplos de programas alternativos son: una escuela dentro de una escuela ("a school-within-a-school"), 
programas para padres adolescentes, programa para prevenir el abandono de los estudios, "street 
academy", o programas de regreso a la secundaria. 


25. ~Alguna vez has participado en un programa alternativo? 
(MARCA UNA RESPUESTA) 
DE eke ieee dos «oS a ee Pate ws Bee dei ae ee 1 -> SIGUE CON LA PREG.26.A 
NO cease esate. A sins ulncsh aa Gd dee Wis. bes apeaecsavemnedesepeeaeres 2 -> PASA A LA PREG.31, PAG.20 


26A. {Cuando ingresaste al programa alternativo en el que has participado mds recientemente? (MARCA UN MES 


Y UN ANO A CONTINUACION) 
—Mes_ —Aiio __ 
Enero...... 01 Mayo ..... 0S  Setiembre ... 09 1987 o antes...... 01 
Febrero ....02 Junio ..... 06 Octubre .... 10 —«1988............ 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. 11 198F gn hed sia oh 5 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990........... 04 
| ) 05 
1992........... 06 
26B. ;Todavia estas inscrito en este programa? 
(MARCA UNA RESPUESTA) 
Sl tees teted ety hee eae ease wae edn 1 -> PASA A LA PREG.27, PAG.19 
No, abandoné el programa antes de 
completarlo ............. 0.0.02... 2 --> SIGUE CON LA PREG. 26C, PAG.19 
No, ya completé el programa ............. . 3 -> SIGUE CON LA PREG. 26C, PAG.19 
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26C.  zCudndo abandonaste o completaste el programa alternativo mas reciente? 
(MARCA UN MES O UN ANO A CONTINUACION) 


—Mes__ —Afio__ 

Enero...... 01 Mayo ..... 05 Setiembre ... 09 1987 o antes...... 01 
Febrero ....02 Junio ..... 06 Octubre .... 10 1988........... 02 
Marzo ..... 03 Julio ...... 07 Noviembre .. 11 1989........... 03 
Abril ...... 04 Agosto .... 08 Diciembre... 12 1990 5.6 4.40% es a es 04 

199] eis ee os 05 

1992 eis cw dee ees 06 

27. ~Cual de las siguientes personas te refirieron a este programa alternativo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. Tu(s) madre/padre(s) ...........00 002 eeeeeeae | re rere 2 
b. Tu(s) hermano(s)/hermana(s) ...............0-00. I ates es 2 
c. Un(a) maestro(a) .... 2.0.0... ccc eee eee eee LO oeedas 2 
d. Un(a) director(a) de escuela .................... | rere 2 
e. Un(a) consejero(a) de unaescuela ................ Ward wens 2 
f. Un(a) amiga(a) .. 1... ee ee ee ee eee LD Geen 2 
g. Unfamiliar 2... 0... ee eee | eer reer 2 
h. Tupastor, sacerdote orabino ..............2.005 re 2 
i. Un(a) trabajador(a) social ............-000 2000s I ia esta 2 
j- Un(a) amigo(a) adulto o un(a) conocido(a) 
fuera de laescuela.... 2... . eee eee ee eee | rere 2 
k. Timismo(a) ........... 0.0 cece ee eee eee li Steed 2 
1. Yo solo(a) me enteré de este programa 
Y lO:CSCOBD. 52.25.5554 Sg aaa, Sen Bk Be eH eer eee aoe | nearer 2 


28. ~Por qué ingresaste a este programa alternativo? (ESCRIBELO A CONTINUACION) 
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29. 


30. 


20 


éHas recibido o recibiste alguno de los siguientes servicios en este programa? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Programa no lo 
Si No ofrece/ofrecia 
Programas especiales de 
IMSWUCCION 6a vie c ae Sectewaseee Uo cucducteae vas 2 See diwandee arn eee 3 
Tutoria a cargo de un 
MACSO: 60 eae seevew ceed LW 2c Sb ek ed bbe es 2. kee S cee wae oa 3 
Tutoria a cargo de otros 
estudiantes ................... 1 coc cece eee 2 aii lecd Bie di a-erdun 6 6 3 
Incentivos 0 premios a la asistencia 
o al desempefioenclase ..........1 J... cc ee eee 2 eieig els Qaeda ais 3 
Terapia/orientaci6n ("counseling") 
individual ode grupo ............ 1 Jc cece eee eae DF afew asa acGaeans 3 
Orientacion vocacional ...........1 0 .........00-e De thke 2g alt aves 3 
Ayuda para encontrar trabajo .......1 0 ........0ce ee 2 ik ayee et be 3 
Atencién médica o referencias 
paraobtenerla................. 1 cece eee eT eee ee ee 3 
Cuidado de nifios o guarderia 
paratushijos ................. 1 co.cc eee eee 7 ee ae ee ee 3 
En total, gen cudntos programas alternativos has participado? 
(MARCA UNA RESPUESTA) 

Ds siege Sarg tardive ose ie WH AG ek Aw lath hes Ba cesta Si rave doin ed 1 

pts oth ce bee RE eeo ease ued Had eee eet ed 2 

SOD Sk 68 eel chia ee he AG ate Qala he BG phew whee 3 

OD 8S ys BS ir ce bow ak we Oe we Re ate 4 

éPiensas obtener un GED un diploma de secundaria o su equivalente? 
(MARCA UNA RESPUESTA) 

Tengo un GED o un . 
diploma equivalente ......................000. 1 -> SIGUE CON LA PREG.32, PAG.21 
AD: iin. Bs 9 eee erie hens 9! ee le woke tts ew gens Bee eed 2 -> PASA A LA PREG.33A, PAG.21 
OSs St AN Geek ee eee eee eal agen eee 3 -> PASA A LA PREG.35, PAG.22 


32. {Cuando recibiste el GED, o un diploma equivalente? 
(ESCRIBE LA FECHA EN NUMEROS A CONTINUACION) 


{| _|___| 19|___|___|—> PASA ALA PREG.35, PAG.22 


33A. ¢Estds tomando actualmente alguna clase para prepararte para el examen de GED? 
(MARCA UNA RESPUESTA) 
Si 36 j.ateiwe ee Gee dues Sadaee dae 1 -> PASA A LA PREG. 34 


NO: oS evince tents oe a Ses dae Row ete 2 -> SIGUE CON LA PREG.33B 


33B. 4Piensas hacer alguna de las siguientes cosas? 


(MARCA UNA RESPUESTA) 
Si No 
Volver a la escuela para obtener 
una diploma de secundaria? .............. | ee 2 
Inscribirte en una clase para 
prepararte para tomar el examen 
del GED o alguna otra prueba de 
equivalencia? ...............-.----05- do --eeeere tet 2 
34. Mas o menos en qué fecha esperas recibir un diploma de secundaria, o tomar el examen del GED 


o algun otro examen de equivalencia de secundaria? (ESCRIBELA EN NUMEROS O MARCA EL 
"1" A CONTINUACION) 


390 


ERIC 


tw 
roy 


35. 


Usar computadoras 
personales, sin contar 

su uso en juegos de video/ 
computadoras ......... 


Dedicarte por tu cuenta a 
pasatiempos predilectos 
("hobbies") en proyectos 
artisticos o manuales .... 


Participar en actividades 
religiosas ............ 


Participar en programas 
de agrupaciones juveniles 
o en programas deportivos 


de recreo ........... 


Hacer trabajo voluntario 
0 de servicio comunitario 


Conducir o pasear en 
automovil (solo o con 
amigos)............. 


Conversar o hacer algo 


con tus amigos ........ 


Conversar o hacer algo 


con tu padre o con tu madre . . 


Conversar 0 hacer algo 


con otros adultos ....... 


Tomar clases (musica, arte, 


idiomas, baile) ........ 


Tomar lecciones de 


deportes ............ 


Participar en 


deportes ............ 
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Nunca/ 
rara vez 


éCon qué frecuencia te dedicas a las siguientes actividades? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Menos de Una o dos 

una vez veces por 

por semana semana 
Mi Getaaates 2. ib bO mn ecen 3 
a eer Res G28 2. waedcaaea 3 
Br eras Scere de tari 2 wae 3 
dante te ska hs Zo athe we bau 8 
its, Sie.hea eae | a rene. | 
6 chi ace ae 8%} 2 shdoeea en 3 
od Sear eras 2. waedvwsce “3 
Sided Beavers ue ; re ene. | 
be Gat eos 2. tees 28 
said af Saws 2 bb bd wear 3 
sea aed ale Ee ee ere 
ee ener eee 2 Saree Sa wae, 3 
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Todos los 
dias o casi 
todos los dias 


Ill. TUS PLANES PARA EL FUTURO 


36. ¢ Qué importancia le das a cada uno de los siguientes objetivos en la vida? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguna Alguna Mucha 
importancia importancia importancia 

a. Tener éxito en mi 

linea de trabajo ............... Lees nea ees ) eee 3 
b. —_ Encontrar a la persona con 

quien desee casarme y ser 

feliz con mi familia ............ Dated ea weir 2 gfiea ae ee ees 3 
c. Tener mucho dinero............ De satin Sheil Reakcteaas Dy dcwteeld shes Be & eas 3 
d. Tener buenos amigos ........... Web ees eee ae 2) bk Be eis Boa et 3 
e. Conseguir un trabajo 

establ€. 2. wk wen See ne bees Ve be ee tie a re eae ee 3 
f. | Ayudar a otros miembros 

de mi comunidad .............. Disa phieis stra wae, De de deat ss cre tanceu sie, 3 
g. Poder ofrecer a tus hijos 

mejores oportunidades que las 

que yohe tenido .............. WS eAlerts Veneta eats 2 emia ead Rie a8 3 
h. Vivir cerca de mis padres 

y demas familiares............. Waites cates, ite: Sire eae 2 6 Sed Bes wa 3 
i. Alejarme de esta 

comunidad ................6- D cee ® Doe Shh aa Ba 3 
j-  Contribuir a corregir las 

desigualdades econdmicas y 

SOCIAIES 5.05 Said ea bho ead be Lg tote we eleeecos ) a a 3 
k. Tenerhijos ...............2.- LD saws ae be beers 2 he othe ee w ae 3 
1. Tener tiempo libre suficiente 

para disfrutar de las 

ICOSAS > i to6. cb arg d eee: ae noe w eee l wtteaces seo ie 2 hia ere Cala egestas 3 
m. Alejarme de mis padres.......... I tie baaesl Grea ee terd DF a Site ae ane ees 3 
n. __Llegar a ser un experto en 

mi campo de trabajo. ........... D soeeke oe ew aki 2 ade does ey ees 3 
o. Obtener una buena 

CGUCACION «fei ii haha ee I Beevers ee dehy 2, Bieri auss a eae 3 
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37. éHasta qué grado crees que tu padre y tu madre desean que prosigas tus estudios? (CONTESTA 
LAS COLUMNAS A Y B QUE APARECEN A CONTINUACION CON RESPECTO A LOS 
PADRES CON QUIENES VIVES O CON QUIENES ESTAS EN CONTACTO REGULAR) 


(EN CADA COLUMNA, MARCA EL NUMERO MAS ALTO QUE CORRESPONDA) 


A. B. 
Padre Madre 
: (o guardian) (o guardiana) 
No tiene aplicaci6n en micaso ......... OO? faesGi sk Passe ear ees 00 
No quiere que me gradue de la 
escuela secundaria ................. Ol wiavwe ded saws ad 01 
Quiere que me gradtie solamente de 
la secundaria o de GED o su 
equivalente ..................000. 02° be Mbandnd ene aheb ees 02 


ESCUELA VOCACIONAL, DE COMERCIO O NEGOCIOS DESPUES DE LA 
SECUNDARIA 


Quiere que curse menos de dos 
afios de universidad ................ OS. “kets cece ae aoe 03 


Quiere que curse dos afios o mas 
deescuela ................0.0004 04. cosa esta ecard cated 04 


Quiere que reciba un titulo de una 
escuela vocacional, técnica 
Ocomercial........... 2.00... e eee OF 22 2nehe ceed ad vena ee 05 


PROGRAMA UNIVERSITARIO 


Quiere que curse menos de dos 
afios de universidad ................ 0 06 


Quiere que curse dos o mas 
afios de universidad (incluyendo 
un programa de dos afios) ............ WE ctae ct bowe Sa gad eaas 07 


Quiere que termine la universidad 
(en un programa de cuatro o 
CINCO afi0S) . ee ee 08 fee eeak wewewas eeeds 08 


ESCUELA PROFESIONAL O DE POSGRADO 


Quiere que reciba un titulo 
de maestria 0 equivalente ............. 09° Ss hbveiNadwnde sasec 09 


Quiere que reciba un titulo de 
Ph.D., M.D., u otro titulo 
profesional .................004. IO neem eee dhe es ss 10 
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38. zActualmente, ;cudntos aiios de estudios crees que cursards? 


(MARCA UNA SOLA RESPUESTA EN EL NUMERO MAS ALTO QUE CORRESPONDA) 
Creo que no me graduaré de la escuela secundaria. ............--.-00-5 01 


Creo que me graduaré de la secundaria solamente ...............2-0055 02 


ESCUELA VOCACIONAL, COMERCIAL O DE NEGOCIOS, DESPUES DE LA SECUNDARIA 
Creo que cursaré menos de dos afios de escuela ..........-..-000 ee eee 03 


Creo que me graduaré de un programa de dos afios 
o:-mas'deesculela) ..¢ iio earn Ck a paial ew ae gee ed eS adds we he be ae eed 04 


Creo que me graduaré con un titulo de una escuela vocacional, 


comercial 0 de megocioS «1... ee eens 05 
PROGRAMA UNIVERSITARIO 
Creo que cursaré menos de dos afios de universidad.............200000- 06 


Creo que me graduaré de un programa de dos afios o mas de 
universidad (incluyendo un programa de 2 afios) ..........--000e ee eeee 07 


Creo que me graduaré de la universidad de un programa 
de cuatro OCINCO aFiOS 6. eet eee tee nace 08 


ESCUELA PROFESIONAL O DE POSGRADO 
Creo que me graduaré con un titulo de maestria 
O CQUIVAIENE: osc 8k Stice Se dais @ Hob dala aera eee wd bua, daly a aS 09 


Creo que me graduaré con un titulo de Ph.D., M.D. u otro 


titulo profesional ............ "ot firey 9 ras ase: apa acca Sopa ci i tea es Be Gaede ae 10 
INO S65 22 ans Set hea ge tha, ag won be, ap desea Sali aay Ovo ae Ss de ee 11 
39. ~Alguna de las siguientes personas ha conversado contigo sobre la posibilidad de que continues con tu 
educacion? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Si No 

a. Tu(s) madre/padre(s) ............ 000. ce ue een | rere 2 
b. Tu(s) hermano(s)/hermana(s) ..............-000- eens 2 
c. Un(a) maestro(a) ........... 0000. c eee eee eee | rer 2 
d. Un(a) director(a) de unaescuela ................. | e846 2 
e. Un(a) consejero(a) de una escuela ................ Me? ve oases 2 
f. Um(a) amigo(a) ........... 0... c eee eee ee Leics 2 
g. Unfamiliar .... 2.0... eee ee ee ee | ears ae 2 
h. Tu ministro, sacerdoteorabino ...............4. l- nee « 2 
i. Un(a) trabajador(a) social ............. 0.00000. I eek 2 


j.  Un(a) amigo(a) adulto o un(a) conocido(a) 
fuera de laescuela ...... 2... 0.000 ec eu cece ae I 22662 2 


‘<) 
ERIC 


40A. ;Cual de las siguientes categorias describe mejor el trabajo u ocupacién - 
ct] que esperas o planeas tener cuando tengas 30 aiios de edad? Aunque no estés seguro(a), marca con 
un circulo el que te parezca mas probable. 


(MARCA UNA RESPUESTA SOLAMENTE) 


AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ...................... 01 
CUIDADO DEL HOGAR (sin otro trabajo) ................. vee eee ee 02 


OBRERO(A), tal como obrero de construccién, lavador de 


automéviles, recolector de basura, obrero 
ABEICOD A 25° fence: cating se teins te ae soloing: as Pais, vargas cagsd) ah ates ge h arceee Re aye bs eee ge aes. ene 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, gerente de oficina 
administrador de escuelas, jefe de compras al por menor o minorista, 
gerente de restaurante, administrador plblico ..... 2... 0.00.00. eee eee tt eee eee ees 04 


MILITAR, «al como oficial de carrera 0 persona subalterna en las 
Fuerzas Armadas .. 1-1-1 ee ee eee ee ee ee te eee eee tet eee eens 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secretario, procesador de palabras, 


cartero, taquillero .. 2... , ee ee ee te ee eee tee tee eeeae 06 


OPERARIO(A) de maquinarias 0 herramientas (incluyendo equipo de construccién), 
tal como cortador de carne, ensamblador, soldador, chofer de taxis/ 


autobuses/camiones ©... 1. ee ee ee eee ee eee ee eee ete ee enna 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un negocio pequeiio, 
de restaurante, 0 contratista 2... 1. ee eee ee ee eee tee tent nen eas 08 


PROFESIONAL, «al como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario, escritor, 
trabajador social, actor/actriz, atleta, artista, politico, 


pero sin incluir maestro de escuela 2... eee ee eee ee eee eevee ene 09 
PROFESIONAL, «al como ministro/pastor de iglesia/sacerdote, dentista 

doctor, abogado, cientifico, profesor universitario ........... 0.0.00. cece ccc ce ee eeaeeneae 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective. alguacil/sheriff, guardia de seguridad ........... 0.0... ccc ecc eee BER ce ee aaa 11 


VENTAS, tal como representante de ventas, agente publicitario o 
o de seguros, corredor de bienes raices .. 1.1... ee ee ee ee ee eee ween 12 


MAESTRO(A), tal como maestro de escuela primaria, media o secundaria, 


Pero no profesor universitarig 6 ee ee eee ee te ete e ee ee ae 13 
SERVICIOS, tal como peluquero/barbero, enfermero practico, cuidador de 
nifos, camarero 0 mozo, empleado doméstico, conserje . 1.2... eee ee ce eee ee ee eee 14 


TECNICO(A), tal como programador de computadoras, técnico médico o 
dental, dibujante técnico. 2... ee eee ee eee ee et eee eee eee ene 15 


ARTESANO, «al como panadero/pastelero, mecdnico de automéviles 
pintor de casas, plomero, instalador de teléfonos/cable, 


CAMPINIETO esis: oe aa so eS ae Shi Ha) ww iw BH ew Sed Sitarva-wewecenigs GO gD By wher ew al ees 16 
NO ME PROPONGO TRABAJAR ............0. 0000 cece cece cece ee eeeeue 17 
ESTARE EN LA ESCUELA ... 1.02 ccc cece cence enees 18 
CIR aie eens eee lout State saa eee outa eee eee. hades 19 
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40B. ;Te parece que ahora ya tienes suficiente preparacién para el trabajo o carrera que crees que vas a 
desempeiiar de aqui a 5 afios? 


(MARCA UNA RESPUESTA ) 
No, voy a necesitar entrenamiento/ 
aprendizaje adicional ..... 2... 20.0.0... cee ees 1 
No, voy a necesitar experiencia adicional 
de trabajo, entrenamiento enel trabajo ...............--2--. 2 


No, voy a necesitar un programa universitario 
de dos o cuatro afioS -. es 3 


No, necesitaré asistir a una escuela 
vocacional o de artes y oficios .... 2... ee ee ee 4 


Si, ya tengo suficiente preparaci6n ............. 0000002 eee 5 
40C. ;Qué nivel de educacién crees que necesitas para obtener el trabajo que esperas 0 te propones tener 
cuando tengas 30 aifios? 


(MARCA UNA RESPUESTA SOLAMENTE) 


Ni siquiera secundaria .................... 00 
Algo de secundaria ...................04. 01 
Diploma de secundaria .................... 02 


Menos de dos afios de escuela vocacional, de 
comercio o negocios .................000. 03 


Dos afios o mas de escuela vocacional, de 
comercio 0 negocios ...........-... 00000. 04 


Un titulo de una escuela vocacional, de 
comercio 0 negocios .......- 2... 0c ee ee eee 05 


Algo de educaci6n universitaria .............. 06 


Un titulo de un programa universitario de 
OS ANOS. wie ee eee ae eee eas 07 


Un titulo de un programa universitario de 
40:9 ANOS 322 ata oa ree ag he SES Ree eS 08 


Un titulo de un programa de posgrado 
(Maestria o Doctorado).................06. 09 


Un titulo de un programa profesional 
[abogado(a) o médico(a)} ..............0... 10 


No me propongo trabajar .................. 11 
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41. 


42. 


IV. DINERO Y TRABAJO 


En esta seccién hacemos preguntas sobre los tipos de empleo que has tenido, tus ingresos y horarios de 
trabajo en cada uno de estos empleos, y sobre la relacién entre tu entrenamiento y educaci6n y tus 


diferentes empleos. Tus respuestas nos ayudardn a interpretar los resultados de esta encuesta. 


Tengas o no un empleo en la actualidad, zestabas buscando empleo la semana pasada? 
(MARCA UNA RESPUESTA) | 
SM, ob be ggre es eee aie + ig pie sueeneuene te 1 -~> SIGUE CON LA PREG.42 
NO Sa8 345k eet oe oe a he eae 2 ~> PASA ALA PREG.43, PAG.29 


Durante la ultima semana, ,has tomado alguna de las siguientes iniciativas para encontrar un 
empleo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Averiguar en una agencia de 

empleos del estado .........2...........0.00.0. IP ck beards 2 
b. Averiguar en una agencia de empleos 

PIWAUA: é sews eos eee eed aoe Ge orb a ea ee cules ee ee 2 
c. Averiguar en una oficina de 

reclutamiento militar ....................000. | rere ae 2 
d. Averiguar directamente con el 

empleador ... 2.2.2... . eee ee eee | ee 2 
e.  Averiguar entre familiares y amigos............... | ere 2 
f. Poner o responder a avisos en el 

PETIOGICO io 8 stds Ser de ele a Sew gia dears wial be | es 2 
g. _ Revisar los avisos clasificados 

enel periddico ............... 0.0.00. 0 eae | rr ree 2 
h. Averiguar en el servicio de empleo de 

la escuela: 5.065 3300 u ee oe ao emde Teles Shae os | re 2 
i. Averiguar con un “community college” o en una 

oficina de empleos de una universidad ............. | ere 2 
j ONTO 65 Sie a ea erie tected een de dence he ead a Share wae Ll fiee his 2 


AHORA PASA A LA PREGUNTA 44A EN LA PAGINA 29 
) : 


43. ¢Por qué no estabas buscando empleo la semana pasada? (Si tienes mds de un motivo, marca con 


un circulo el motivo principal.) 


(MARCA UNA RESPUESTA) 
Yatengoempleo ............ 000. e eee eee 01 
Me gustaria volver a la escuela de 
tiempo completo ....... 0... cee eee eee ee es 02 
Tengo que hacerme cargo de mis hijos/ 
familia’ iies i Ge SH 6 Re Pe ENERO SE SS 03 
He solicitado empleos pero no consegui ninguno.......... 04 
No quiero ninguno de los empleos que creo 
poder conseguir... 1... ee tee ee eee 05 
No necesito el dinero .. 1... eee tee ee ees 06 
‘No me gusta trabajar 2... 1. ee te 07 
No hay empleos disponibles... 0... 0. eee eee eee 08 
No tengo la preparacién necesaria para 
conseguirunempleo ............ 0c eee eee ee eens 09 
Otro (ESPECIFICA A CONTINUACION) ...... eg ae 10 


44A. ;Cudntos empleos has tenido desde que dejaste la escuela secundaria? 


(MARCA UNA RESPUESTA) 
NiNSUNO)., 6:45 40.6 4.05-4 sha eRe Oe aed 00 -~-> PASA ALA PREG.48A, PAG.40 
MONO. 5 bo ee ar ie ee ay bee: & are a8 01 
DOS! ei sia he Pa ea el eee ea 02 
TOS! facti ie fee tik ewe ea lw Order ee 03 --> SIGUE CON LA PREG.44B 
Cuatro efi eee ee eee ee ee 04 
CincoO mdS........ ee eee ee ee 05 


44B. Por favor marca un casillero para cada mes desde que saliste de la escuela secundaria o superior, 
durante los cuales tuviste algun trabajo (de tiempo completo o parcial, o en las fuerzas armadas). 


1990 1991 1992 
D Junio O Enero D Julio DO Enero 
D Julio O Febrero D Agosto 0 Febrero 
DO Agosto O Marzo DO Setiembre 0 Marzo 
DO Setiembre D Abril O Octubre OD Abril 
O Octubre O Mayo O Noviembre O Mayo 
O Noviembre D Junio DO Diciembre 


D Diciembre 
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A CONTINUACION, NOS GUSTARIA HACERTE PREGUNTAS ACERCA DE DOS DE LOS EMPLEOS 
QUE HAS TENIDO: 


1. TU EMPLEO ACTUAL O EL MAS RECIENTE, SI ESTAS DESEMPLEADO/A EN LA 
ACTUALIDAD, Y 


2. TU PRIMER EMPLEO DESPUES QUE DEJASTE LA ESCUELA SUPERIOR O SECUNDARIA 


PRIMERO CONTESTA LA PREGUNTA 45, DESDE LA SECCION "A" HASTA LA "P", CON RESPECTO 
A TU EMPLEO ACTUAL O MAS RECIENTE Y, A CONTINUACION, CONTESTA TODA LA PREGUNTA 
46 REFIRIENDOTE AL PRIMER EMPLEO QUE TUVISTE DESPUES DE DEJAR LA ESCUELA 
SUPERIOR O SECUNDARIA. 


SI DESPUES DE DEJAR LA ESCUELA SUPERIOR O SECUNDARIA, HAS TENIDO SOLO UN EMPLEO, 
CONTESTARAS SOLAMENTE LA PREGUNTA 45 EN RELACION CON ESE EMPLEO EN PARTICULAR. 


SI ESTAS O HAS ESTADO EN LAS FUERZAS ARMADAS, CONSIDERA TODA TU EXPERIENCIA 
MILITAR COMO UN SOLO EMPLEO. 


399. x0 


45. EMPLEO ACTUAL O EMPLEO MAS RECIENTE SI ESTAS DESEMPLEADO(A) AHORA. 


SI ACTUALMENTE TIENES (O MUY RECIENTEMENTE HAS TENIDO) DOS EMPLEOS AL MISMO 
TIEMPO, CONTESTA LAS SIGUIENTES PREGUNTAS CON RELACION AL EMPLEO QUE HAS TENIDO 


DURANTE MAS TIEMPO. 
45A. ;Cual de las siguientes categorias describe mejor tu empleo u ocupacién actual (o el mas reciente, 
ee: si estas desempleado(a) en la actualidad)? Aunque no estés seguro(a), marca con un circulo la que te parezca mas 
apropiada. 
(MARCA UNA RESPUESTA) 
AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ..................22-5 01 
CUIDADO DEL HOGAR (sin otro trabajo) ... 2... 2.2.02. ees 02 
OBRERO(A), tal como obrero de construccién, lavador de 
automéviles, recolector de basura, obrero agricola .............. 0.0002 eee eee 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, gerente 
de oficina, administrador de escuelas, jefe de compras al por 
menor o minorista, gerente de restaurante, administrador piblico ................. 04 


MILITAR, tal como oficial de carrera 0 persona subalterna en 
las Fuerzas Armadas .............. 2000. e eee eee ee ee eee eee eens 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secretario, procesador de palabras, 
cartero, taquillero. . 2... ee ete eens 06 


OPERARIO(A), de maquinarias o herramientas (incluyendo equipo de 
construcci6n), tal como cortador de carne, 


ensamblador, soldador, chofer de taxis/autobuses/camiones ..............-.0000. 07 
PROPIETARIO(A) O DUENO(A), tal como duejio de un negocio pequeiio, de 
restaurante, O contratista 2.2... ee ee ee ee eee eee 08 


PROFESIONAL, tal como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario, escritor, trabajador 
social, actor/actriz, atleta, artista, politico, 


pero sin incluir maestro de escuela... 1... ees 09 


PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, 
dentista, doctor, abogado, cientifico 


profesor universitario . 2... 2... ee ee ee eee 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad... .. 2.2... 2. ee ee eee 11 
VENTAS, tal como representante de ventas, agente publicitario o de 

seguros, corredor de bienes raices ... 2.0.2.1 eee eee 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media 0 

secundaria, pero no profesor universitario .. 2.0... ee eee 13 


SERVICIOS, tal como peluquero, cuidador de nijios, 
camarero 0 mozo, empleado doméstico, conserje, 


enfermero practicO .. 2.1... ee ee ee ee eee eee 14 
TECNICO, tal como programador de computadoras, técnico médico o 

dental, dibujante técnico 2.2... eee e eens 15 
ARTESANO, tal como panadero/pastelero, mecdnico de automoviles, pintor 

de casas, plomero, instalador de teléfonos/cable, carpintero .................204. 16 
OTRO (ESCRIBE CUAL A CONTINUACION) ............- 25 002 e eee eee 19 


<) : 
ERIC : 


4SB. 


45C. 


45D. 


45E. 


4S5F. 


45G. 


45H. 
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éQué tipo de empleo u ocupacién tienes? (ESCRIBELO A CONTINUACION) 


éEn qué tipo de industria o negocio se encuentra ese empleo? (ESCRIBELO A CONTINUACION) 


éEn qué consisten tus principales actividades u ocupaciones en ese empleo? (ESCRIBELO A CONTINUACION) 


{Cuando empezaste a trabajar en ese empleo? (ESCRIBE EN NUMEROS EL MES Y EL ANO) 


Lt | os ee 
MES ANO 


~Todavia tienes ese empleo? 
(MARCA UNA RESPUESTA) 


SM cdc a wees a 1-> PARA ALA 45J, PAG. 33 
| (ee 2 -> SIGUE A LA 45G 


{Cuando dejaste ese empleo? (ESCRIBE LA FECHA EN NUMEROS A CONTINUACION) 


MES ANO 


éPorqué dejaste ese empleo? 
(MARCA EL MOTIVO MAS IMPORTANTE) 


El trabajo se acabé (empleo temporal Oo de estacion, 


en "layoff", o me despidieron) ............... 0.0.0.0 eee eee eee 01 
Motivos relacionados con la escuela (me gradué, 

comenzo la escuela, finaliz6 el afio escolar) .................-...00. 02 
Lo dejé porque no estaba satisfecho(a) con 

el empleo, el horario o la paga. ..............0.22.00020 0000-0 O3 
Me mea Offa parte os oss ko eke Seca ed bude eee eed bs dale eae 04 
Motivos relacionados con la salud 

(enfermedad, lesibn, embarazo) .... 0 2.2. ee ee ee ee ee 05 
Otro (ESCRIBELO A CONTINUACION) ................. OG eeka es 06 
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zEstabas sin empleo Y buscando trabajo inmediatamente después de dejar ese empleo? 


(MARCA UNA RESPUESTA) 


~Cudntas semanas estuviste o has 


estado buscando? |__| __ | SEMANAS 


~Cuanto ganabas por hora cuando empezaste a trabajar en ese empleo? 


(MARCA UNA RESPUESTA) 
Menos de $4.25 ..... 2.0.0 eee eee eee 01 
$4.25 -6.00 .. ee tee ee 02 
$6.01.=:8.00 sci cac aaa da SSeS ee wean oe 03 
SEOs 10000 oid ne es eae ee aS E wR CDRS 04 
$10.01 25:12200% g.h4. dunes. 3 9G aS. 508%. BN Ra bee eed 05 
$12.01-14.00 2.0... . ee ee eee 06 
$16.01 21600 a4 vou a uke eda akd de eeendaen 07 
$16.01 0 MSS vice nag eeeyecewesedaess danas 08 


éCuanto ganas por hora en Ia actualidad, o cuanto ganabas justo antes de 


dejar ese empleo? 


(MARCA UNA RESPUESTA) 
Menos de $4.25 2... Le eee 01 
B25 6 600s cot e's aka eas dae ease pas wa 02 
$6.01-8.00 ...... ee ee eee 03 
BO01 = 1000 vou gagaeee eed wee eee wad Yo 04 
$10.01- 12.00 2.2... ee ee 05 
SIZ 01S 1600 cay tcecuwedasle vara Reema gad 06 
$14.01 - 16.00 22... ees 07 
$16.0lomés .. 1... . ee ee ees 08 
. 402, 


45L. Por lo general, alrededor de cudntas horas por semana trabajas o trabajabas en ese 
1) empleo? (ESCRIBELAS A CONTINUACION) 


Horas por semana: | | 


45M. ;Cémo encontraste ese empleo? 
(MARCA LA CATEGORIA MAS IMPORTANTE) 


Oficina de empleo o de colocacién 


OG la SSCUeld 2 ac. oa nn eee eo ee aatek ae Rae Sa ew ale ees 01 
Agencia de empleo piblica ............2.2.......00.. 02 
Agencia de empleo privada ....................0004. 03 
Aviso en un periddico ..................0..0.0c cee 04 
Averigiié directamente con el empleador ................. 05 
A través de un familiar... 2... ee 06 
A través de un amigo ........ eat 6 esate Ble, are na @ ole RS aS 07 
Solicitud del Servicio Civil .............0........04. 08 
Registro o matricula de un sindicatoo uni6n .............. 09 
Otro (ESCRIBELO A CONTINUACION) .............. 10 


45N. ¢Estds/estabas en ese empleo. . . 


(MARCA UNA RESPUESTA) 
Como empleado(a) de una COMPANIA o NEGOCIO?....... 01 
Como empleado(a) de una organizaci6n o 
institucién SIN FINES DE LUCRO?................... 02 
Como empleado(a) del GOBIERNO (federal, estatal, 
Wall: 2 eiddat on tee hie eed r ae Cae eues dale anln «< 03 
Empleado(a) por cuenta propia? ...................00. 04 
Trabajando CON PAGA en el negocio o granja de tu 
TAMA) Cheever eed oe oe heen eas os van Sows 05 
Trabajando SIN PAGA en el negocio o granja de tu 
MAMMA pe Oke EVER AOS Sa ee ee ee ee he 06 
Trabajando SIN PAGA en un TRABAJO ’ 
VOLUNTARIO? ...............0 00.0.0 cee eens 07 


Q 


450. ;Cémo aprendiste a hacer este trabajo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Enunao mas clases en la escuela superior 

O S€CUNdANA 6 fee ese bee Se ne nd Ae eee Oo | ree 2 
b. Enuna escuela vocacional, de comercio 0 

negocios, o en otra escuela de 

Capacitacion profesional ............... 002 eee eee Eo tees 2 
c. Enun programa de aprendizaje o en un programa 

de capacitacidn del gobierno. .......-...--.-.. 20202 ees I~ soe bactd 2 
d.  Enun "junior/community college", o en una 

universidad de 4 afios ... 1.0... 2.2 e eee eee ee ee ee Me pec ttine « 2 
e. Emlas Fuerzas Armadas ..............00 00 cece euues W nmanedats 2 
f. | Uncompafiero de trabajo me entren6 ................... Le Seite 2 
g. Aprendi por micuenta ......................00000 site oe ats 2 
h. En un programa de capacitacion patrocinado 

por el sindicato ouni6n.... 2.2... ee eee I teas 2 
i. | Enun programa de capacitacion patrocinado 

porunempleador ............... 00 eee eee eee Lo jee ard 2 
j.  Aprendi en unempleo anterior ...................00.., Lo kama ds 2 
k. Otro (DESCRIBELO A CONTINUACION) ............. MW ae atcien 2 

45P. Has tenido otros empleos desde que abandonaste los estudios? 
(MARCA UNA RESPUESTA) 
Si 40 be exe Ske eae Yale eee alee 1 ~> SIGUE CON LA PREG.46, PAG.36 
NO si dttins Waite al Bren Geen dere bi atiere 2 -> PASA A LA PREG.47, PAG.40 
ERIC ek 
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46. PRIMER EMPLEO DESPUES D 


SI TENIAS DOS EMPLEOS AL MISMO TIEMPO, CONTESTA LA PREGUNTA SIGUIENTE CON RELACION 
AL TRABAJO QUE TUVISTE DURANTE MAS TIEMPO 


46A. ;Cual de las siguientes categorias describe mejor tu primer empleo después de la escuela superior o secundaria? 
Aunque no estés seguro, marca con un circulo la que te parezca mds apropiada. 


(MARCA UNA RESPUESTA) 
AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ..................002. 01 
CUIDADO DEL HOGAR (sin otro trabajo) 2.2... 2. ee eee 02 


OBRERO(A), tal como obrero de construccién, lavador de 
automéviles, recolector de basura, obrero agricola... 2.2.2.0... 0. ee eee 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, gerente 
de oficina, administrador de escuelas, jefe de compras al por 
menor 0 minorista, gerente de restaurante, administrador piblico ................. 04 


MILITAR, tal como oficial de carrera 0 persona subalterna en 
las: PUSIZAS: ATMa0GS soc ck oso ote KR SON ooh ee EATER YES OW HER EEE S CYS 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secretario, procesador de palabras, 
cartero, taquillero. 2... 2. ce ee ee ec eee e een nes 06 


OPERARIO(A), de maquinarias o herramientas (incluyendo equipo de 
construcci6n), tal como cortador de carne, 


ensamblador, soldador, chofer de taxis/autobuses/camiones .............--0-e0. 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un negocio pequefio, de 
restaurante, Ocontratista 2... ee eee eee eee ee eens 08 


PROFESIONAL, tal como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario, escritor, trabajador 
social, actor/actriz, atleta, artista, politico, 


pero sin incluir maestro de escuela... 1. ee ee ee ee eee 09 


PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, 
dentista, doctor, abogado, cientifico 


PIOMESOL UHIVETSUATIO ook ew hee Pode edd eee eee eed ESD ORDER ES ea EH 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad. ................ 0... cece eeee 11 
VENTAS, tal como representante de ventas, agente publicitario o de 

seguros, corredor de bienes raices ... 2.0... . 0. cee ce eee ee ee eee nee 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media o 

secundaria, pero no profesor universitario .. 2.2... ee ee cee ce eee eee 13 


SERVICIOS, tal como peluquero, enfermero practico, cuidador 
de nifios, camarero o mozo, empleado doméstico, 


COUSEU oo cide a Peleeie te ihe odes haw Sele Gey eae ee See 14 
TECNICO, tal como programador de computadoras, técnico médico o dental, 

GIDUjANIE TECNICOS toca eevee i Ld ee hee yee e kd ced Sead a bee Pawo 15 
ARTESANO, tal como panadero/pastelero, mecdnico de automéviles, pintor 

de casas, plomero, instalador de teléfonos/cable, carpintero ...............-..04. 16 
OTRO (ESCRIBE CUAL A CONTINUACION) ..........0... 20.0. c eee ee 19 
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46B. ;Cudndo empezaste a trabajar en ese empleo? (MARCA EL MES Y EL ANO) 


|__ fl 19{__ |__| 
MES ANO 
46C. ;Cudndo dejaste ese empleo? 
= 19|__ |__| 
MES ANO 


46D. ~Porqué dejaste ese empleo? 


46E. 


46F. 


‘<) 
ERIC 


(MARCA EL MOTIVO MAS IMPORTANTE) 


El trabajo se acab6 (empleo temporal 0 de estacién, 


en "layoff", o me despidieron) .... 2... 6.0. eee eee e eee eee eee 01 
Motivos relacionados con la escuela (me gradué, 

comenzo la escuela, finaliz6 el afio escolar) ................. ee ee eee 02 
Lo dejé porque no estaba satisfecho(a) con el 

empleo, el horario 0 lapaga ......... 0... . cece ee eee eee 03 
Encontré un empleo mejor o me ascendieron de puesto ..............-.- 04 
Me mudé a Otra parte... 1. cece ee een 05 
Motivos relacionados con la salud 

(enfermedad, lesi6n, embarazo) ...........0. 0.000 cece ee ee eee 06 
Otro (ESCRIBELO A CONTINUACION) ..............02000 eee 07 


{Estabas sin empleo Y buscando trabajo inmediatamente después de dejar ese empleo? 


(MARCA UNA RESPUESTA) 
Sl cw.a a 1--> ;Cudntas semanas estuviste buscando? |___|__ | SEMANAS 
No..... 2 


¢Cuanto empezaste ganando por hora en ese empleo? 


(MARCA UNA RESPUESTA) 
Menos:de'34,25. 2c. eidesa toad e bav Code es 01 
29600 oct eee ee erie ketene adiee dd 02 
$6.01-8.00 ......... 2.2... 22. eee ee eee 03 
PO 100 ec ices ae ee ay ee ae wae 04 
SIG OL TIO 4 6 ctu eee sdeasdbader wed 05 
912.01 = 14.00 os ci eee ke eew ne de eeadeasius 06 
SIMO S160): ope ne cat ede haga weds ees ve 07 
SIGOL OME ccuivaeeeeteeteacécbed esses 08 


46G. ;Cudnto ganabas justo antes de dejar ese empleo? 


(MARCA UNA RESPUESTA) 
Menos de $4.25 ......00. 00. ccc cece cee eee 01 
$25 $6100 in ceywatawrexcorssewcseciané 02 
BOO RW ia3 onde ec centaceeiscbeetaave 03 
$8.01- 10.00 ........... ccc eee eee ee eee 04 
$10.01- 12.00 ............ cece eee ee eee 05 
$12.01 = 14.00 5 £s255.804055044 600 ned oeks 06 
$14.01- 16.00 .............. 00. ee eee eee 07 
PIGO) OMNES 2.652668 Wa we oe aed Bale oi 08 


46H. Por lo general, ,alrededor de cuantas horas por semana trabajas o trabajabas en ese empleo? (ESCRIBELAS A 
CONTINUACION) 


Horas por semana: | | 


461. ~éCémo encontraste ese empleo? 
(MARCA LA CATEGORIA MAS IMPORTANTE) 


Oficina de empleo o de colocacién 


dela CSCUElG 6 cde atdw setae a eeeade va uns baderenns 01 
Agencia de empleo publica ......................00. 02 
Agencia de empleo privada ......................04. 03 
Aviso en un periddico.... 22... eee ee 04 
Averigtié directamente conel empleador ................. 05 2 
A través de un familiar... 22... 2... ee eee 06 
A través de un amigo . ee ere en eee 07 
Solicitud del Servicio Civil ...........000..........0.4. 08 
Registro o matricula de un sindicatoo union .............. 09 
Otro (ESCRIBELO A CONTINUACION) .............. 10 


@ 
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46J. §;Estds/estabas en este empleo. . . 


(MARCA UNA RESPUESTA) 
Como empleado(a) de una COMPANIA 0 NEGOCIO?....... 01 
Como empleado(a) de una organizacion o 
institucién SIN FINES DE LUCRO?.................--- 02 
Como empleado(a) del GOBIERNO (federal, estatal, 
local)? sce acd adeeb hee ead Oe SS Ae Se we eee ek 03 
Empleado(a) por cuenta propia? ...................2-- 04 
Trabajando CON PAGA en el negocio o granja de tu 
familia? s sss ei i Sik Pil ks ee A AE RO als 05 
Trabajando SIN PAGA en el negocio o granja de tu 
familia? s:... 24a 5.ietew oe 4 Caw ee ee eee Dew eS a he Ra ess 06 
Trabajando SIN PAGA en un TRABAJO 
VOLUNTARIO? ..........-. 200. eee ee ee eens 07 


46K. ;Cémo aprendiste a hacer ese trabajo? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Enunao mis clases en la escuela superior 

O:SECUNOAL IA, Sinise 4a agence widie + Sepa Sob a ace eee Goad | arrears 2 
b. En una escuela vocacional, de comercio o 

negocios, o en otra escuela de 

capacitacion profesional ............... 0.0000 eee eee i eee 2 
c. Enun programa de aprendizaje o en un programa 

de capacitaci6n del gobierno... ............. 00.00 eee | eee 2 
d. En un junior/community college, o en una 

universidad de 4 afios ... 1... 0... eee ee eee Garth cie 2 
e. Enlas Fuerzas Armadas ..............-.20 eee eee Mesa ey Ss 2 
f. | Uncompajfiero de trabajo me entrend ................--- | ere 2 
g. Aprendi por micuenta ..................0 2c eeeee | eee erree 2 
h. En un programa de capacitaci6n patrocinado 

por el sindicatoo uni6n....-........--..--.-. 00208: Lo ose tied s 2 
i. En un programa de capacitacion patrocinado 

porunempleador .................-. 0+ eee eee Leste soe 2 
j. | Aprendi en unempleo anterior ...........-..-----.--- | eee 2 
k. Otro (DESCRIBELO A CONTINUACION) ............. I sep dae 2 
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47. Del dinero que ganas en tu empleo actual, ;cudnto gastas en cada una de las categorias que se enumeran a 
continuacién? (Si estés desempleado(a) en la actualidad, responde con relacion al ultimo empleo que tuviste) 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Nada Una parte Casi todo 

a. Compra de ropa y otros 

articulos ..................04. OD sterner ancy L. Shad avnattea ie Ress 2 
b.  Gastos por salir a comer, pasear, 

CC: 2234-424. o0i Gwe dae ode ed ek | re eee Lesage sis awaeds 2 
c. Gasolina y otros gastos 

del automoévil .................. OF Se wae eee % MO cae tie ogee wes 2 
d. Pagodelalquiler................ Oo caceeauehartia eae I 2 eanesideaddasd 2 
e. Compra de alimentos ............. Oo Sie seed was ee ee 2 
f. | Pago de mi educacioén 

futura ..- 2... ee ll O  ceniGeacere PP 3.28t4 cadets 2 
g. Compra de bebidas alcohdlicas ...... . 0  weecee eens Ee eee on Sa 2 
h. Compra de drogas ilicitas .......... Oo aadicnaide on Lh esis fea ae 2 


48A. ¢Has participado en un programa de capacitacién para el trabajo patrocinado por el estado o por un 
sindicato o unién? 


(MARCA UNA RESPUESTA) 
NO ies ivt Oe ae ahh nce ee a 1 -—> PASA ALA PREG.49A, PAG.41 
Si, estoy actualmente participando 
en un programa de capacitacién 
parael trabajo ................... 2 -> PASA ALA PREG.49A, PAG.41 


Si, he participado en un programa 
de capacitacion para el trabajo 
dpa teagan tend ater eRe daehitn Bie aye 3 -—> SIGUE CON LA PREG. 48B 


48B. ¢;Cuando terminaste el programa de capacitacién para el trabajo? (Si no terminaste el programa de 
capacitaci6n para el trabajo, marca el nimero "1" a continuacién.) 


No he terminado el programa 
de capacitacion para el trabajo................. 1 


> 
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49A. Has participado en un programa de capacitacién del gobierno (federal, estatal, o local)? 


(MARCA UNA RESPUESTA) 
NO: i: siche gw tig wh ee eel ea ele Sa 1 ~> PASA ALA PREG.50A 
Si, estoy participando actualmente 
en un programatal.............-.-.. 2 -~> PASA ALA PREG.50A 


Si, participé en un programa tal 


49B. ;Cuando terminaste el programa? (Si no terminaste el programa, marca "1" con un circulo a continuaci6én) 


MES ANO 


No terminé el programa .................. 1 


50A. ;Has tomado algun curso por correspondencia o por televisién? 


(MARCA UNA RESPUESTA) 
Gi cae ceme bob danas ne heusunieus | —> SIGUE CON LA PREG.50B 
Norge ee ek os aie eens 2 ~> PASAALA PREG.SIA 


50B. ;Cudndo fue la primera vez que empezaste a tomar cursos por correspondencia o por televisién? 


19 | 


pee |__| 


MES 


51A. Desde que dejaste la escuela superior o secundaria, ;has prestado servicio o (estas sirviendo) en las Fuerzas 
Armadas regulares, las Reservas, la Guardia Nacional, o el ROTC? 


(MARCA UNA RESPUESTA) 
DD 5 5 Sheth Gates erie a teen ose an age, of AP Lae! ge ete ee eran 1 -> PASA A LA PREG.52A, 
PAG.42 
NO opie BON ee ON eH Ee ORE OEE OL OES EG ES 2 -> SIGUE CON LA PREG. 
51B, PAG.42 
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51B. Desde que dejaste la secundaria, ;has intentado alistarte en alguna rama de las Fuerzas Armadas? 


(MARCA UNA RESPUESTA) 
No, yo no pienso 
alistarme 2... es 1 
No, pero pienso tratar de 
alistarme pronto ...............0005 2 
Si, intenté alistarme 
y no fui aceptado(a) ................. 3  -> PASA A LA PREG.57, PAG.44 
Si, y estoy esperando 
uma respuesta .................0.0.. 4 
Si, y he sido 
aceptado ............. 0.0.0.2. 0000. 5 


52A. 4En cudl rama de las Fuerzas Armadas prestaste servicio (estas sirviendo)? 


(MARCA UNA RESPUESTA) 
Fuerzas Armadas regulares 
(Ejército, Marina, Fuerza 
Aérea, Marines) ..................0000eeee 1 
Guardacostas .........0. 0.0.0... c cc eee eae 2 
Guardia Nacional o Reservas .................. 3 
ROTC seisue 4 eee eth oie Sa end wae enn ae 4 


52B. ;4Cuando comenzaste el servicio activo? (ESCRIBE LA FECHA EN NUMEROS 
A CONTINUACION) 


a oe Sf || 


MES ANO 


53A.  ¢Has recibido (0 estds recibiendo) cuatro semanas o mas de educacién especializada durante tu 
servicio en las Fuerzas Armadas? 


(MARCA UNA RESPUESTA) 
BL oie 5 hee eRe Seta aed dum ae seas 1 -> SIGUE CON LA 
PREG.53B 
NOs eben dawg ny a en ihe ee Bae aOm wo Rae 2 <--> PASA ALA PREG.54, 
PAG.43 


53B. 4Cémo se llama el programa de educacién especializada en el que pasaste/pasards el periodo de 
tiempo mas largo? (POR FAVOR ESCRIBE EN LETRA DE IMPRENTA Y NO USES SIGLAS) 


NOMBRE DEL PROGRAMA: 


> 
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54. Cuando estuviste en las Fuerzas Armadas, ;tomaste algun tipo de cursos que . . . 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 

a. Te prepararon para el examen de equivalencia de la 

escuela superior o secundaria? ...................--- Me Pane ese cra eee een 2 
b. Te prepararon para pruebas de equivalencia que 

pueden tomarse a fin de obtener créditos 

umiversitarios? 2... 2.2 ee ee eee lo ewe ase dus wed es 2 
c. Estaban patrocinados por una universidad 

que ofrecia créditos universitarios? ................... We eeceaae aes as 2 


55A.  ¢Estdés actualmente en servicio activo? 
(MARCA UNA RESPUESTA) 
eee 1 -> PASA A LA PREG.56 


NO: a2tise fee esereiceien See ate dar eue, © jeanne nao 2 -> SIGUE CON LA PREG.55B 


55B. ;Cudndo lo dejaste? (ESCRIBE LA FECHA EN NUMEROS A CONTINUACION) 


—_= | 19|__ |__| 
MES ANO 
56. {Cual es/fue tu principal motivo para entrar a las Fuerzas Armadas? 
(MARCA UNA RESPUESTA) 

a. Serviramipais ............ 02.2.0. 020 e eee 1 
b. Necesitaba un trabajo ....................006. 2 
c. Para obtener capacitaci6n 

para trabajos futuros ..............---..--. 3 
d. _‘ Para recibir dinero para educacién 

POSIETION «2 ee ee eee ee Be ee 4 
e. Porotromotivo ...............-..-02-e ee eee 5 


o_ 
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Vv. TUS OPINIONES SOBRE TI MISMO Y SOBRE TUS ACTITUDES 


éQué opinas con respecto a las siguientes afirmaciones? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Muy 


de acuerdo De acuerdo 


Me siento bien en cuanto 
ami persona .................. | i AaRiivadi deacenk 2 


No tengo suficiente control 
sobre la orientacién que mi 
vida esté tomando............... Le eect Geen: noes 2 


En mi vida, obtener éxito 

depende mas de la buena 

suerte que del trabajo 

(tT) 0 a ee DD epee Seatces ei aaste 2 


Me considero una persona que 
vale, e igual a todo el 
MUNRO s.aos Ss oe ey lees I). Cp ccaeacherdeee are 2 


Sé hacer las cosas tan 
bien como la mayoria 
dela gente .................., L. avacbatea-als 2 


Cada vez que trato de lograr 
algun progreso, algo o alguien 
me loimpide .................. Liao seater ae 2 


Mis proyectos casi nunca se 
logran; por eso me molesta : 
planearlos.................... Ds oidee hides Maca eats 2 


En términos generales, estoy 
satisfecho(a) conmigo 
MISMO... eee eee ee | error eer erie 2 


A veces me siento 
MMMM CL sesso: dh eh aoc aera col ahesh cece lene De va bets wae eden ats 2 


A veces siento que no 
sirvo paranada ................ | errr ere era 2 


Cuando hago un proyecto me 
Siento casi seguro de lograr 
mis objetivos .................. Le Sesdcetarcscanatdlaca tice 2 


Considero que no tengo muchos 
motivos para enorgullecerme ....... LO fetabiscgnscecaneeceies 2 


El azar y la suerte son 

factores muy importantes 

en lo que me sucede en 

Va Vid seeded eae ee aint Sd cic. tvend edendeateedce 2 


BEST COPY AVAILABLE 


413. i. 


Muy en 


En desacuerdo desacuerdo 


re) 
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Pensando en el futuro, 


te gradues de la escuela 


secundaria? ........... 


vayas a la 


universidad? .......... 


obtengas un empleo 


con un buen sueldo? ..... 


llegues a ser duefio(a) 


tu vida familiar sea 


feliz? sic ks eee eas 


continies gozando de 
buena salud la mayor 


parte del tiempo? ....... 


puedas vivir en la 
region del pais que 


ti prefieras? .......... 


seas un miembro respetado 


de la comunidad? ....... 


tengas buenos amigos 
con quienes puedas 


tu vida sea mejor que 
la de tus 


padres? ............. 


la vida de tus hijos 
sea mejor que la 


UV ses ee bire sd easton 


¢qué posibilidades hay de que. . . 


Muy 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Pocas 


BEST COPY AVAILABLE 


45 


Cincuenta 
por ciento 


414 


Muchas 


Muchisimas 


LAS PREGUNTAS SIGUIENTES SON IMPORTANTES PARA ENTENDER EL SIGNIFICADO DE 
TUS LAZOS PERSONALES EN LA VIDA. LA RESPUESTA A ESTAS PREGUNTAS, COMO A 
TODAS LAS QUE FIGURAN EN ESTE CUESTIONARIO, ES VOLUNTARIA. ESPERAMOS 


QUE LAS CONTESTES TODAS, PERO PUEDES PASAR POR ALTO CUALQUIERA DE ELLAS 
QUE PREFIERAS NO CONTESTAR. 


59. {Cudntos de tus amigos. . . 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguno Unos Algunos Casi Todos 
de pocos de mas todos ellos 
ellos ellos ellos 
a. dejaron la escuela 
sin graduarse? ................2000. | ae 2 sedans 3 Sawa A sat ahi 5 
b. no piensan ir a la universidad? ......... ) rae ) er ee 4 se wb KS 5 
c.  piensan trabajar en un empleo 
regular, de tiempo completo 
después de la secundaria? ............ | eran ) i Serre BD ere atetenens 5 
d. _ piensan asistir'a un programa de dos 
afios en un “community college” 
o en una escuela técnica?.............. | ee 2. estes S apwiare A gasae ud 5 
e.  piensan asistir a la universidad por 
CUAHO S008? 6.565 eked aka deed Raed DY inh tess ere a 4 eeeeaces 5 


60. Entre tus amigos mds cercanos, ;qué importancia le dan ellos a... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


No le dan mucha Le dan algo Le dan mucha 
importancia de importancia 
importancia 
a. _asistir a clases regularmente? ........ Lb Breuese hens 2. wenes,c shed ne 3 
b. estudiar? 2.0... cece cece eee lL. gadieeaans 2 sic edn eee ee 3 
c. participar en deportes? ............ I S£h20ned ea ok 2 He Sa ee a 3 
d. sacar buenas notas? .............. | Reena eter arate 2 andr delalaee a acetates 3 
e. ser popular/apreciado por 
Otras personas? ................. Lo nee ceak ede 2! Sates eee g wa eS 3 
f. _ terminar los estudios secundarios? ..... Deedes ) ee ee eee 3 
g. tener novio/novia? ............... DP idis eee doris 2 SS bees oe aS 3 
h. _continuar su educacién después de 
graduarse de la secundaria? ......... DP WeaeS ae neces 2. oss barges wide 3 
i. participar en actividades 
Teligiosas? ................0.04. cy ea arene ere ) ae aa 3 
: 2 . « eu 8 ar ¢ * 
j._—‘~prestar servicios 


comunitarios o voluntarios? ......... Mes tieea teen De ay besae Bie fas trea epee ae 3 
«) 
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60. 


61A. 


61B. 


62. 
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(Cont.) Entre tus amigos mds cercanos, ;qué importancia le dan ellosa. . . 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Le dan mucha 


No le dan mucha Le dan algo 
importancia de importancia 
importancia 
k. tener un trabajo regular? ........... I gead gang ead D> exaianees Wadaiens 3 
l.  reumirse con amigos? ............. Lo Saaebawe aes 2. ae ea ea wees 3 
m. irafiestas? .............00000. iets We tare wd 2 i ESSE GES Ee os 3 
n. tener relaciones sexuales? .......... Lease wai eed 2 Goes ae eves 3 
O. uSardrogas?...........+...000. | ee De eign ms Bere So Sy 3 
p tomar bebidas alcohdlicas? ........... L475 eats eens 2. hee EER A Se 3 
q.  ganardinero? .................. l. gacodaseuss ee ere ree 3 
¢Cuantos de tus amigos estan en una pandilla o ganga? 
(MARCA UNA RESPUESTA) 
Ninguno de ellos .. 2.2.0.2... 0.00000 cue euae 1 
Algunos de ellos... 2... .... cece eee eee 2 
La mayoria de ellos ...... 0.0... 000 cece e eae 3 
¢Tu estas en una pandilla o ganga? 
(MARCA UNA RESPUESTA) 
Si. fined sna Has a Boe oe eS eee eS Marea bare 1 
| (0 ee 2 
2A qué edad esperas hacer lo siguiente? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
No Ya lo Antes 
espero he de los 
hacerlo hecho 18 18-21 22-25 26-29 
a. {Casarte? ........... Ol ieeees O2 ... eau 03. caen OF can8 OSieace.: 06 
b. Tener tu primer 
NYO? yet ee oe we Ol. kee suck 2 eter ans 03. 622 OF cee se ccus 
c. ¢Comenzar tu primer 
trabajo regular de 
tiempo completo (no 
de verano)?.......... Ol. gaaeas 02 ee eas 03 04 05..... 
d. {Vivir en tu propia 
casa o apartamento? ....01 ...... 02 2.2.2. O38. ig en OF an O8 oo aos 
e. Terminar tu 
educaciOn? .......... Ol ...... O02. wea nee O38 ices OF ee 0S ve ek 
416 
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LA RESPUESTA A LAS PREGUNTAS 63-69, COMO LA DE TODAS LAS PREGUNTAS QUE 
FIGURAN EN ESTE CUESTIONARIO, ES VOLUNTARIA. ESPERAMOS QUE LAS CONTESTES 
TODAS, PERO PUEDES PASAR POR ALTO CUALQUIERA DE ELLAS QUE PREFIERAS NO 


CONTESTAR. LAS PREGUNTAS SIGUIENTES SON IMPORTANTES PARA ENTENDER LA 
FORMA EN QUE TUS LAZOS PERSONALES SE RELACIONAN CON TUS OTRAS EXPERIENCIAS. 


63. 


65. 


Os 


éTu actual esposo(a) dejé la escuela secundaria antes de graduarse? 
(MARCA UNA RESPUESTA) 
No estoy casado(a) en la actualidad .. 2... 0.2... 2.0.00 cc ee ee 1 
No, él/ella esta cursando la 
secundaria actualmente ... 0... 0... cee eee ee ee ees 2 
No, €l/ella se gradué6 de la secundaria .............. 000005 3 


No, él/ella se gradué de la secundaria 
y esta asistiendo a una universidad 0 a una escuela 
vocacional/técnica .... 0. 0... cee eee ee cee eee ewes 4 


Si, él/ella dej6 la secundaria antes 


de graduarse . 6... ee cee eee enna 5 
En tu opinién, ;qué importancia tiene para ti el estar casado(a) antes de tener relaciones sexuales? 
(MARCA UNA RESPUESTA) 
No tiene ninguna importancia .................. 1 
Alguna importancia ..............00200 cee eee 2 
Mucha importancia ...............20200eeee 3 
éConsiderarias la posibilidad de tener un hijo sin estar casado(a)? 
(MARCA UNA RESPUESTA) 
INO? sis sigpnis So Sais “orcectee tes andrea ES Bodh eyer ded: a ensded ries 1 
PUCKESED wine 4 ee ii pees eR RANa these Babs 2 
DN Fa ate Magia Beak ties a sola arataiee ce ayes aaue eae ath a ore 3 
NOR tie baw mers hee ee Bids ok ee ee dos 4 
éTienes hijos propios? 
(MARCA UNA RESPUESTA) 
No, notengo ............ 0... cece ee eee 1 (PASA ALA PREG. 70, PAG.50) 
No, pero estoy esperando uno.................. 2 (PASA A LA PREG. 69, PAG. 49) 
Si, TENBO. eis Soe Wee Reels Re wm a eee eos 3 (SIGUE CON LA PREG.67, PAG.49) 
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67. 


68. 


69. 
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¢Cudles son sus fechas de nacimiento? (ESCRIBELO A CONTINUACION) 


Hijo(a) menor ...... a | 19} {|__| 
Mes Afio 

Hijo(a) mayor ...... a | 19} | 
Mes Afio 


¢Con qué frecuencia ayudan a cuidar a tu hijo(a) menor las siguientes personas? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


La mayoria 
Algunas de las 
Nunca veces veces 
a MP, sci seses 5. te doe ees x 9G ae as Oy et Sees bas We cee Sos bee beak 2 
b. El otro padre/madre o padrastro/ 
madrastra del nifio(a) ............. O:  seiecatew wes Mo sib ee es Se 2 
c. Un(a) abuelo(a) del 
NMO(A). 6 oe eee 8 ae we elds oe eS OL Bute cee ter ae Ll. acess deinges = 2 
d. Otro pariente, (hermano, 
tio, tia, primo(a)) ............... | oe en eee DY s28econ2e8see 2 
e. Un(a) amigo(a) .............0.... OM ete ene Ll tetas oeuibe Ses 2 
f. Un(a) vecino(a)................. Oo - iiaad aces lL shaeien eine 2 
g.- _ Uncentro de cuidado infantil o 
pre-escolar .................... Oo seks due, a tere ates Das fareescsrie a are terte seas 2 
h. —_Un(a) nifiero(a) ("babysitter"), en 
tu casa, oenlasuya.............. O° Ste camagass | ee er eee 2 


~Cual de las siguientes afirmaciones describe mejor tu relacién con el padre/la madre del menor de 
tus hijos? 


(MARCA UNA RESPUESTA) 
Estamos casados y viviendo juntos ............. 01 
Estamos canes: pero no vivimos juntos ......... 02 
Estamos divorciados/separados legalmente......... 03 
Estamos viviendo juntos pero no estamos 
Cer 14 [ee ee ea 04 
Salimos juntos, pero no estamos casados .......... 05 
El/ella ya falleci6 ...................2005. 06 
Nos vemos de vezencuando ................-. 07 
Yano nos vemos més ........-..------------ 08 
49 418 


RESPONDER A LAS PREGUNTAS 70 A LA 75 ES VOLUNTARIO, Y ESPERAMOS QUE LO 
HAGAS, PERO, SI NO DESEAS CONTESTAR ALGUNA(S), PUEDES PASARLA(S) POR ALTO. 


70. Generalmente, ;cudntos cigarrillos fumas al dia? 


(MARCA UNA RESPUESTA) 
No fumo ..............0000cc cee aaaaeee 01 
Menos de lal dia ..............0.. 0000 eae 02 
Entre lySaldia............... 0.0.0.0... 03 
Cerca de 1/2 cajetillaal dia .................. 04 
Mas de 1/2 cajetilla pero menos 
de dos al dia... ................0000.0048 05 


A CONTINUACION TE HACEMOS ALGUNAS PREGUNTAS SOBRE EL CONSUMO DE 
BEBIDAS ALCOHOLICAS, INCLUYENDO LA CERVEZA, EL VINO, LOS REFRESCOS DE 


VINO ("WINE COOLERS") Y LOS LICORES. RESPONDER A LAS PREGUNTAS 81 A LA 85 
ES VOLUNTARIO, Y ESPERAMOS QUE LO HAGAS, PERO, SI NO DESEAS CONTESTAR 
ALGUNA(S), PUEDES PASARLA(S) POR ALTO. 


71. {Cudntas veces (si es que alguna) has consumido bebidas alcohdlicas? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


0 1-2 3-19 20+ 
Ocasiones . Ocasiones Ocasiones Ocasiones 
a. Durante todat vida........ Me Aigo ies 2 niwhek we ee SD : Sede aehan 4 
b. Durante los ultimos 
12 meses ............... Wn Brassica ated | rT eee 3S: 2626e¢63 4 
c Durante los tiltimos 30 
GAS) cea een baie aca x | eae 2 aaa eaatiaven ts S weacee an 4 


72. Durante el transcurso de las ULTIMAS DOS SEMANAS, ;cudntas veces has consumido cinco o 
mas bebidas alcohdlicas seguidas? (Una bebida alcohdlica es una copa de vino, una botella de 
cerveza, un trago de licor o un céctel.) 


(MARCA UNA RESPUESTA) 
Ninguna vez... 2... 2.0.0 cc eee cece eee ae 01 
WNANE!, seca dees cerbaes eb ee ea enn 02 
DOS: VeCes» 3s Skins ca eda deed 4 dlde wena ws 03 
Entre 3y S veces... 2... eee ee eee 04 
Entre 6y 9 veces... 2... ee ee eee 05 
Diez o mas veces... 1... 2... e eee ee ee 06 
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73. gCudntas veces (si es que alguna) has fumado marihuana (yerba, palitos) o hashish? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a. Durante todatuvida........ WN. Siw eS 2. Beheswees 3 acer anerhieis 4 
b. Durante los tltimos 
doce meses ............. IP tatierage 2 balan aa 3 vee leel ee 4 
Cc Durante los tltimos 
30 dias ................ DS tea ave ees 2. ie weyeree one 3 4880 08% 4 
74, ¢Cudntas veces (si es que alguna) has consumido cocaina en cualquier forma (incluyendo "crack")? 
(MARCA UNA RESPUESTA EN CADA LINEA) 
0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a. Durante todatuvida........ Me ae eee 2 aedta igs avecess : eee aes 4 
b. Durante los ultimos 
12 meses ......-.---4-- | 2 See weewsns 2 kee eine 4 
c. Durante los ultimos 
30 dias .............04. D. Wcaeare < De. tees as Be Beards es, ue 4 
75. En el ultimo semestre o periodo escolar que completaste en la escuela, jcudntas veces (si es que 
alguna), mientras te encontrabas en el drea de la escuela, has estado bajo la influencia de lo 
siguiente: 
(MARCA UNA RESPUESTA EN CADA LINEA) 
0 1-2 3-19 20+ 
Ocasiones Ocasiones Ocasiones Ocasiones 
a alcohol?. ............... DD pete ae a 2. (sr ecudaees 3 Saiedas ad 4 
b marihuana o hashish? ....... | ese creer 2 ease Be eS 3 <nvece ds 4 
c. cocaina (incluyendo 
"CTACK” )?) 5 see dw ee ee | se eee DA tersstats onsets 3 hale 4 


Re 
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76A. 


76B. 


Otro adulto hombre 


(padre de crianza, guardian, otro) 


Otra mujer adulta 


(madre de crianza, guardiana, 
1) ¢:) ere 


Tu esposo/esposa......... 


Tu novio/novia .......... 


Hermano(s) (incluyendo hermanos 
adoptados, hermanastros 


O medio hermanos) ......... 


Hermana(s) (incluyendo hermanas 
adoptadas, hermanastras 


o medio hermanas) .......... 


Tu hijo(a) ohijos .. 2.2.2.2... 


Abuelo(a) oabuelos ......... 


Otro(s) pariente(s) (de 


menos de 18 afios) .......... 


Otro(s) parientefs) (de 


mas de 18 afios) ........... 


Otro(s) no pariente(s) 


(de menos de 18 afios) ........ 


Otro(s) no pariente(s) 


(de mds de 18 afios) ......... 


VI. TU FAMILIA 


ey 


Si 


éCuales de las siguientes personas viven contigo en tu mismo hogar? 


¢Cuantas de las siguientes personas viven contigo en tu mismo hogar? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguno Uno Dos Tres Cuatro 
6 tt de ise 00 sas OF sees O2 ovine OF 225 
a di OO.... OL.... 02....03 ....04. 
aster’ OO is OL cane 2 DB anc Hh . 
weteane 0OO.... O1....@M2....0 ....4. 
shy, oe OO cee OF cies Once BG ccc OH. 
ba hedes OO sce Oise 02 4454 O82, 2 OF. 
et OO ceee OP one (un GB xk. OF 
a pai 0O.... O1....02....03 ....04. 
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Cinco 


.. 05 


.05 ... 
-05 ... 


. 05... 


.05 ... 


.05 ... 


.. 05 


oU8 nas 


Seis 
o mas 


R 


77. éTrabajas cuidando bebés o cuidas a tu propio nifio(a), o a hermanos menores, 0 a otros nifios de tu familia 
menores que tu? 


(MARCA UNA RESPUESTA) 
SL. ae ekd Gohe 4h) Pade KOS ES 1 (SIGUE CON LA PREG.78) 
NOY. 5 sie Sa Sista bea 2 (PASA ALA PREG.80, PAG.54) 


78. éAproximadamente cuantas horas cada dia eres la persona responsable de su cuidado? 


(MARCA UNA RESPUESTA) 
Menos de | hora ........... 0.2 c ee eee eee 01 
1 hora o mas, menos de 3 horas .............--. 02 
3 horas o mas, menos de Shoras...........-.-- 03 
5 horas o mas, menos de 7 horas............... 04 
7 horas o mas, menos de 10 horas .............. 05 
10 horas 0 mas al dia ..................,... 06 


79. Durante tu ultimo afio escolar, ;cudntas veces faltaste a la escuela en_un_ mes 


O tipico porque tuviste que cuidar a tu propio hijo(a), o a hermanos menores, 0 a otros nifios de tu familia 
menores que tu? 


(MARCA UNA RESPUESTA) 
NINGSUNO: 2 .c se eee ee eee ee wees eee eds 0 
Ve Z OAS aco ie se sis Se hice io Scare ie aaah he ara ow ose 1 
SOMES 8 Ge siaiey O acgigid gre wad ye eee Puck aie e aly & 2 
DAO MAS sod ewe eee eee ae eS SD ee WE Oe 3 
1O dias O° MAS) os ke wae w Ee eee Rae ees 4 
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En las familias suelen ocurrir muchas cosas que afectan a los jévenes. En los 
ultimos dos afios, ha ocurrido en tu familia alguna de las siguientes cosas? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mi familia se mud6 a una casa nueva ................ 


Mis padre se divorciaron 0 se separaron .............. 


Uno de mis padres se caso o se volvié 


ACASAF 2... eee ee ee eee et tc tte te ee 


Uno de mis padres perdié 


su trabajo... ee ee ee ee twee 
Uno de mis padres comenz6 a trabajar ............... 
Uno de mis padres consiguié un mejor trabajo .......... 
Estuve enfermo(a) de gravedad o quedé incapacitado(a) ... . 


Uno de mis padres falleci6... 2.2.2.2... ee eee eee 


Una de mis hermanas solteras quedé embarazada ........ 


Uno de mis hermanos 0 hermanas abandond 


IOSCSNIOS ois aie eee ude le we eh aneeaas 
Mi familia comenz6 a recibir asistencia piblica ......... 


Mi familia dejé de recibir asistencia piblica............ 


Uno de mis familiares enferm6 de gravedad o quedé 


incapacitadO ........ eee eee 


Un miembro de mi familia us6 


Grogas ilegales ..... 2... cc ee cs 


Un miembro de mi familia participé en un 
programa para rehabilitacion de droga- 


dictos o alcohdlicos ................ 0.0 e eee aee 


Un miembro de mi familia fue 


victima de un crimen ................00000c00ee 


Si 


ey 


oe ee ee woe 


ey 


oe eee me oe 


ee 


RESPONDE A LAS PREGUNTAS 81 Y 82 SOLAMENTE SI EN LA ACTUALIDAD ESTAS 
VIVIENDO CON TU PADRE O GUARDIAN. EN ESTAS PREGUNTAS, DONDE DICE 
"“GUARDIAN(ES)" SE INCLUYE TAMBIEN A PADRES "FOSTER" O DE CRIANZA, 


GUARDIANES O TUTORES LEGALES, O CUALQUIER OTRO ADULTO MAYOR QUE VIVA EN 
TU CASA, TAL COMO ALGUN ABUELO, Y QUE SEA RESPONSABLE POR TI. 


81. éQuién de tu familia toma Ia mayoria de las siguientes decisiones? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mis padres/ Decidimos Lo decido yo Lo 
Mis padres guardianes juntos después de decido 
© guardianes deciden des- después de conversar yo por 
lo deciden pués de conversar con mis mi 
por su consultar padres/ cuenta 
cuenta conmigo guardianes 
a. Lahora en que debes 
regresar a casa por 
lanoche ............. | eee ee 2 a odie 4 RS S Sem ewrstivs rr 5 
b. Cuando puedes usar 
el automévil ............ Te Se aie & a eee Se ee eceeee 4 eee 5 
c. Si puedes tener 
untrabajo ............ | Crean eae Dik sce aes we 3 22deaus @ ee ee 5 
d. Cé6mo gastaseldinero .... 1 ....... 2 idk vised . ee ee Wate & 5 
e. Si puedes consumir 
bebidas alcohdlicas en 
presencia de ellos ....... | Rerereena sear Dis Som ace ate 3 44 base he A ewig 5 
f. Si puedes consumir 
bebidas alcohdlicas en 
fiestas/reuniones sin 
ellos estar 
presentes ............. | ee De Sa bie Sena deans as Be gigs 5 
g. Si se te deben retirar 
los privilegios porque 
consumiste alcohol o 
drogas .............. | ear ear Y eae a 3 2a awd Bae 8m 5 
h. Si debes ira la 
universidad o a una 
escuela técnica/ 
vocacional ........... Des breaks Dive ew ds See 3 aia Shwe W vee oils 5 


ERIC 55 424 


JA Fuirtoxt Provided by ERIC 


82. é Qué tan cierta es cada una de las siguientes afirmaciones con respecto a ti y a tus padres o guardianes? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mas Mas 
General- falsa cierta General- 
mente que que mente 
Falsa falsa cierta falsa cierta Cierta 


a. Mis padres/guardianes 
confian en que yo haga lo que 
ellos esperan de mi sin 
tener que vigilarme .......... OL ssecaes 02 ..... 03 242 4 04 a od OS ...... 06 


b. A menudo no sé POR QUE 
debo hacer lo que mis 
padres/guardianes me 
dicen que haga ............. OL. esiaans 02 ..... 03: giccees 04 ocsg beats 05 6 cen 06 


c. A menudo dependo de mis 
padres/guardianes para 
que resuelvan muchos de mis 
problemas ................ OM ccs ed 02. 6204 03 ...... 04...... 08 ice 06 


d. Me parece que mis padres/ 
guardianes tendran motivo 
para enorgullecerse de mi 
enel futuro ............... Ol isace ss 02 ..... OD saawxs OF sys 2 OS iis Se 06 


e. Mis padres/guardianes se 
llevan bien ................ Ol gaaaasa 02 wees 03 ...... 04: 3: ge... se 06 


f. | Cuando yo crezca y tenga mi 
propia familia sera una 
familia semejante a la 
de mis padres .............. OL cee a O02. wean 03) aise D4 ase eee 05 cise es 06 
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83. Durante el transcurso de los iitimos dos aos, te has escapado de tu casa por espacio de una semana, 


o por mas tiempo? 
(MARCA UNA RESPUESTA) 
SE, ca oon se es es he ate Gree ae te 1 
NOiieied 6 aie de wb ale os bw alee wear aoe debra oe 2 
84, Qué edad tenjas la primera vez en que te quedaste solo(a) en tu casa durante una semana o mas 


sin ningitn adulto? (Si nunca te quedaste solo(a) por una semana o mas, marca el "1" a 
continuacién). (ESCRIBELA EN NUMEROS A CONTINUACION). 


Edad |__| __| 


Nunca me han dejado solo 
por unasemanao mds ................2.00000 0 01 


85. ¢Cudntas veces te has mudado de casa desde el_J_ de Enero de 1988? 


(MARCA UNA RESPUESTA) 
NingUna. 0.0565 eee aes bas we wal ees Sand 1 
a Se a a ee ee 2 
SVECES goa hee oe eee eed sade ewe ee ae 3 
3omas veces... 1... 2... eee ee eee 4 


86. _Cuantas veces has cambiado de escuela desde el 1 de enero de 1988? NO cuentes los cambios 
ocasionados por pasar de grado o porque pasaste del edificio de una escuela intermedia al edificio 
de una escuela secundaria o superior en el mismo distrito. 


(MARCA UNA RESPUESTA) 
Ninguna ...... 20... 0. 00. ee ee eee eee 1 
PVEZ fadew aw eee ede 4d ewe wee Pad eed 2 
ZVECES os aid eed Swe dae eee Ree eee 3 
3o mas veces... 2.2... eee eee ee 4 
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NOTA: Las dos preguntas siguientes se refieren al derecho fundamental de la libertad de expresion. 


Tus respuestas nos ayudaran a interpretar los resultados de la encuesta. Nos gustaria que 
respondieras a ambas preguntas, pero puedes dejarlas en blanco. 


87. éTe consideras una persona religiosa? 
(MARCA UNA RESPUESTA) 
Si, muy religiosa.... 2... 2... 00... .. 000 cee 1 
Si, hasta cierto punto ...................4. 2 
No, enlomds minimo ...................-. 3 
88. En el transcurso del ultimo afio, ;con qué frecuencia has asistido a servicios religiosos? 
(MARCA UNA RESPUESTA) 
Mas de una vez por semana ................ 01 
Cerca de una vez por semana ............... 02 
Dos o tres veces almes................... 03 
Cerca de una vez almes .................. 04 
Varias veces al afioo menos ............... 05 
NUNC! oii. ib eee eee ew a Se Bb ee ee 06 
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Vil. USO DE IDIOMAS 


89. 4Es el inglés tu idioma materno (el primer idioma que aprendiste a 
O hablar de pequeiio/a)? 


(MARCA UNA RESPUESTA) 
Sl 2434351804 cae toe eee 1 -> PASA ALA PAGINA 62 
NO. so eee ddesiwceck, ous bss BLS o 2 -> SIGUE CON LA PREGUNTA 90 
90. ¢Con qué frecuencia empleas tu idioma materno con ... 
(SI ALGUN EJEMPLO NO CORRESPONDE A TU PERSONA, POR FAVOR MARCA "No 
corresponde") 
(MARCA UNA RESPUESTA EN CADA LINEA) 
Siempre o Alrededor 
la mayoria de la mitad Algunas No 
de las veces de las veces veces Nunca corresponde 
a tumama? ............. 01 6 OQ: cod eee 03 04. =... 05 
b. tupapa? .............. 01 2 O02) geaee 03 04. —=(i«‘iaw wi 05 
c tus hermanos 
y hermanas? ............ 01 O2° ees 03 04 =«w«w 05 
d tus amistades? ........... 01 2S cee acs 03 04 «wwe 05 
e tu esposo(a)? ........... 01 02 ..... 03 04 1... 05 


91. ¢Qué tan bien... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Mal 
Muy bien Bien Regular No puedo 
hacerlo 
a.  comprendes el inglés 
hablado? .............. Ll sheets ces ; ee ae 3 waede eed 4 
b. _hablas eninglés? ......... I aweiwceees 2. eke ee be Be endinlees 4 
c. leeseninglés? .......... I geweeoirens 2 Stavecews 3 waverea as 4 
d. _escribes en inglés? ........ | renee eee ) a re So Sk aheidane ns 4 
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92A. Cuando estabas en Ia escuela, zrecibiste alguna ayuda especial en la escuela para aprender a leer, 
escribir o hablar en inglés? 


(MARCA UNA RESPUESTA) 
Ol Fad Ee Ae Cea aes a ee ees 1 SIGUE CON LA PREGUNTA 92B 
NO se eceeou reins seep doae one Ss 2 PASA ALA PREGUNTA 93 


92B.  ;Recibiste esta ayuda especial en forma de ... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Si No 
a. _ emsefianza individual? .....-.................. | eee 2 
b. um pequefio grupo?....................00.04. TE wrctaiws 2 
c un grupo grande, aparte de tu clase regular? ......... | rarer 2 
d. inglés como segundo idioma (ESL)?............... L, fais ees 2 
€. instrucci6n bilingitie? ............2.,20.......... | ee 2 


92C. ¢Hasta qué punto han mejorado tus conocimientos del idioma inglés en las siguientes dreas por 
haber participado en clases o actividades especiales? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Nada Un poco 
Mucho 
a. Comprender el inglés hablado........ DD tneeraath eae De washes cidvd eee, a: aie 3 
b. Hablareninglés ............ Bete We aie ecaaite «: Sco s De ave aies, Coed ae 3 
c. Leereninglés.................. Me pains natal eee eee eee ee 3 
d.  Escribireninglés ............... Dasa waGele en's Bs a Bsa Be een 3 
93. Si piensas en la ultima vez en que dejaste los estudios secundarios, écrees que hubieras podido seguir 


estudiando si tu conocimiento del idioma inglés hubiera sido mejor? 


(MARCA UNA RESPUESTA) 


> 
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94. {Hasta qué punto piensas que tu nivel de comprensién del idioma inglés te causaria dificultades en las 
situaciones siguientes? 


(MARCA UNA RESPUESTA EN CADA LINEA) 


Ninguna Un poco de Mucha 
dificultad dificultad 

dificultad 
a. Para sacar buenas notas en la escuela 

secundaria 0 superior ................ lo wekeniwees Do oe sich ok oe 3 
b. Para que te den un trabajo que 

realmente quieras ........-.---..... Lo cheek a sus De God ate. Sea aces 3 
c. Para obtener un salario mAs alto 

enuntrabajo ...........-.2-..-.-.. ) ee re Dd tee Mean ee 8.8 3 
d. _ Para presentar una solicitud 

a una universidad de 4 afios ............ Wo Settee ees 2 ak bebe eee end 3 
e. Para presentar una solicitud a un 

"community/junior college” de dos afios .... 1 .......--- ) a a ere 3 
f. Para presentar una solicitud a una es- 

cuela vocacional, técnica, de comercio 

OMmegocios ..................2200. | cere ee » ae ae ee 3 
g. Para ser aceptado(a) a una universidad de 

cuatro afioS .. 2... ee ee eee bce cecenuees Dies Se ate ans 3 
h. Para ser aceptado(a) a un "community/ 

junior college” de dos afios ............ LS hates 2 re 3 
i. Para ser aceptado(a) a una escuela vocacio- 

nal, técnica, de comercio o negocios ...... Dy sersosteaeaptaek 2 seeeaveake ts 3 
j- _ Para sacar buenas notas 

en la universidad ................... Dots seep ats 88 2 saw id meee aes 3 
k. Para sacar buenas notas/calificaciones en 

una escuela vocacional, técnica, de co- 

mercio o negocios ..................- 2 teen 2 ceed Caw RS 3 
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NELS:88 SECOND FOLLOW-UP () 


Este formulario solicita tu autorizacién firmada para que la ultima escuela a la que asististe nos entregue una copia 
de tu certificado de calificaciones de la escuela secundaria o superior. Esta informacién seré utilizada unicamente 


para los propésitos de esta encuesta. Deseamos agradecerte de antemano tu ayuda y cooperacién. 


Por favor entreguen a NELS:88 SEGUNDO ESTUDIO COMPLEMENTARIO una copia de mi certificado de 
calificaciones. La informacién debera incluir mi puntaje en pruebas estandar (''standard test scores"), mis 


promedios de calificaciones ("grade point averages") y mis registros de asistencia. 


ESCRIBE TU NOMBRE EN 
LETRA DE IMPRENTA 


Direccién 


Ciudad/Estado/ 
Codigo postal (ZIP) 


Firma 


GRACIAS POR TU COOPERACION 
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NELS-88 Second Follow-Up 
Final Methodology Report 


Appendix M 


Spanish-language Version of the 
Second Follow-Up New Student Supplement 
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NORC - 4521 

Form Approved 
OMB No. 1850-0652 
App. Exp.: 7/92 


ESTUDIO NACIONAL LONGITUDINAL DE 
EDUCACION DE 1988 
SEGUNDA CONTINUACION 


SUPLEMENTO PARA ESTUDIANTES NUEVOS 


Preparado para el Centro Nacional de Estadisticas de la Educacién 
del Departamento de Educacién de los E.E.U.U. 


Por el Centro Nacional de Investigaciones de Opinién (NORC), 
Un Centro de Investigacién en Ciencias Sociales 
en la Universidad de Chicago 


UTILIZACION DE LOS DATOS 


Los datos obtenidos mediante esta encuesta serdn utilizados por educadores y planificadores a nivel federal y 
estatal en el andlisis de ciertas cuestiones importantes que interesan a las escuelas nacionales, tales como las 
normas educativas, los procedimientos de seguimiento de los cursos de estudios, el ‘abandono de los estudios, 
la educaci6n de grupos marginados, las necesidades de ciertos estudiantes pertenecientes a grupos lingtiisticos 
minoritarios, los incentivos destinados a despertar interés en el estudio de las ciencias y las matematicas y los 
rasgos que caracterizan a aquellas escuelas que se destacan por su eficacia. 


CONFIDENCIALIDAD 
La politica del Centro Nacional de Estadisticas de la Educacién le exige al Centro proteger la confidencialidad 


de la informaci6n proporcionada por las personas que participan voluntariamente en nuestros estudios. 
Queremos que sepas que: 


1. La Seccién 406 de la Ley sobre Disposiciones Educativas (20-USC 1221e-1) y la Ley Publica 100-297 
Nos autorizan a hacerte las preguntas que figuran en este cuestionario. 

2. El propésito de estas preguntas es obtener informaci6n sobre las experiencias que viven los estudiantes 
durante sus estudios secundarios y mientras deciden a qué actividades desean dedicarse una vez que 
los terminen. 

3. Puedes dejar sin responder cualquier pregunta que prefieras no contestar; sin embargo, esperamos que 


contestes tantas preguntas como sea posible. 


4. Tus respuestas seran combinadas con las de otros estudiantes, y nunca seran identificadas como tuyas. 
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El propésito de este estudio es obtener informacién para mejorar la comprensién por parte de 
los profesores y de los educadores sobre las diversas experiencias que atraviesan los estudiantes 
de escuela secundaria. 


Este cuestionario no es una prueba. El Centro necesita tus respuestas, y por eso confia en que 
contestaras cada pregunta honestamente. Puedes dejar sin responder cualquier pregunta que 
prefieras no contestar. 


El tiempo que lleva participar en la presente recoleccién de datos ha sido estimado en un 
promedio de tres horas (180 minutos), incluyendo una hora para contestar el cuestionario, hora 
y media para el Test Cognitivo y un maximo de media hora para la distribucién de materiales 
y el suministro de instrucciones. Por favor, dirige tus comentarios relacionados con esta 
recoleccién de datos, o con cualquiera de sus aspectos a: 

U.S. Department of Education, Information Management and Compliance Division, 
Washington, D.C. 20202-4651 y a Office of Management and Budget, Paperwork Reduction 
Project, Washington, D.C. 20503. 
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INSTRUCCIONES GENERALES 
POR FAVOR LEE CADA PREGUNTA CUIDADOSAMENTE. 


Es importante que sigas las instrucciones suministradas para contestar cada tipo de pregunta. Las 
instrucciones son las siguientes: 


A. (MARCA UNA RESPUESTA) 


éDe qué color tienes los ojos? 


(MARCA UNA RESPUESTA) 
Pardos/Café................... 1 
AZUICS? oo see eee BUA w A oe 2 Si tienes ojos verdes, marca el nimero 3 con un 
circulo, como se indica. 
Verdes ... 0 ee ce ect cence 3 - 
Otrocolor.................... 4 


B. (MARCA UNA RESPUESTA EN CADA 
LINEA) 


éPiensas hacer alguna de las siguientes actividades 
la préxima semana? 


(MARCA UNA RESPUESTA 
EN CADA LINEA) 
No 
estoy 
Si seguro No 
a. Alquilar 
unvideo .... 1....2.... 3 
Si no piensas alquilar un video, ni estas seguro(a) de 
b. Ira un parti- ir a un partido de béisbol la semana préxima, pero 
do de béisbol . 1....2.... 3 piensas estudiar en casa de un(a) amigo(a), debes 


marcar una respuesta en cada linea, como se indica. 
c. Estudiar en 
casa de un 


C. (MARCA TODAS LAS RESPUESTAS 
QUE CORRESPONDAN) 


éParticipaste en alguna de las siguientes actividades 
la semana pasada? 


(MARCA TODAS LAS RESPUESTAS 


QUE CORRESPONDAN) 
Vi una representacién teatral ........ 1 Si fuiste al cine y a un evento deportivo la semana 
pasada, marca con un circulo los dos nimeros que 
Fui alcine.. 2.2.2... 1 corresponden.. 
Fui a un ver un evento deportivo ..... 1 


Q 
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(PREGUNTA CON INSTRUCCION DE PASAR A OTRA) 


¢Comes dulces? 


(MARCA UNA RESPUESTA) 
ING* bee eee bos fetus eed 1 -- Pasaac 
DD date ad Gare dam oe yarn wae ae Bae 2 --  Sigue con lab 


¢Siempre te cepillas los dientes después que comes dulces? 


(MARCA UNA RESPUESTA) 
NO) 6.49 S400 ws $46 558 04.3646.45 258 1 
SL Gis 4.6 5 aisle Ss Parse SS Sd @ ES wR 2 


éParticipaste en alguna de las siguientes actividades la semana pasada? 


(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 


Vi una representacién teatral ........ 1 
Ful al Cin@ 5 ccs ccc bee ee we eee 1 
Fui a ver un evento deportivo ....... 1 
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Text Provided by ERIC 


A continuacién solicitamos algunos datos generales acerca de ti y de tus padres o guardianes: 


1. Escribe tu nombre en letra de imprenta. 
° 
NOMBRE: 
Apellido Nombres 
2. Sexo 
fe) (MARCA UNA RESPUESTA) 
Masculino. i. 6 fas eee bade ea eae aa 1 
Femenino .......... 00... cee eee es 2 
3. ¢Cuando naciste? 
° 
—_ ca — oa 19|__|__| 
Dia Ajio 


SIEMPRE QUE EL CUESTIONARIO SE REFIERA A TUS PADRES, ATU MADREOA _ 
TU PADRE, CONTESTA LA PREGUNTA CON RESPECTO AL PADRE, LA MADRE, EL 


TUTOR O LA TUTORA, EL PADRASTRO O LA MADRASTRA CON QUIEN VIVES LA 
MAYOR PARTE DEL TIEMPO. 


4. ¢Actualmente, tu madre, madrastra o guardiana esté trabajando, desempleada, jubilada o 
incapacitada? 
(MARCA UNA RESPUESTA) 
Actualmente trabajando............. ! 
Desempleada ................... 2 SIGUE CON LA PREG.5, PAG.2 
Jubilada ..... eee ee eee 3 
Incapacitada................006. 4 
Mi madre falleci6 ................ 5 PASA A LA PREG.6, PAG.3 
No tengo ni madrastra ni 
guardiana ................0000. 6 PASA A LA PREG.6, PAG.3 
, 43%. 
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2A cual de las siguientes categorias corresponde mejor el trabajo actual de tu madre (madrastra 
o guardiana)? 


Si ella est desempleada, jubilada o incapacitada, elige la respuesta que mejor describa su trabajo 
mas reciente. 


Ademéas, si tu madre tiene mds de un empleo, por favor contesta las preguntas con respecto al 


empleo que consideras su principal actividad. 
(MARCA UNA RESPUESTA) 


AGRICULTORA, ADMINISTRADORA AGRICOLA ...............22.--000e 01 
CUIDADO DEL HOGAR (sin otro trabajo) ..............0.. 000 ce eee eee eens 02 


OBRERA, como obrera de construcci6n, lavadora de 
automéviles, recolectora de basura, obrera agricola .............. 00 eeceveeee 03 


GERENTE, ADMINISTRADORA, como gerente de ventas, de : 7 
oficina, administradora de escuela, jefa de compras al 
por menor o minorista, gerente de restaurante, 
administradora piblica 2.1... 1. ee ee eee eee ee eens 04 


MILITAR, como oficial de carrera 0 persona subalterna en 
las Fuerzas Armadas .... 1.0.2.2... 0. eee cee ec eee ee eee tee ee eee enes 05 


OFICINISTA, tal como procesadora de datos, cajera de banco, 
tenedora de libros, secretaria, procesadora de palabras, 
cartera, taquillera.. LL ee ee ee eee eee n een eee 06 


OPERARIA de maquinas o herramientas (incluyendo 
equipo de construcci6n), como cortadora de car- 
ne, ensambladora, soldadora, chofer de taxi/autobis/cami6n .................4. 07 


DUENA, como de un negocio pequefio, de restaurante o contratista.................. 08 


PROFESIONAL, como contadora, enfermera diplomada, inge- 
niera, banquera, bibliotecaria, escritora, tra- 
bajadora social, actriz, atleta, artista, 


politica, pero sin incluir maestra de escuela .......... 0. eee ee eee eee 09 
PROFESIONAL, como ministro/pastor de iglesia/sacerdote, dentista, 

médica, abogada, cientifica, profesora universitaria ...................00000- 10 
SERVICIOS DE PROTECCION, como oficial de policia, bombera, 

detective, alguacil/sheriff, guardia de seguridad. ................... 000 ee eae I 
VENTAS, como representante de ventas, agente publicitario o de 

seguros, corredora de bienes raices ......... 0... cece eee eee eee tens 12 
MAESTRA DE ESCUELA, como de escuela primaria, media, o 

secundaria, pero no profesora universilaria 2... 1... ee eee 13 
SERVICIOS, como peluquera/barbera, enfermera practica, cuidadora 

de nifios, camarera 0 moza, empleada doméstica, conserje.................200- 14 


TECNICA, como programadora de computadoras, técnica 
médica o dental, dibujante técnica .........0... 0... 0. cee eee eee eee 15 


OFICIOS, como panadera/pastelera, mecdnica de automéviles, 

pintora de casas, plomera, instaladora de teléfonos/ 

cable, carpintera 2... 6... ee ee ee ete eee eens 16 
OTRO EMPLEO (ESCRIBE CUAL ABAJO) ................000 ccc cee cece 17 
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6. ;Actualmente, tu padre, padrastro o guardian est4 trabajando, desempleado, jubilado o 


incapacitado? 
(MARCA UNA RESPUESTA) 
Actualmente trabajando ............. 1 
Desempleado ................... 2 SIGUE CON LA PREG.7, PAG.4 
Jubilado . 1... ee ee eee 3 
Incapacitado .................... 4 
Mi padre fallecid ................. 5 PASA ALA PREG.8, PAG.5 
No tengo ni padrastro ni . 
guardian ...............020000, 6 PASA ALA PREG.8, PAG.5 
; 439 
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éA cual de las siguientes categorias corresponde mejor el trabajo actual de tu padre (padrastro 
o guardian)? 


Si él esté desempleado, jubilado o incapacitado, elige la respuesta que mejor describa su trabajo 
mas reciente. 


Ademis, si tu padre tiene mds de un empleo, por favor contesta las preguntas con respecto al 


empleo que consideras su principal actividad. 
(MARCA UNA RESPUESTA) 


AGRICULTORA, ADMINISTRADORA AGRICOLA ................2...000. 01 
CUIDADO DEL HOGAR (sin otro trabajo)... .........0 0000 cece eee 02 
OBRERA, como obrera de construccién, lavadora de 

automoviles, recolectora de basura, obrera agricola .............00 0 cee eeeeee 03 


GERENTE, ADMINISTRADORA, como gerente de ventas, de 
oficina, administradora de escuela, jefa de compras al 
por menor o minorista, gerente de restaurante, 
administradora publica 2... 1... eee ec ee ec cence ees 04 


MILITAR, como oficial de carrera o persona subalterna en 
las Fuerzas Armadas .... 1... ec cc eect tee eee e eas 05 


OFICINISTA, tal como procesadora de datos, cajera de banco, 
tenedora de libros, secretaria, procesadora de palabras, 
Cartera, (AQuilena .. 6. cnc es ee KGa Se eo es wed eH Owe ESL os Rade aadn< 06 


OPERARIA de méquinas o herramientas (incluyendo 
equipo de construccién), como cortadora de car- 
ne, ensambladora, soldadora, chofer de taxi/autobis/camion ...............00.. 07 


DUENA, como de un negocio pequefio, de restaurante 0 contratistla .................. 08 


PROFESIONAL, como contadora, enfermera diplomada, inge- 
niera, banquera, bibliotecaria, escritora, tra- 
bajadora social, actriz, atleta, artista, 


politica, pero sin incluir maestra de escuela ............c ccc cccvecccecccee 09 
PROFESIONAL, como ministro/pastor de iglesia/sacerdote, dentista, 

médica, abogada, cientifica, profesora universitaria ................0.c0c0cue 10 
SERVICIOS DE PROTECCION, como oficial de policia, bombera, 

detective, alguacil/sheriff, guardia de seguridad... .........0.0. 0.0 c ee eeuacae 11 
VENTAS, como representante de ventas, agente publicitario o de 

seguros, corredora de bienes raices 2... 1... ee eee ees 12 
MAESTRA DE ESCUELA, como de escuela primaria, media, 0 

secundaria, pero no profesora universitaria 2... eee eee ee 13 
SERVICIOS, como peluquera/barbera, enfermera practica, cuidadora 

de nifios, camarera o moza, empleada doméstica, conserje...............000004 14 


TECNICA, como programadora de computadoras, técnica 
médica o dental, dibujante técnica... 6... 0. ec cece eee eae 15 


OFICIOS, como panadera/pastelera, mecdnica de automéviles, 
pintora de casas, plomera, instaladora de teléfonos/ 
CABIE, COMPUNELA: i.e heen ie ea ow eee ~ hed bedens Ge hd oddakwssecaus 16 
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8. ;Hasta qué grado cursaron estudios tus padres? 
ve) EN CADA COLUMNA, MARCA EL NUMERO 
MAS ALTO QUE CORRESPONDA 


A. B. 
Padre (o guardian) Madre (0 guardiana) 

No se gradué de la escuela secundaria ..... Ol ewer ie eS eee he ea ws 01 

Solamente graduado de escuela 

secundaria, GED o equivalente ......... O2° wstsee ok ee ees 02 
ESCUELA VOCACIONAL, DE COMERCIO O NEGOCIOS DESPUES DE LA 
SECUNDARIA 

Menos de dos afios de estudios ......... QS) a vis ts Be aie le Be RES Sls 03 

Dos afios de estudioso mas ........... 04: <2 de heen ed eres 04 " 


PROGRAMA UNIVERSITARIO (DE "COLLEGE") 
Menos de dos afios de universidad ....... OS <ané ee hid wes tem oe Scare HS 05 


Dos afios o mas de universidad 
(incluyendo titulo de dos afios) ......... OG) sie ke Sateen ee 06 


"College" completo (titulo 
de cuatro 0 cinco afiOs)............... OF -hkéekaee daciwa swe 07 


ESCUELA PROFESIONAL O DE POSGRADO 
Maestria 0 su equivalente............. 08: svavebedaascdenced 08 


Ph.D., M.D., u otro 
titulo profesional .................. OD! iad Badioae es hres ese aoe 09 


9. 4Cudntos hermanos y hermanas mayores tienes (incluyendo los adoptivos, hermanastros y medio- 
hermanos)? 


(ESCRIBE EL NUMERO EN LOS CASILLEROS) 
|___|___| hermano(s) 
|___ |__| hermana(s) 


10. ¢Cudntos hermanos y hermanas menores tienes (incluyendo los adoptivos, hermanastros y medio- 
hermanos)? 


(ESCRIBE EL NUMERO EN LOS CASILLEROS) 
|___ |__| hermano(s) 


|___ |__| hermana(s) 


Oo. 5 
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11. 


12. 


¢Cuantos de tus hermanos y hermanas (incluyendo los adoptivos, hermanastros y medio 
hermanos) abandonaron la escuela secundaria sin graduarse? 


(MARCA UNA RESPUESTA) 
No tengo hermanos ni hermanas ................ 1 
Todavia ninguno esta en la escuela secundaria ....... 2 
Ninguno ha abandonado la escuela............... 3 
Uno abandoné la escuela .............-.-..04. 4 
Dos o mas abandonaron la escuela............... 5 
~Cuales de los siguientes articulos o comodidades tiene tu familia en tu hogar? é 7 


(MARCA UNA RESPUESTA EN CADA LINEA) 


No 
Tiene Tiene 
a. _Un lugar fijo para estudiar ..................... Dw nes 2 
b. Unperiddico diario ............. 0.0.00. eae | reer are 2 
c. Una revista que se recibe reguiarmente ............. lL pata we 2 
d. Unaenciclopedia................ 00.0.0 cease | eee 2 
e MAUS «a5 s.ce wean wth oy REAR rea ode ae Thaw 2 
f Undiccionario 0... cece cee | rere 2 
g. Una maquina de escribir ....................2.. Lo geeaces 2 
h. Unacomputadora ............ 0.0.0... 0c eee beens 2 
i. Una lavadora de platos eléctrica ................. Lace as 2 
j.  Umasecadora de ropa ...............2.200000% Do whereas 2 
k. Una lavadorade ropa ...............0020eceee l 2 2eoeks 2 
1. Unhorno de microondas ...................... Linge des 2 
m. Méasde 50 libros ....................2200- ne LS He de 2 
n. Una grabadorade video .................00000. lL Sawa 2 
o. Una calculadora de bolsillo ..................-. Ls esas 2 
p. Tu propio dormitorio ................. 0-0 eee Do saacens 2 
ae 6 
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13. 


14. 


15. 
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Durante el periodo de primavera del afio escolar 1989-90, zestabas... 


(MARCA UNA RESPUESTA EN CADA LINEA) 


en el décimo grado? ... 2.2... 0... cee eee I) a8cade 2 


viviendo en los Estados Unidos? ................00008 L awswad 2 


Durante el periodo de primavera del afio escolar 1987-88, zestabas... 


(MARCA UNA RESPUESTA EN CADA LINEA) 
No Si 
enel octavo grado? «1... ee ee ene L. aeacnees 2 


viviendo en los Estados Unidos ...............00000- Te. . agents 2 


~Cual de los siguientes tipos de escuela, describe mejor la(s) escuela(s) a la(s) que ibas cuando 
estabas en octavo y en décimo grado? 


(MARCA UNA RESPUESTA EN CADA COLUMNA) 


Octavo Décimo 

Grado Grado 
PUbNICA: is es nee Geis VA Oe dee Poa dee oe ous Ve. thet aed 1 
Privada religioSa 22.42 2245 ss 4 seed suseawneans ) 2 
Privada no religiosa ........... 2... cee ee eens BP. alae 3 
NO'S€'s.! ose ete ced Doh ee State 6 tend SX af agus 4 
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16. éHas tenido que repetir algun grado en la escuela? 


° (MARCA UNA RESPUESTA) 

NO a: ik wr gee daisy di bale ae OGG ea a oak ad 1 

Si, repeti el(los) grado(s): ...........000 00 eee 2 

GRADO(S) REPETIDOS: 

(MARCA TODAS LAS RESPUESTAS QUE CORRESPONDAN) 
a. Kindergarten/Jardin de nifios............. 1 
b. Primergrado ......... 0... ...0.0005 1 
c. Segundo grado............ 0... ..00005 1 
d. Tercergrado...................006. 1 
e. Cuarto grado.......... 0.00.0 ...000. 1 
f. Quinto grado... 2.2... eee 1 
g. Sextogrado ....................00. 1 
h. Séptimo grado............0....0..... 1 
i. Octavo grado ...................... 1 
j. Noveno grado ...................... 1 
k. Décimo grado ....................4. 1 
De NP Sed on Ane seh aow oars aie awe ees 1 
m. 12 grado 2... 1 Le ee 1 
QO. a 8 
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A continuacién solicitamos alguna informacién de cardcter general. 


17. {Cual de las siguientes descripciones se aplica a ti con mayor exactitud? 
° (MARCA UNA RESPUESTA) 
Asiatico u oriundo de las 
islas del Pacifico ...............004. 1 (SIGUE CON LA PREG.18) 
Hispano de cualquier raza .............. 2 (PASA A LA PREG.19, PAG.10) 
Negro, pero no de origen hispano .. ; ee 3 (PASA A LA PREG.20, PAG.10) 
Blanco, pero no de origen hispano ......... 4 (PASA A LA PREG.20, PAG.10) 
Indio americano 0 nativo de Alaska ........ 5 (ASA A LA PREG.20, PAG.10) 
18. iCual de los siguientes adjetivos describe mejor tu origen? 


° 


ASIATICO U ORTUNDO DE LAS ISLAS DEL PACIFICO 


(MARCA UNA RESPUESTA) 
CHING 5.65.5 er ats ewe Sa eae ke a os 
01 
FOP 226) bin cheat edck ate eee ee bees 02 
JaPOMES oe ede kk Se Se a Rew we ele we eee eee ew Ww Bes 03 
COTEANO: .iiass: Bsew gage es 6 Sew hae oo eV wee 04 
(PASA A LA PREG.20 

Del sudeste de Asia (vietnamita, laosiano, PAG.10) 

camboyano/de Kampuchea, tailandés, etc.) ..... 05 


De las islas de] Pacificio (de Samoa, 
Guam, etc.) .. 2... 2.2... ee ee eee 06 


Del sur de Asia (indio asiatico, 
paquistani, etc.).. 22... ee ee ee eee 07 


De otras regiones de Asia ................. 08 
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19. ~Cual de los siguientes adjetivos describe mejor tu origen? 


: HISPANO (MARCA UNA RESPUESTA) 
Mexicano, mexicano-americano, chicano .......... 1 
CUD ANG’ 555 See ba eee es Gard a aihow ee seas 2 
PuertorriquefiO ... 2.2.2.2... ee cee ee ees 3 
Dominicano ........ 02... ce eee 4 
Ecuatoriano 2.1... ek ec ee eee 5 
Salvadorefio .. 2... 2... . eee ee eee 6 
Colombiano ... 2.0... 2.0.0.0. eee 7 
De otro origen hispano ..................000. 8 
20. ¢Cudl es tu idioma nativo (el primer idioma que aprendiste a hablar de nifio)? 
° (MARCA UNA RESPUESTA) 
Inglés: 6 vsicacewiadd ov ee ase ece as 00 -> PASA ALA PREG.22, PAG.11 
Espafiol ..................00. 01 
Un idioma chino ............... 02 
Japonés .................00.. 03 
Coreano ................008, 04 
Un idioma filipino .............. 05 
Italiano... 2... ee ee ee, 06 
Francés 2.0.0... cece eee eee eee 07 
Aleman .................204, 08 
GPCR iad begs ed a wale wee 09 
Polaco ......... ce eee eee ee 10 
Portugués ................... 11 
Vietnamita ................04. 12 
Camboyano .................. 13 


Otro (ESCRIBE CUAL ABAJO) .... 14 
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21. Qué tal haces lo siguiente? 
(MARCA UNA RESPUESTA EN CADA LINEA) 


Muy No En ab- 
bien Bien bien soluto 

a. Comprender tu 

idioma nativo ........... Th akacaes eas DS dat edcesrarteenes Satan ado 4 
b. Hablar tu 

idioma nativo ........... li wateeecs's 2 dates 3 kia aw 4 
c. Leertu 

idioma nativo ........... | Ear en ae 2. Sawn ees 3. 6h h aes 4 
d.__‘ Escribir tu ' . 

idioma nativo ........... WS Sei eect aoa 2) me hate wd e 3 Jeske see 4 

22. ¢Cual es tu origen religioso? 
(MARCA UNA RESPUESTA) 

Bautista... ce ee eee eae 01 

Metodista ........ 0.00 cc cece eee ee eee eae 02 

LW TaN0® 6, ccd Sas ede ds dd wR EKER ORES 03 

Presbiteriano 2... 2... ee ce eee 04 

Episcopal... . 20... . cee ee eee ee eee ae 05 

Pentecostal... ....... 0.000. ce eee ewes 06 

Protestante de otra denominaci6n .............. 07 

Catélico romano ............ 0.0 cc eee ee eae 08 

Ortodoxo . 0... cee en cee nae 09 

Morm6n ......... 0.00.00 cee eee eee ee 10 

Cristiano de otra denominacién ................ 11 

WUGIO: 3.2 ace eth gok ba he hie ee eo een ey 12 

Mahometano o Musulméan ................00.. 13 


De alguna religion oriental (budista, 


hindd, tadista) ... 22. ee eee 14 
Otra religion 2.21... . ee eee 15 
Ninguna 2... . 0... cee eet eee 16 


GRACIAS POR TU COOPERACION 
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CONFIDENCIAL 


ESTUDIO LONGITUDINAL DE LA EDUCACION 
NACIONAL DE 1988 
SEGUNDA CONTINUACION 
CUESTIONARIO PARA PADRES 


Preparado para el Centro Nacional de Estadisticas de la 
Educacion del Departamento de Educacién de los E.E.U.U. 


Por el Centro Nacional de Investigaciones de Opinién (NORC) 
Un Centro de Investigacién en Ciencias Sociales 
en la Universidad de Chicago 


UTILIZACION DE LOS DATOS 


Las normas del Centro Nacional de Estadisticas de la Educacién exigen que se proteja la confidencialidad de las 
personas que participan voluntariamente en nuestros estudios. Deseamos que Ud. sepa que: 


1. 


La seccién 406 de la Ley sobre Disposiciones Educativas Generales (20-USC 1221e-1) nos autoriza a hacerle 
las preguntas que figuran en este cuestionario. 


Ud. puede dejar sin responder cualquier pregunta que prefiera no contestar. 
El propésito de estas preguntas es obtener informacién sobre las experiencias que viven los estudiantes 
cuando terminan la escuela secundaria/superior y toman decisiones relacionadas con el empleo y la educacién 


después de la escuela secundaria/superior. 


Sus respuestas se combinaran con las de otros entrevistados y nunca serdn identificadas como suyas. 


Se ha calculado que participar en la presente recoleccién de datos toma 40 minutos en promedio. 
Por favor dirija sus comentarios relacionados con esta recoleccién de datos, o con cualquiera de sus 


aspectos, a: U.S. Department of Education, Information Management and Compliance Division, 
Washington, D.C., 20202-4561 y a la Office of Management and Budget, Paperwork Reduction 
Project, Washington, D.C. 20503. 
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Los datos de este cuestionario seran utilizados por educadores y planificadores a nivel federal y estatal a fin de abordar 
los importantes problemas que confrontan las escuelas de la naci6n: normas de la educacion, informacién actwalizada 
sobre el desempejfio en los programas de estudios, abandono de los estudios, educacién de las personas desaventajadas, 
necesidades de los estudiantes pertenecientes a minorias lingiiisticas, incentivos para atraer estudiantes hacia el estudio 
de las ciencias y las matematicas, asi como las caracteristicas de las escuelas efectivas. 


En la cubierta de este cuestionario encontrar4 el nombre de un muchacho(a). Por favor verifique la cubierta para 
cerciorarse de que ese nombre corresponde al del muchacho(a) por el cual Ud. o su esposo(a) o compafiero(a) son 
responsables. El cuestionario debera ser completado por el padre o guardian que més sabe acerca de la situacién 
escolar y los planes de educacién actuales del estudiante. Si Ud. es la persona indicada, por favor llene el cuestionario 
y envielo de regreso en el sobre con franqueo pagado que le proporcionamos. Si ni Ud. ni su esposo(a) o 
compafiero(a) son las personas indicadas, por favor llame "collect" (por cobrar) a Terry Burke al teléfono 1-800-726- 
7202, a fin de determinar la mejor manera de hacer llegar este cuestionario a la persona indicada para que asi ésta 
pueda llenarlo. 


POR FAVOR LEA CADA PREGUNTA CUIDADOSAMENTE. 


Es importante que siga las instrucciones para responder a cada tipo de pregunta. Estas instrucciones son las 
siguientes: 


A. (MARQUE UNA RESPUESTA) 


éDe qué color tiene los ojos? 


(MARQUE UNA RESPUESTA) 
Pardos/Café.........-0..00 000s 1 
AZUIES fect ca nes Sea es 2 
VEIdeS 5 2G ea be Oana 3 Si tiene los ojos verdes, marque el nimero 3 con un 
circulo, como se indica. 
Otrocolor .............000 20 4 


B. (MARQUE UNA RESPUESTA EN CADA 
LINEA) 


éPiensa hacer alguna de las siguientes actividades 
la préxima semana? 


(MARQUE UNA RESPUESTA EN CADA 


LINEA) 
No 
estoy 
No Si seguro 
a. Alquilar 
unvideo .... 1....2.... 3 
b. Ira un partido 
de béisbol .... 1....2.... 3 
Si no piensa alquilar un video, ni est4 seguro de que 
c. Cenar en casa ira a un partido de béisbol la préxima semana, pero 
de un piensa ir a cenar a casa de un amigo, deberd marcar 
amigo ...... Vices Discs 8 con un circulo una respuesta en cada linea, como se 


indica. 
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Cc. (PREGUNTAS CON INSTRUCCION DE PASAR A OTRA) 


a. iAlguna vez come chocolate? 
(MARQUE UNA RESPUESTA) 
NO: sup ae oda eeu ed es ee ay ac 1 -- Paseac 
OL: st haa Rink gh gin he der gS qe gear ale eed 2 -- Sigaconb 
b. éSiempre se lava los dientes después de comer chocolate? 
(MARQUE UNA RESPUESTA) 
NO S2ea eta Gata ddoa teed eee 1 
DE aus aed whe SAS eae eae 2 
Cc. ¢Participé en alguna de las siguientes actividades la semana pasada? 
(MARQUE UNA RESPUESTA) 
Vio una representacién 
(atial. scission eaa sSaee eek aee 1 
Fue al:cin€: 3 esced ie vie awe nea d 1 
Asistié a un evento deportivo ........ 1 


Q- 
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IMPORTANTE: POR FAVOR LEA CUIDADOSAMENTE ANTES DE COMENZAR A LLENAR 


EL CUESTIONARIO. 


Es importante que sepamos quiénes son las personas consideradas como los padres o guardianes de los 
muchachos(as) en este estudio. Por este motivo, en reiteradas ocasiones le pedimos que nos informe sobre su 
"ESPOSO(A)/COMPANERO(A)". Cada vez que en este cuestionario le preguntemos por su 
ESPOSO(A)/COMPANERO(A), nos referimos a: 


1. EI padre o la madre biolégicos 0 adoptivos, al padrastro o la madrastra, o al padre o la madre 
de crianza del muchacho(a) cuyo nombre aparece en la cubierta de este cuestionario, con quien 
Ud. vive en la actualidad. 


oO 
2. La persona con quién esté Ud. casado(a) o con la que vive en una relacién similar al 
matrimonio, aun cuando él 0 ella no sea uno de los padres de su muchacho(a). 
oO 
3. Otro adulto con quien Ud. comparte la responsabilidad hacia su muchacho(a) 
4. Si ninguna de las tres afirmaciones anteriores corresponde a su situacién actual, por favor 


indique NO CORRESPONDE en aquellas preguntas en que se le pide informacién sobre su 
ESPOSO(A)/COMPANERO(A). 
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PARTE 1. SUS ANTECEDENTES FAMILIARES 


{Qué tipo de relacién tienen Ud. y su esposo(a)/compafiero(a) con ef muchacho(a) cuyo nombre aparece 


en la cubierta? 


(MARQUE UN NUMERO EN CADA COLUMNA) 


Ud. 
Madre: oicn ie tee ew ee eee Ol waxes 
Padre ie aed ice rare eens BA dae sew Woe 02 ..... 
Madrastra .........0.... 0c cece enue 03) asa 
Padrastro ... 6.2... ee ec ee ees 04 ves 
Abuel a’ ei fsck 8 ed dh w be eee wh oA od 05 ..... 
Abuelo... 0... ce eee eee ee ees 06 ..... 
Otra pariente .. 2.2.2... 0.0.0.0... ce eee O7 ..... 
Otro pariente .. 6.2... ... cee eee O8 ..... 
Otra mujer adulta 
(como por ejemplo una 
guardiana o una madre de crianza) .......... 09 ..... 
Otro hombre adulto 
(como por ejemplo un 
guardian o un padre de crianza) ............ 10 ..... 
No corresponde, no hay otro padre/ 
guardian... 1. ee eee Wt sews 


Su esposo(a)/ 
compafiero(a) 


{Cuanto tiempo vive con Ud. el muchacho(a) cuyo nombre aparece en la cubierta de este cuestionario? 


(MARQUE UNA RESPUESTA) 
Todo el tiempo ... 2.2... . ee eee ee ee 1 ~> PASE A LA PREG.4, PAG.3 
La mayor parte del tiempo .................005 2 
La mitad del tiempo ... 2.2.2... 0... cc cece 3 -> SIGA CON LA PREG.3, PAG.3 
Menos de la mitad del tiempo ...............00. 4 


3. Con quién vive el muchacho(a) cuyo nombre aparece en la cubierta cuando él/ella no esta viviendo con 


Ud.? 
(MARQUE UNA RESPUESTA) 

BOlO(A) > oo gst. oe we Aah. asc Siete eS fe eek eaten ee ee 01 

Con su (otro) padre/madre .... 2... 2... eee 02 

Con otro familiar adulto ... 2.2.2.2... ee eee 03 

Vive en un internado ....... 2.2... ees 04 

Vive en la universidad ........-......0... 0.0.0... 0008- 05 

Con un adulto que no forma parte de la familia. ............. 06 

Con un amigo(a) ............. 0.2.00. ee eee ee ee eee 07 

Con su esposo(a) ... 2.2.2... . 2.0... eee ee ee ee es 08 * 7 

WO oes 5 55 A eee Sk doe ee Shae Mo Ae wid eed gate gwd oe 09 
4. éTiene su muchacho(a) otro padre o madre (biolégico o adoptivo) que no viva con Ud.? 

(MARQUE UNA RESPUESTA) 

DM. - Sere eal eRe wld bed ds 4 Sched ure eeee eae 1 -> SIGA CON LA PREG.5 

INOS 2 Sed nated atte ent iat adi) Aves ech es dle ele, Ge sd eB & BGS 2 -> PASE ALA PREG.6, PAG.4 
§. ¢Hasta qué punto participa este otro padre/madre (biolégico o adoptivo) que vive fuera de su hogar 
O en las decisiones que afectan a la educacién de su muchacho(a) (escoger, por ejemplo, la escuela a la 

que él/ella asiste)? 
(MARQUE UNA RESPUESTA) 

Generalmente participa ... 2.2... 2.2... ee ee ee 1 

Frecuentemente participa... 2.2.2... ee ee 2 

Casi nunca participa... 2... ee ee es 3 

Nunca participa... 2... ee ee 4 
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En total, ;cudntas personas dependen econédmicamente de Ud. (o de Ud. y de su 
esposo(a)/compafiero(a)? Tome en cuenta a todos aquéllos que dependen de Ud. o de su 
esposo(a)/compafiero(a) para satisfacer la mitad o mds de sus necesidades econémicas. Incluya a las 
personas que no viven con Ud. y su esposo(a)/compafiero(a), pero no se incluya Ud. ni a su 
esposo(a)/compaifiero(a). 


Numero total de dependientes (sin contar a Ud. ni a su esposo(a)/compaiiero(a)): 


(MARQUE UNA RESPUESTA) 
INIMBUNO 5. ogi et. 26 5 as he ae ct ads See, Get eth ae tata eS 01 
UNO ks ses ee ee se nen es Ss rc cae 02 
DOS 2 5s esac ne co Gana eons oe lena ee ack, genset anaes 03 : 
OP TOSe 33-2 55 Seo, ees tees te te ate bey oe ue 2 eae ots 04 
Cuatro .. 0. eee ee eee eee eens 05 
CINCO: os ex ern cecal eRe Bde Sie ho he eds ca bein cat le ahs 06 
CIS hice eh ere Se arisen eo ed en ees ee cs rau se 07 
A (7 (a a a CT A OY eee 08 
Ochoomés ............00 cece ccc cccccccceeveeue 09 
¢Cual es su estado civil actual? 
(MARQUE UNA RESPUESTA) 
Soltero(a), munca me he casado.................. a eatawe 1 
Casado(a) .... 0.2... 0. ee eee eee eee eae 2 
Divorciado(a)/separado(a) .........-. 2... eee eee 3 
MiUdo(a) ae 3s wesc acs Shea Sek Gb Ae ew ang Se ees 4 
Soltero(a), pero viviendo en una 
relaci6n similar al matrimonio ....................00002 5 
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{Cudles de las siguientes personas viven en el mismo hogar que el muchacho(a) cuyo nombre aparece 
en la cubierta de este cuestionario? Acuérdese de incluirse Ud. también. 


(MARQUE UN NUMERO EN CADA LINEA) 


Si No 

a. __ El padre de mi muchacho(a)................... Veh ae 2 
b. El padrastro de mi muchacho(a) ................ | ere eentee 2 
c. Otro adulto (como, por ejemplo 

el padre de crianza o el guardian de 

mi muchacho(a)) ..........-2--000 2 eee eeeeee Lo ksaye 2 
d. Lamadre de mi muchacho(a) .................. Dh tees 2 5 
e. Lamadrastra de mi muchacho(a)................ bo idee dé 2 
f. | Otra mujer adulta (como, por ejemplo, 

la madre de crianza o la guardiana 

de mi muchacho(a)) ....................--.. We ea: 2 
g. El esposo(a) de mi muchacho(a) ................ | eceeereearee 2 
h. El movio(a) de mi muchacho(a) ....:............ Yoder acs 2 
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10. 


{Cuantas de las siguientes personas viven en el mismo hogar que el muchacho(a) cuyo nombre aparece 
en la cubierta de este cuestionario? 
Seguin corresponda, por favor incluya a las personas que se enumeran en 
la pregunta 8. 
(MARQUE UNA RESPUESTA EN CADA LINEA) 


Seis 
Ninguno Uno Dos Tres Cuatro Cinco o mas 


a. Uno o mas hermanos de mi 
muchacho(a) (incluyendo 
hermanos adoptivos, 
hermanastros 0 medio 
hermanos) .............. O1 ....02 ...03 ...04...05... 06..... 07 


b. Una o mas hermanas de 
mi muchacho(a) (inclu- 
yendo hermanas adopti- 
vas, hermanastras o 
medio hermanas) .......... O1 ....02 ...03 ...04...05... 06..... 07 


c. El hijo(a) o hijos de 
mi muchacho(a) .......... O01 ....02 ...03 ...04...05...06..... 07 


d. Unoo mas de los 
abuelos de mi 
muchacho(a)............. O01 ....02 ...03 ...04...05... 06..... 07 


e. Otro(s) familiar(es) 
(de menos de 18 afios) ...... 01 ....02 ...03 ...04...05...06..... 07 


f. | Otro(s) familiar(es) 
(de mas de 18 afios) ........ 01 ....02 ...03 ...04...05...06..... 07 


g. Personas que no son 
de la familia 
(de menos de 18 afios) ...... 01 ....02 ...03 ... 04 ...05...06..... 07 


h. Personas que no son 


de la familia 
(de mas de 18 afios) ........ O11 ....02 ...03 ...04...05... 06..... 07 


En total, ;cudntas de las personas que viven en el hogar del muchacho(a) (cuyo nombre aparece en la 
cubierta) tienen. . . 


(ESCRIBA UN NUMERO EN CADA LINEA) 


Tee 
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11. éCual de las siguientes posibilidades describe mejor la situacién actual de empleo de Ud. y de su 
esposo(a)/compaiiero(a) en este momento? 


Oo 
(MARQUE UNA RESPUESTA EN CADA COLUMNA) 
Ud. Su esposo(a)/ 
companiero(a) 
Trabajando a tiempo parcial (menos 
de 35 horas por semana) .......... 000 cece neues OL ois ee Saeed 01 
Trabajando a tiempo completo 
(35 horas por semanao mas) .......---0.0+ eee eee O2 a ban es 02 
Esta persona tiene un empleo pero : 2 
no esta trabajando en la actualidad 
debido a una enfermedad temporal, 
vacaciones 0 huelga... 1.0.2.0... 0. cee eee eee eee O38 asccachsgtecis 03 
Jubilado(a)/retirado(a) . 2... ee eee 04: eo siers os Baie 04 
Esta estudiando (tiempo 
COMPIELO) ¢ crice ase vaea sts eae ewan Wieck Se Ww acee ee ew wee 05) aces eee 05 
Ocupandose del hogar (tiempo completo) .............. 06 kage s odes 06 
No esta trabajando pero esta buscando 
3.012) (ee eee OF eenshoks avers ees 07 
No tiene trabajo ni buscaempleo .................05 O82 ee ee eens 08 
Ninguna de las anteriores .......... 0000002 euuees 09: oe arive ales 09 
Nocorresponde ......... 2... ce eee eee ee es LO ie pie ede ae ele 10 
12. éAlguna vez ha tenido un trabajo regular (incluyendo un empleo por cuenta propia)? 
(MARQUE UNA RESPUESTA) 
Sua sees tow Aare hg werar aud Ge bone wane 1--> SIGA CON LA PREG.13, PAG.8 
INO: 20 ici ee Mitre lay Eagh d @ € ee Saath Aes 2--> PASE ALA PREG.15, PAG.9 
?.. 7 4 39, r 
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13. 


A continuacién en la pregunta 13, describa por favor su empleo actual o el mas reciente. Si tiene 


mas de un empleo, por favor describa su empleo principal. 


~Cual de las siguientes categorias describe mejor su empleo u ocupacién actual o mds reciente? 
(MARQUE UNA RESPUESTA) 
Su empleo u ocupacién 
actual o mas reciente 
AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA .................-.-: 01 
CUIDADO DEL HOGAR (sin otro trabajo) ............-200..000 0... e ues 02 
OBRERO(A), tal como obrero de la construccién, lavador de 
automéviles, recolector de basura, obrero agricola ................0000eees 03. , 
GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, 
gerente de oficinas, administrador de escuelas, 
jefe de compras al por menor o minorista, 
gerente de restaurante, administrador pliblico .............0... 0.000 cc eeee 04 
MILITAR, tal como oficial de carrera o persona 
subalterna en las fuerzas armadas ...........0 0c cece cc ccecccccaccacue 05 
OFICINISTA, tal como procesador de datos, cajero de 
banco, tenedor de libros, secretario, procesador 
de palabras, cartero, taquillero .. 1... 0... cece cee ee cc eee ees 06 
OPERARIO(A), de maquinarias o herramientas 
(incluyendo equipo de construccién), tal como 
cortador de carne, ensamblador, soldador, 
chofer de taxis/autobuses/camiones............0.00 cc cece cccacceaeues 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un 
negocio pequefio, de restaurante o contratista .............. 0000. cee eeeee 08 
PROFESIONAL, tal como contador, enfermero diplomado, 
ingeniero, banquero, bibliotecario, escritor, 
trabajador social, actor/actriz, atleta, artista, 
politico, pero sin incluir maestro de escuela ............. 0.0 cee eee eee 09 
PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, c 
dentista, doctor, abogado, cientifico, profesor universitario .................. 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 
detective, alguacil/sheriff, guardia de seguridad. ..................0..-000- 11 
VENTAS, tal como representante de ventas, agente publicitario 
o de seguros, corredor de bienes raices ... 20... 20... 0. ccc eee eee eee eee ae 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media o 
secundaria/superior, pero no profesor universitario .............. 0.00 c eee 13 
SERVICIOS, tal como peluquero, enfermero practico, cuidador de nifios, 
camarero o mozo, empleado doméstico, conserje ..............0. 20 e eee ees 14 
TECNICO(A), tal como programador de computadoras, 
técnico médico o dental, dibujante técnico .... 2.0... 2 ee ee 15 
ARTESANO(A), tal como panadero/pastelero, mecanico de 
automéviles, pintor de casas, plomero, instalador 
de teléfonos/cable, carpintero - dawn gala eos diab seca wo Blawe D2 GER WO eae wwe de 16 
OTRO .............. Spreads het ee ew be ee ee a eee tee 17 


14. ;En su trabajo actual o mas reciente Ud. es/era: 


(MARQUE UNA RESPUESTA) 
Empleado(a) de una COMPANIA O NEGOCIO? ........... 01 
Empleado(a) de una organizacién o institucién 
SIN FINES DE LUCRO? ..................020000s 02 
Empleado(a) DEL GOBIERNO? ....................-- 03 
Empleado(a) por cuenta propia? .................00008- 04 
Trabajador(a) CON PAGA en el negocio o 
granja de su familia? ........-.-...-.. 00.0000 cee eeee 05 
Trabajador(a) SIN PAGA en el negocio o . . 
granja de su familia? .........-. 0... eee eee ee ees 06 
Trabajador(a) SIN PAGA en un trabajo voluntario? .......... 07 


15. .Alguna vez su esposo(a)/compaiiero(a) ha tenido un trabajo regular (incluyendo un empleo por cuenta 


propia)? 
(MARQUE UNA RESPUESTA) 
Sl Mee eUw se BOSS de od Gee Se de 2 1-> SIGA CON LA PREG.16, PAG.10 
NO! 5 whe ae foe wb bee e He ash ed els Rae as 2-> PASE A LA PREG.18, PAG.11 
No corresponde, no 
tengo esposo(a)/compafiero(a).............. 3-> PASE A LA PREG.18, PAG.11 
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A continuacién en la pregunta 16, describa por favor el empleo actual o mas reciente de su 


esposo(a)/compafiero(a). Si su esposo(a)/compafero(a) ha tenido mds de un empleo, por favor 
describa solamente su empleo principal. 


16. éCual de las siguientes categorias describe mejor el empleo u ocupacién actual o mas reciente de su 
esposo(a)/compajfiero(a)? 
(MARQUE UNA RESPUESTA) 


El! empleo u ocupacién 
actual o mas reciente 
de su esposo(a)/compafiero(a) 


AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ................. 01 

CUIDADO DEL HOGAR (sin otro trabajo)................0....00c cee 02 

OBRERO(A), tal como obrero de la construccién, lavador de : - 
automoviles, recolector de basura, obrero agricola ...............+.0000% 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, 
gerente de oficinas, administrador de escuelas, 
jefe de compras al por menor 0 minorista, gerente 
de restaurante, administrador piblico ................ 0.0.0.0 ce eee eees 04 


MILITAR, tal como oficial de carrera o persona 
subalterna en las fuerzas armadaS ................cc ee eeeeeveteeeee 05 


OFICINISTA, tal como procesador de datos, cajero de banco, 
tenedor de libros, secretario, procesador de palabras, 
cartero, taquillero .. 1... 1. ee ee ee te tee ees 06 


OPERARIO(A), de maquinarias o herramientas (incluyendo equipo de 
construccién), tal como cortador de carne, ensamblador, soldador, 


chofer de taxis/autobuses/camiones ............... 0.000 cece eee eae 07 
PROPIETARIO(A) O DUENO(A), tal como duefio de un 
negocio pequefio, de restaurante 0 contratista..... 2.0.0... 0.0.00 eee eee 08 


PROFESIONAL, tal como contador, enfermero diplomado, ingeniero, 
banquero, bibliotecario, escritor, trabajador social, 


actor/actriz, atleta, artista, politico, pero sin incluir 


Maestro de escuela ....... eee eee eee net een ne eens 09 
PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, 

dentista, doctor, abogado, cientifico, profesor universitario ................ 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad .....................00. 11 
VENTAS, tal como representante de ventas, agente publicitario 

o de seguros, corredor de bienes raices..... 2.2.2.2... 0000 eee eee eee 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media 0 

secundaria/superior, pero no profesor universitario ...................0-. 13 
SERVICIOS, tal como peluquero, enfermero practico, cuidador de 

nifios, camarero o mozo, empleado doméstico, conserje ................... 14 
TECNICO(A), tal como programador de computadoras, 

técnico médico o dental, dibujante técnico ................0. 00.02 ee eee 15 
ARTESANO(A), tal como panadero/pastelero, mecanico de automéviles, 

pintor de casas, plomero, instalador de teléfonos/cable, carpintero ............ 16 
OTRO ............ Pech alae on bones ce eee cee eeeweeeeee 17 
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17. En su trabajo actual o mds reciente, ;su esposo(a)/compaiiero(a) es/era: 


(MARQUE UNA RESPUESTA) 
Empleado(a) de una COMPANIA O NEGOCIO? ........... 01 
Empleado(a) de una organizaci6n o institucién 
SIN FINES DE LUCRO? .......................05- 02 
Empleado(a) DEL GOBIERNO? ...................--- 03 
Empleado(a) por cuenta propia? ..................-0002- 04 
Trabajador(a) CON PAGA en el negocio o granja 
desu familia? 5 2.00d.ae 24 as oG sce ts Heo ewes bein d 05 
Trabajador(a) SIN PAGA en el negocio o granja 
desu familia? ai 3.66 Soe Se eee one ca eee dweeksagads 06 
Trabajador(a) SIN PAGA en un trabajo voluntario? .......... 07 
18. En cada uno de los afios desde 1988, ;experimento Ud. alguno de los siguientes cambios en su vida? 
O 
(MARQUE TODAS LAS QUE CORRESPONDAN POR CADA ANO) 
1988 1989 1990 1991 
Me divorcié ............ Meee ests DP cited wets l . S43 S458 1 
Me separé ............. Ie Aen aes DS Atene 2.6 Sas I Se asaunses 1 
Enviudé .............. I Sessa es l ae lee eee Lo idenedares 1 
Me casé o me volvi 
acasar ............... Lo sheet as Lo pesu shes | rere ee 1 
Comencé a vivir con 
alguien en una relacién 
similar al matrimonio ...... LO ieereescaee L Seas asrad Tbe gaia 1 
No me ocurrié ninguno 
de estos acontecimientos 
durante este afio ......... Ll See eee eS | ee ee eee Do seehaite auc 1 
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19. éCual de las siguientes alternativas lo/la describe mejor a Ud.? 


Oo (MARQUE UNA RESPUESTA) 
Asiatico o de las Islas del Pacifico ............ 0.0 cece ee eeees 1-> SIGA CON LA PREG.20 
Hispano, sin importar laraza.... 2.2... eee ce ee eee ee eee 2-> PASE A LA PREG.21 
Negro, no de origen hispano ............. 0.000 ccc ee eee eeee 3 
Blanco, no de origen hispano.......... eplendeese ble eran 4-> PASE A LA PREG.22 
Indio americano o nativo de Alaska... ...........0000 eee eeeeee 5 

20. éCual de las siguientes alternativas describe mejor sus origenes? 

ASIATICO O DE LAS ISLAS DEL PACIFICO (MARQUE UNA RESPUESTA) 
COMO sei2o5ouaiy ores oun ee dhe Dawe oeceseoeueee 01 = 
FUP seeeeteb are oe ee oh end be cdad wn dovechewdschin 02 

JADONES: 5G oe ESHER ESS ERS SERS ARE Oh Shea ae wee 03 

ONAN eked sa ees eh a de eg gn eee Gt Seis Pe 04 -> PASE A LA PREG.22 
Sudeste Asidtico (vietnamita, laosiano, 

kampucheano/camboyano, tailandés, etc.)..............c000cee 05 

Islas del Pacifico (Samoa, Guam, etc.).............000eeeeuee 06 

Asia del Sur (hindu, paquistani, etc.)........ 0.0.00. cee eee eee 07 

OWU0 ASINCO vo 55 Se geadsie ds ride ee Seek et eso anensat 08 

21. éCual de las siguientes alternativas describe mejor sus origenes? 

HISPANO : (MARQUE UNA RESPUESTA) 
Mexicano, mexicano-americano, chicano ................. 01 
CUDANG » ccuw ete em aan die Dated deed 2 o6-Rdi ae Oh aax 02 
Puertorriquefio .. 2... ee eee ee eens 03 
DOMINICAN 25. 6 iad ties Pd dee bed ood « bade dese eaae 04 
ECUMOMANG  f5 192 ok deepen Ohana da ei eecodeaes 6 05 
eM a re 06 
COMOMNDIANG ena: 3d. 6-55 wis kee be Si eas Wa Ow Bee Soe 07 
OUGIISPANO: x 94d 50 vis nse OW eS eee Awe WS De 4 Ea 08 

22. éEs el inglés su idioma materno (el primer idioma que aprendié a hablar de pequeiio(a))? 
(MARQUE UNA RESPUESTA) 

DM Toi Gates fof See ota ema we eee as 4 aus A aes 1 PASE A LA PREG.27, PAG.14 
INO:4 airs yw erie ie adie 6 het ee etd 2 SIGA CON LA PREG.23, PAG 13 
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23. .Cual es su idioma materno (el primer idioma que aprendié a hablar de pequeiio(a))? 


(MARQUE UNA RESPUESTA) 
Espatiol. icin gs a oye tae eh ped ee ene dal Se 01 
Unidioma chino ........... 0.0.0. cece eee er ene nes 02 
JAPONES 9 a: cas do RP BAO es Se ee ea anes 03 
COreaNO® 2 i hae ha he ea Sh ee Ge RR 4a Ee Pee eee 04 
Un idioma filipino ...... 2.0.0... . ee ees 05 
Wtaliano ie icc cp gh Wok dees Net ae wb ae ek A dk ah Ob sey ya 06 
FIAnceS: 6 6 ined ane a Gi eed Ri os Eee eee eed 07 
PLEMMAN fee iies ba ane ew hE hc wee nate aoe ae 08 
GTICBO: ahs Bk Boe wae Ree we adeeb extendere ae A eS 09 
POlACO* 02s. eiseg Sic acid atece alee ne, we toate as Saw Pou Warn a 10 
POPgUES: aii ebdhb oboe Baw wd odd Sb SS Ce ee a SS 11 
VietNamita. 62 sev Ns eatin See Ad he wien BAe Oe ae eae ee 12 
Camboyano ......... 0... ce eee cee eee ete neeas 13 
UO 2 aeons eerie Be Aich ws on ech on Beak a Ged GB RLS ilk weak 14 
24. éCon qué frecuencia usa el idioma que indicé en la pregunta 23 para hablar con. . . 
(SI ALGUN EJEMPLO NO CORRESPONDE A SU PERSONA, POR FAVOR MARQUE "No 
corresponde") 
(MARQUE UNA EN CADA LINEA) 
Siempre Alrededor No 
o la ma- de la mi- corres- 
yoria de tad de Algunas ponde 
las veces las veces veces Nunca 
a. Su esposo(a)/ 
compafiero(a)? .......... QO kas I wis 2 eh. anette eo 4 
b. Sus) 
HijO(S)? sve aces ba we ee es Oo Peden 1) pater 2 fete OF Aes 4 
c. Otros 
parientes? ............. OF faseins LS Gente bee 2 seuss So aoe 4 
d. Sus amistades? .......... Oo. neces: ) shee 2 “ects 3 Sneed 4 


25. é Qué tan bien ... 


(MARQUE UNA EN CADA LINEA) Mal/no 


puedo 
Muy bien Bien Regular hacerlo 
a. Comprende Ud. el inglés 
hablado? .............. Debates ates De oe ee ee 3: Pee eg eee 4 
b. Habla inglés? ........... Ll g8seeea es DN oleae ee SD ew eidew & 4 
c. Leeeninglés? .......... L. . eauneteie es 2s a wlan So: tie oieas 4 
d.  Escribe en inglés? ........ lL geal eee 2 ech dee ce 3. kasadaeads 4 
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-Alguna vez tiene Ud. dificultades. . . 


(MARQUE UNA EN CADA LINEA) 


Si No No sé 
a. Para leer libros, periddicos 
O revistas impresas 
en inglés? ..............45. WS kien e aie Ss Dba ate warcea eras So 


b. Para Ilenar formularios 
(impuestos, seguros, 
ayuda financiera)? ............ Me ee he Wb oes ae 2s. te auatge ade ee ae 


c. Para comprender Io que le dicen 
los maestros de su 
hijo(a)? «si cee dae esc ceons Dean saniay Eats De Bide Wise Mele deeded 


d. Para hacerse entender por 
los maestros de su 
hijo(a)? ... 2... 2.6... cee I! t8edetdenac es 2) whieh alee 


e. Para ayudar a su hijo(a) 
con sus tareas en inglés? ........ Desai seaiiew boo e are Dos Sede asd ile sd andi 


En su hogar, ;suele hablarse por lo general algiin idioma que no sea inglés? 


(MARQUE UNA RESPUESTA) 
DE ks b8 4a efi aw arate ete dew eke 1-> SIGA CON LA PREG.28 
| (ee 2-> PASE A LA PREG. 29, PAG.15 


¢ También se habla inglés en su hogar? 


(MARQUE UNA RESPUESTA) 
DD oe acd eek: bps wh WS Be eee eee Be Ss ele 1 
NO aig coi ss) ah cd slat ala bs w da 916 Alsons le @ ew are wba ee 2 
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PARTE 2: LA VIDA ESCOLAR DE SU MUCHACHO(A) 


EL SIGUIENTE GRUPO DE PREGUNTAS TRATA SOBRE LA VIDA ESCOLAR DE SU 
MUCHACHO(A). SI SU MUCHACHO(A) NO ESTA ACTUALMENTE INSCRITO(A) EN LA 


ESCUELA, POR FAVOR RESPONDA CADA PREGUNTAS CON RELACION A LA ULTIMA 
ESCUELA EN LA QUE ESTUVO INSCRITO(A). 


29. ¢Cual fue el ultimo grado al que su muchacho(a) asisti6? Si su muchacho(a) esta actualmente 
inscrito(a) en la escuela, por favor indique el grado en el que esta inscrito(a). 


(MARQUE UNA RESPUESTA) 
8° Ofad0 5 oi eh ee aa EOE EES Ce Sew ee we CR ee ea OS 01 
O° grad0: gawd de ee OER eh Ee Ge ae ae owas eee 02 7 
10° prado sce Gi ews ER ea eee we eH Se 03 
PIO GFAdO? epi acwcis eve ara eek ad @ te aaa eee ates Sane 04 
12° prado! .4 es ox Rawk ew oe a A SRE ES eae da Bas 05 
No se usaba un sistema de grados ..............000 eee 06 
Universidad o escuela de 
comercio/vocacional (ya se habia 
graduado de la escuela superior/ 
SECUNGASIA) sc ee ns he eee oe eee ea eee eae 07 
30. ¢Estaé su muchacho(a) actualmente inscrito(a) en la escuela? 
Oo 
(MARQUE UNA RESPUESTA) 
Sl. oS die HAG eee Bawa des bce Oot 1 -> SIGA CON LA PREG.31 
NO iss Say be ee aad dr Wi, ate a eS ale aoe 2 -> PASE A LA PREG.32 
31. Durante cudntos afios ha estado su muchacho(a) en su escuela actual? 


(MARQUE UNA RESPUESTA) 


a Unafioomenos .............2. 0.00 e eens 1 
b Dos afios 2... ee eee ee ee 2 
c Tres af0S 2. ee ee ee 3 -> PASE A LA PREG.33, PAG.16 
d Cuatro afi0S 2... ee 4 
e Cinco afioso mds ....... 0.00 cee ee ee ee 5 
32. En qué mes y aiio estuvo su muchacho(a) inscrito(a) en la escuela por ultima vez? (PONGALO EN 
NUMEROS ABAJO) 
en (ed 9 |__|. 
ANO 
<) 15 ry 
~ ae : “¢ 
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33. En el transcurso de los ultimos 4 aiios escolares, ;cudntas veces se ha cambiado de escuela su 
muchacho(a)? NO tome en cuenta cambios como el haber sido promovido a un grado mas avanzado 
o el haberse mudado del edificio de una escuela intermedia al de una escuela secundaria/superior en 
el mismo distrito. 


(MARQUE UNA RESPUESTA) 
NingUNa: ove adieu heehee Ree hee ee ae 0 -> PASE ALA PREG.35, PAG.17 
UN: or bs oe OSES EES orn Sa ee we 1 
DOS VECES: inns 6. Mba out ee ewe eae aed 2 
Tres VECES 2... ee ee eee 3 SIGA CON LA PREG.34 
Cuatro veces ... 2... 02 ee eee eee ee ees 4 
Cinco o mds veces ....-.----.-....220. 5 : . 


34, ¢A qué se debié el ultimo cambio de escuela? 
(MARQUE UNA EN CADA LINEA) 
Si No 
a. _ La escuela le pidié a mi muchacho(a) que 
se fuera debido a problemas de 
disciplind ..6. 42%ce ee eu vate ae wee e dee ee he Ll weed eames 2 


b. La escuela le pidi6é a mi muchacho(a) que 
se fuera debido a problemas de rendi- 
miento académico ........--.--..00ee ee eeeee DD gvwie eee’ 2 


c. Mi muchacho(a) pidié su cambio 
aotraescuela ............0222 200 e ee eee eee Ml tschea: esate 2 


d. _—_La familia/el muchacho(a) se mud6 para poder 
beneficiarse de un programa especializado 
enotraescuela ...........-- 2.22 e ee ee eee Wee oi Rene 5 2 


e. __ La familia/el muchacho(a) se mudé a otra 
localidad por otras razones.....-..--.---...00-.- Dee eye es 2 


f. La escuela se cerr6 o se fusion6 
COM OM ay 2h bot bd ee Sete wee retneigeed ee eee ha Ie Bessie 2 


g. Mi muchacho(a) queria cambiarse de una escuela 
publica a una escuela privada ................... Vo eek eeiws 2 


h. Mi muchacho(a) queria cambiarse de una escuela 
privada a una publica ................2000008 Dae each eo teand 2 


i. | Mi muchacho(a) queria cambiarse de una escuela 
publica o privada a una escuela 
“MARNE” ose ed Meee tel dade ea ee ee | UE reer ene 2 


j- | Mi muchacho(a) queria beneficiarse de los cursos 
especiales que ofrecia la nueva 
OSCUCLA 540. tors See ee oe sie ade Sine ck ete ae bye ee cba Bie 2 


k. Mi muchacho(a) se cambi6 de escuela 
porque vino a los E.E.U.U. de 
OO Pais: 2.66 ss See ee eR ee ee Oe ed LD pees eiewns 2 
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~Alguna vez... 
(MARQUE UNA EN CADA LINEA) 


Si No 

a. Se ha considerado que su muchacho(a) 

tenia un problema de conducta 

en: la escuela? 32 yk Fak ied eed Gok SS ee SS L- xe eee 2 
b. Se ha suspendido a su muchacho(a) 

de laescuela? .. 1... ee eee | ree ar 2 
c. Se ha expulsado de la escuela 

asu muchacho(a)? .. 2... 0... eee ce ns Lo ve ewes 2 


En el transcurso de los ultimos 2 afios escolares, gsu muchacho(a) dejé de ir alguna vez a la escuela 
durante 10 dias escolares seguidos 9 mas por algun motivo que no fuera enfermedad o vacaciones? 


(MARQUE UNA RESPUESTA) 
Sho aad Sd user a id eeu 506 & FCO Es a 1~>SIGA CON LA PREG.37 
ING icc ptaroee6. cs wl Caetano wale ee ier are 2--> PASE A LA PREG.41, PAG.19 
Mi muchacho(a) no ha asistido a la 
escuela durante los dos ultimos ajios 
ESCOLATES © 2 6.055 ecakible % Alva alae dd beard kr GAM Sos, w ges 3~> PASE A LA PREG.38, PAG.18 


En el transcurso de los uiltimos 2 afios escolares, alguna vez su muchacho(a) dejé de ir a la escuela durante 2] 
dias escolares seguidos 9 mis por algtin motivo que no fuera enfermedad o vacaciones? 


(MARQUE UNA RESPUESTA) 
SU. tgaet cents Fett Bead dvaoe. eed 4, ete a a Nahe 1 
INO: sich tod fetes Soe staas giy weet wee ahd don age icant 2 
Mi muchacho(a) no ha asistido a la 
escuela en los ultimos 2 afios escolares .............. 3 
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38. Piense en el periodo de tiempo mas prolongado que su muchacho(a) pasé fuera de la escuela por algun motivo 
que no fuera enfermedad o vacaciones. ;Por cuales de los siguientes motivos su muchacho(a) dejé de asistir a 


la escuela? 
(MARQUE UNA EN CADA LINEA) 


Si No No 
Sé 
a. Mi muchacho(a) tenia un empleo cuyo horario 
estaba en conflicto con el de la escuela ................. Te wird 2 ee cecd 3 
b. Mi muchacho(a) no se podia llevar bien 
con maestros u otros estudiantes ..................... Po ove. 2taees 3 
c. Mi muchacha estaba embarazada 0 mi muchacho(a) 
tuvo un hijo(a) «2... ee ee eee ls wets 2 oa hax 3 
d. Los amigos 0 miembro(s) de la ; z 
familia de mi muchacho(a) habian 
dejado laescuela....... ee Le wane 2 aoa 3 
e. Mi muchacho(a) fue suspendido(a) o 
expulsado(a) de laescuela ..... 0... 2... eee eee ee De cases 2: aaa ane 3 
f. | Mi muchacho(a) estaba sacando malas 
notas/reprobando el curso ........... 0.000 cee eeaee Le ieee 2s aud 3 
g- Mi muchacho(a) se cas6 o pensaba casarse .............. lL vese 2 eeces 3 
h. Mi muchacho(a) tenia un problema de 
GIOEAS OAICONO) big :sds cs cule 6 ee OSE CK Ea SORE Lb) gad dc 2iee ts 3 
39. Cudles de las siguientes medidas tomaron Ud. o su esposo(a)/compafiero(a) durante o después de la ausencia 


mas prolongada de su muchacho(a) de la escuela por algun motivo que no fuera enfermedad o vacaciones? 


(MARQUE UNA EN CADA LINEA) 


Si No 

a. __ Llamé al director, a un maestro o a un 

consejero en la escuela de su muchacho(a)................0000. Ds cei aned 2 
b. Ofrecié poner a su muchacho(a) a un . 

programa especial 0 a otraescuela.............. 000000 c ee aae Ls 4 ae a 2 
c. Le consiguié orientacién psicolégica privada 

(con un psicélogo, trabajador social privado) ................... Lk dares s 2 
d. Le consiguié ensefianza individual especial .................... Dh i hateaas 2 
e. | Ofrecié ayudar a su muchacho(a) con 

problemas personales ... 2.2.0... 0... ccc cece eee eee ee Teint: oa 2 
f. | Anim6 a su muchacho(a) a que 

permaneciera en laescuela..... 2.2... 0.0.0.0 cece eee ee eee | Sree eee 2 
g. Se enoj6 con su muchacho(a) y/o lo castig6 ........ Bi cdr ba aise ge Gi ieee | re arrereararar 2 
B. ‘Decwdio no meterse  s.06 os odd Shad oe 24 eee oR REO EeR Peis pave oe 2 
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40. ~Cuales de las siguientes medidas tomé la escuela de su muchacho(a) durante o después de su ausencia mds 
prolongada (de la escuela) por algin motivo que no fuera enfermedad o vacaciones? 


(MARQUE UNA EN CADA LINEA) 


Si No 

a. _Alguien de la escuela llamé a su hogar ............. | ene 2 
b.  Alguien de la escuela visit6 suhogar .............. I 436562 2 
c. La escuela le envié una carta ...............0005 | Cereer ee 2 
d. La escuela ofrecié poner a su adoles- 

cente en un programa especial o en otra 

CSCUElA. usd ae ewe ee ee a ew ea alee lL whaey 2 ; : 
e. Laescuela animé a su muchacho(a) a 

permanecer en la escuela ....... 0... 0... c ee euee lL sreeee 2 
f. La escuela ofrecié a su muchacho(a) 

ensefianza individual especial ................... ID aw ite les 2 
g.  Laescuela ofrecié ayudar a su muchacho(a) 

a ponerse al dia con el trabajo 

escolar atrasadO 2... ee ees Lo seaacds 2 
h. __La escuela ofrecié ayudar a su muchacho(a) 

con problemas personales .........-0. 0.20 ce eee | rere 2 
i. La escuela hizo que su muchacho(a) viera 

AUNCONSEJETO 2... ee ee et ee | errecarerear 2 
j- La escuela amenaz6 con suspender o 

expulsar a su muchacho(a) ..........-..0.02000- Lede ae 2 
k. _Laescuela suspendié o expulsé a su 

muchacho(a)... 6... 0... ee ee ee eee eae Dt sath ean es 2 


41. éHasta qué punto esta Ud. satisfecho(a) con la educacién que su muchacho(a) ha recibido hasta ahora en la 
escuela superior/secundaria? 


(MARQUE UNA RESPUESTA) 
a. Muy insatisfecho(a) .. 1... 0... 0. cece eee ee eee 1 
b. Mas o menos insatisfecho(a) ........... 02000 c eee eae 2 
c. Mas o menos satisfecho(a) ... 0.2.0.0... 0. eee ee ene 3 
d. Muy satisfecho(a) ....... 0... 0. ce eee eee eee eee 4 
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42. Por favor indique hasta qué punto esta de acuerdo o en desacuerdo con cada una de las siguientes afirmaciones 
sobre la escuela superior/secundaria de su muchacho(a). Si é1/ella ha dejado la secundaria, refiérase a la 
secundaria a la que su muchacho(a) asistié por ultima vez. 


(MARQUE UNA EN CADA LINEA) 


Muy de De En Muy en 
acuerdo acuerdo desacuerdo desacuerdo 
a. La escuela le da alta 
prioridad al aprendizaje ........ ) area ee er <r ee 4 


b. La tarea asignada 
eS provechosa .............. ) rarer ee are ) a eee S saneeucd 4 


f La escuela da demasiada 


poca tarea................- Meat ecaecera ate 2 wee ee 3. etek eas 4 


e. El nivel académico 
que exige la escuela 
esrealista ...............4. DY ene eee 7 rn i ae ere 4 


f. EI nivel académico 
que exige la escuela 
es demasiado bajo ........... I teks cmedes 2 cae tees 3 ate eas 4 


g. La escuela est4 preparando bien 
a los estudiantes para que 
continien con su educacién 
después de la escuela superior/ 
secundaria ................. | ee ee 7 Sa ee 3 Gekaathas 4 


h. La escuela est4 preparando 
bien a los estudiantes 
para que puedan trabajar........ ta dere we Gres 2 ee owt aie 3 wh One Ms 2 4 


i. La escuela es un lugar 
SCPUTO® ne dic Be Woe Vw Dae eo lea wes 2 ly aeey are RA eee 4 


j. Las reglas de conducta 
son estrictas................ Deedee we sae 2 axe eco aes DS Meee alee 4 


1. Los maestros se interesan 
por los estudiantes............ Lo ethene edns | ae ee So. eee eens 4 


m. Los padres tienen una 
participacion adecuada 
en el establecimiento de 
las reglas de laescuela ........ be. deeierd ava ds 2 ce eee ee od S Sees ees 4 


n. Los padres colaboran mutua- 


mente para apoyar las 
reglas de laescuela ........... ll eecuda ss 2 Be eens 3 hala Bachaws 4 
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42. Continuacién 


(MARQUE UNA EN CADA LINEA) 


Muy de De 
acuerdo acuerdo 
La escuela ofrece 

programas diversos a 

estudiantes con diferentes 


necesidades .............4.4- | een ne earner eee 2 


El consumo de bebidas 

alcohdlicas en los terre- 

nos e instalaciones 

de la escuela es un 

problema en la escuela de 

mi muchacho(a) ............. 1 


El consumo de drogas en 

los terrenos e instalaciones 

de la escuela es un 

problema en la escuela 

de mi muchacho(a) ........... 1 


La venta o consumo de 

drogas en el camino de ida o 

vuelta de la escuela es un 

problema ................. 1 


EI robo en los terrenos 

e instalaciones de la escuela 

es un problema en la escuela 

de mi muchacho(a) ........... 1 


La violencia en los te- 

rrenos e instalaciones 

de la escuela es un 

problema en la escuela 

de mi muchacho(a) ........... 1 


La falta de disciplina en 
los salones de clase es 
un problema ............... 1 
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En Muy en 
desacuerdo desacuerdo 
es eer ee rer 4 
Sear OP + artes cae ec 4 
ih Weer eaueeete-s 4 
cna’ Dt Wye, a? doeaed 4 
Saas SB pa dette 4 
Sabie OO teins. deb asad 4 
ee ee ee 4 


EL SIGUIENTE GRUPO DE PREGUNTAS TRATA ACERCA DE SUS RELACIONES CON LA 


ESCUELA DE SU ADOLESCENTE 


43. Desde que comenz6 la escuela de su muchacho(a) el otofo pasado (o durante el ultimo afio en que su 
muchacho(a) estuvo en la escuela), ;cudntas veces se ha puesto en contacto la escuela con Ud. o con su 
esposo(a)/compayiero(a) en relacién con cada uno de los asuntos siguientes? 


(MARQUE UNA EN CADA LINEA) 


Una o dos 364 Mas de 
Nunca veces veces 4 veces 


a. Las notas/calificaciones 
o el desempefio escolar de 
su muchacho(a) (sin incluir 
las tarjetas de 
calificaciones) .............. I seeeesa se D wesueees s a betene ee 4 


b. El programa de estudios 
de su muchacho(a) para 
CSIC AMO gc cee ck ees eee eaes L. geee a ws 2. we hevawuees OS  Aeiide a ea 4 


c. Los planes de su mucha- 
cho(a) para después de la escuela 
secundaria/superior ........... DD eetial de enieene 4 2. #ee0.d eee Ds” cao %s Aes Hens 4 


d. La selecci6n de cursos de 
su muchacho(a) para ingre- 
sar a la universidad 0 a. 
la escuela técnica 0 voca- 
cional cuando termine 
la escuela superior/ 
secundaria ................. L.. See eceds ) re re So Goeaue Meo 4 


e. Problemas de asistencia 
de su muchacho(a) a la 
CSCUCA. ok bei oe ee es de ee Bs Leet daiss } a ee ae 3 “hareaitle ds 4 


f. La conducta de su mucha- 
cho(a) en laescuela........... We ea este see D> cantesceiairel-os aie 3 i4-8¢%08s 4 


g. Su participaci6n 
y/o la de su esposo(a)/ 
compafiero(a) en actividades 
de recaudacién de fondos 
para la escuela o para 
hacer trabajo voluntario ........ IY weeks 2. Yat adeeds O echeee as 4 


h. Informaci6n sobre cémo 
ayudar a su muchacho(a) en 
el hogar con habilidades 
especificas 0 con sus 
AFEAS eshte we ee Owe are I ateeeedes ye ee ee 4 
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45. 


Q_ 
ERIC 


Desde que comenzé6 la escuela de su muchacho(a) el otofio pasado (o durante el ultimo afio en que su 
muchacho(a) estuvo en la escuela), zcudntas veces se han puesto en contacto con la escuela Ud. o su 
esposo(a)/companero(a) en relacién con cada uno de los asuntos siguientes? 

(MARQUE UNA EN CADA LINEA) 


Una o dos 364 Mas de 
Nunca veces veces 4 veces 
Las notas/calificaciones 
o el desempejfio escolar 
de su muchacho(a) ........... b  incecaceranece ts 2 idee eninge des SO eee sores 4 


El programa de estudios de su 
muchacho(a) para este afio ...... Moe ue as ) a ee ae 3S stdaeeus 4 


Los planes de su muchacho(a) 
para después de terminar la escuela 
superior/secundaria ......... LW) exsektee< 2 22a hbdixn ws eer ern 4 Z 


La seleccién de cursos de 

su muchacho(a) para ingresar 

a la universidad 0 a la escuela 

técnica 0 vocacional cuando 

termine la escuela supe- 

rior/secundaria.............. | ee eae Cara ae 2. spa tales o 3 2nheeeds 4 


Problemas de asistencia de su 
muchacho(a) alaescuela ....... Lek de giae ee 22 ers eae eee 3. oe ew bews 4 


La conducta de su mucha- 
cho(a) en la escuela ........... | ee rere eer 2. ele elevee 3 Kye ear ers 4 


Su participacion y/o la 

de su esposo(a)/compafiero(a) 

en actividades de recaudacién 

de fondos de la escuela o para 

hacer trabajo voluntario ........ Ve tee ees ) a ee ee Be 2 keeway 4 


Desde el otofio pasado, o durante el ultimo afio en que su muchacho(a) estuvo en la escuela, ;han asistido Ud. 
© su esposo(a)/compafiero(a) a alguno de los siguientes tipos de programas para informarse sobre las 


oportunidades que se le ofrecen a su muchacho(a)? 
(MARQUE UNA EN CADA LINEA) 


Si No No estaba enterado 
acerca de estos 
programas 

Un programa sobre oportunidades 

educativas para después de terminar 

la secundaria/superior .......... 0  .....eeee ) arene ae 2 fadeedh 3 
Un programa sobre ayuda financiera 

para "colleges", universidades o es- 

cuelas técnicas/vocacionales ....... ......... ) er rae re a ee 3 


Un programa sobre oportunidades 
de carrera y empleo............ $: Stomeciess Ll sseeugetdx ae 3 


éSabe Ud... . (MARQUE UNA EN CADA LINEA) 


Si No No corresponde 
(muchacho(a) no 
estd actualmente 
en la escuela) 
{Qué cursos ha estado tomando su 
muchacho(a) este ultimo periodo 
CSCOlar? gece cee we ened pan We taares tb -atece ey Be 2. eee Seow 3 3 


{Cuantos créditos para graduarse 
ha obtenido su muchacho(a)? ........... I gveseeaeae 2 fee bt k eas 3 


{Cuantos créditos mas necesita su 
muchacho(a) para graduarse? ........... Ma age Bee eee a ae 3 


En su opinion, ,deberian tener los padres de los estudiantes en la escuela de su muchacho(a) mds 
influencia, menos influencia, o considera que ya cuentan con la influencia suficiente en relacién con 
cada uno de los siguientes aspectos: 

(MARQUE UNA EN CADA LINEA) 


Menos Influencia Mas No 
influencia apropiada influencia sabe 
Decisiones sobre la manera 
de gastar los fondos 
de laescuela ............... | Cr ee mee ener 2 etvests ae inace Bin craves ore 4 
Programa de estudios (es 
decir, los cursos que se 
ofrecen) ............00000. Re ica eceea arate DS Gadde, Oe ae ce 4 
Seleccién y contratacién 
de administradores ........... | ere a eee ere 2 sty ee Be eee icr a te 4 
Libros y materiales de 
instrucciOn....... ........0. Lhe hieicie's 4% De oS iodie, hwnd eee 4 
Seleccién y contratacién 
de maestros....... ......... DAS dy ees 2 atone Sc ai dak Aa 4 
Tipo de libros que hay 
en la biblioteca 
delaescuela ............... b. bduwse ne deed De Slam sane BGs eds oa 4 
Evaluacion de maestros y 
administradores ............. I wba arte Z Qavt ou «ee @ Da ped dels 4 
Cantidad de tarea asignada ...... | era are arene eer 2 tee aie ees 3 a herd ecard 
Normas de disciplina .......... I Geceeaiee ; rer re 4 
Nivel académico (que se 
CXIBE)” ews Sa ea ae eee ote d Web aeiand a ) a eee 3 oS adats Ses 4 
s.. 
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PARTE 3: LA VIDA FAMILIAR DE SU MUCHACHO(A) 


EL SIGUIENTE GRUPO DE PREGUNTAS TRATA SOBRE LA VIDA FAMILIAR DE SU 


MUCHACHO(A), SUS AMISTADES Y SUS ACTIVIDADES EN LA COMUNIDAD . 


Q- 
ERIC 


En su familia, ;quién toma la mayoria de las decisiones acerca de cada uno de los siguientes asuntos? 
(Por favor refiérase a la pagina 4 para la definicién de esposo(a)/compaiiero(a). Si Ud. no tiene 
esposo(a)/compaiiero(a), por favor responda en relacién con Ud. mismo(a)). 


Mi esposo(a)/ 
compaiiero(a) 
y yo lo deci- 
dimos juntos 
La hora en que 
mi muchacho(a) debe 
regresar a la casa 
porlanoche ......... | aera 


Cuando puede usar el autom6- 


vil mi muchacho(a) ..... Ll ean 


Si mi muchacho(a) puede 


tener unempleo ....... | errr 


Como gasta su dinero 


mi muchacho(a) ....... | 


Si mi muchacho(a) puede 
consumir alcohol 

en mi presencia o 

en la de mi esposo(a)/ 


compafiero(a)......... | 


Si mi muchacho(a) puede 
consumir bebidas alco- 
hdlicas en fiestas/ 
reuniones sociales en las 
que yo o mi esposo(a)/ 
compafiero(a) no estemos 


presentes............ | ere 


Si se le deben retirar 
los permisos a mi 
muchacho(a) por haber 
consumido alcohol o 


drogas ............. 


Si mi muchacho(a) debe 
de ir a la universidad 
oO a una escuela técnica/ 


vocacional .......... | ene 


Los cursos que toma 


mi muchacho(a) ....... wees 


(MARQUE UNA EN CADA LINEA) 


Mi esposo(a)/ 
compafiero(a) 
y yo to deci- 
mos después de 
hablarlo 

con mi 
muchacho(a) 


Lo decidimos Mi muchacho(a) 
junto con mi lo decide Mi 
muchacho(a) después de muchacho(a) 
después de hablarlo conmigo lo decide 
haberlo y con mi por su 
hablado esposo(a)/ cuenta 
compajiero(a) 
Be avineae OO. fee, Sa eoaehaese A eh ace Gd 5 
Rao!  dbipuantest ane % Ge oc eats & 5 
bei OB Ae ante eo al Bo fies Peed 5 
sop tos, Ot oi dont lenin 4: ieee es 5 
Haare wawe eae oe 4 woedee een 5 
bag dO Heit desea fe eee 5 
whee OB" wa cigaead Aaa Bike aes be 5 
Pee Oo asec haan De site au Sa 5 
engi eh dpi S 4. Geeeeeews 5 
eS 
47°? 
a pe 


49. En el transcurso de los uiltimos dos afios, ;con qué frecuencia Ud. y/o su esposo(a)/compaiiero(a) han 
hablado con su muchacho(a) sobre los siguientes temas? 
(MARQUE UNA EN CADA LINEA) 


Frecuen- 
Nunca Algunas veces temente 
a. Seleccién de cursos o programas 
enlaescuela ......... 0.0000 eee eeue Ti eetsetvareds aoa De ake ng ae ae etna 3 
b. Actividades escolares o eventos de 
particular interés para su 
muchacho(a) .............200 eee eae TY sid sasecees De. “Se erseta: & eg ae eet 3 
c. Cosas que su muchacho(a) ha 
estudiado en clase ................... | rere ) ee ae ee . a 
d. Las notas/calificaciones de 
su muchacho(a) ........... S lesceai ie: do Ms i Sotacaceeeee aca 2 ok bbe see eee oe 3 
e. Planes y preparacion para el examen 
“American College Testing” 
(ACT), "Scholastic Aptitude Test” 
(SAT), o "Armed Services Vocational 
Aptitude Battery" (ASVAB) ............ bi eee tend sears De bk ade GS ects 3 
f. Presentar solicitudes a universidades u otras 
escuelas para cuando termine la escuela 
superior/secundaria .................. Meese terin atte ay Zo Ra a hn oe ook 3 
g. Empleos concretos que su muchacho(a) 
puede solicitar cuando termine la 
escuela superior/secundaria ............. | ree 2. relies Deed ake 3 
h. Acontecimientos en la comunidad, 
nacionales y mundiales ................ L gaead eishe ark 2. ae sane ss etnies Saw 3 
i. Asuntos que estén preocupando a 
su muchacho(a) ............000cc0e8 Me ae aie ots ghee ae ods See bs yt hae e oe 3 
j. Las aficiones (hobbies) o intereses 
especiales de su muchacho(a)............ I eiacena seas Ds. aysapies de hicks se. aio, ve 3 
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50. Durante el afio pasado, zcon qué frecuencia participé Ud. con su muchacho(a) en las siguientes actividades? 


(MARQUE UNA EN CADA LINEA) 


No corresponde 


Nunca Casi Algunas Frecuen- (muchacho(a) no va 
nunca veces temente actualmente a la 
escuela) 

a. __ Asistir a actividades 

escolares (deportes, 

obras de teatro)... ........000. DT eae neon ay 2. pee 4 Be ag tra tea 4 oxi bewrtad 5 
b. Hacer las tareas 0 

proyectos escolares ............ Ts 8d ad 2 beak ek 3 eee as Be ccs elie Seo 5 
c. Ir aconciertos, obras 

teatrales o cines fuera . - 

delaescuela ..............0.. Dep sh sonnets Oy beh eek a ee ee 5 
d. Ir a eventos deportivos 

fuera de laescuela............-.- | ieereen eee Oe 2a eats Bo roe es 4 new Bee aes 5 
e. Ir a servicios 

religiosoS 2... 2.0.02. e eee i eee eee 2 facies Beate een aes O° caw tas’ 5 
f. Ir a reuniones/eventos sociales 

familiares (fiestas, bodas) ........ Lc bwead Qe feb SB bce ee @ as 4 bhi eas 5 
g. Hacer excursiones de un 

dia o ir de vacaciones ........... | eee ee De ie Saas , a ee Be asdakgead 5 
h. Dedicarse a una aficién 

(hobby) o practicar 

GEPOPeS:: acids ce dahe ad aha ae ae ed 1 gence ] a eee Be eae e Bute Goss 4. poe ta eed 5 
i. Irdecompras................ | eee 2 eh baw 3) Stn aia ee 5 
j. ‘Ira restaurantes/ 

comer fuera ...............-. Mae oats QD tbr abe dvs Bi fay ad Bes se0 ee ee 5 
k. Pasar ratos juntos 

simplemente hablando .......... 1, en hanes 2 siotriestomet Di cosas hasahiets A deticns oe 5 5 
1. Hacer juntos alguna otra 

cosaentretenida .............. | arora erne 2) ee tedene an < ee We ip -artece andi 5 

) 
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51. Para cada una de las siguientes actividades, ;hay reglas en su familia que su muchacho(a) debe obedecer? 


(MARQUE UNA EN CADA LINEA) 


Si No No corresponde 
(muchacho(a) no va 
actualmente a la 
escuela) 
a. Mantener cierto promedio de notas ..... | eee Dae, hee 3 
b. Hacer las tareas 2... 2... ee ee ee | mene 25 6 Cha 3 
c Ir a la escuela con regularidad ........ | ree Darah arabe 3 
52. Por favor lea cada una de las cualidades enumeradas a continuacién e indique qué importancia le da Ud. a que 


su muchacho(a) tenga cada una de estas cualidades. 


Qué importancia tiene que un adolescente... 
(MARQUE UNA EN CADA LINEA) 


No mucha Muchisima 
importancia importancia 
a. Se esfuerce mucho 
por tener éxito? ........ Lb eteosas Dugan ale Bohs ata ee 5 
b. Seahonesto(a)?......... De sacred Dat actics BF ih oe rr 5 
c. Sea sensato(a) y tenga 
buen sentido comin? ..... ly nas ee Dies Hirie G8 Bove ae we 4 1... 5 
d. Sepa controlarse 
asi mismo(a)? ......... D> egress 2.44355 . oe 4 ek 5 
e. Se lleve bien con sus 
compafieros? .......... Dy xe stare oes 2 aw Ds ecehans ere 5 
f. Obedezca a su(s) 
padre(s)? ............. DP a eds 2 aaidne Dog tua Gwaun 5 
g. Searesponsable? ........ | eee 2 aware 3 aie ew Fe eS a 5 


h. Sea considerado(a) con los 
GEMS? oii a vie peace week Eb ooh 24a ya eee 4 1... 5 


i. Se interese por los 
motivos y la manera en 


que suceden las cosas? ....1 ....... Die eked OMe aie bes a eens 5 
j. Sea un(a) buen(a) 
estudiante? ............ | eae ee are » re ene ee 5 


k. Defienda sus 
principios? ............ L aeeu et ) cree rer Wo kale k 5 


1. No se deje influenciar 
facilmente por los 
demas? .............. | ee ere Deke a ee Dp dnd oe nr 5 


53. 


55. 


(<) 


ERIC 


POR FAVOR RESPONDA A LAS SIGUIENTES PREGUNTAS ACERCA DE LOS AMIGOS DE SU 


ADOLESCENTE 


éConoce el nombre (0 el apodo) de alguno de los amigos intimos de su muchacho(a)? 


(MARQUE UNA RESPUESTA) 
SM a i vetenw began ee Roa iee Shae 1->SIGA CON LA PREG.54 
NO: io istecs een oF Siete et bee Seat ee Bia a 2 —> PASE A LA PREG.56, PAG.30 


Por favor enumere los nombres (0 los apodos) de los amigos(as) intimos(as) de su muchacho(a) e indique: 


(A) si el amigo(a) va a la misma escuela que su muchacho(a), y 

(B) si Ud. conoce a uno o a ambos padres de ese muchacho(a). ‘ P 
(MARQUE DOS EN CADA LINEA, 
una para la Parte A y una 


para la Parte B) 
A. Vaa esta 
B. Conozco a uno 
misma escuela o a ambos padres 
de este 
muchacho(a) 
No corresponde 
(muchacho(a) no 
va actualmente 
Nombre de los amigos Si No a la escuela) Si No 
1. | ere 2. ie Gees 3 | arr 2 
2. Deak aes 2 bx atiws 3 Ds bcd was 2 
3. leases Zag aaraics 3 | ee 2 


4. | ae y ree ee 3 Len weeks 2 
5. | er Zeta a 3 becdaccwe 2 
¢Con cuantos de los padres de los muchachos(as) que van a la misma escuela que el suyo(a) habla Ud. 


de vez en cuando? (Si en una familia conoce Ud. tanto al padre como a la madre, por favor 
considérelos juntos como a uno solo). 


(MARQUE UNA RESPUESTA) 
NINQUNO: ejccsis oe eae Hawa eee ee 9 oe @ 9b Gina wpereta aie 01 
Un0 0.008 f4 5.0865 2S Site wed be ewe Lowa otwace bab 8 02 
De tres acincO 2... ie eee de eee eee eee es 03 
De'seis'a.lO . wes she waee Ga wecaaadedeae ds ohdee aan 04 
De once a20 ... 2. ee ee ee eee 05 
Mase Veinte: isis chaise: ae cs oS Sa ee as Ses Rw are 06 
No corresponde (muchacho(a) no va actualmente a la escuela) .... 07 
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56. 


57. 


éCon qué frecuencia habla Ud. con los padres de los amigos de su muchacho(a) sobre cada uno de los 
siguientes temas? 


(MARQUE UNA EN CADA LINEA) 


Una o dos Una o dos Casi No corresponde; 
Rara vez veces veces a la cada muchacho(a) no 
o nunca al mes semana dia esta en la es- 
cuela actual- 
mente. 
Cosas que estén pasando en la 
escuela de su muchacho(a) ...... Lewis bs D8 ered snd c ren re 5 
Los planes de educacién de su mucha- 
cho(a) para después de la escuela 
secundaria/superior ........... L veae 2. he eas 3- S88 es 4 ghedens 5 
Los planes de carrera de su - 
muchacho(a) ............... Leeds 2 aseaes 3 dsaets : eee 5 


Por favor indique hasta qué punto est4 de acuerdo o en desacuerdo con las siguientes afirmaciones 
sobre su muchacho(a) y sobre los amigos de su muchacho(a). 


(MARQUE UNA EN CADA LINEA) 


Muy de De En des- Muy en des- No 
acuerdo acuerdo acuerdo acuerdo sabe 


El consumo de bebidas alcohdlicas 
es un problema entre los amigos 
de mi muchacho(a) ........... Dee Shas 2 iweax 3 sides a ee 


Mi muchacho(a) tiene un problema 
con la bebida ............... Sad ek 2 bees Oi Aheae a 5 


El consumo de drogas es un proble- 
ma entre los amigos de mi 
muchacho(a) ............... ) mer arer a 2 ences 3 sewed 4 neeedls 5 


Mi muchacho(a) tiene un problema 
de drogas ................. Lda 2 ved hes SB “hee. 5 4 443028 5 


E] consumo de bebidas alcohdlicas 

entre los amigos de mi mucha- 

cho(a) ha tenido una mala 

influencia sobre mi muchacho(a) .. 1 ..... 2 64 4 en BS de ledecs re 5 


El consumo de drogas entre los 

amigos de mi muchacho(a) ha 

tenido una mala influencia 

sobre mi muchacho(a) ......... | ree 2 dees rae a ae 5 


El robo y la violencia son 


un problema entre los amigos 
de mi muchacho(a) ........... | ere ee . re | 5 


30 


POR FAVOR RESPONDA LAS SIGUIENTES PREGUNTAS ACERCA DE SU BARRIO O DE 


SU COMUNIDAD 


58. ¢Durante cudntos ajios ha vivido en su barrio? 
(MARQUE UNA RESPUESTA) 
Menos de un afi0 .. 2 2. eee 1 
De uno atres afilos ... 0.2.22 ee et 2 
De tres acinco afi0S .. 2... ee ees 3 
De cinco a diez afioS «6... ee eee ees 4 7 
Mas de diez afios ... 2... eee ee ee ee ees 5 
59. ¢Se siente Ud. parte de su barrio 0 de su comunidad, o mas bien lo considera simplemente como un 
lugar donde vivir? 
(MARQUE UNA RESPUESTA) 
Simplemente un lugar donde vivir .....................-. 1 
Siento que formo parte del 
barrio o comunidad ....... 2.0... 0002. e eee ee ee eee ees 2 
60. ¢Cémo evaluaria Ud. su barrio (o comunidad) en términos de seguridad para Ud. y para su familia? 
(MARQUE UNA RESPUESTA) 
Muy S€gUfO 2 ck ice cee dee ee ees aeaee ieee sea eee s 1 
Mas 0 menos seguro. .......--.- 2. eee eee ee ee ee eee 2 
Mas o menos peligroso ........... 0-0 e eee eee eee ees 3 
Muy peligroso .. 1.2... ee ee ee ee 4 
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PARTE 4: LOS PLANES DE SU MUCHACHO(A) PARA EL FUTURO 


61. éHasta dénde quiere Ud. que llegue la educacién de su muchacho(a)? (POR FAVOR MARQUE CON 
UN CIRCULO EL NUMERO MAS ALTO QUE CORRESPONDA) 
oO 
(MARQUE UN NUMERO DEL 01 AL 09) 


Menos que un titulo de escuela secundaria/ 
SUPETION 635 0046 eee ee ed Fok eh at cedars wa We ap Low a 01 


Escuela vocacional, de comercio 0 negocios después de la escuela secundaria/superior 


Menos de dos afios .............. 0000 cee ec cee neue 03 


Dos 0 mas afiOS.... 1... 2.0. eee eee cc cc ee cee eae 04 


Programa universitario 
Menos de dos afios de universidad ...-................0-. 05 


Dos o mis afios de universidad (incluyendo un 
programa de dos afi0s) ....... 20... 000. c ecu e aes 06 


Terminar la universidad (programa de cuatro o 
CINCO AMOS) 2. ee ee ec ce ee eee eens 07 


Escuela profesional o de posgrado 
Titulo de maestria o equivalente ............... 0.00000. 08 


Ph.D., M.D., u otro titulo profesional ................... 09 
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62. ¢Alguna vez ha animado a su muchacho(a) para que adquiera un libro, un manual, o un programa de 
computadoras, o a tomar algun curso que lo/la ayudaria a prepararse para alguna de las siguientes 
pruebas? 


(MARQUE UNA EN CADA LINEA) 


SI, he animado NO, mi NO, hay otra NO, porque NO, porque 
a mi muchacho(a) muchacho(a) razén por la no pienso nunca he oido 
a prepararse necesita tomar- que no he ani- que mi mucha- hablar de 
para esta la pero no ne- mado a mi mu- cho(a) necesi- esta prueba 
prueba cesita prepa- chacho(a) a te prepararse 
rarse para que se prepare para esta 
esta prueba para esta prueba 
prueba 
Scholastic Aptitude 
Test(SAT) ........ Die es dria isietene. ts Oy Stee ob ectreaaerd 3 insedegrae What Gia 5 
American College : 
Test(ACT)......... Dsus sens Pare e ss Oe ies alles eet, Erie aha Dnt we Fe Ce 5 
Armed Services 
Vocational 
Aptitude Battery 
(ASVAB) .......... Wsc: She Regi aces ees De Se aes'e. sates oe 3 ee eeus ee 5 
General Education 
Development 
Test 
(GED) ............ bi keveae ws eges Die tate Bak eae Ba ete ack. ee ree 5 
63. En el transcurso del afio pasado, con qué frecuencia hablé6 Ud. con su muchacho(a) sobre la 


posibilidad de que solicitara su admisién a una escuela vocacional/técnica, a un "college" o a una 
universidad a fin de continuar con su educacién mis alld de la escuela superior/secundaria? 


(MARQUE UNA RESPUESTA) 

NUNCA fe see oa se ewe Lk we ie we. wh Be Ww es a 1 

Rafa Vz. § os.be dusGond Gh we wo ERAS EW SR eed ea eend 2 

Algunas veceS. 2.2.1... ee ee ee ee ee ee ee eens 3 

Frecuentemente .... 2.2.22... 0. ce eee eee eee eee ena 4 

64. éHa solicitado admisién su muchacho(a) a alguna escuela vocacional/técnica, a un "college" o a una 
universidad para el afiio préximo? 
(MARQUE UNA RESPUESTA) 
DE tis etesar reese do Mgieesta, wit te Sei eine em eet ane 1 SIGA CON LA PREG.65, PAG.34 
NO oars odode ew die ehh eee ee ao oes 2 PASE A LA PREG.68, PAG.36 


VATLABLE ‘48S 
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65. 


éEn cuales de las siguientes formas Ud. y/o su esposo(a)/compafiero(a) han ayudado a su muchacho(a) 
a tomar decisiones sobre dénde solicitar su admisién para continuar con sus estudios més all4 de la 
escuela superior/secundaria? 


‘ (MARQUE UNA EN CADA LINEA) 


Si No 
a. Ofrecimos ayudarlo(a), pero 
€l/ella quiere hacerlo 
1s) (61 €.) a ae ae ea Ml sieertis eked 2 


b. Hablamos con nuestro muchacho(a) sobre 
algunas escuelas en particular .............. Deeg sae Gs 2 


c. Le dijimos a nuestro muchacho(a) las 
cualidades generales que debe tener la escuela 
en nuestra opinion ..................... Diseased Oe geelane 2 


d. Le dimos a nuestro muchacho(a) informaci6n 
(folleto, catélogo) que recibimos de 
Ja @scuéla. bee eed Be wae aneceeww ae | eee 2 


e. _ Le ofrecimos Ilevarlo(a) a consultar con un 
consejero privado para que lo/la asesore 
sobre universidades .................... Vs caries ele 2 


66. ¢Cudles de las siguientes caracteristicas de la escuela a la que su muchacho(a) decidié ir después de la 


secundaria/superior tienen o tuvieron importancia para Ud.? 
(MARQUE UNA EN CADA LINEA) 


Ninguna Alguna Mucha im- 
importancia importancia 
portancia 
a. Bajos costos (colegiatura/matri- 
cula, libros, alojamiento y 
alimentacién) .............0008. Io geasck s cease Do- senile ihe ieee ars. 73 3 
b. Disponibilidad de ayuda 
financiera (tal como una beca 
oun subsidio) ..............-4.- b. Gy eee dicate 2 iis we Bh ie Sw bre he 3 
c. Cursos ofrecidos o un 
programa de estudios determinado ..... L. sipdiiwteiack s ¥ 2 woe oset eed Ziew 3 
d. Buena reputaci6n de los programas . - 
de atletismo de laescuela .......... ee ; a ee ee ae 3 
e. Vida social activa de laescuela....... | ere eee ae 2 es hkiee die Oa Sak 3 
f. _ Posibilidad de asistir a la escuela 
mientras vive enel hogar .......... De, osede gestions dacs De eke Se be Sane 3 
g. Oportunidad de vivir fueradel hogar ... 1 ........... 2 eee eb eee See es 3 
h. Un medio ambiente religioso ........ Leora sew wa a's 2. ups diedwalel sos ae 3 
i. | Un medio ambiente de baja 
criminalidad ...............006- | ee ere 2. edi 6 Siw Be. es 3 


j._ Buen porcentaje de estudiantes de esa escue- 
la que luego encuentran trabajo.......  wiktagaseates 2. Uae eee oes 3 


k. Buen porcentaje de estudiantes de esa escue- 
la que luego entran a programas de 


posgrado ...............020060- Dope sie ease 2y akle Saki Sareea 3 
1. | Buena reputacion de los programas 

de estudio de la escuela............ Lo the woe de eed Di Se srahe, a, eens Soaseea 3 
m. Admision facil ................. Db hie gia 8 gee ehibaei deri oes 3 


n. La escuela ofrece un programa de 
estudios que le permitira a mi 
muchacho(a) conseguir un empleo 
enel area que escoja ............. De esters wei 2. Wnt Dea eae 3 


o. Composicién racial/étnica 


de laescuela................... Lo wshesias ee ee 3 
p. Tamafio de laescuela............. | ere a 2 Pe ately ate aid 3 
q. Ubicacién geografica de la escuela... .. | ee co ee era Yr ee eae 3 


r. _ Posibilidad de asistir a la misma 
escuela a la que mi esposo(a)/ 
compafiero(a) 0 yo asistimos ........ | areca ae aces 2 tate dhe east Base 3 
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67. 


68. 


En la época en que Ud. y/o su muchacho(a) estaban decidiendo a qué escuela iria él/ella después de la 
escuela secundaria/superior, jcudntas escuelas diferentes visitaron juntos? 


(MARQUE UNA RESPUESTA) 
INMO UNA 52 oe onsen she ees OT oe a er wa hye OS BH al 01 
AA: 45% o ake areca Gas owe Rad oad ww Gow Ha adee Dosa 02 
DOS Seen eb .e He ORAS CdSe Lee eee ea 03 
TCS 0 CUANO: 25. 6 Ss iwda w Oe s DN SMe SSK Oa ea Ree OS 04 
Decincoasiete .... 2... . eee ees 05 
De ochoadiez ....... 0.0... . eee cee eee eee eens 06 : . 
ONCE O' MAS s).0 ices a Po wieed Ge ee aw CERO De Sow Ne we eS 07 


~Su muchacho(a) ha demostrado interés por algun trabajo o profesién en particular? 


(MARQUE UNA RESPUESTA) 
SD sath e ate Oo eke dokee aaa he 1-> SIGA CON LA PREG.69, PAG.37 
NOL tte ieuw a eeue hes aye eva we 2--> PASE A LA PREG.71, PAG.39 


458 36 


69. ~Cual de las siguientes categorias describe mejor la ocupacién o el trabajo en el que su muchacho(a) 
esta interesado(a)? 
(MARQUE UNA RESPUESTA) 


Trabajo en el 
que su mucha- 
cho(a) esté 
interesado 


AGRICULTOR(A) O ADMINISTRADOR(A) AGRICOLA ................ 01 
CUIDADO DEL HOGAR (Sin otro trabajo) ..................0000000- 02 


OBRERO(A), tal como obrero de la construccién, lavador 
de automéviles, recolector de basura, obrero agricola................... 03 


GERENTE, ADMINISTRADOR(A), tal como gerente de ventas, gerente de 
oficinas, administrador de escuelas, jefe de compras al por menor 


© minorista, gerente de restaurante, administrador piiblico ................ 04 
MILITAR, tal como oficial de carrera o persona subalterna 

en las Merzas armadas:: 6 oaks So eds 264 eed eed 25d eR GEN SES HORSES CS 05 
OFICINISTA, tal como procesador de datos, cajero de banco, tenedor de 

libros, secretario, procesador de palabras, cartero, taquillero .............. 06 


OPERARIO(A), de maquinarias 0 herramientas (incluyendo equipo de 
construccién), tal como cortador de carne, ensamblador, soldador 
chofer de taxis/autobuses/camiones ..............00c0c ce cececcaeae 07 


PROPIETARIO(A) O DUENO(A), tal como duefio de un negocio pequeiio, 
de restaurante o contratista .. 2... ee ee ce eee eens 08 


PROFESIONAL, tal como contador, enfermero diplomado, ingeniero, 
banquero, bibliotecario, escritor, trabajador social, actor/ 


actriz, atleta, artista, politico, pero sin incluir maestro de 


ESCUELA Ake ete cea ew nee eas bode wy ond ohger dade each ye eaten 09 
PROFESIONAL, tal como ministro/pastor de iglesia/sacerdote, 

dentista, doctor, abogado, cientifico, profesor universitario ............... 10 
SERVICIOS DE PROTECCION, tal como oficial de policia, bombero, 

detective, alguacil/sheriff, guardia de seguridad ....................0., 1 
VENTAS, tal como representante de ventas, agente publicitario o de 

seguros, corredor de bienes raices ........... 0.0. c ee eee eee ees 12 
MAESTRO(A) DE ESCUELA, tal como maestro de escuela primaria, media o 

secundaria/superior, pero no profesor universitario .................0.. 13 
SERVICIOS, tal como peluquero, enfermero practico, cuidador de 

nifios, camarero o mozo, empleado doméstico, conserje ................. 14 
TECNICO(A), tal como programador de computadoras, técnico médico o dental, 

dibujante técnico 2... eee ee cee teen eeeee 15 
ARTESANO(A), tal como panadero/pastelero, mecdnico de automéviles, pintor de casas, 

plomero, instalador teléfonos/cable, carpintero ..................-000. 16 
OURO ¢icheuk cela c cadghdices bhnneveeee fide ou deewieeedudess 17 
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70. 


A continuacién se enumeran una serie de fuentes de informacién que pueden ser utiles para conseguir un 
empleo de tiempo completo sin necesitar experiencia de trabajo o para averiguar dénde debe uno dirigirse 
a fin de recibir ensefianza o entrenamiento en un AREA ESPECIFICA. Marque con un circulo las que 
considera como las mejores fuentes de informacién de que dispone su muchacho(a) en relacién con el 
trabajo u ocupacién especifica que indicé en la PREGUNTA 69. 

(MARQUE UNA EN CADA LINEA) 


Si No 

Ud. o su esposo(a)/compafiero(a) ................0000% | rae 2 
Alguin otro miembro de la familia (por ejemplo 

un hermano o hermana mayor, una tia, un tio o un 

Primo(a)) 2.2... ee ee ee cece nee eens | Serer eco ee 2 
Un amigo intimo de la familia ...............0. 0.0005 | arene 2 
La escuela de su muchacho(a) ..................0000- | eee ra oe 2 
Un consejero de laescuela .......... 00.0 cee eecuce | eeraee 2 
Uno de los amigos de su muchacho(a) .................. | ere 2 
Un conocido que esté empleado en esa drea............... Dh sscisiwai sai ee's 2 
Libr0S O.T6VISUS i.055 654 oe We Sood ee Se ew bangaus es | ree 2 
Una escuela vocacional o un "community college” .......... Tt nee aces 2 
Un negocio de la localidad o una asociaci6n de 

NESOCIOS is oe hie ae Fee ea we ee ae SH Ge es wee | reer 2 
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71. ¢Alguna vez ha tenido su muchacho(a) un trabajo remunerado? 


(MARQUE UNA RESPUESTA) 
Sl ed siu bee secre ese dee eG bake 1 SIGA CON LA PREG.72 
NO 6:6 $46 34.0 65.944 4 04.Wiees Sew aware 2 PASE A LA PREG.74, PAG.40 


72. Sin contar trabajos realizados en el hogar, ;cudndo fue la ultima vez que su muchacho(a) trabajé por 
un salario? 


(PONGALO EN NUMEROS ABAJO) 


19 | 


a eae 


73. ¢Cudndo comenzé a trabajar su muchacho(a) en su ultimo trabajo pagado? 
(PONGALO EN NUMEROS ABAJO) - 


19 | 


MES 


oe ee 


431 
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PARTE 5: INFORMACION FINANCIERA Y COSTOS EDUCACIONALES 


EI siguiente grupo de preguntas trata acerca de los recursos econémicos de su familia. Esta 
informacion sera absolutamente confidencial. Nunca se utilizard junto con su nombre ni tampoco 
para identificarlo(a) a Ud. en forma alguna. ; 


74, Considerando todas las fuentes de ingresos de su familia, ;cudl fue para 1991 el total de sus ingresos 
familiares brutos (es decir, antes de los impuestos)? (si no esté seguro del monto exacto, por favor 
denos una cifra aproximada) 


(MARQUE UNA RESPUESTA) 
NiNgun0 2 oid ce awe ee ee eee ew Oe eH EE 01 
Menos de $1,000... 2... 0.0... ccc ec eee eee eas 02 . - 
S1,00055 2999 nhics sense ius nee eag we yeneewweges 03 
$3,000-$4,999 20... cee eee eee eee 04 
$5,000+$ 7,499 0 gc deasveaveSeuensedeaeseeowa ss 05 
$ 7,500-$9,999 ....... se is eects oh aaca ee ee eases 06 
$10,000 - $14,999... ccc eee ce eee eees 07 
$15,000- $19,999.00... eee eee cee eee ees 08 
$20,000 - $24,999 0... eee eee eee eens 09 
$25,000 - $34,999.00... ec ee eee eee eee 10 
$35,000 - $49,999 0. eee 11 
$50,000 - $74,999 0... cece eee ee eee eee ee 12 
$75 ,000-= $99,990 oho vcdccwu ted ceesde ohiegu sean 13 
$100,000 - $199,999 20... eee eee eee cece 14 
$200,000 0 TNS pt:2. 5:24 4 oads esi peda era aniwasenns 15 


75. {Cuantos de los trabajadores asalariados de su hogar contribuyeron al ingreso familiar que Ud. indicé 
en la pregunta anterior? 


(MARQUE UNA RESPUESTA) 
Os a 2 eed Se ctice aie, dah eh os di Gr ene aM aie we Glee: Bare ea Ge 1 
DOS) ae for Shes ata yates Sar Soyo hase we ara et Rhye wn aes Oke: aes Gee 2 
Mas:G€:dOS. 2 a0 eas a eevee eS behets eae ed Ewa ae we eden ew aS 3 
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éTiene Ud. actuaimente alguno de los siguientes gastos para la educacién de alguno de sus hijos? 


(MARQUE UNA EN CADA LINEA) 


Si No 
a.  Colegiatura/matricula de una escuela privada 
primaria o secundaria/superior y otros gastos 
relacionados: 25.56 es Shee ewe Ria SRLS Bw OE Ded des 2 
b. Tutoria (clases privadas) ................-.220-- lL cdma 2 
c. Colegiatura/matricula y gastos relacionados (incluyendo 
préstamos) de universidad ...................-.. | ree 2 
d.. “OMOS 0 edie ee eee ee ON Rees GS le ee bees | eee 2 


¢Cual es la cantidad total que gasté o gastard durante el afio escolar de 1991-1992 a fin de cubrir todos 
los gastos de educacién que indicé en la pregunta 76? 


(MARQUE UNA RESPUESTA) 
NingUno:. 42-0355 Sosa) serdne $66 Sd SE ees ee 01 
Meno: Ge $500) .c4. cin eset ede ey eae te kes ewe exes 02 
B00 D909 hb heed Ge ARDS e ERE RR EOD ERE KER OS 03 
BL 000 254,999: 3.2 eww sie aie See he ep ea eee en hae 04 
$5,000: = 39,990 ccs cw aginte pale heee deo ade nea te 05 
$10,000 = 314,998 3 ons wey oe Sh kee We Sw OA a Gg ears 06 
919,000 319999 2.3 sah eee micedaantey eevee Cex see 07 
$20:000 OTIS: obo 4 RSH AG ee 4 oR ES Ewe da waces 08 
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78. éPiensa su muchacho(a) seguir estudiando? 


Oo 
(MARQUE UNA RESPUESTA) 
Dl 26 20) ie tes Pea dhekes Gia es 1-> SIGA CON LA PREG.79 
NO. 38 bone Gee GG ars en owe 2--> PASE A LA PREG.93, PAG.47 
El/ella no lo ha decidido 
todavia 2... ... 2... ce eee 3--> SIGA CON LA PREG.79 
79. éCuales de las siguientes medidas han tomado Ud. o su esposo(a)/compafiero(a) a fin de prepararse 
econémicamente para pagar la educacién de su muchacho(a) después de la escuela superior/secundaria? 
Oo ; 
(MARQUE UNA EN CADA LINEA) 
Si No 
a. Abrié una cuenta de ahorros................204. | er 2 
b. Compro una péliza de seguros ................-. | ere 2 
c. Compr6 un bono de ahorros de los 
E.E.U.U. (U.S. Savings Bonds) .................  Berdees 2 
d. _Invirtié en acciones o bienes 
AICO, ced Wale he dd cca ta 2 area oad a a Le eaes 2 
e.  Abrié un fondo de inversiones para la 
universidad (tal como un fondo mutuo) ............. Lo Seeaens 2 
f. | Comenzé a trabajar en otro empleo y/o 
trabaj6 mas horas ............ 00.0.0 ce eee uae WO iets 2 
g. Empezo a ahorrar de alguna otra manera............ VO saad ha 2 
h. _ Plane6 reducir de alguna manera sus 
otros gastos (ejemplo, terminar de 
pagar el auto, posponer vacaciones 
UOlrOS gastOS) 2... ee ee eee rere a 2 
i. Planeé volver a hipotecar su 
propiedad o tomar un préstamo 
“equity” ("equity loan") .................0000., | ee 2 
j- Le pidié a su muchacho(a) que ahorrara 
parte de sus ingresos .................000000, | er 2 
i) ee g 
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80. jEn qué grado estaba su muchacho(a) cuando Ud. comenzé a prepararse econémicamente para pagar 
su educacion cuando termine la escuela superior/secundaria? 


(MARQUE UNA RESPUESTA) 
Antes del 1" grado... 2.2... 2 eee eee 1 
Entre el 1% y el 6° grados .............. 2 
PASE A LA PREG.81 
Entre el 7°, 8°°0 9” grados ...........-.-. 3 
En el 10°, 11%°, 0 12 grados............ 4 
No he empezado a prepararme ........... 5 PASE A LA PREG.83 
81. ¢Alrededor de cudnto dinero ha ahorrado Ud. para las futuras necesidades educativas de su 
muchacho(a)? 
(MARQUE UNA RESPUESTA) 
Naga? sie ctbi he ee hea eae he ee ee aa ea Dele 01 
Menos de $1,000 ............ 000s 02 
De $1,000a $5,000... ee 03 
De $5,001 a $10,000 occu sees ds nese ede eS ieee aes 04 
De $10,001 4 $18,000) csc veasscseereeetdasaavans 05 
De $15,001 4.330000: .ccs ceived ehcaeswereeda dems 06 
Maside $30,000 22 wx dea tewkapenercaweeaeee eae 07 
82. ¢Espera que esta cantidad cubra el costo total de su educacién? 
(MARQUE UNA RESPUESTA) 
BM gba sar eedemeetiwedieas tances. added heewes 1 
ING ab 2 Se aera Spe eattie eee G ae ea WEE Bg en Sees 2 
NO S86. iis cock joc em eh end dd al eee awd ee Dae Seale, Ge 3 
83. ¢Ha conversado con alguien o leido informacion acerca de las posibilidades de ayuda financiera para 


la educacién de su muchacho(a) cuando termine la escuela superior/secundaria? 


(MARQUE UNA RESPUESTA) 
Do ngo4 dade h eee eet e be bd are os 1-> SIGA CON LA PREG.84, PAG.44 
NO iid bei. gs the et Was BA ee 2-> PASE A LA PREG.85, PAG.44 
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85. 


éHan tomado Ud. o su esposo(a)/compafiero(a) alguna de las siguientes medidas para informarse sobre 
cémo y dénde solicitar ayuda financiera para que su muchacho(a) siga estudiando? 
(MARQUE UNA EN CADA LINEA) 


Si No 
Habl6 con un consejero-guia de la 
escuela superior/secundaria ..................20000. tL Aweees 2 
Hablo con un representante de 
una escuela vocacional/técnica 
ode una universidad ...........020 0. cece eee eee I ates 2 
Habl6 con un funcionario 
bancario encargado de otorgar préstamos ............... De schve Svcs 2 
Hablo con otra persona bien informada ................ We wacace 2 . : 
Ley6 informacién sobre ayuda financiera 
del Departamento de Educacién de los E.E.U.U.. ......... | ee ae 2 
Ley6 informacion sobre ayuda financiera de una 
escuela vocacional/técnica o de una 
universidad 2.2... 2... eee ee eee eee Veta 2 
Ley6 sobre el tipo de ayuda financiera disponible 
a través de las fuerzas armadas ..................... | rere 2 


éPiensa utilizar fondos de alguno de los siguientes programas para ayudarse a costear la educacién de 
su muchacho(a) cuando termine la escuela superior/secundaria? 


(MARQUE UNA EN CADA LINEA) 


No conozco lo 
Si No suficiente acerca de 


este programa para 
responder la pregunta 


Préstamos ............ | ee 2. wae Poe ad 3 
Becas y subsidios 

("scholarships", "fellow- 

ships” y "grants") ....... LO kai hates es 2 68 Staaseond 3 


Programas de trabajo... .. Leb Se es Beas ) ae eee 3 
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éHan solicitado Ud. o su esposo(a)/compafiero(a) o su muchacho(a) fondos de alguno de los siguientes 
programas a fin de que les ayuden a pagar la educacién de su muchacho(a) cuando termine la escuela 
superior/secundaria? 


(MARQUE UNA EN CADA LINEA) 


Si, se soli- Si, se so- Si, se soli- No, no se 
citéd y se licité, no cité pero se ha 
aprobé sé si se negé solicitado 
aprobé 
Préstamos ............. Lhe tee ees ae eee eee Bie doe ute alah eae 4 
Becas y subsidios 
("scholarships”, "fellow- 
ships" y “grants") ........ | eae 2 ai hod ardee Rees 3 weave enaaades 4 
Programas de trabajo ...... My Si ate aac Dh ae HES boa RA Be ek ce ea Beene & 4 


La siguiente es una lista de programas que otorgan préstamos para continuar los estudios después de 
la escuela superior/secundaria. Para cada programa, por favor indique hasta qué punto esté Ud. 
informado(a) sobre el mismo. 


(MARQUE UNA EN CADA LINEA) 


Mi adoles- 
cente ha pre- 
No conozco Conozco sentado soli- 
este programa este programa citudes a 
este programa 
Programa de préstamos estudiantiles 
del estado ("state student loan 
program")... ...... ee eee Mh Seed Gaara ss ) a ee ee 3 
Programa federal de préstamos (tal 
como "Perkins" o un "Stafford Loan 
Program") ........... 0000 cee eeeee Wo inhi a eae eden 2 bebe te ae 3 
Programa de préstamo estudiantil 
de un college o de una universidad ........ | Seekewedeas 2 Mies uma aw eee a 3 
Préstamo educativo conseguido a través 
de un banco privado ................. DD viele deca ats 2. ake eee hae wy 3 


& 
Sp 
oO 
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88. ~£Alguna vez su muchacho(a) ha solicitado ayuda financiera? 


(MARQUE UNA RESPUESTA) 
Shy ee ate ot ey eee ee epee ee Se 1--> PASE A LA PREG.90 
ING: fa nS 5 sis oe i a ee 2-> SIGA CON LA PREG.89 
89. éPor cual de los siguientes motivos no ha solicitado ayuda financiera su muchacho(a)? 
(MARQUE UNA EN CADA LINEA) 
Si No 
a. Nuestra familia y nuestro muchacho(a) pueden 
pagar sueducaciOn .......... 0-22 eee ee Lo Maes 2 
b. Las notas/calificaciones y el puntaje en las 
pruebas de nuestro muchacho(a) no son lo suficien- 
temente altos como para obtener un préstamo 
O' DEC, dive. tine: Bie ew a ccs ae Mev ae le eve ee tee I sfeeis 2 
Cc. Ni nosotros ni nuestro muchacho(a) deseamos dar informa- 
cién sobre nuestra situaci6n econdmica ................ Whites 2 
d. Nuestro muchacho(a) no puede pedirla porque él/ella 
s6lo seguira sus estudios de tiempo parcial .............. | 2 
e. Se requiere demasiado papeleo para presentar las 
solicitudes de ayuda financiera ..............0.....00. | re 2 
f. No me fue posible obtener mucha informacién sobre 
como y donde presentar la solicitud de ayuda 
financiera .. 1.1... ee ee ee eee es I jcadacs 2 
g. No hay fondos disponibles para ayuda financiera .......... Lo wth aes 2 
h. Otros familiares ayudaran a pagar/cubrir los gastos 
de la universidad de mi muchacho(a) .................. lL 24 dees 2 
i. Se nos paso la fecha limite para presentar las 
SOMCIIUGES iso 8. eke Re sere Gerda to Saige Ga a wR a Bea 4 Did es 2 
J No sé como hacer las solicitudes .................00. | eee 2 
90. ¢Cuanto calcula ae va a gastar el préximo aiio en los gastos de educacién de su muchacho(a)? 
(MARQUE UNA RESPUESTA) 
Nuestro muchacho(a) quiere pagar su 
educaci6n sin nuestra ayuda ............... 1-> PASE A LA PREG.92, PAG.47 
Ninguno ............ 000 ce eee eee 2-> PASE A LA PREG.92, PAG.47 
Menos de $2,500 ...............-0-000- 3 
De $2,500 a $4,999 ........0.......0.... 4 
De $5,000 a $9,999 ........0..0........ 5 SIGA CON LA PREG.91 
De $10,000 a $14,999 ...........0...... 6 
De $15,000a $19,999 .................. 7 
Mas de $20,000 ..................0... 8 


ERIC 498. * 


91. ¢Hasta dénde esta Ud. dispuesto(a) a endeudarse para costear los estudios de su muchacho(a) el afio 


préximo? 
(MARQUE UNA RESPUESTA) 
NAGA» sale. cstsscy Ab cei os erd a aed eich boca adda @ Yon ORAL RO ae 00 
Menos dé $2,500. os. cke sewed ee ee uw ap eweke wae eesls 01 
De $2,500 a $4,999 ... 0... ee eee eee eens 02 
De $5,000 a $9,999 2... ee ee cc eee ee 03 
De $10,000 a $14,999 22... eee ee ee ees 04 
De $15,000 a $19,999 2... ee ee eee 05 
Mie de$20,000. 24:¢.¢ uae eusgic neck uu dee eakéeducnes 06 . 


92. éCuailes de las siguientes fuentes de ingresos utilizaré Ud. para cubrir los futuros gastos de educacién 


de su muchacho(a)? 
(MARQUE UNA EN CADA LINEA) 


Si No 
Sus ingresos actuales (o los de su esposo(a)/ 
compafiero(a)) 2... ... cc cee ee ee eee eee eee ee eens | eee 2 
Sus ahorros 0 ventas de bienes (0 los de su esposo(a)/ 
compafiero(a)) 2... ce ec eee tee ee eens | ree 2 
Segunda hipoteca.. 0.1... eee cc cece eens Ls goes 2 
Sus préstamos (préstamo personal, etc.)(o los de su 
esposo(a)/compafiero(a)) ........0. 0c cece ee ee een cease | ere 2 
Pagos de viveres ("alimony") o de mantenimiento infantil ....... i renee 2 
Los ingresos o ahorros de sus hijos ..............0000 000. | reer 2 
ne rst Tu a ee ona ate are aac Sahn ewes 8a DE RS L gaat 2 
Contribuciones de familiares ..... 0.2.0.0... ccc eee eens | ere 2 
Becas 0 subsidios .. 2.2... ee ce eee | rere ree 2 
Préstamos estatales 0 federales ........... 0.0000 ceeeeee | reer ar 2 
Seguro Social ("Social Security”) o beneficios de la 
Administraci6n de Veteranos ............ 0.00 cc eee ee eee | ener 2 
OO ae ie ae Bid Mies eh and aiedics weave Gas: apo eaw See ane | erence 2 
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93. 


94a, 


94b. 


Mientras llenaba este cuestionario, zlo/la ayud6 alguien traduciéndole algo, aclarandole el significado 
de las preguntas, o con informacién? 


(MARQUE UNA RESPUESTA) 
Beg Rae ewe ee One hee ae Se ek 1 SIGA CON LA PREG.94 
NO cecceveres coves eeereen dane ce 2 PASE ALA PREG.95, PAG.49 


éQuién lo/la ayud6? 


(MARQUE UNA EN CADA LINEA) 


Si No 

a. Mi muchacho(a) cuyo nombre aparece en : 
la CUDICMA isis ows na kg eee wb ee ews Le 24 nea ced 2 
b. Mi esposo(a)/compafiero(a) ............. | ae ee ere 2 
c. Otro miembro de la familia ............. LY gtienniseace x 2 
d. Una de mis amistades ................. Le id tiga wees 2 
e Otra persona de la comunidad. ........... | aes eee 2 


Fecha en que completé el cuestionario. 


fll | 82) 
Mes Dia Ajio 


Por favor refiérase a la etiqueta en la cubierta/portada de este cuestionario. ;Aparece la PARTE 6? 
Dl wuiaie inane Fede ate $A el 1 SIGA CON LA PREG. 95 


NG ssa pet ee wee hee dL hese eee ee 2 PASE A LA PREG.108, PAG.54 


ree 48 


900° 


EN LA ETIQUETA QUE ESTA EN LA CUBIERTA DE ESTE CUESTIONARIO HAY UN 
ESPACIO RESERVADO PARA EL NOMBRE DE UNO DE LOS PADRES. SI SU NOMBRE 
FIGURA EN ESE ESPACIO, POR FAVOR PASE A LA PREGUNTA 108 EN LA PAGINA 54. 


SI SU NOMBRE NO FIGURA EN ESE ESPACIO, POR FAVOR SIGA CON LA PREGUNTA  ~ 
‘95 QUE ESTA A CONTINUACION, EN ESTA MISMA PAGINA. 


PARTE 6: PREGUNTAS ADICIONALES PARA NUEVOS PADRES EN NELS:88 


95. Hacia el 1° de febrero de 1988, zcudnto tiempo habia vivido con Ud. el muchacho(a) cuyo nombre 
aparece en la cubierta de este cuestionario? . 
Oo 
(MARQUE UNA RESPUESTA) 
Todo el tiempo .................. 1 —> PASE A LA PREG.97, PAG.50 
La mayoria del tiempo ............. 2 
La mitad del tiempo ............... 3 SIGA CON LA PREG.96 
Menos de la mitad del tiempo ......... 4 
96. Hacia el 1° de febrero de 1988, cuando no estaba viviendo con Ud., ;con quién vivia la mayor parte 
del tiempo el muchacho(a) cuyo nombre aparece en la cubierta de este cuestionario? 
(MARQUE UNA RESPUESTA) 
SOlO(A) ese eed. oe ee Fo ee ald Bie ete Ache aw wie ee eee 01 
Con su otro padre o madre ... 6... ee ee eee eee 02 
Con otro familiar adult .. 2.2... 22. ee ee ee eee eee 03 
El/ella vive en un internado .... 2... 2-2. ee ee ee ee eee 04 
El/ella vive en la universidad ................-02 02 eee 05 
Con un guardian adulto no miembro de la familia ............ 06 
Con un amigo(a) .. 2.2... ee ee ee te ee ee eee 07 
Con su esposo(a) .. 2... ee ee ee ee eee ees 08 
MOET oy vasa sss ocie at ste as ea i eters aie eco etee  eeas s gege aeee  s 09 
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97. En total, zcudntas personas dependian econédmicamente de Ud. (o de Ud. y de su 
esposo(a)/compafiero(a)) hacia el 1° de febrero de 1988? Tome en cuenta a todos aquéllos que 
dependian de Ud. o de su esposo(a)/compaiiero(a) para cubrir la mitad o mas de sus necesidades 
econémicas. Incluya a personas que no vivian con Ud. o con su esposo(a)/compaiiero(a). 


Numero total de dependientes (sin contarlo a Ud. o a su esposo(a)/compaiiero(a)): 


(MARQUE UNA RESPUESTA 
NEN PURO? 6 56: cy acc cd eid be Lecce, ae ok etn eal ented A ay sieeias 6) Awe bd Gowns 01 
UNO: | gn kh de a ods Ca RS See Re ae eee wae ae es 02 
DOS Sse earn d boss SHG bow eee eae wee ee Rae 03 
TEES. veins, 56406 acco 7 ne, Gide au ae veeee asiaeatas ies, AO far ay alton's) ay gt a ehrgnetual Seem 04 
Cua: “ia 5s24 sits 5a dee ee a a as ord ag ode eS wae ee 05 
CMCO,. gassed ew aS Sse EER GS He SESE GSS HE RES 06 
SEIS eek eS Sea Uw Se ee Be Pole Se ge DE Saree eee es 07 
Siete 08 
OChOO.MAS oes id ade HES UNSW bow eee aM a eee eee eees 09 
98. ¢Cual era su estado civil hacia el 1° de febrero de 1988? 
(MARQUE UNA RESPUESTA) 
Divorciado(a) .. 2... ee ee eee eens ] 
VildO(4) o5.<.6 eH ced eee GR a ea ha Dawe ew adn deed See wny ss 2 
Nunca me he casado .. 1... ee ee ee ee ee ee 3 
Soltero(a), pero viviendo en una relacién 
similar al matrimonio... ...........0 2.0.00 cece eee ee eens 4 
Casado(a)  vc¢ cose oh cee eo Be Se wine wed eed Bork wee od wareres 5 
100. ;De qué sexo es cada persona? (MARQUE UNA EN CADA COLUMNA) 


Masculino Femenino 


UStEd 0s iio ee Sn e hS ee ye a Ba ee el ee aol D idhe egw eee ged 1 

Su esposo(a)/compafiero(a) 

(sicorresponde) ............... 0.002 e eee 2 ihc io teeter 2 
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101. {Cual es el nivel mds alto de educacién que cada uno de ustedes ha alcanzado? (Por favor marque con 
un circulo inicamente el nivel mas alto que Ud. y su esposo(a)/compamiero(a) han alcanzado). 


Oo 
(MARQUE UN NUMERO EN CADA COLUMNA) 
Ud. Su 
esposo(a)/ 
compafiero(a) 


(si corresponde) 


Octavo gradoo menos ..... 2... 2. ee ee ees OL edie ite 02 


Mas alld del 8° grado, pero sin graduarse de la 


escuela superior/secundaria .. 2.2... 2... ee eee 02 ......... 02 
GED pe eea darn ww seh oo ee Seo eae te wean ware Be een eo a 03) .ivawwe ds 03 
Graduacién de la escuela superior/secundaria .................00-. 04! oon ges 04 


Escuela vocacional, de comercio o negocios 
después de la escuela superior/secundaria 


Menos de dos afios ........ 2.2.0... 0... cece ee ee eee eee eee eee 05 


Dos o maS aff0S_ 2... ee ee ee eee te ee ena 06) 2 sees 06 


Programa universitario 
Menos de dos afios de universidad ................00 cece eeeee 07 ......... 07 


Dos o mas afios de universidad (incluyendo un 
programa de dos aff0S) . 0... cc eee tence neces OB ihar sre de: aes 08 


Graduado de la universidad (programa de cuatro o 

SURG ANOS) cos wacen eh coda doe Rees ede aah ae ee owas 09 sas eae es 09 

Escuela profesional o de posgrado 

Titulo de maestria o equivalente ..........0..0. 0.000. c eee eee 10: ice iwweas 10 

Ph.D., M.D., u otro titulo profesional ............0-ccecceeeeeee A cast he ae ll 
102. Nos gustaria saber el nimero de hermanos y hermanas que tiene su muchacho(a). Por favor tome en 


cuenta a todos los hermanos, incluyendo los medio hermanos(as), hermanastros y hermanastras, y a 
los hermanos y hermanas adoptivos, sin importar donde vivan. 


(MARQUE UNA RESPUESTA) 

Ninguno ............-..00022000- 01-> PASE A LA PREG.106, PAG.53 
MONO) 25.5 6 keh eee read wee <6 er ae ae 02 

DOS) 5 soos eed as 4 ate, Se eos ee ee an 03 SIGA CON LA PREG.103 

TEMES orcs e008 ise. Bote ose acai e dh gsO eheees a 04 

Cuatro ............... 000002 eee 05 

CinG0:c¢.c56 det oe bode heck 06 
Seisomés...................... 07 
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103. 


104. 


105. 


{Cuantos de los hermanos y/o hermanas que indicé en la Pregunta 102 son mayores que su 
muchacho(a)? 


(MARQUE UNA RESPUESTA) 
Ninguno ..............0200000 ee 01 
ONO wind, boa eh Bde We die ewe ees 02 
DOS ice e bw Pals aa ae aids 03 
TOS oc6.48 A aed he ba ale Wa ew ee a 04 
CUANG cov ede kat cea cha wane eas 05 
Cine! gansg aoa ale we RT 06 
Seis O MAS. csc ee ewe eee ee es 07 


{Cuantos de los hermanos y/o hermanas que indicé en la Pregunta 102 se han graduado de la escuela 
superior/secundaria? 


(MARQUE UNA RESPUESTA) 
Ninguno Seyi’ 4h 20a eee Butesiindaca a ade ae 01 
UNO ici ta eek Ae eed ork a 02 
DOS isis AA hae aa eee ae ae 03 
SIT OS a: 6: os, 4)-ar ernest Ray ces ait Boa Mae Lay 04 
CUBIO asian hath e Oo oder Raa Wik 05 
CINCOM ioni a ab ae ee es WE 06 
Seisomaés...... 0.2.2... 000. eee 07 


¢Cuantos de los hermanos o hermanas que indicé en la Pregunta 102 dejaron la escuela antes de 
graduarse de la escuela superior/secundaria? 


(MARQUE UNA RESPUESTA) 
Ninguno ................0..000. 01 
UNO 2ieiiie cca enw ia eee Dae eae 02 
DOS 658 segues eset We ate hide Bea eda 03 
TOS icieciat is fel ae eg gare diced at eee dee 04 
Cuatro 2... Lee ee eee 05 
CINCO... nek GSS Se wey Ge Gig a oe 06 
Seisomas...........-.....0000. 07 


106.  ;En qué aiio nacié Ud.? 


(MARQUE UNA RESPUESTA) 
1929 oantes .............200000. 01 
1930-1939... ee ee ee ee ee 02 
L904 oo ERG Ree EO ee ee 03 
10451949 iia sercoi.5 aiding alae bre earth ecane  g 04 
1950-1954 2. vce ee eee eee ee es 05 
1955-1959 sci vi debe wneu ae ea wees s 06 
1960 o después ................... 07 


107. En qué afio nacié su esposo(a)/compamiero(a)? 
RECUERDE: Use la definicién de "esposo(a)/compajiero(a)" de la pdégina 1. 


(MARQUE UNA RESPUESTA) 
1929 o antes ..........-...20006. 01 
1930-1939... ee ee eee 02 
194021944 6 Boon ead oe OW Odea ws 03 
1945-1949 iio enn kU ae Wee Wd ae 04 
19502195 4 ai oes sce deer entre Gee Gere 05 
195321999 ii6: ies tee Ee Wee ee Spo Sa 06 
1960 o después ................... 07 
No corresponde .................. 08 
3 «+505 


o_ 
ERIC 


PARTE 7: INFORMACION PARA UNA FUTURA CONTINUACION 


El estudio en el que esté participando se propone medir los cambios a través del tiempo en asuntos 
relacionados con la educacién de su muchacho(a). Por tal razén, es posible que en el futuro 
intentemos ponernos nuevamente en contacto con Ud. Debido a la frecuencia con que las personas 
cambian de domicilio, necesitamos pedirle informacién que nos permitird localizarlo(a) en el 
futuro. Por favor tenga la completa seguridad de que cualquier informacién que nos proporcione, 
ya sea sobre un familiar o sobre un amigo cercano de la familia, se utilizara inicamente para 
averiguar c6mo podemos localizarlo(a) a Ud. 


ANTES DE PONER CUALQUIER DATO EN NUESTRAS COMPUTADORAS, SE SEPARARAN 
ESTAS PAGINAS DE LA OTRA INFORMACION QUE USTED NOS HA DADO. SU NOMBRE 
NO SE VERA RELACIONADO CON LAS RESPUESTAS QUE UD. DIO A LA PARTE 
PRINCIPAL DE ESTE CUESTIONARIO. 


108.  ¢Cudl es su nombre y direccién? 
7 NOMBRE: 
Apellido Primer nombre Segundo Nombre __ 
DIRECCION: 
Numero Calle Numero de Dpto. 
Ciudad” Estado Cédigo postal (Zip) 


AL IGUAL QUE TODAS LAS PREGUNTAS DE ESTE CUESTIONARIO, CONTESTAR A LAS 
PREGUNTAS 109-111 ES ENTERAMENTE VOLUNTARIO. SU NUMERO DE SEGURO 
SOCIAL SERA UTILIZADO UNICAMENTE PARA LOCALIZARLO(A) PARA UNA FUTURA 


CONTINUACION DEL ESTUDIO Y, COMO TODAS SUS RESPUESTAS, SE MANTENDRA 
BAJO ESTRICTA CONFIDENCIALIDAD. 


109. ,Cual es su numero de seguro social? (ESCRIBA EL NUMERO ABAJO) 


OOO - oOo - 000000 


110. = g Tiene teléfono? 


(MARQUE UNA RESPUESTA) 
Dl ge aas £44 8a de eae eae ds 1 -> SIGA CON LA PREG.111 
NO aot d ad om iGh's nxacathed 2 -> PASE A LA PREG.112, PAG.55 
111. Cual es su numero de teléfono? 
TRABAJO: 
Cédigo de Area Numero 
HOGAR: ee  —=" 
Cédigo de Area Numero 
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112. gCual es el nombre y la direccién de un pariente cercano que no viva con 


Oo Ud.? Escoja a alguien que probablemente sepa cémo localizarlo(a) en caso de que Ud. se cambie de 
casa, 
NOMBRE: 
Apellido SS Primer nombre Segundo nombre 
DIRECCION: 
Numero Calle Numero de Dpto. 
Ciudad s—<CSsS Estado Cédigo Postal (ZIP) _ 


113. ¢Este pariente tiene teléfono? 


(MARQUE UNA RESPUESTA) 
DM 6b b sb eka saws oe he gs 1 SIGA CON LA PREG.114 
NO ose eee ee ca ewes 2 PASE A LA PREG.115 


114, ¢Cual es el ntimero de teléfono de este pariente? 


TELEFONO: (si lo sabe) ( ) 


Codigo de Area Numero 
115. ~Cual es la relacién de esta persona con Ud.? 


116. ¢Cual es el nombre y la direccién de un amigo cercano de la familia que no viva con Ud.? Escoja a 
alguien que pueda saber cémo localizarlo(a) en caso de que Ud. se cambie de casa. 


NOMBRE: 
Apellido Primer nombre Segundo nombre 
DIRECCION: 
Numero Calle Numero de Dpto. 
Ciudad Estado Cédigo Postal (ZIP) 
117. gEste amigo(a) tiene teléfono? (MARQUE UNA RESPUESTA) 
Ol. tee Ad tees Wen bo Beh oan meee ae ee ad 1-->SIGA CON 
LA PREGUNTA 118 
NO 4s 6 Sta te ee he oe ee ee oe Gee eel oy 2 


118. ;Cual es el ntimero de teléfono de este amigo(a)? 


TELEFONO: (si lo sabe) 
Cédigo del Area Numero 


MUCHAS GRACIAS POR SU 


COOPERACION 
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Appendix O 


Errata in NELS:88 Publications Printed after October 1994 
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Final Methodology Report 


Corrections to NELS:88 Publications Printed after October 1994 
NELS:88 First Follow-Up Final Technical Report, NCES 94-632 


Page 144. The word "will" was omitted from the last sentence: "IRT theta scores be 
included..." 


Profile of the American High School Sophomore, NCES 95-086 
Page 79; Table 4.2. Labels are reversed for HIGH SCHOOL PROGRAM; the estimates for 
"General" occur on the first line but are labeled "Academic;" estimates for "Academic occur 
on the second line but are labeled "General." 

All NELS:88 Second Follow-Up Data File User's Manuals 
Glossary Appendix. The definition of Language Minority should read "Language minority 
refers to students who come from homes in which a non-English language is spoken. The 


English language skills of LM children range from not being able to speak English at all to 
being fully proficient in English." 


Student Component Data File User's Manual, NCES 94-374 


H-23, H-24, H-25, and H-26. Under the description for F2TRSTYP, the variable FATROUT 
should be spelled FARTROUT. 


Page 67; Footnote 19. Disregard the last sentence of this footnote. 

School Component Data File User's Manual, NCES 94-376 
Page 34; Table 3.2.1-1. Number of cases should read 24,599. 
Page 78; Table 7-1. Numbers in column labeled "Number of Variables on Public Use 
Version" are incorrect. A correct version of Table 7-1 can be found in the NELS:88 Second 
Follow-Up Student Component Data File User's Manual. 


Teacher Component Data File User's Manual, NCES 94-379 


Page 11; Paragraph 1, Line 3. This line should read "student sample from the 251 
participating...” 


Page 11; Paragraph 4. Misspelling in line 8 should read "...though a few took place as late as 
June 1992." 


Page 77; Table 7-1. Numbers in column labeled "Number of Variables on Public Use 


Version" are incorrect, a correct version of Table 7-1 can be found in the NELS:88 Second 
Follow-Up Student Component Data File User's Manual. 
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Parent Component Data File User's Manual, NCES 94-378 


Page 36; Table 3.2.1-1. Number of cases should read 24,599. 


Page 78; Table 7-1. Numbers in column labeled "Number of Variables on Public Use 
Version" are incorrect, a correct version of Table 7-1 can be found in the NELS:88 Second 
Follow-Up Student Component Data File User's Manual. 


Transcript Component Data File User's Manual, NCES 95-377 


Page 78; Table 7-1. Numbers in column labeled "Number of Variables on Public Use 
Version" are incorrect. A correct version of Table 7-1 can be found in the NELS:88 Second 
Follow-Up Student Component Data File User's Manual. 


Pages 26 - 29. Text and tables do not match. The tables report conditional design effects; the 
text cites unconditional design effects. For a correctly matched version of this discussion, see 
chapter 4 of the NELS:88 Base Year Through Second Follow-Up Sampling Design, Weighting 
and Estimation Report. Also see the transcript component standard error and design effect 
tables in the appendix to this report. 
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Abstracts' 


1. Hafner, A., Ingels, S.J., Schneider, B., and Stevenson, D.L. A Profile of the American Eighth 
Grader, 1990; NCES 90-458. 


Descriptive statistics and associated analysis on American eighth graders are presented based 
on data from the 1988 National Education Longitudinal Study. The study will be repeated 
with the same cohort at 2-year intervals. Study variables cover attitudes, school performance, 
and activities of the eighth-grade students. In addition to direct student data, the study design 
incorporates data from students’ school principals, parents, and teachers to identify additional 
factors that affect student achievement. In addition to a general statistical profile of the target 
population, statistics and accompanying analyses cover mathematics and reading 
performance, at-risk issues, school safety and climate, and high school and college plans. 
Focus is on circumstances under which children flourish and succeed. The study included a 
clustered, stratified national probability sample of about 800 public and 200 private schools. 
Almost 25,000 students participated in the base-year study. The sample represents the nation's 
eighth-grade population, totaling about 3 million eighth-graders in over 38,000 school in the 
spring of 1988. Results reveal that the American eighth-grade population is very diverse. One 
out of every five students is unable to perform basic arithmetic tasks, and 14% of the students 
are unable to perform basic reading comprehension tasks. Pertinent methodological 
discussions and associated data are appended. (Fifteen graphs and 69 data tables are included; 
66p.) 


2. Rasinski, K.A., and West, J. NELS:88: Eighth Graders' Reports of Courses Taken During the 
1988 Academic Year by Selected Student Characteristics, 1990; NCES 90-459. 


This set of tables examines self-reports of coursework taken by a national probability sample 
of eighth graders in public and private schools in the United States. Statistics were obtained 
from the base-year student survey of the National Education Longitudinal Study of 1988 
(NELS:88). Estimates in the tables are based on a sample of 24,599 students in 1,052 schools 
across the nation. Technical notes follow 45 pages of tables. Three basic sets of tables on 
self-reported course-taking are provided in the areas of: (1) mathematics, science, and 
computer education (Tables 1.1 to 1.5); (2) English, foreign language, history, social studies, 
and religion (Tables 2.1 to 2.5); and (3) arts, vocational education, and personal development 
(Tables 3.1 to 3.5). Within each set of tables, the first table shows course-taking across all 
schools. Subsequent tables show course-taking for public, Catholic, independent private, and 
other private schools. In addition to information about the sample, the technical notes contain 
information about survey design, response rates, variables used in the tables, and methods for 
estimating standard errors. An appendix contains standard errors of estimates and unweighte: 
sample sizes for levels of classification variables. (68 p.) 


' Abstracts are taken from ERIC when available, otherwise from the NELS:88 bibliography maintained by NORC under the 
NELS:88 third follow-up contract. As of press time, abstracts were not yet available for items 30 and 31. 
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Hoachlander, E.G. A Profile of Schools Attended by Eighth Graders in 1988, 1991; NCES 91-129. 


As part of the National Education Longitudinal Study of 1988 (NELS:88), this study 
examined the schools attended by eighth-graders in 1988, the year during which the more 
than 25,000 eighth-graders of the cohort were first studied. NELS:88 provides information on 
802 public schools, 105 Catholic schools, 68 other religious schools, and 60 private, 
non-religious schools. Throughout the report, the unit of analysis is the school rather than 
students or teachers. Most of the school data were provided by school administrators. The 
data are used to develop a profile of the schools attended by eighth- graders, with information 
about various aspects of the learning environment, school policies and programs, and 
administrators’ assessments of school climate. In 1988, 87.9% of eighth-graders attended 
public schools, 7.6% attended Catholic schools, 2.9% attended other religious schools, and 
1.5% attended private non-religious schools. The study shows that eighth-graders learned 
under a wide range of different conditions in both public and private schools. Fifty-six data 
tables and five graphs are included. Appendices contain technical notes, information about the 
accuracy of estimates and procedures, standard errors and unweighted "N"s, and 56 additional 
tables. (119 p.) 


Rock, D.A., Pollack, J.M., and Hafner, A. The Tested Achievement of the National Education 


Longitudinal Study of 1988 Eighth-Grade Class, 1991; NCES 91-460. 


Sixty tables are presented, which examine the test achievement of a national probability 
sample of eighth graders in public and private schools. Statistics were obtained from the 
base-year student survey of the National Education Longitudinal Study of 1988 (NELS:88). 
Its purpose is to provide policy-relevant data concerning the effectiveness of schools, 
curriculum paths, special programs, variations in curriculum content, and/or mode of delivery 
in bringing about educational growth. The NELS:88 test battery includes four tests: (1) 
reading comprehension; (2) mathematics; (3) science; and (4) history/citizenship/government. 
This report is a tabular summary of achievement test scores for approximately 24,000 eighth 
graders from 1,052 schools. Results are grouped into: student background variables; parental 
involvement variables; and school characteristics and school climate. Reading and 
mathematics tables contain, in addition to mean scores, the percentage of each group scoring 
at each proficiency level and the standard error of the percentage estimate. Effect sizes are 
included to compare group differences. Technical notes on survey design, response rates, 
variables in the tables, significance testing. and methods for estimating standard errors and 
effect sizes follow the tables. (122 p.). 


McMillen, M. Eighth to Tenth Grade Dropouts, \992; Statistics in Brief series, NCES 92-006. 


This report presents data from the 1988 National Education Longitudinal Study (NELS:88), 
which started with an eighth-grade cohort and aimed to provide data on dropout experiences 
as students made the transition into high school and to examine the contextual school and 
family factors associated with dropping out. The report explains the parameters of the study, 
the survey methodology. and the data reliability. The data are presented in the following bar 
graphs: (1) 8th to 10th grade cohort dropout rates by race/ethnicity and sex; (2) 8th to 10th 
grade cohort dropout rates by region and metropolitan status; and (3) 8th to 10th grade cohort 
dropout rates by eighth- grade school (public, Catholic, religious private, and non-religious 
private). (7 p.). 
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6. Owings, J.A., and Peng, S. Transitions Experienced by 1988 Eighth Graders, 1992. NCES 92- 
023. 


This brief report presents findings regarding two types of transitions experienced by students 
as they move between the eighth and 10th grades: continuing or dropping out of school and 
transferring between sectors. While 98% of public school students remained in public 
schools, over one-third of Catholic school eighth graders and over 25% of National 
Association of Independent Schools students transferred to public or other private schools. 
About 6% of all eighth graders were classified as dropouts by spring of their scheduled 
10th-grade year. For most students, the move between eighth and 10th grades involves a 
change of schools and exposure to new educational settings. These transitions may have an 
impact on student learning and personal development. Consequently, differences in transition 
patterns and possible outcomes are of major interest. Data were obtained from the base year 
and first follow-up surveys of the National Education Longitudinal Study of 1988 (NELS:88), 
which began in 1988 with a sample of 1,052 schools and 24,599 eighth graders. In the spring 
of 1990, 17,424 students were studied in the first follow-up to determine their education 
status and progress, and school, community, and work experiences. Four tables present study 
data, and five graphs illustrate trends from 1988 to 1990. (13 p.). 


7. Kaufman, P., and Bradby, D. Characteristics of At-Risk Students in NELS:88, 1992; NCES 92- 
042. 


The study described in this report examined the characteristics of eighth-grade students who 
were at risk of school failure. The study used data from the National Education Longitudinal 
Study of 1988, which is a large-scale, national longitudinal study begun in the spring of 1988 
when 25,000 eighth graders attending public and private schools across the nation were 
surveyed along with the students’ parents, teachers, and school principals. The students were 
re-surveyed in 1990, and the base year and follow-up data of NELS:88 taken together provide 
a wealth of information about eighth graders’ as they move in and out of the U.S. school 
system and into the varied activities of early adolescence. This study, focused on at-risk 
students within the eighth-grade cohort, examined the following sets of variables: (1) basic 
demographic characteristics; (2) family and personal background characteristics; (3) the 
amount of parental involvement in the student's education; (4) the students’ academic history; 
(5) student behavioral factors; (6) teacher perceptions of the students; and (7) characteristics 
of the students’ schools. Black, Hispanic American, and Native American students and 
students from low-socioeconomic backgrounds were more likely to be at-risk. Male eighth 
graders were more likely to have low basic skills, but were no more likely to drop out. After 
controlling for sex and socioeconomic status, Black and Hispanic American dropout rates 
were found to be the same as that for Whites. However, even when controlling for sex and 
economic status, Black and Hispanic American students were more likely than White students 
to perform below basic proficiency levels. (Included are 15 tables in the text and 31 tables in 
2 appendixes; 107 p.). 
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Bradby, D. Language Characteristics and Academic Achievement: A Look at Asian and 


Hispanic Eighth Graders in NELS:88, 1992; NCES 92-479. 


This report examines the demographic and language characteristics and educational aspirations 
of Asian American and Hispanic American eighth graders and relates that information to their 
mathematical ability and reading comprehension as measured by an achievement test. Special 
attention is paid to students who come from homes in which a non-English language is spoken. 
Of the 1,505 Asian American students evaluated, 73 percent were reported as language 
minorities (LMs), while 77 percent of the 3,129 Hispanic American students evaluated were 
LMs. Of the LM students, 66 percent of the Asian Americans had high English proficiency as 
compared to 64 percent of the LM Hispanic Americans. Both Asian American and Hispanic 
American groups had 4 percent of LM students showing low English proficiency. Overall, the 
study found many similarities between the two groups. However, differences are apparent when 
data are divided along language proficiency, mathematics achievement, aspiration, and other 
measures. Statistical data are provided in 33 tables and 44 graphs. Appendices present selected 
survey questions, technical notes and methodology, and 109 standard error tables. (197 p.). 


Horn, L., and Hafner, A. A Profile of American Eighth-Grade Mathematics and Science 


Instruction, 1992; NCES 92-486. 


This report profiles the mathematics and science instruction received by eighth graders 
(11,414 eighth graders had teacher reports in mathematics and 10,686 in science) in public 
and private schools in 1988. A preface lists highlighted findings, tables, and figures included 
in the document. The body of the report consists of five chapters. Chapter I discusses the 
purpose and format of the report and limitations of the study. Chapters II and III examine the 
relationship of various aspects of mathematics and science instruction to students’ 
socioeconomic status and race-ethnicity and type of school attended. Among the aspects 
examined were the major topics taught, average class size, hours per week attended, 
allocation of class time, assigned homework, availability of instructional materials, student 
attitudes toward mathematics and science, and teacher characteristics and qualifications. 
Chapter IV examines mathematics and science achievement test scores in relation to the 
various components of instruction measured in the study. Chapter V provides a descriptive 
profile of the mathematics curriculum, the science curriculum, teacher characteristics and 
qualifications, classroom characteristics, school type differences, and students’ opportunity to 
learn based on the findings. Appendices that describe the methodology employed and 
standard errors of estimates reported in tables and figures in the text are provided. (121 p.). 


10. Horn, L., and West, J. A Profile of Parents of Eighth Graders, 1992; NCES 92-488. 


P-10 


This report profiles the family characteristics and the level of involvement reported by the 
parents of 1988 eighth graders, using the base year survey and dropout data from the first 
follow-up. About 93 percent of the parents of the first year sample were interviewed to 
provide information about home life and family experiences. This study examined 
child-directed involvement, including activities such as parent-child discussions and 
school-directed involvement such as parent-teacher association membership and volunteering 
in the school. There was some indication that parent involvement was related to whether or 
not students scored below the basic level in reading or mathematics proficiency, but there was 
a strong relationship between parent involvement and whether or not a student dropped out of 
school between the 8th and 10th grades. There are 26 tables and 18 figures presenting study 
findings. (121 p.). 
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11. Green, P.J. High School Seniors Look to the Future, 1972 and 1992, 1993; Statistics in Brief 
series, NCES 93-473. 


In light of the many changes of the past 20 years, it may be expected that plans of high school 
seniors for further education may have also changed, along with the kinds of jobs they expect 
to have and the things they regard as important. These questions are examined through data 
from the National Longitudinal Study of 1972 (NLS-72) and the National Education 
Longitudinal Study in 1988 (NELS:88), the 1992 Second Follow-Up. The proportion of 
seniors in academic or college preparatory programs was approximately the same in both 
years, although enrollment in the general track increased and enrollment in vocational 
education decreased. In 1992, there was little difference between the sexes in high school 
program placement. In 1992, only 5.3 of students reported that they would not attend some 
kind of school after high school, but in 1972, 18.9% had reported that they would not 
continue. Eighty-four percent in 1992 planned to go to college, compared with the 63% who 
planned to attend in 1972. Differences for females were dramatic, with female seniors in 1992 
four times more likely to plan on graduate or professional school as in 1972. Nearly 60% in 
1992 planned a professional career, compared with approximately 45% in 1972. Changes in 
values were most marked among women, who in 1992 espoused values closer to those 
traditionally held by men. One figure and three tables present data about the two populations. 


(6 p.) 


12. McMillen, M., Hausken, E., Kaufman, P., Ingels, S., Dowd, K., Frankel, M. and Qian, J. Dropping 
Out of School: 1982 and 1992, \ssue Brief series, 1993; NCES 93-901. 


In recent years, concern over students dropping out of school has increased. A primary focus 
is the size of the dropout population, a question that has been addressed in two National 
Center for Education Statistics (NCES) longitudinal studies. Both studies provide the data 
needed to consider the dropout experiences between the sophomore and senior years of two 
groups of students a decade apart in time. Over the 10 years between the 1980-82 High 
School and Beyond survey (HS&B) and the 1990-92 data from the National Education 
Longitudinal Study of 1988 (NELS:88) (follow-ups), there was a 43 percent reduction in the 
percent of sophomores who dropped out of school. The NELS:88 rate for the sophomore 
cohort of 1990 is 6.2 percent. Relative rankings for racial and ethnic groups did not change 
over the decade, and in both cohorts the dropout rates for Hispanics were higher than those 
for Whites and Asians. Rates for Blacks were between those of Hispanic Americans and 
Whites. In both periods, failure in school and dislike for school were major factors leading 
students to drop out of school. Pregnancy and marriage were important factors influencing 
females’ decisions to leave school early. Three figures illustrate the discussion. (3 p.) 
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13. Rasinski, K.A., Ingels, S.J., Rock, D.A., and Pollack, J. America's High School Sophomores: A 
Ten Year Comparison, 1980 - 1990, 1993; NCES 93-087. 


This study of high school sophomores in 1980 and 1990 compares the experiences of students 
in the two cohorts, identifying changes in in-school and out-of-school activities, academic 
achievement, self-concept, values, plans, and aspirations. Similarities and differences between 
the two groups are documented using data from the National Education Longitudinal Study of 
1988 (NELS:88) and High School and Beyond (HS&B, 1980). HS&B and NELS:88 
sophomores are marked by basic demographic differences, including the smaller size of the 
NELS:88 1990 cohort, reflecting the baby bust of the 1970s, and a higher proportion of racial 
minority and poverty status sophomores in 1990. NELS:88 sophomores also reflect the 
influence of various waves of school reform since the late 1970s and early 1980s. Overall, 
the comparison paints a pictures that is in most respects encouraging in its portrayal of the 
high school academic orientation and postsecondary expectations of the 1990 sophomore 
class. Positive changes, however, are typically small or moderate in magnitude. Among the 
findings are: (1) general and college preparatory program placement has increased, at the 
expense of vocational program placement; (2) patterns of extracurricular participation 
changed especially in musical activities (31% in 1980 to 22% in 1990) and in hobby clubs 
(21% in 1980 to 7% in 1990); (3) changes in sophomores giving high importance to particular 
life values (e.g., marriage and family 83% rating this as very important in 1980, 72% in 
1990); (4) small but statistically significant increase in the number of females aspiring to 
traditionally male-dominated non-professional occupations (15.6% in 1980 versus 18.% in 
1990). Sixteen tables and 13 figures present data from the 2 studies. Three appendixes contain 
information about the survey sample sizes, standard errors, and other methodological and 
technical information. Appendix A contains an additional 20 data tables. (Contains 46 
references; xiv, 98 p.) 


14. Rock, D.A., Owings, J.A., and Lee, R. Changes in Math Proficiency Between Eighth and Tenth 
Grades. 1994; NCES 93-455. 


This report in the NCES Statistics in Brief series illustrates use of the NELS:88 dichotomous 
proficiency scores for conducting achievement gain analysis (see Scott, Rock, Pollack and 
Ingels [entry 21] for an illustration of an alternative gain analysis strategy, the use of 
continuous probability of mathematics proficiency scores). The findings presented in this 
report suggest that course-taking patterns in mathematics between eighth grade and the 
sophomore year of high school represent an important factor in explaining growth in math 
proficiency. For example, even after controlling for eighth-grade math proficiency, higher 
math gains were associated with course-taking patterns that reflected advanced level math 
courses. The report also suggests that eighth-grade students who have higher aspirations for 
postsecondary education are also more likely to show positive math gains. (20 p.) 
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15. Finn, J.D. School Engagement and Students At Risk, 1993; NCES 93-470. 


To examine the proposition that students who do not remain active participants in class or 
school may be at risk for school failure, regardless of status characteristics such as ethnicity 
or family income, two studies of engagement and achievement were conducted. The studies 
used a nationwide sample of eighth-grade students from the U.S. Department of Education's 
National Educational Longitudinal Study of 1988 (NELS:88) survey. The first study 
examined the association of participation in school and classroom activities with academic 
achievement in 15,737 eighth-graders attending public schools. The study found that 
participation and academic achievement were positively related, even after controlling for 
gender, ethnicity, and socioeconomic status. The second study examined behaviors that 
distinguish students who are at risk, but who are successful in school subjects, from their less 
successful peers. A sample of 5,945 eighth-graders identified as at risk by virtue of race, 
home language or socioeconomic status were classified as unsuccessful, passing, or 
successful, based on reading and mathematics achievement tests. It was found that 
achievement groups were distinct in terms of variety of classroom participation behaviors, 
out-of-class participation, and interactions with their parents regarding school. Three major 
conclusions were drawn from the investigation: (1) behavioral risk factors are indeed related 
to significant outcomes of schooling; (2) risk behaviors have their roots in the early school 
years or before; and (3) more attention should be given by educators and researchers to 
encouraging the potential of "marginal" students. Further research is needed to identify 
manipulable aspects of classroom and school processes that encourage student engagement. 
Appendices provide details of the measures used in the studies and the standard deviations 
and correlations of the measures. Contains 91 references. (117p.). 


16. Rasinski, K.A. The Effect of High School Vocational Education on Academic Achievement Gain 
and High School Persistence: Evidence from NELS:88, 1994; Report to the Office of 
Research, OERI, U.S. Department of Education. 


This analysis of the effects of vocational education on academic achievement and high school 
persistence was prepared for the National Assessment of Vocational Education. Data from 
the NELS:88 high school transcript study were analyzed to assess the influence of vocational 
programs and vocational courses on gains in tested achievement in mathematics, science and 
reading. The analysis also addresses the issue of whether, regardless of their effect on 
achievement gain, vocational programs serve to keep students from dropping out of high 
school. 
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17. Ingels, S.J., Schneider, B., Scott, L.A., and Plank, S.B. A Profile of the American High School 


Sophomore in 1990, 1994; NCES 95-086. 


This cross-sectional statistical analysis report supplies descriptive analyses of the educational 
situation of a representative sample of the nation's 1990 sophomores (comprising 1988 
eighth-grade cohort members who were in tenth grade in the spring term of 1990 and 
"freshened" sophomores, students new to the sample who were not in the base year sampling 
frame, either because they were not 1987-88 eighth graders or not in the United States). 
Chapter | provides an in-depth view of tenth-grade learning and achievement in mathematics. 
Chapter 2 supplies a summary of tenth-grade course-taking patterns and instructional 
practices in science, reading, social studies, and foreign language. Chapter 3 explores the 
tenth grader's life outside of school, including the process of educational decision making. 
Chapter 4 reports on sophomores' plans for the future, including their educational 
expectations and aspirations. Taken together, these four chapters provide a statistical profile 
of the American high school sophomore in 1990, which is summarized in Chapter 5. 
Appendices A and B provide technical notes and tables of standard errors of measurement and 
sample sizes for all reported population estimates. Appendix C contains further information 
about NELS:88 in general and the first follow-up in particular. Appendix D presents 
additional tabulations on reading and social studies achievement. 


18. Myers, D., and Heiser, N. Students’ School Transition Patterns between Eighth and Tenth 


Grades Based on NELS:88, 1994; NCES 94-137. 


Analysis of NELS:88 data makes it possible to explore the relationships between student and 
family characteristics and the likelihood of shifting among public and private schools as 
students progress from eighth to tenth grade. This study examines the characteristics of 
students who switch between sectors (public to private, or private to public) as they move 
from eighth to tenth grade. Five sets of variables were examined to estimate the association 
between variations in the students’ transition patterns and student and family characteristics: 
(1) basic student and family background characteristics; (2) the amount of parental 
involvement in the student's education: (3) the student's academic achievement and 
educational expectations: (4) the characteristics of the student's school; and (5) parental 
satisfaction with the student's school. Examination of these characteristics permits four 
research questions to be addressed: (1) How many students shift between the public and 
private school sectors? How many students shift from one private school to another?; (2) 
Who shifts between sectors? Are family background factors, parental involvement, or 
students’ academic achievement or educational expectations associated with variations in 
transition patterns?; (3) Are school characteristics associated with students’ propensity to 
move between school sectors?; (4) Do parents who are dissatisfied with their children's 
school shift their children to another type of school? 
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19. Green, P.J., Dugoni, B.L., Ingels, S.J., and Camburn, E. A Profile of the American High School 
Senior in 1992, NCES, 1995; NCES 94-384. 


This statistical analysis report examines the background of 1992 high school seniors, the 
school environment which shaped their senior year experiences, the curriculum in which they 
were enrolled, their academic achievement, their plans and expectations for the future, and 
their non-academic experiences during this important period of development. Chapter | 
provides a demographic profile of high school seniors. Chapter 2 depicts their school and 
peer environment by recording seniors’ perceptions of school, of the safety of their school, 
and of the values of their peers. Chapter 3 describes their course and program enrollments. 
Chapter 4 examines the tested achievement of 1992 seniors. Chapter 5 describes their short- 
term plans--their postsecondary plans, steps they have taken to gain entrance to college, and 
factors they considered in choosing a postsecondary institution. Chapter 6 reports on seniors’ 
plans and expectations for the future. Finally, chapter 7 describes the senior cohort's 
experiences outside of school--use of illicit drugs and alcohol, television viewing, jobs, 
participation in school government, and community volunteer work. Taken together, these 
seven chapters provide a statistical profile of the American high school senior in 1992. 
Appendices provide unweighted (sample) Ns and standard errors. 


20. Scott, L.A., Rock, D.A., Pollack, J.M., and Ingels, $.J. Two Years Later: Cognitive Gains and 
School Transitions of NELS:88 Eighth Graders, 1995; NCES 94-436. 


This statistical analysis report describes the growth in cognitive skills and achievement, and 
the continuities and discontinuities experienced in school and at home by the NELS:88 eighth 
grade-cohort during the two years between the study's base year (1988) and first follow-up 
(1990) surveys. Four distinct topics are addressed, involving both school dropouts and 
persisters. (1) By 1990, some 1988 eighth graders were dropouts; this report describes their 
characteristics and the reasons they gave for dropping out of school. (2) This report presents 
findings on patterns of school transition--changing from a public eighth-grade school to a 
private high school or vice versa--and the changes in perception of safety and overall learning 
environment cohort members experienced after moving from a typically more homogeneous 
middle school environment to a more heterogeneous high school environment. (3) 
Additionally, this report summarizes major changes in home life and family, such as the 
divorce or remarriage of a parent, that also occurred during cohort members' transition to 
and/or early years of high school. (4) Finally, this report examines the 1988-90 achievement 
gain of the eighth-grade cohort, thus addressing several basic questions: How much did 
students gain in achievement in the two years following eighth grade?; Who gained, in what 
subjects, and (for mathematics) where or in what way (that is, at what skill or proficiency 
level)? The qualitative analysis of growth in mathematics achievement illustrates use of the 
NELS:88 continuous measure of probability of proficiency (see Rock, Owings and Lee 
[1994, entry 15] for an illustration of gain score analysis using NELS:88 dichotomous 
mathematics proficiency scores). 
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Green, P.J., Dugoni, B.L., and Ingels, S.J. Trends Among High School Seniors, 1972 - 1992. 


NCES, 1995; NCES 94-380. 


This statistical analysis report compares the NLS-72 1972, HS&B 1980, and NELS:88 1992 
senior cohorts. It supplies a sociodemographic description of the three senior cohorts. The 
report compares the cohorts’ high school program placement, course-taking and achievement, 
as well as participation in extracurricular activities. It also compares 1972, 1980 and 1992 
seniors’ plans for the next year, noting the proportions who planned to work full-time in the 
year following graduation, the type of postsecondary institution seniors planned to attend, 
college selection, and major field of study. Finally, the report compares the future 
educational and occupational aspirations of the three senior cohorts. 


22. Green, P.J., and Scott, L.A. "At-Risk" Eighth Graders Four Years Later, NCES, 1995; NCES 95- 
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This publication in the NCES Statistics in Brief series extends to the 1992 second follow-up 
the analysis of "at risk" factors begun by Hafner, Ingels, Schneider, and Stevenson (1990) 
with the base year data and continued by Scott, Rock, Pollack and Ingels (1995) with the first 
follow-up data. Approximately 26 percent of eighth grade students had an "at risk” 
characteristic and 20 percent had two or more of these risk factors. Examining the outcomes 
of at-risk eighth graders four years later (1992), Green and Scott examine both achievement 
outcomes and social and behavioral outcomes. With respect to achievement, Green and Scott 
report that (1) approximately one in six adolescents with multiple risk factors were unable to 
comprehend basic written information, testing below the basic level in reading in 1992. In 
comparison, only about one in twenty of those with no risk factors were unable to 
demonstrate basic reading skills. (2) At-risk students were more likely than others in 1992 to 
test poorly in mathematics. Over half of those with multiple risk factors tested at the basic 
level, or below, In contrast, only about a fifth of those with no observed risk factors tested at 
that level. (3) Nearly one-third of students with multiple risk factors could not demonstrate 
even a "common knowledge” of science. Only 12.2 of students with no risk factors failed to 
demonstrate competence at this basic level. In respect of 1992 social and behavioral 
outcomes, and 1992 graduation status, Green and Scott report (1) Students who had multiple 
risk factors in 1992 were no more likely than others to report using illicit drugs (marijuana or 
alcohol), or to report abusing alcohol than those with no risk factors. (2) Eighth graders who 
had multiple risk factors in 1988 were more likely than others to have a child in 1992--18.9 
percent compared to 5.4 percent. (3) Students with multiple risk factors were more likely 
than others to report being suspended, and being sent to a juvenile home or detention center. 
(4) Among 1988 eighth graders with no risk factors, ninety percent had earned a high school 
diploma by 1992. Among 1988 eighth graders with multiple risk factors, sixty percent had 
earned their high school diploma by 1992, while the other forty percent had not. 
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23. Rock, D.A., and Pollack, J.M. Mathematics Course Taking and Gains in Mathematics 
Achievement. NCES, 1995; NCES 95-714. 


This publication in the NCES Statistics in Brief series extends to the 1992 second follow-up 
the analysis of 1988-1990 test score gains reported in Scott, Rock, Pollack and Ingels (1995). 
However, instead of self-report data on courses completed, Rock and Pollack utilize the 
results of the NELS:88 high school transcript study. Rock and Pollack found that when 
student gains in tested mathematics achievement were cross-classified by grade in school and 
highest level of mathematics course taken: 


®@ Slightly over 60 percent of high school students do not go beyond the algebra 
2/geometry level of coursework. 


@ Approximately | out of 9 students take a calculus course while in high school; about 1 
out of 4 students, in contrast, never go past algebra in their high school career. 


@ Growth in arithmetic, algebra, and geometry achievement appears to be greater in the 
first two years of high school than in the last two years for almost all course-taking 
categories. 


@ Students who take the more advanced mathematics courses show greater gains, both 
between 8th and 10th grade, and between 10th and 12th grade. 


@ Students who do not take advanced courses make greater gains on test items dealing with 
computational skills, while students in the advanced courses make larger gains on test 
items requiring conceptual understanding and problem-solving skills. In fact, for these 
students, significant growth does not occur until they move into the pre-calculus level of 
coursework. 


24. Hoffer, T.B., Rasinski, K.A., and Moore, W. Social Background Differences in High School 
Mathematics and Science Coursetaking and Achievement. NCES, 1995; NCES 95-206. 


This publication in the NCES Statistics in Brief series uses NELS:88 test and transcript data . 
to address two questions: (a) To what extent do students from different social backgrounds 
differ in the numbers of courses they complete during high school and in their final levels of 
academic achievement? And (b) Does additional coursework have comparable relationships 
to measured achievement gains during the high school years for students from different 
backgrounds. Hoffer, Rasinski and Moore report the following findings: (1) Gender 
differences in the numbers of science and mathematics courses students complete are not 
significant. Students from higher socioeconomic families, however, complete more courses 
in these subjects. (2) The numbers of math and science courses students complete in high 
school are strongly related to how much their test scores increase from the end of eighth grade 
to the end of senior year. (3) Additional coursework pays off about equally for all students in 
terms of increasing achievement gain, regardless of gender, race-ethnicity, and social class. 
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25. Owings, Jeffrey, Marilyn McMillen, John Burkett, and Bruce Daniel. Making the Cut: Who 


Meets Highly Selective College Entrance Criteria? NCES 1995; NCES 95-732. 


This issue brief uses NELS:88 1992 senior data to examine what proportion of graduates who 
meet the entrance criteria of highly selective colleges. The authors found that only 5.9 
percent of college-bound seniors met the highly selective criteria that included: (a) a high 
school GPA of 3.5 or higher; (2) a score of 1100 or higher on the SAT; (3) a course-taking 
pattern that included four English credits, three mathematics credits, three science credits, 
three social studies credits, and two foreign language credits; (4) positive teacher comments 
regarding student; and (5) participation in two or more school-related extracurricular 
activities. After lowering the cutpoints on SAT scores (950), GPA (3.0), English credits 
(three), social studies (two), and foreign language credits (less than two), the percentage 
meeting the lower requirements increased the proportion making the reduced cut to 19.5 
percent. 


26. Peng, Samuel S., DeeAnn Wright, and Susan T. Hill. Understanding Racial-Ethnic Differences in 


Secondary School Science and Mathematics Achievement. NCES 1995; NCES 95-732. 


This study was designed to address two related issues: Why are blacks, Hispanics, and 
American Indians underrepresented in science and mathematics-related fields, and why do 
students of these minority groups have lower achievement test scores in science and math 
than other students? Factors associated with lower achievement include: a larger percentage 
of these minority students come from families in poverty; a larger percentage attend 
disadvantaged schools; a larger percentage suffer from lack of persistent effort and active 
involvement in school; a larger percentage are placed in lower tracks and non-college 
preparatory programs. 


27. Owings, Jeffrey, Marilyn McMillen, and Bruce Daniel. Who Can Play? An Examination of 


NCAA’s Proposition 16. NCES 1995; NCES 95-763. 


This analysis uses NELS:88 1992 data to examine how many college-bound seniors could 
meet the National Collegiate Athletic Association’s 1996 (Proposition 16) minimum 
academic eligibility requirements. The authors found that five-sixths of 1992 college-bound 
high school seniors met current requirements but only two-thirds met the new (Proposition 
16) requirements. Half of black and Hispanic college-bound seniors met the requirements as 
compared to 67 percent of white and Asian college-bound seniors. 
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28. Hoffer, T.B., and Moore, W. High School Seniors’ Instructional Experiences in Science and 
Mathematics. NCES 95-278, 1996. 


This statistical analysis report examines the instructional experiences of high school seniors in 
the subjects of science and mathematics. Two general questions are addressed: Why do 
students’ experiences differ? and What consequences do the differences have for student 
academic achievement? The authors report that (1) student background variables are 
associated with instructional differences, but these associations are mostly reflections of the 
correlation of student background variables with the achievement level or track of the class. 
The most powerful predictor of instructional differences is the track of the class, which 
overshadows the influence of social background and school characteristics. (2) Some effects 
of background persist even after the impact of track level is factored out. (3) School policy 
variables have significant effects on several aspects of instruction. (4) Most instructional 
measures examined for mathematics show significant associations with learning. For 
example, controlling for sophomore achievement, social background, school characteristics, 
track, and teacher credentials, the finding persists that students whose teachers place greater 
emphasis on higher-order skills and lower emphasis on practical applications learn more. 


29. Sanderson, Allen, Bernard Dugoni, Kenneth Rasinski, and John R. Taylor. NELS:88 1994 
Descriptive Summary Report, With an Essay on: Access and Choice in Postsecondary 
Education. NCES-174, 1996. 


The analysis in this report focuses on potential barriers to access and choice as experienced by 
women, racial and ethnic minorities, and those in lower socioeconomic groups. Analysis 
revealed that nearly 63 percent of 1988 eighth graders had attended some type of 
postsecondary education by 1994. In 1988, 66 percent of eighth graders expressed the 
expectation of attaining at least a bachelor’s degree; in 1992, 61 percent of the cohort reported 
expecting to attain a bachelor’s degree or higher. By 1994, 81 percent of 1988 eighth graders 
had received a regular high school diploma. Another 6 percent had earned a GED. There 
were no significant differences in 1994 by sex or race/ethnicity in the access and choice 
variables for 1988 eighth grade cohort members who scored in the highest quartile in the 1992 
achievement test. However, respondents in the highest socioeconomic status quartile had a 
higher rate of expectation for a bachelor’s or higher degree, a higher graduation rate, a greater 
percentage reporting filing two or more postsecondary applications by 1992, and a smaller 
percentage delaying entry. Greater percentages of Asians in the cohort reported expectations 
for a bachelor’s degree or higher, had graduated from high school, and had enrolled in 
postsecondary education by 1994, than was the case for any other racial/ethnic group. 
Hispanics were more inclined to enroll in two-year institutions, while blacks, whites and 
Asians enrolled in private four-year institutions at comparable rates. 
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Alternative completer: The NELS:88 second follow-up distinguished three levels of enrollment status: 
students enrolled in a regular high school program, dropouts who had enrolled in (or had completed) some 
alternative (non-diploma) high school equivalency accrediting program (for example, preparation classes 
for the GED test), and dropouts receiving no alternative instruction. The term “alternative completer” was 
used for dropouts receiving any sort of instruction to prepare them for equivalency certification, and for 
dropouts who had already received the GED or other equivalency certification. In terms of questionnaire 
completion, alternative completers were treated in two ways. Dropouts receiving alternative instruction 
in preparation for possible equivalency certification were administered the dropout questionnaire. Those 
dropouts who had received the GED or other high school equivalency certification were treated as school 
completers, and were administered the student questionnaire. 


ASCII: American Standard Code for Information Interchange. A standard method for encoding 
characters; includes codes representing upper and lower case letters, numerals, and punctuation. 


Augmentation students: See State augmentation students. 


Base year ineligible (BYI) study: A NELS:88 First Follow-Up study which sought to locate and survey 
eligible respondents who were part of the Base Year sample, yet were ineligible to participate in the Base 
Year due to mental or physical incapacity, language barrier, or other factors. (See entry for "Followback 
study of excluded students.") 


Bayesian statistics: Bayesian methods incorporate the prior probability distribution with the new evidence 
collected, as was done in rescaling NELS:88 1988 to 1992 test results when the 1992 test data became 
available. 


Bias is the difference between the reported value and the true value. Thus the bias of an estimate is the 
difference between the expected value of a sample estimate and the corresponding true value for the 
population. Response bias is the difference between respondent reports and their behavior or 
characteristics. Nonresponse bias is the difference that occurs when respondents differ as a group from 
nonrespondents on a characteristic being studied. Sample bias is the unequal selection or the omission of 
members of the population, without appropriate weighting. Relatedly, undercoverage bias arises because 
some portion of the potential sampling frame is missed or excluded, or there are duplicate units. For 
example, if the school list from which a school sample is drawn is incomplete or inaccurate, school 
undercoverage may occur. The NELS:88 documentation speaks of excluded students (base year 
ineligibles) as a coverage problem or as a source of undercoverage bias. This usage is predicated on the 
premise that the target population was misspecified; the categories of students who were declared ineligible 
for the study should only, at most, have been excluded from achievement testing. 


Burden: Formally, this is the aggregate hours realistically required for data providers to participate in a 
data collection. Burden also has a subjective or psychological dimension: the degree to which providing 
information is regarded as onerous may depend on the salience to the respondent of the questions that are 
being posed and on other factors such as competing time demands. 


BY: NELS:88 Base Year Study conducted in 1988. 


Carnegie units: A standard of measurement used for secondary education that represents the completion 
of a course that meets one period per day for one year. 
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CCD: Common Core of Data. Data annually collected from all public schools in the United States by the © 
National Center for Education Statistics. 


CD-ROM: Compact Disc Read-Only Memory. A computer storage disc in the same physical form as an 
audio CD. A CD-ROM can store approximately 650 megabytes of digital data. NELS:88 data are 
available both in magnetic media, such as tapes, as well as in optical laser disc media, such as CD-ROM. 


Ceiling effect: The result of a cognitive test having insufficient numbers of the more difficult items. In 
a longitudinal study, ceiling effects in the follow-up testings can cause change scores to be artificially 
constrained for high ability examinees. More information (that is, smaller error of measurement) is 
obtained with respect to ability level if high ability individuals receive relatively harder items (and if low 
ability individuals receive proportionately easier items). The matching of item difficulty to a person's 
ability level yields increased reliability at the extremes of the score distribution where it is most needed for 
studies of longitudinal change. That is, the measurement problems related to floor and ceiling effects in 
combination with regression effects found at the extreme score ranges seriously hamper the accuracy of 
change measures in longitudinal studies. Hence one strategy employed in NELS:88 to minimize ceiling 
effects was to develop test forms that are "adaptive" to the ability level of the examinee. The multilevel 
tests used in the first and second follow-ups of NELS:88--with test assignment based on prior test 
performance--work to minimize the possibility of ceiling effects biasing the estimates of the score gains. 
(See entry for "Floor effect.") 


Certainty school: A first or second follow-up school attended by four or more NELS:88 sample members, 
as determined by tracing and data collection efforts. These schools are included in the sample with 
certainty (probability = 1). All NELS:88 first follow-up sample members in the school at the time of data 
collection were included in the second follow-up. 


Closed-ended: A type of question in which the data provider's responses are limited to given alternatives 
(as opposed to an open-ended question. See entry for “Open-ended.") 


Clustering: A sample selection method in which small geographical areas such as schools (e.g. in 
NELS:88), school districts, counties, or blocks are selected as an initial stage, with individuals selected in 
a subsequent step. See entry for "Primary Sampling Unit". 


Cluster size: The number of NELS:88 sample members attending a particular high school. . 
Codebook: A record of each variable being measured, including variable name, columns occupied by each 
variable in the data matrix, values used to define each variable, unweighted frequencies, unweighted 
percents, and weighted valid percents. (See entry for "electronic codebook.") 


Cognitive test battery: One of the two parts of the Student Survey (the second part being the student 
questionnaire). Four achievement areas (mathematics, reading, science, and social studies [history/ 
citizenship/geography]) were measured. 


Cohort: A group of individuals who have a statistical factor in common, for example, year of birth or 
grade in school or year of high school graduation. NELS:88 embraces three overlapping but distinct 
nationally-representative grade cohorts: 1987-88 eighth graders, 1989-90 high school sophomores, and 
1991-92 high school seniors. 
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Composite variables: A composite variable is one that is constructed through either the combination of 
two or more variables (socioeconomic status, for example) or calculated through the application of a 
mathematical function to a variable. Also called a "derived variable" or “constructed variable.” 


Confidence interval: A sample-based estimate expressed as an interval or range of values within which 
the true population value is expected to be located (with a specified degree of confidence). 


Contextual data: In NELS:88, the primary unit of analysis is the student (or dropout), and information 
from the other study components, referred to as the contextual data, should be viewed as extensions of the 
student data--for example, as school administrator, teacher, and parent reports on the student's school 
learning environment or home situation. 


Core school: School that was selected between Phases | and 2 of the Second Follow-Up to receive the 
full complement (School Administrator, Teacher, Transcript) of study components, and for in-school data 
collection sessions. 


Core student: Students who are part of the primary cohort of NELS:88, in contrast to state augmentation 
or School Effectiveness Study students. The core students include those chosen as eighth graders in the 
1988 Base Year Study and those added to the sample through freshening procedures during the First or 
Second Follow-Up. 


Core study: The original NELS:88 study, in contrast to the study with additions and follow-up additions 
like the state augmentation studies and the School Effectiveness Study. 


Course offerings: School-level summaries of courses offered and of course enrollment levels; while in 
HS&B course offerings data were collected for all schools, in NELS:88 such data have been collected only 
for schools in the High School Effectiveness Study. 


Cross-sectional survey: A cross-sectional design represents events and statuses at a single point in time. 
For example, a cross-sectional survey may measure the cumulative educational attainment (achievements, 
attitudes, statuses) of students at a particular stage of schooling (for example, eighth grade, tenth grade, 
or twelfth grade). In contrast, a longitudinal (or repeated measurement of the same sample units) survey 
measures the change or growth in educational attainments that occurs over a particular period of schooling. 
The longitudinal design of NELS:88 generates--by means of sample "freshening"--three representative 
cross-sections (eighth graders in 1988, high school sophomores in 1990, seniors in 1992) and permits 
analysis of individual level change over time through longitudinal analysis and of group level and 
intercohort change through the cross-sectional comparisons. (See entry for "Longitudinal or Panel 
Survey.") 


Data element: The most basic unit of information. In data processing it is the fundamental data structure. 
It is defined by its size (in characters) and data type (e.g. alphanumeric, numeric only, true/false, date) and 
may include a specific set of values or range of values. 


Design effect: A measure of sample efficiency. The design effect (DEFF) is the variance of an estimate 
divided by the variance of the estimate that would have occurred if a sample of the same size had been 
selected using simple random sampling. Sometimes it is more useful to work with standard errors than 
with variances. The root design effect (DEFT) expresses the relation between the actual standard error 
of an estimate and the standard error of the corresponding estimates from a simple random sample. 
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Dropout: The term is used both to describe an event--leaving school before graduating--and a status --an 
individual who is not in school and is not a graduate at a defined point in time. The "cohort dropout rate" 
in NELS:88 is based on measurement of enrollment status of 1988 eighth graders two and four years later 
(that is, in the spring term of 1990 and the spring term of 1992) and of 1990 sophomores two years later. 
A respondent who has not graduated from high school or attained an equivalency certificate and who has 
not attended high school for 20 consecutive days (not counting any excused absences) is considered to be 
a dropout. In contrast, transferring schools--for example, from a public to a private school--is not regarded 
as a dropout event, nor is delayed graduation (as when a student is continuously enrolled but takes an 
additional year to complete school). A person who drops out of school may later return and graduate: at 
the time the person left school initially, he or she is called a "dropout," and at the time the person returns 
to school, he or she is called a "stopout." 


Early graduate: A student who graduated from high school in less than the typical amount of time. For 
example, if a student graduated in December of his/her senior year (when the majority of his/her classmates 
graduate the following May or June), the student is categorized as an early graduate. In the main study 
data collection, early graduates were administered a special supplement in the student questionnaire along 
with the cognitive test battery. 


Electronic codebook (ECB): While hardcopy codebooks with item stems, response categories, associated 
response frequency distributions, unweighted percents, and weighted valid percents are contained within 
the NELS:88 user's manuals, NELS:88 data are also available on CD-ROM in an electronic codebook 
(ECB) format. Electronic codebooks are menu-driven systems that allows users to perform functions such 
as the following: (a) search a list of database variables based upon key words or variable names/labels; 
(b) display weighted and unweighted percentages for each variable in the database; (c) display question text 
for each variable in the database; (d) select or tag variables for subsequent analysis; (e) generate SAS-PC 
or SPSS-PC+ program code/command statements for subsequently constructing a system file of the 
selected variables; and (f) generate a codebook of the selected variables. An electronic codebook has been 
prepared for public and privileged use NELS:88 base year through second follow-up data. 


ETS: Educational Testing Service. NORC's subcontractor for NELS:88 cognitive test development and 
evaluation. 


Expanded Sample: the combined sample of eligible and ineligible NELS:88 sample members, including 
eighth graders who were excluded from the survey. This sample can be used to make unbiased estimates 
of national dropout rates. 


F1: The NELS:88 first follow-up, conducted in 1990. 
F2: The NELS:88 second follow-up, conducted in 1992. 
File: Refers to a data file containing a set of related computerized records. 


Floor effect: The result of a cognitive test being too difficult for a large number of the examinees, causing 
the low ability examinees to receive chance scores on the first testing, and on subsequent testings if the test 
remains too difficult. Floor effects result in an inability to discriminate among low ability individuals at 
time one or time two, and there will be no reliable discrimination among examinees with respect to 
amounts of change. A possible solution, utilized in NELS:88, is to develop test forms that are "adaptive" 
to the ability level of the examinee, which tends to minimize the possibility of floor effects biasing the 
estimates of the score gains. 
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Followback study of excluded students: A continuation in the NELS:88 second follow-up of a special 
substudy begun in the first follow-up as (see entry for) the base year ineligibles study. 


Freshening: A NELS:88 sampling procedure by which high school sophomores were added in the first 
follow-up who were not in the eighth grade in the U.S. two years before. This process was repeated in the 
second follow-up, adding high school seniors who were not in the eighth grade in the U.S. four years 
before, and not in the tenth grade in the U.S. two years before. This process ensured that the sample 
would be representative of the 1992 senior class by allowing 1992 seniors who did not have a chance for - 
selection into the base year (or the first follow-up) sample to have some probability of 1992 selection. 


GED recipient: A person who has obtained certification of high school equivalency by meeting state 
requirements and passing an approved exam, which is intended to provide an appraisal of the person's 
achievement or performance in the broad subject matter areas usually required for high school graduation. 
(See entry for "GED test" and "Alternative completer.") 


GED test: General Educational Development test. A test administered by the American Council on 
Education as the basis for awarding a high school equivalent certification. 


HS&B: High School and Beyond. The second in the series of longitudinal education studies sponsored 
by NCES. The HS&B Base Year study surveyed sophomore and senior students in 1980. 


IEP: Individualized Education Program in special education for students with a mental or physical 
disability. 


IRT: Item Response Theory. A method of estimating achievement level by considering the pattern of 
right, wrong, and omitted responses on all items administered to an individual student. Rather than merely 
counting right and wrong responses, the IRT procedure also considers characteristics of each of the test 
items, such as their difficulty, and the likelihood that they could be guessed correctly by low-ability 
individuals. IRT scores are less likely than simple number-right or formula scores to be distorted by 
Correct guesses on difficult items if a student's response vector also contains incorrect answers to easier 
questions. Another attribute of IRT that makes it useful for NELS:88 is the calibration of item parameters 
for all items administered to all students. This makes it possible to obtain scores on the same scale for 
students who took harder or easier forms of the test. IRT also permits vertical scaling of the three grade 
levels (grade 8 in 1988, grade 10 in 1990, grade 12 in 1992). . 
Item nonresponse: The amount of missing information when a valid response to an item or variable was 
expected. (See entry for “Unit-nonresponse. ") 


LEP: Limited English Proficient. A concept developed to assist in identifying those language-minority 
students (individuals from non-English language backgrounds) who need language assistance services, in 
their own language or in English, in the schools. (See entries for "NEP" and "LM.") The Bilingual 
Education Act, reauthorized in 1988 (PL 100-297), describes a limited English proficient student as one 
who: 

1) meets one or more of the following conditions: 


a) the student was born outside of the United States or the student's native language is not 
English; 
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b) the student comes from an environment where a language other than English is dominant; 
or 


c) the student is American Indian or Alaskan Native and comes from an environment where 
a language other than English has had a significant impact on his/her level of English 
language proficiency; and 


2) has sufficient difficulty speaking, reading, writing, or understanding the English language to deny 
him or her the opportunity to learn successfully in English-only classrooms. 


LM: Language Minority. A non, limited or fully English proficient student in whose home a non-English 
language is typically spoken. 


Longitudinal or panel survey: In a longitudinal design, similar measurements--of the same sample of 
individuals, institutions, households or of some other defined unit--are taken at multiple time points. 
NELS:88 employs a longitudinal design that follows the same individuals over time, and permits the 
analysis of individual-level change. (See entry for "Cross-sectional survey. ") 


Machine editing: Also called forced data cleaning or logical editing. Uses computerized instructions in 
the data cleaning program that ensure common sense consistency within and across the responses from a 
data provider. 


Microdata (microrecords): Observations of individual sample members, such as those contained on the 
NELS:88 data files. 


MSA: Metropolitan statistical area. A large population nucleus and the nearby communities which have 
a high degree of economic and social integration with that nucleus. Each MSA consists of one or more 
entire counties (or county equivalents) that meet specified standards pertaining to population, commuting 
ties, and metropolitan character. (However, in New England, towns and cities, rather than counties, are 
the basic units.) MSAs are designated by the Office of Management and Budget (OMB). An MSA 
includes a city and, generally, its entire urban area and the remainder of the county or counties in which 
the urban area is located. A MSA also includes such additional outlying counties which meet specified 
criteria relating to metropolitan character and level of community of workers into the central city or 
counties. 


Multidimensional raking: An adjustment procedure in weighting whereby the sum of the weights for each 
marginal category of respondents in the follow-up rounds of NELS:88 was made equal to the corresponding 
sum of the final prior round weights for that group. 

NAEP: The National Assessment of Educational Progress. 

NAIS: The National Association of Independent Schools. This organization endorsed NELS:88. NAIS 
schools form a base year school sampling stratum in NELS:88, and NAIS constitutes a category within the 


restricted use file school control type variable. 


NCEA: The National Catholic Educational Association. This organization endorsed NELS:88. 
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NCES: The National Center for Education Statistics, Office of Educational Research and Improvement, 
of the U.S. Department of Education. This governmental agency is the primary sponsor of NELS:88, and 
is also the sponsoring agency for (among other studies) NAEP, HS&B, and NLS-72. 


NELS:88: The National Education Longitudinal Study of 1988. Third in the series of longitudinal 
education studies sponsored by NCES. The study began in 1988 with the eighth-grade class of that year. 
The study has collected data in 1988, 1990, and 1992 on student's school experiences, as well as 
background information from school administrators, teachers and parents (in the base year and second 
follow-up only). The study seeks to learn about students’ educational experiences and outcomes from 
eighth grade through high school and beyond. 


NEP: No English Proficiency. A student who does not speak English. (See entry for "LEP.") 


New Basics: In its report A Nation At Risk: The Imperative for Educational Reform (1983), the National 
Commission on Excellence in Education recommended that all high school students "be required to lay the 
foundations in the Five New Basics by taking the following curriculum during their four years of high 
school: (i) 4 years of English; (ii) 3 years of mathematics; (iii) 3 years of science; (iv) 3 years of social 
studies; and (v) one-half year of computer science." A more stringent version of the New Basics was 
offered by Secretary of Education William Bennett in 1988 (American Education, Making It Work: A 
Report to the President and the American People), comprising the scheme above, plus a minimum of two 
years of foreign language. Summary composite variables, reflecting various interpretations of the New 
Basics, were created for the HS&B and NAEP high school transcript studies; the NELS:88 transcript study 
provides both HS&B and NAEP equivalent New Basics variables. 


NLS-72: The National Longitudinal Study of the High School Class of 1972. This project was the first 
in the series of longitudinal education studies sponsored by NCES. 


Noncertainty schools: Schools in which fewer than four (three, two or one) NELS:88 students attended. 
These schools were not subsampled for participation in the School Administrator, Teacher, and Transcript 
components. Additionally, the survey instruments were not administered in group sessions in the schools, 
as was done in the certainty schools. 


Nonresponse: (See entry for "Item nonresponse” and "Unit nonresponse.") 


Nonsampling error: An error in sample estimates that cannot be attributed to sampling fluctuations. Such 
errors may arise from many sources including imperfect implementation of sampling procedures, 
differential unit or item nonresponse across subgroups, bias in estimation, or errors in observation and 
recording. 


NORC: The National Opinion Research Center at The University of Chicago. NORC conducts NELS:88 
for the National Center for Education Statistics. 


NSF: The National Science Foundation, which is one of the sponsors of NELS:88. NSF sponsored 
several components of NELS:88: 1) additions to the student questionnaire to learn about students' 
experiences and their exposure to mathematics and science curricula; 2) a survey of mathematics and 
science teachers to obtain evaluations of their NELS:88 student(s) and to learn about their classroom 
practices and background preparation for teaching; (3) a base year study of the postsecondary education 
transcripts of NELS:88 math and science teachers; (4) use of experimental constructed response format 
math and science achievement test items in the 1992 High School Effectiveness Study schools; and (5) a 
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validity study in a small subset of NELS:88 second follow-up high schools centering on teacher reports of 
instructional content, strategies and goals. 


OBEMLA: The Office of Bilingual Education and Minority Languages Affairs, U.S. Department of 
Education. OBEMLA funded a NELS:88 supplement that inquired into the education experiences of 
students whose native language is other than English. 


OMB: The Office of Management and Budget, U.S. Executive Branch. OMB is a federal agency with 
the responsibility for reviewing all studies funded by executive branch agencies. OMB reviewed, 
commented on, and approved the NELS:88 questionnaires, as indicated by their approval number and its 
expiration date in the top right corner of the questionnaire covers. 


Open-ended: A type of question in which the data provider's responses are not limited to given 
alternatives. 


Optical disc: A disc that is read optically (e.g., by laser technology), rather than magnetically. (See entry 
for "CD-ROM.") 


Optical scanning: A system of recording responses that transfers responses into machine-readable data 
through optical mark reading. This method of data capture was used for the NELS:88 student 
questionnaires and cognitive tests, as well as for the parent and teacher questionnaires. (In contrast, 
responses to certain other questionnaires, such as the school administrator questionnaire, were keyed by 
using conventional data entry methods.) 


Out-of-sequence: This term means that a student is not in the grade that he/she would be in if progressing 
with the majority of the cohort through school. For example, most NELS:88 sample members were in the 
tenth grade in the 1989-90 school year; one would be described as out-of-sequence if found to be in the 
eleventh grade in the 1989-90 school year. 


Parent, NELS-targeted parent/guardian: The NELS:88 Parent Component sought to collect information 
from parents of eligible student/dropout respondents. It was asked that the parent or guardian who knew 
most about his or her child's educational experience complete the questionnaire. 


PIN: Personal Identification Number. A unique number assigned to each district and school. 


Population: All individuals in the group to which conclusions from a data collection activity are to be 
applied. Weighted results of NELS:88 data provide estimates for populations and subgroups. 


Population variance: A measure of dispersion defined as the average of the squared deviations between 
the observed values of the elements of a population or sample and the population mean of those values. 


Postsecondary education: The provision of formal instructional programs with a curriculum designed 
primarily for students who have completed the requirements for a high school diploma or equivalent. This 
includes programs of an academic, vocational, and continuing professional education purpose, and excludes 
avocational and adult basic education programs. 


Poststratification adjustment: A weight adjustment that forces survey estimates to match independent 
population totals within selected poststrata (adjustment cells). 
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Precision: The difference between a sample-based estimate and its expected value. Precision is measured 
by the sampling error (or standard error) of an estimate. 


Primary Sampling Unit (PSU): Unit chosen at the first stage of a cluster sample. In NELS:88, the PSU 
is the school; in other studies, geographical units such as a county or MSA may serve as the PSU. 


Probability sample: A sample selected by a method such that each unit has a fixed and determined 
probability of selection -- i.e., each population unit has a known, nonzero chance of being included. 


QED: Quality Education Data. QED is a commercial firm that publishes national directories of all public 
and private schools and districts. Its list of schools in the U.S. constituted the sampling frame for the base 
year, and provided important information on school location, principal's name, minority enrollment, and 
other characteristics. 


Range check: A determination of whether responses fall within a predetermined set of acceptable values. 


Record format: The layout of the information contained in a data record (includes the name, type, and 
size of each field in the record). 


Records: A logical grouping of data elements within a file upon which a computer program acts. 


Reliability: The consistency in results of a test or measurement including the tendency of the test or 
measurement to produce the same results when applied twice to some entity or attribute believed not to 
have changed in the interval between measurements. 


Sample: Subgroup selected from the entire population. 


Sampling error: The part of the difference between a value for an entire population and an estimate of 
that value derived from a probability sample that results from observing only a sample of values. 


Sampling variance: A measure of dispersion of values of a statistic that would occur if the survey were 
repeated a large number of times using the same sample design, instrument and data collection 
methodology. The square root of the sampling variance is the standard error. 


School administrator questionnaire: This questionnaire was to be completed by the principal and/or 
someone designated by the principal. The questionnaire sought basic information about school policies, 
number of students in each class, curriculum offered, programs for disadvantaged and disabled students, 
and other school characteristics. 


School climate: The social system and culture of the school, including the organizational structure of the 
school and values and expectations within it. 


School Coordinator: A person designated in each school to act as a contact person between the school 
“nd NORC. This person assisted with establishing a survey day in the school, and in some cases where 
the school cluster size was very small, the School Coordinator administered the student instruments. 


High School Effectiveness Study (HSES): The NELS:88 High School Effectiveness Study (HSES) is a 
special component of NELS:88 that was designed to estimate school-level characteristics. HSES consists 
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of a sample of 247 urban and suburban tenth grade schools in the 30 largest metropolitan statistical areas 
(MSAs). For comparison purposes, HSES used eight basic strata defined on the basis of four types of 
schools (Public, Catholic, NAIS, and Other Private) at two levels of urbanicity (Urban, Suburban). HSES 
substantially increased cluster sizes and provided in-school representative student samples; selection 
probabilities were simulated for the schools so that school weights could be generated. This component 
was continued in the second follow-up, and included student, school administrator, teacher, and parent 
questionnaires, transcript and course offerings surveys. 


Standard deviation: The most widely used measure of dispersion of a frequency distribution. It is equal 
to the positive square root of the population variance. 


Standard error: The positive square root of the sampling variance. It is a measure of the dispersion of 
the sampling distribution of a statistic. Standard errors are used to establish confidence intervals for the 
Statistics being analyzed. 


State augmentation students: In the base year, certain states funded a sample of additional schools in the 
State to produce a representative sample of schools in the state. In this sense, the state's sample was 
“augmented” to maximize the utility of the NELS:88 data for those states. The students from those base 
year schools were designated as "augmentation" students, and were followed and surveyed in the first 
follow-up, though the students had dispersed to many tenth-grade schools. In the second follow-up these 
students were surveyed again. 


Statistical Significance: The finding. (based on a derived probability, rather than an certitude) that two 
or more estimates are truly different from one, and not a merely apparent difference reflecting chance 
variation. 


Stopout: A student who had one or more occurrences of school non-attendance for 20 or more days (not 
including any excused absences) who subsequently returned to school. In NELS:88, this term was used 
for temporary dropouts within a round (e.g., out of school in fall 1989 but back spring 1990, as contrasted 
to 1990 dropouts who were back in school in spring term of 1992). 


Stratification: In a stratified sample, the total population is divided into strata or subgroups. Stratification 
is used to reduce sampling error. In NELS:88, the sampling frame was sorted to create strata or subgroups 
of schools and schools were selected independently within each stratum. Schools were stratified by 
superstrata (combinations of school type and geographic reason) and substrata (urban, suburban, rural; high 
versus low minority public schools). 


Student questionnaire: One of the two parts of the student survey (the other part is the cognitive test 
battery). This instrument contained a locator section for tracing sample members for future waves of 
NELS:88 and a series of questions about courses taken, hours spent on homework, and perceptions of the 
school and the home environment. 


Survey day: A day chosen by the school during the data collection period when an NORC interviewer 
and a clerical assistant (or the School Coordinator in schools with only a small group of sample members) 
administered the survey to the school's sample of students. The survey day session lasted about three hours 
for the actual data collection, with about thirty minutes each for preparation and clean-up/preparation of 
completed materials for mailing. 
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Teacher questionnaire: Math and science teachers of selected students were asked to complete a teacher 

questionnaire, which collected data on school and teacher characteristics (including teacher qualifications 
and experience), evaluations of student performance, and classroom teaching practices. 


Teacher, NELS-targeted teacher sample: In the base year and first follow-up, two teacher reports were 
sought for each student, reflecting a combination of two subjects from four subject areas (English, social 
Studies, science, mathematics). In the second follow-up, one teacher report per pupil was sought for those 
students who were enrolled mathematics, science, or both, in one of the schools designated for school - 
contextual data collection. 


Teacher transcript study: As a measure of the background and quality of teachers instructing NELS:88 
eighth graders, postsecondary transcripts were collected for science and mathematics teachers of base year 
students. 


Tracing: The locating (and ascertaining of school enrollment status) of NELS:88 sample members. 
Sample members were traced at six points in time subsequent to eighth grade: autumn term 1988, autumn 
term 1989, spring term 1990, autumn term 1990, autumn term 1991, and spring term 1992. 


‘4 
Transfer student: A NELS:88 sample member who moved from one school to another after the 
subsampling of schools between Phase 1 (the tracing of sample members to their school of enrollment) and 
Phase 2 (the re-verification of sample members’ school of enrollment). 


Unit nonresponse: Failure of a survey unit (for example, at the institutional level, a school, or at the 
individual level, a respondent, such as a student or a teacher) to cooperate or complete survey instrument. 
Unit nonresponse may be contrasted to item nonresponse, which is the failure of a participating sample 
member to give a valid response to a particular question on a survey instrument. 


Validity: The capacity of an item or measuring instrument to measure what it was designed to measure; 
stated most often in terms of the correlation between scores in the instrument and measures of performance 
on some external criterion. Reliability, on the other hand, refers to consistency of measurement over time. 
(See entry for "Reliability.”) 


Variance: See entry for "Population variance” and "Sampling variance." 


Weighted estimates: Estimates from a sample survey in which the sample data are statistically weighted 
(multiplied) by factors reflecting the sample design. The weights (referred to as sampling weights) are 
typically equal to the reciprocals of the overall selection probabilities, multiplied by a nonresponse or 
poststratification adjustment. Thus, for example, the 1,035 completed school administrator questionnaires 
in the NELS:88 base year represent a population of 38,774 schools. Individual completed cases (that is, 
base year school administrator questionnaires) may "represent" anywhere from a minimum of 1.5 schools 
to a maximum of 387.3 schools. To take another example, 12,111 base year questionnaire respondents 
reported themselves to be male, and a slightly greater number (12,244) reported themselves to be female. 
When these cases are multiplied by the nonresponse-adjusted student weights to yield a weighted percent 
that reflects the national population of eighth graders, the estimate for males is 50.1 percent of the 1988 
eighth-grade cohort while females are estimated to comprise 49.9 percent of the nation’s 1988 eighth 
graders. , 
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Questionnaire data: second follow-up student, dropout, school, parent and teacher. 
In the extended figure that follows, content areas and corresponding questions in NELS:88 

second follow-up questionnaires are displayed. This figure is organized as a matrix with seven 
policy research categories cross-cutting the five questionnaires. The seven research areas are: 

-- Equity, access, choice 

-- Cognitive growth and its correlates 

-- Ability grouping/tracking 

-- Dropping out of and persistence in school 

-- Postsecondary transitions 

-- School and teacher effects 

-- Parental involvement 
Questionnaire items are depicted in two series: 

Student, Dropout, and School Questionnaires 


Student, Parent, and Teacher Questionnaires 


The complete set of NELS:88 base year through second follow-up questionnaires is available from 
NCES. 
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Content areas and corresponding questions in NELS:88 Second Follow-Up 


CONTENT CATEGORY: 1. EQUITY/ACCESS/CHOICE 


Student Dropout School 


School 12B Access into current high 23 Enrolled in educational 6-7 Typical academic load for 
programs school program institution since left school seniors, how many in which 
13-14 Special programs, 25-30 Alternative programs instructional programs 
Talent Search and Upward 31-32 Plans to get high school 10 Where do students take 
Bound diploma or GED vocational classes 


15-18 Science teacher/class 25 What percentage of student 
19-22 Math teacher/class body receives special 
23B Vocational teacher learning/access services 
practice 42-47 Competency tests 
49 How many seniors are in 
advanced placement classes 


Armed Forces | 48 Plans to join Armed 56 Why joined Armed Forces 28 What percentage of 1990- 
Forces, which branch, why 91 class went into military 


50 Why not continue 
education right away 

53-54 Who/what services at 
school helped in job search 
64-65 Career expectations 
91 Hourly pay rate 


Transition 
from school to 
college/ work 


9, 19 What vocational services 
does school offer, what 
percentage of students use 
those services 

15 What school-work 
transition programs does 
school offer 

16-17 Does school have 
vocational programs, how do 
students get into those 
programs 

20 Does school have a 
relationship with the local 
business community 


40 Job expectations 

44-47 Jobs held since high 
school 

48-50 Training programs 
participated in 


44 Plans for taking college 
admissions, placement tests 

45 Preparations for ACT/SAT 
57 Help from school in 
applying for colleges 

58 Steps taken to learn about 
applying for financial aid 


12 How often does staff help 
seniors with college application 
matters 

13 What percentage of seniors 
attend informative programs 
about college through school 
14 How many colleges send 
representatives to meet 
students 

27 What percent of 1990-91 
class went on to which options, 
incl. college, vocational school, 
apprenticeships 


Applying to 
colleges 


59-61 Choosing a school 


62-63 Study fields 
desired/most likely to pursue 
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Teaching staff 
characteristics 


Family, home, 
friends, 
community 


Language use 


School climate 
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Student 


7 School climate and teacher 
interaction 


67 Thoughts on own future 

72 Ages will assume roles and 
activities 

78 Who helps to take care of 
child 

106 Attends religious services 


109 How well student 
understands, speaks, reads, and 
writes English 

110 Since Fall 1989, has 
student received help in 
reading, writing, or speaking 
English; what type of help 
111-113 Have English skills 
made it difficult to engage in 
school work/activities, jobs, 
applying for college, college 
work 


Dropout 


58 Thoughts on life chances 
62 Ages will assume roles and 
activities 

68 Who helps to take care of 
child 

88 Attends religious services 


90-91 How well student 
understands, speaks, reads and 
writes English 

92 Receive help in reading, 
writing, or speaking English 
when in school; what type of 
help 


93 Would have stayed in school 


if knowledge of English was 
better 


94 Have English skills made it 


difficult to engage in school 
work/activities, jobs, applying 
for college. college work 


NELS:88 Second Follow-Up 
Final Methodology Report 


School 


29 How many full-time and 
how many part time teachers 
does school have 

37 What are lowest and 
highest salaries of teachers 
38 How many minutes of 
preparation time are teachers 
allowed daily 


18 Which community, 
training, motivation programs 
are available 


24 What percentage of seniors 
is Not English Proficient 
(NEP) or Limited English 
Proficient (LEP) 

48 What grades are offered 
English language programs 


CONTENT CATEGORY: 2. COGNITIVE GROWTH 


Student 


6A Grade currently in 

7 School climate and teacher 
interaction 

8 Safety in school 

24 How often comes to class 
unprepared 

25 How much time spent on 
homework in various subjects 
each week, in and out of 
school 


Dropout 


9-14 Event history series on 
dropping out of school 
18 Last school's climate 
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School 


1-2 Total student and 12th 

grade enrollments in school 
56-57 School climate 

58 Which factors influence 
students to drop out of your 
school 


59 Principal's influence 

60 School's relationship with 
different groups 

62 Which factors influence 
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School climate 
(continued) 


Attendance 
and absences 


School 
program 


Applying for 
college 


Student 


26 Who tutored student 
(besides parents) 


29 Have been recognized by 
school or community 

31 Time spent on school 
sponsored extracurricular 
activities per week 

32 Time spent on non school 
related reading per week 

33 Frequency of participation 
in non school related activities 


9 Frequency of cutting class 
and other disciplinary 
problems 

10 Reasons for absences 

11 When/duration of last 
unexcused absence 


12 Description of current high 
school program 

15-18 Science teacher/class 
19-22 Math teacher/class 


23B Vocational teacher 
practice 

27-28 Have taken a minimum 
competency or proficiency 
test, results 


42 Parental, friend, teacher 

aspirations for student's 

education 

43 Student's educational 

expectations 

44-45 Plans for taking college 

admissions and placement 

tests, preparations for the 

SAT/ACT 

47 Have enough skills now 

for career in five years 

65 Education needed to get 

job planned to have when 30 
ears old 


Dropout 


19 Frequency of cutting class 
and other disciplinary problems 
in last school 


20 Description of last high 
school program 

24 What has happened in last 2 
years (i.e. counseling, drug 
rehab., alternative school, held 
back in school) 

29 Services received from 
alternative program 


37 Parental aspirations for 
respondent's education 

38 Respondent's educational 
expectations 

40B Have enough skills now 
for career in five years 

40C Education needed to get 
job planned to have when 30 
years old 


School 


21 What is average daily 
attendance rate for 12th grade 
students 


4 School type 

5 How many days in school 
year for seniors 

6-7 Typical academic load for 
seniors, how many in which 
instructional programs 

11 What percentage of seniors 
received personal/tutorial help 
25 What percentage of student 
body receives special 
learning/access services 

42-47 Competency tests 

49 How many seniors are in 
advanced placement classes 


14 How many colleges send 
representatives to meet students 
27 What percentage of 1990- 
91 class went on to which 
options, incl. college, 
vocational school, 
apprenticeships 


Student 


7 School climate and teacher 
interaction 


Teaching staff 
characteristics 


34-35 Time spent playing 
computer video games and 
watching television 

40 Importance of several life 
goals/ideals 

66 Self-esteem 

68 Importance of peer group 
activities 

70-71 Student, friends belong 
to a gang 

72 Ages will assume roles and 
activities 

73 Marital status 

74 Importance of wedlock for 
sexual relationships 

80-85 Substance abuse 

78 Who helps to take care of 
child 


Peers, teen's 
activities 
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Dropout School 


29 How many full-time and 
how many part-time teachers 
does school have 

30-36 How is school broken 
down into subject 
areas/departments, how are 
heads chosen/compensated, 
what subjects have formal 
departments 

37 What are lowest and highest 
salaries of teachers 

38 How many minutes of 
preparation time are teachers 
allowed daily 

39-41 Teacher evaluations and 
rewards 


36 Importance of several life 
goals/ideals 

57 Self-esteem 

58 Thoughts on life chances 
59 Activities of respondent's 
friends 

60 Importance of peer group 
activities 

61 Respondent, friends belong 
to a gang 

63 Did spouse leave high 
school before graduating 

64 Importance of wedlock for 
sexual relationships 

65 Would respondent consider 
having a child if not married 
66-67 Does respondent have 
children, birthdates 

68 Who helps to take care of 
child 

69 Describe relationship with 
child's other parent 

70-75 Substance abuse 
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Student 


93-95 Caring for younger 
children 

96 Family related events 

97 Do parents know student's 
friends’ parents 

98 Who makes decisions in 
family 

99 How often discusses 
school, college, jobs, problems 
with parents 

101 Run away from home 
102-103 How many times 
moved, changed schools 
105-106 Attends/practices 
religion 


107-108 Is English native 
language, usage of native 
language 

109 How well student 
understands, speaks, reads, and 
writes English ; 

110 Received help in English, 
what type, perceived value of 
help 

111-113 Have English skills 
made it difficult to engage in 
school work/activities, jobs, 
applying for college, college 
work 


Dropout 


76 Who lives in same 
household with respondent 
77-79 Caring for younger 
children 

80 Family related events 

81 Who makes decisions in 
family 

83 Run away from home 

85-86 How many times moved, 
changed schools 


88-89 Attends/practices religion 


89-90 Is English native 
language, usage of native 
language 

91 How well student 
understands, speaks, reads, and 
writes English 

92 Received help in English, 
what type, perceived value of 
help 

93 Would respondent have 
stayed in school if had better 
knowledge of English 


School 


22 Percentages of 12th graders 
in different ethnic groups 

23 Percentage of 12th graders 
from one-parent homes 

55 What percentage of 12th 
graders' parents have met with 
staff 

61 How often are parents 
notified about student's 
progress/behavior 


48 What grades are offered 
English language programs 
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CONTENT CATEGORY: 3. TRACKING DYNAMICS 


Student Dropout School 


58 Which factors influence 
students to drop out of your 
school 

60 School's relationship with 
different groups 


19 Frequency of cutting class 
and other disciplinary problems 
in last school 

57 Self-esteem 


24 How often comes to class 
unprepared 

25 How much time spent on 
homework in various subjects 
each week, in and out of school 
66 Self-esteem 


School 
climate 


7 How many seniors are in 
which instructional programs 
49 How many seniors are in 
advanced placement classes 


20 Description of last high 
school program 


School 
programs 


12 Description of current 
school program, access into 
program 


16-17 Does school have 
vocational programs, how do 
students get into those 
programs 

18 Which community, training, 
motivation programs are 
available to 12th graders 

20 Does school have a 
relationship with the local 
business community 


41 What do people think is 
most important for student to do 
right after high school 


Transition 
from school 
to college/ 

work 


Applying for | 44 Plans for taking college 12 How often does staff help 
colleges admissions and placement tests seniors with college application 
58 Steps taken to learn about matters 
applying for financial aid for 13 What percentage of seniors 
college attend informative programs 
61 What type of school will about college through school 
most likely go on to 27 What percent of 1990-91 
class went on to which options, 
incl. college, vocational school, 
apprenticeships 
Language 107-108 Is English native 89-90 Is English native 24 What percentage of seniors 
use language, usage of native language, usage of native is Not English Proficient (NEP) 
language language or Limited English Proficient 
110 Received help in English, 91 How well student (LEP) 
perceived value of help understands, speaks, reads, and 
writes English 
92 Received help in English, 
perceived value of help 
93 Would respondent have 
stayed in school if had better 
knowledge of English 
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School 
climate 


Time in and 
out of school 


School 


program 
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CONTENT CATEGORY: 4. DROPPING OUT 


Student 


7 School climate 

8 Safety in school 

17 Student engagement in 
science class 

21 Student engagement in math 
class 

24-25 Preparation for class, 
completion of homework 

29 Have been recognized by 
school or community for 
activities 

30 Participation in school 
sponsored extracurricular 
activities 


9 Frequency of cutting class 
and other disciplinary problems 
10 Reasons for absences 


11 When/duration of last 
unexcused absence 


13 Participation in special 
programs 

27-28 Have taken a minimum 
competency or proficiency test, 
results 


Dropout 


6-8 When did respondent last 
attend school, what grade, did 
respondent pass that grade 
9-16 Event history series on 
dropping out of school 

17 Was leaving school a good 
decision, why 

21 School's response to 
respondent dropping out 

22 Parents’ response to 
respondent dropping out 

24 What has happened in last 2 
years (i.e. counseling, drug 
rehab., alternative school, held 
back in school) 

25-30 Alternative programs 
31 Plans to get a high school 
diploma or GED 


18 Last school's climate 


19 Frequency of cutting class 
and other disciplinary problems 
in last school 


20 Description of last high 
school program 
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School 


26 What percent of 12th 
graders drop out before 
graduation 

58 Which factors influence - 
students to drop out of your 
school 


55 What percentage of 12th 
graders' parents have met with 
staff 

56-57 School climate 

59 Principal's influence 

60 School's relationship with 
different groups 

61 How often are parents 
notified about student's 
progress/behavior 


21 What is average daily 
attendance rate for 12th grade 
students 


25 What percentage of student 
body receives special 
learning/access services 

42-47 Competency tests 


Student 


Applying for | 41 What do people think is 
colleges/ most important for student to do 
work right after high school 
42 Parental, friend, teacher 
aspirations for student's 
education 
43 Student's educational 
expectations 
86-91 Jobs held during school 
year 
92 Spending of earnings 


Teaching 7 School climate/ teacher 
staff interaction 

characteristic 
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Dropout School 


31 Plans to get a high school 14 How many colleges send 
diploma or GED representatives to meet students 
37 Parental aspirations for 27 What percent of 1990-91 
respondent's education class went on to which options, 
38 Respondent's educational incl. college, vocational school, 
expectations apprenticeships 

39 People talked to respondent 

about continuing education 


40-43 Job expectations, recent 
job search 

44-46 Jobs held since high 
school 

47 Where respondent spent 
earnings 

48-50 Participated in training 
programs 


29 How many full-time and 
how many part-time teachers 
does your school have 
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Student 


34-35 Time spent playing 
computer video games and 
watching television 

40 Importance of several life 
goals/ideals 

66 Self-esteem 

68 Importance of peer group 
activities 

70-71 Student, friends belong 
to a gang 

72 Ages will assume roles and 
activities 

73 Marital status 

74 Importance of wedlock for 
sexual relationships 

80-85 Substance abuse 

78 Who helps to take care of 
child 

93-95 Caring for younger 
children 

96 Family related events 

97 Do parents know student's 
friends' parents 

98 Who makes decisions in 
family 

99 How often discusses school, 
college, jobs, problems with 
parents 

101 Run away from home 
102-103 How many times 
moved, changed schools 
105-106 Attends/practices 
religion 


110A Received help in English, 
what type, perceived value of 
help 

111-113 Have English skills 
made it difficult to engage in 
school work/activities, jobs, 
applying for college, college 
work 


Dropout 


36 Importance of several life 
goals/ideals 

57 Self-esteem 

58 Thoughts on life chances 
59 Activities of respondent's 
friends 

60 Importance of peer group 
activities 

61 Respondent, friends belong 
to a gang 

63 Did spouse leave high 
school before graduating 

64 Importance of wedlock for 
sexual relationships 

65 Would respondent consider 
having a child if not married 
66-67 Does respondent have 
children, birthdates 

68 Who helps to take care of 
child 

69° Describe relationship with 
child's other parent 

70-75 Substance abuse 

76 Who lives in same 
household with respondent 
77-79 Caring for younger 
children 

80 Family related events 

81 Who makes decisions in 
family 

83 Run away from home 
85-86 How many times moved, 
changed schools 

88-89 Attends/practices religion 


89-90 Is English native 
language, usage of native 
language 

91 How well student 
understands, speaks, reads, and 
writes English 

92A Received help in English 


94 Have English skills made it 
difficult to engage in school 
work/activities, jobs, applying 
for college, college work 


School 


22 Percentages of 12th graders 
in different ethnic groups 

23 Percentage of 12th graders 
from one-parent homes 


24 What percentage of seniors 
is Not English Proficient (NEP) 
or Limited English Proficient 
(LEP) 
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CONTENT CATEGORY: 5. TRANSITION PATTERNS 


Student Dropout School 


School 14 Participation in Upward 15 Name and location of last 6 Typical academic load for 
programs Bound program school attended seniors 


31-34 Plans to get a high school 
diploma or GED 

44-46 Details on jobs held since 
high school 

48-50 Participated in training 
programs 


50 Why not continue with 
school right away 

51-52 Have a job lined up for 
full-time work after leaving high 
school 

53-54 Who/what services at 
school helped in job search 

55 Expected hourly wage in 
first job after high school 


Transition 
from school 
to college/ 
work 


12 How often does staff help 
seniors with college application 
matters 
13 What percentage of seniors 
attend informative programs 
about college through school 


58 Steps taken to learn about 
applying for financial aid 

45 Preparations for the 
SAT/ACT 

49, 61 Plans to go straight on to 
school, type of school 

57 Help from school in 
applying for colleges 

59 Importance of different 
factors in choosing a school 


Applying for 
college 


46 Work/study plans for this 
summer 

62-63 Study fields desired/most 
likely to pursue 


Armed 
Forces 


51A, 52B Served in any branch 
of the Armed Forces, currently 
on active duty 

56 Why joined Armed Forces 


28 What percentage of 1990- 
91 class went into military 
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programs 
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CONTENT CATEGORY: 6. SCHOOL EFFECTIVENESS 


Student 


7 School climate, teacher 
interaction 
8 Safety in school 


14 Upward Bound 
15-18 Science teacher/class 


19-22 Math teacher/class 


23B Vocational teacher 
practice 

26 Who tutored student 
(besides parents) 


27-28 Have taken a minimum 


competency or proficiency 
test. results 


Dropout 


18 Last school's climate 


21 Plans to get a high school 
diploma or GED 

24 What has happened in last 2 
years (i.e. counseling, drug 
rehab., alternative school, held 
back in school) 


25-30 Alternative programs 


School 


1-2 Total student and 12th 
grade enrollments in school 
21 What is average daily 
attendance rate for 12th grade 
students 

55 What percentage of 12th 
graders’ parents have met with 
staff 

56-57 School climate 

58 Which factors influence 
students to drop out of your 
school 

59 Principal's influence 

60 School's relationship with 
different groups 

61 How often are parents 
notified about student's 
progress/behavior 

62 Which factors influence 
how the principal is evaluated 
by superiors 


26 What percent of 12th 
graders drop out before 
graduation 


4 School type 

5 How many days in school 
year for seniors 

6-7 Typical academic load for 
seniors, how many in which 
instructional programs 

11 What percentage of seniors 
received personal/tutorial help 
25 What percentage of student 
body receives special 
learning/access services 

49 How many seniors are in 
advanced placement classes 


Transition 
from school to 
college/ work 


Applying for 
colleges 


Teaching staff 
characteristics 


Family, home, 
friends 


Language use 


Student 


41 What do people think is 
most important for student to 
do right after high school 

43 Student's educational 
expectations 

47 Have enough skills now 
for career in five years 

53-54 Who/what services at 


| school helped in job search 


57 Help from school in 
applying for colleges 


7 School climate/teacher 
interaction 


68 Importance of peer group 
activities 


Dropout 


38 Respondent's educational 
expectations 


59 Activities of respondent's 
friends 

60 Importance of peer group 
activities 
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School 


15 What school-work 
transition programs does school 
offer 

17 How do students get into 
vocational programs 

20 Does school have a 
relationship with the local 
business community 


27 What percent of 1990-91 
class went on to which options, 
incl. college, vocational school, 
apprenticeships 


29 How many full-time and 
how many part-time teachers 
does your school have 

30-36 How is school broken 
down into subject 
areas/departments, how are 
department heads 
chosen/compensated, what 
subjects have formal 
departments 

37 What are lowest and highest 
salaries of teachers 

38 How many minutes of 
preparation time are teachers 
allowed daily 

39-41 Teacher evaluations and 
rewards 


22 Percentages of 12th graders 
in different ethnic groups 

23 Percentage of 12th graders 
from one-parent homes 


24 What percentage of seniors 
is Not English Proficient (NEP) 
or Limited English Proficient 
(LEP) 

48 What grades are offered 
English language programs 
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CONTENT CATEGORY: 7. PARENTAL INVOLVEMENT 


Student 


12B Access into current high 
school program 

42 Parental, friend, teacher 
aspirations for student's 
education 


96 Family related events 

97 Do parents know student's 
friends' parents 

98 Who makes decisions in 
family 
99 How often discusses school, 
college, jobs, problems with 
parents 

100 Student's perception of 
relationship with parents 

104 How old when left alone 


Dropout 


22 Parent's response to 
respondent dropping out 
37 Parental aspirations for 
respondent 


76 Who lives in same 
household with respondent 
80 Family related events 


81 Who makes decisions in 
family 

82 Respondent's perception of 
relationship with parents 


School 


55 What percentage of 12th 
graders’ parents have met with 
staff 

58 Which factors influence - 
students to drop out of your 
school 

61 How often are parents 
notified about student's 
progress/behavior 


23 Percentage of 12th graders 
from one-parent homes 
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Content areas and corresponding questions in NELS:88 Second Follow-Up 


CONTENT CATEGORY: 1. EQUITY/ACCESS/CHOICE 


Student Teacher Parent 


School 
programs 


30-32 Is teenager currently in 
school, for how long 

33-34 Has teenager changed 
schools 

35 Has teen ever been suspended, 
expelled from school 

38 Why did teen stop attending 
school 

40 School's reaction to teen's 
repeated absences 

41 How satisfied with teen's 
education 

42 Thoughts about teen's school 
climate, teaching and program 
43-44 How often does school 
contact parents/ do parents contact 
school 

45 Parental involvement in school 
and teen's courses 

47 Parental influence in school 
functioning 


12B Access into current high 
school program 

13-14 Special programs, Talent 
Search and Upward Bound 

23B Vocational teacher practice 


I-17 Has spoken to 
guidance counselor or 
another teacher about 
student's academic 
performance, behavior 
11-6 How many students 
in class are from minority 
racial/ethnic groups 

I-12 What percent of 
class time is spent on 
various types of 
instruction, discipline, 
administration, tests 


Mathematics 19-22 Mathematics teacher/class II-17 Feelings about 
class explaining “whys” of 
mathematics 


Science class 15-18 Science teacher/class 11-23-26 Description of 
science class facilities, 
equipment and its 
condition, availability of 


consumable supplies 


Transition 50 Why not continue education 
from school right away 

to college/ 53-54 Who/what services at 
work school helped in job search 
64-65 Career expectations 

91 Hourly pay rate 


1-18 Written job 
recommendation for 
student 

I-19 Discussed college 
programs and college and 
career choices with 
student 


68-69 Has teen expressed interest 
in a particular career, what is it 
70 What is best source of 
information for teen regarding that 
career 

71-73 Teen's jobs held 
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Student Teacher Parent 


I-18 Written 
recommendation for 

student for postsecondary 
institution 


62 Parent has encouraged teen to 
take action to prepare for college 

entrance exams 

64 Has teen applied for college/ 

vocational school 

66 Factors important to parents in 
teen's choice of a school 

67 Number of schools parent has 

visited with teen 


Applying for 
colleges 


44 Plans for taking college 
admissions, placement tests 

45 Preparations for ACT/SAT 
57 Help from school in applying 
for colleges 

58 Steps taken to learn about 
applying for financial aid 

59-61 Choosing a school 

62-63 Study fields desired/most 
likely to pursue 


7 School climate and teacher 
interaction 


Teaching staff 
characteristics 


IV-2 Race/ethnicity of 
teacher 

IV-3 Sex of teacher 
IV-4-15 Teacher's years 
teaching, certification, 
educational background, 
and subject areas of 
instruction 


Family, 67 Thoughts on own future I-6 Has spoken to 11-17 Parents’ occupations 
home, 72 Ages will assume roles and student's parents about 20-21 Ethnic background 
friends, activities academic performance, 

community 78 Who helps to take care of behavior 


child 
106 Attends religious services 


Family 
Finances 


58 Steps taken to learn about 
applying for financial aid 


6 How many people are financially 
dependent on parent 

74-75 Total family income, number 
of wage earners 

76-77 Current educational 
expenses, amount 

78 Teen plans to continue education 
79-82 Savings, plans to pay for 
teen's college education 

83-87 Knowledge, applying for 
financial aid for teen's education 

88 Teen applied for financial aid 

89 Why hasn't teen applied for 
financial aid 

90-92 Amounts expected to spend, 
borrow for teen's education 
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Language use 


Student 


109 How well student 
understands, speaks, reads, and 
writes English 

110 Since Fall 1989, has student 
received help in reading, writing, 


or speaking English; what type of 
help 

111-113 Have English skills 
made it difficult to engage in 
school work/activities, jobs, 
applying for college, college work 


Teacher 


I-9 Is student's native 
language English 
I-10 Is student limited 
English proficient 
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Parent 


22-23 What is native language 

25 Ability using English 

26 Difficulties encountered because 
of lack of English 

27-28 Is English, other languages 
spoken in home 
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CONTENT CATEGORY: 2. COGNITIVE GROWTH 


Student 


6A Grade currently in 

7 School climate and 

teacher interaction 

8 Safety in school 

12 Description of current 

high school program 

23B Vocational teacher 

practice 

24 How often comes to 

class unprepared 

25 How much time spent 
| on homework in various 

subjects each week, in and 

out of school 

26 Who tutored student 

(besides parents) 

27-28 Have taken a 

minimum competency or 

proficiency test, results 


29 Have been recognized 
by school or community 
31 Time spent on school 
sponsored extracurricular 
activities per week 

32 Time spent on non 
school related reading per 
week 

33 Frequency of 
participation in non school 
related activities 


R-18 


Teacher Parent 


29 Last grade teenager 
completed 

30-32 Is teenager currently 
in school, for how long 
33-34 Has teenager 
changed schools 

35 Has teen ever been 
suspended, expelled from 
school 


I-2-5 Student's motivation, 
behavior 

I-6-7 Has spoken to 
student’s parents about 
academic performance, 
behavior, parental 
involvement 

I-8 Difficulty of class 
related to student 

I-11 Does student perform 
below ability 


| I-12 Does student always 


finish homework 

I-13-16 Student's attention, 
behavior in class 

I-17 Has spoken to guidance 
counselor or another teacher 
about student's academic 
performance, behavior 
II-3-4 Which "track" is 
class, achievement levels 
II-5 Number of students in 
class 

II-7 Why teaching this 
class 

II-8-9 Amount of homework 
given daily, recording of 
who has completed it 
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Student ___Teacher Parent 


School II-10-11 Amount of class/lab 

program time weekly 

(cont'd) I-12 What percent of class 
time is spent on various types 
of instruction, discipline, 
administration, tests 
II-13 Media used in teaching 
III-1 Perceived control over 
planning and teaching 
III-2 Feelings about teacher 
efficacy and student 
achievement 
III-3 Importance of factors in 
setting grades for students 
IlI-4 Frequency of 
departmental meetings 
II-5-6 Characteristics, 
enforced policies of 
department and department 
chair 
III-7 Characteristics, enforced 
policies of school or school 
administrator 
III-8 Facilities like offices and 
lunch rooms that are available 
to teachers 
II-9 Amount of out-of-class 
time during school day spent 
with whom at school 
III-10-13 With whom does 
teacher discuss various issues 
III-14 Changes that occurred 
in school 
II-15-16 Comments on 
student behavior and policies 
at school efficacy 
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Attendance 
and absences 


Mathematics 
class 


Science class 


Applying for 
college 


Student 


9 Frequency of cutting class and 
other disciplinary problems 

10 Reasons for absences 

11 When/duration of last 
unexcused absence 


19-22 Mathematics teacher/class 


15-18 Science teacher/class 


42 Parental, friend, teacher 
aspirations for student's education 
43 Student's educational 
expectations 

44-45 Plans for taking college 
admissions and placement tests, 
preparations for the SAT/ACT 

47 Have enough skills now for 
career in five years 

65 Education needed to get job 
planned to have when 30 years old 


Teacher 


I-2 Is student motivated to get 
good grades 

I-6 Discussed student's 
absenteeism with parents 


II-14 Emphasis on different 
mathematical objectives 
II-15 Topics taught or 
reviewed this year 

II-16 Understanding student 
performance in mathematics 
II-17 Approach to explaining 
“whys” of mathematics 


II-18 Emphasis on different 
science objectives 

II-19-21 Topics taught or 
reviewed this year in science, 
Biology, Chemistry, and 


| Physics class 


II-23-26 Description of 
science class facilities, 
equipment and its condition, 
availability of consumable 
supplies 


I-2 Student motivated to get 
good grades 

I-4 Students motivated to 
attend postsecondary 
institution 


I-19 Teacher discussed college 


with student 


Parent 


35 Teen has been suspended or 
expelled 

36 Teenager missed 10 or 
more school days 

37 Teenager missed 21 or 
more school days 

38 Reasons for teens absences 
39 How parent responded to 
absence 

40 How school responded to 
absence 

43&44C Contact between 
school and parent about teen's 
attendance record 


49 How often discusses 
school, personal and 
vocational topics with teenager 


Q R-20 


ERIC 


or 
od 
Cy 


Student 


Teaching staff | 7 School climate and teacher 
characteristics | interaction 


Peers, teen's 
activities 


34-35 Time spent playing 
computer video games and 
watching television 

40 Importance of several life 
goals/ideals 

66 Self-esteem 

68 Importance of peer group 
activities 

70-71 Student, friends belong to a 
gang 

72 Ages will assume roles and 
activities 

73 Marital status 

74 Importance of wedlock for 
sexual relationships 

78 Who helps to take care of child 
80-85 Substance abuse 
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Teacher Parent : 


IV-1-3 Sex, race/ethnicity, 
year of birth of teacher 
IV-4-6 Years taught, years 
taught in this school, full- 
time/part-time status 
IV-7-10 Teaching certificates 
held, academic degrees and 
subject areas 

IV-11-12 Which subjects 
taught this year 

IV-13 Number of college 
courses taken in most taught 
subject 

IV-14 Satisfaction with 
teaching job 

IV-15 Started teaching a new 
subject or level this year 
IV-16 Received in-service 
education 

IV-17 Participated in activities 
for teachers this school year 
IV-18-21 Teacher enrichment 
programs 

IV-22 Missed days 

IV-23 How often did 
supervisor observe teaching 


1-3 Student relates well to 
others 


48 Family decision making 
rules 

50 Family social activities 
57 Substance abuse and 
teenager 
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Student Teacher Parent 


93-95 Caring for younger children | I-7 Has teacher discussed 6 How many people are 

96 Family related events student's behavior or financially dependent on 

97 Do parents know student's performance with parents parent 

friends’ parents 7 Marital status 

98 Who makes decisions in family 8-10 Who lives in household, 
99 How often discusses school, number under/ over 18 years 
college, jobs, problems with old 

parents 11-17 Parents’ occupations 
101 Run away from home 18 Changes in marital status 
102-103 How many times moved, 58 How many years lived at 
changed schools present address 

105-106 Attends/practices religion 


Language use j 107-108 Is English native I-9 Is English student's native | 22-23 What is native language 
language, usage of native language | language 24-25 Ability using English 
109 How well student I-10 Is student's ability limited | 26 Difficulties encountered 
understands, speaks, reads, and by English proficiency because of lack of English 
writes English 27-28 Is English, other 
110 Received help in English, languages spoken in home 
what type, perceived value of help 
111-113 Have English skills made 
it difficult to engage in school 
work/activities, jobs, applying for 
college, college work 
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CONTENT CATEGORY: 3. TRACKING DYNAMICS 


Student Teacher Parent 


1-8 Difficulty of class 
related to student 
I-17 Has spoken to 
guidance counselor or 
another teacher about 
student's academic 
performance, behavior 


34 Reason teen changed schools 
41 Satisfaction with teen's 
education 

43-44 Interaction between 
school and parents 

46 Parent's knowledge of teen's 
education 


24 How often comes to class 
unprepared 

25 How much time spent on homework 
in various subjects each week, in and 
out of school 
66 Self-esteem 


School 
climate 


II-14 Emphasis on 
different mathematical 
objectives 

II-15 Topics taught or 
reviewed this year 
II-16 Understanding 
student performance in 
mathematics 


Mathematics 
class 


Science class II-18 Emphasis on 
different science 
objectives 
II-19-21 Topics taught 
or reviewed this year in 
science, Biology and 


Chemistry class 


13-17 Occupation of parent and 


School 12 Description of current school II-3-4 Which "track" is 
program program, access into program class, achievement spouse 
levels 34d,) Family moved for special 
II-5 Number of school programs, courses 
' students enrolled in 42 Parents perception of school 
class policies and programs 
43-44 Contact between parent 
and school about teen's education 
46 Parent's familiarity with 
teen's school progress 
61 Parental expectations of 
teen's educational advancement 
63,65 Communication between 
parent & teen about 
postsecondary opportunities 
Teaching IV-4-5 Years taught, 
staff years taught in this 
characteristic school 


IV-11-12 Teacher's 
subject areas of 
instruction _ 
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Student Teacher Parent 


Transition 
from school 
to college/ 
work 


41 What do people think is most I-4 Student motivated 45 Teen attended program about 

important for student to do right after to pursue postsecondary opportunities 

high school postsecondary 74 Family income 
education 


H-3 Which "track" is 
class 

II-4 Achievement levels 
of students in class 


61 How far parent wants teen to 
go 

62 Parent's preparation with 
teen for standardized tests 

63 Discussions with teen about 
college 

64 Has teen applied for college/ 
vocational school 


Applying for 
colleges 


44 Plans for taking college admissions 
and placement tests 

58 Steps taken to learn about applying 
for financial aid for college 


61 What type of school will most likely 
go to 


I-9 Is student's native 
language English 

I-10 Is student limited 
English proficient 


22-28 Parent/family language 
use 


Language 
use 


107-108 Is English native language, 
usage of native language 

110 Received help in English, 
perceived value of help 


CONTENT CATEGORY: 4. DROPPING OUT 


Student Teacher Parent 


I-5 Does student talk to 
teacher outside of class 
about school work 

II-6 How many students are 
from minority racial/ethnic 
groups 

II-9 How homework is 
recorded 

III-13 Who at school has 
helped teacher improve 
teaching or solve a 
classroom problem 


7 School climate 
8 Safety in school 

17 Student engagement in science 
class 

21 Student engagement in 
mathematics class 

24-25 Preparation for class, 
completion of homework 

29 Have been recognized by school 
or community for activities 

30 Participation in school 
ponsored extracurricular activities 


School climate 


41-42 Feelings about 
aspects of teen's school 
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Time in and out of 
school 


School program 


Applying for 
colleges/ work 


Student 


9 Frequency of cutting class and 
other disciplinary problems 
10 Reasons for absences 


11 When/duration of last unexcused 
absence 


13 Participation in special programs 
27-28 Have taken a minimum 
competency or proficiency test, 
results 


41 What do people think is most 
important for student to do right 
after high school 

42 Parental, friend, teacher 
aspirations for student's education 
43 Student's educational 
expectations 

86-91 Jobs held during school year 
92 Spending of earnings 


NELS:88 Second Follow-Up 


Teacher 


1-13-16 Student's 
absenteeism, tardiness, 
attention, behavior in class 


I-6 Teacher has discussed 
student's behavior and 
performance with parents 
I-12 Persons with whom 
teacher discussed student 
performance 


I-4 Does student seem 
motivated to pursue 
postsecondary education 


Final Methodology Report 


Parent 


35 Teen has been 
suspended or expelled 

36 Teenager missed 10 or 
more school days 

37 Teenager missed 21 or 
more school days 

38 Reasons for teen's 
absences 

39 How parent responded 
to absence 

40 How school responded 
to absence 

51 Family roles about 
school attendance 


29 Last grade teenager 
completed 

30-32 Is teenager currently 
in school, for how long 
33-34 Has teenager 
changed schools 

35 Has teen ever been 
suspended, expelled from 
school 

41 How satisfied with 
teen's high school 
education 

43-44 How often does 
school contact parents/ do 
parents contact school 
45-46 Parental 
involvement in school and 
teen's courses 


61 Parental expectations of 
teen's educational 
advancement 

63 Communication 
between parent and teen 
about postsecondary 
opportunities 

71 Has teen worked for 
pay 

72-73 Teen's jobs held 
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Student 


7 School climate/ teacher 
interaction 


Teaching staff 
characteristics 


Family/ home life/ 
friends 


34-35 Time spent playing computer 
video games and watching television 
40 Importance of several life 
goals/ideals 

66 Self-esteem 

68 Importance of peer group 
activities 

70-71 Student, friends belong to a 
gang 

72 Ages will assume roles and 
activities 

73 Marital status 

74 Importance of wedlock for 
sexual relationships 

80-85 Substance abuse 

78 Who helps to take care of child 
93-95 Caring for younger children 
96 Family related events 

97 Do parents know student's 
friends’ parents 

98 Who makes decisions in family 
99 How often discusses school, 
college, jobs, problems with parents 
101 Run away from home 

102-103 How many times moved, 
changed schools 

105-106 Attends/practices religion 


110A Received help in English, 
what type, perceived value of help 
111-113 Have English skills made 
it difficult to engage in school 
work/activities, jobs, applying for 
college, college work 


Language use 
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Teacher 


III-2 Perceptions of the 
teacher's efficacy 

IV-14 Teacher Satisfaction 
IV-22 Days teacher missed 
school 

IV-23 Formal observations 
of teacher's class 


1-6 Teacher has discussed 
student's behavior and 
performance with parents 
II-1 Amount of teacher 
control in classroom 

III-15 Teacher's perception 
of school rules for student 
behavior 

III-16 Teacher's perceptions 
of problems with students at 
school 


1-9 Is student's native 
language English 
I-10 Is student limited 
English proficient 


Parent 


2-5 Teen's current living 
situation 

7 Marital status 

11-17 Parents’ occupations 
8-10 Who lives in 
household, number under/ 
over 18 years old 

48 Family decision making 
Tules 

49 Interaction between 
parents about teen 

50 Family social activities 
57 Substance abuse and 
teenager 

58-60 How many years 
lived at present address, 
how respondent feels about 
community 

74 Total family income 
76-77 Amount of current 
educational expenses 


22-23 What is native 
language 

25 Ability using English 
26 Difficulties encountered 
because of lack of English 
27-28 Is English, other 
languages spoken in home 


School 
programs 


Transition 
from school 
to college/ 
work 


Family 
finances 


Family, 
home, 
friends 
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CONTENT CATEGORY: 5. TRANSITION PATTERNS 


Student 


14 Participation in Upward Bound 
program 


50 Why not continue with school 
right away 

51-52 Have a job lined up for full- 
time work after leaving high school 
53-54 Who/what services at 
school helped in job search 

5S Expected hourly wage in first 
job after high school 


58 Steps taken to learn about 
applying for financial aid 


67 Thoughts on life chances 
72 Ages will assume roles and 
activities 

100 Perception of relationship 
with parents 


Teacher 


III-1,2,5 Perceptions of teacher 
efficacy 

III-6 Departmental support of 
teaching 

III-7 Perceptions of school policies 


III-1,2,5 Perceptions of teacher 
efficacy 


45-46 Parental 


Parent 


involvement in school and 
teen's courses 


68-69 Has teen expressed 
interest in a particular 
career, what is it 

70 What is best source of 
information for teen 
regarding that career 
71-73 Teen's jobs held 
78 Teen plans to continue 
education 


74 Total family income 
76-77 Current educational 
expenses, amount 

79-82 Savings, plans to 
pay for teen's college 
education 

83-87 Knowledge, 
applying for financial aid 
for teen's education 

88 Teen applied for 
financial aid 

89 Why hasn't teen 
applied for financial aid 
90-91 Amounts expected 
to spend, borrow for teen's 
education 


49 How often discusses 
school, personal and 
vocational topics with 
teenager 

50 How often participated 


__{_in activities with teenager 
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Student 


58 Steps taken to learn about 
applying for financial aid 

45 Preparations for the SAT/ACT 
49, 61 Plans to go straight on to 
school, type of school 

57 Help from school in applying 
for colleges 


59 Importance of different factors 
in choosing a school 

46 Work/study plans for this 
summer 

62-63 Study fields desired/most 
likely to pursue 


Teacher 


I-18 Wrote recommendations for 
student for postsecondary 
education or jobs 

I-19 Has student discussed college 
or career choices with teacher 


Parent 


62 Parent has encouraged 
teen to take action to 
prepare for college 
entrance exams 

64 Has teen applied for 
college/ vocational school 
65 How has parent helped | 
teen make decisions about 
where to apply for college 
66 Factors important to 
parents in teen's choice of 
a school 

67 Number of schools 
parent has visited with teen 
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CONTENT CATEGORY: 6. SCHOOL EFFECTIVENESS 


_ Student 


7 School climate, teacher 
interaction 
8 Safety in school 


School 
climate 


19-22 Mathematics teacher/class 


Mathematics 
class 


Teacher Parent 


II-6 How many students are from | 42 Thoughts about teen's 
minority racial/ethnic groups 
III-1 Perceived control over 
planning and teaching 

III-2 Feelings about teacher 
efficacy and student achievement 
III-3 Importance of factors in 
setting grades for students. 

III-4 Frequency of departmental 
meetings 

III-5-6 Characteristics, enforced 
policies of department and 
department chair 

III-7 Characteristics, enforced 
policies of school or school 
administrator 

III-8 Facilities like offices and 
lunch rooms that are available to 
teachers 

III-9 Amount of out-of-class time 
during school day spent with 
whom at school 

III-10-13 With whom does teacher 
discuss various issues 

III-14 Changes that occurred in 
school 

III-15-16 Comments on student 
behavior and policies at school 


program 
43-44 Contact between 
parents and school about 
teen's education 

47 Parental influence in 
school functioning 


II-7 Why teacher assigned to class 
II-14 Emphasis on different 
mathematical objectives 

II-15 Topics covered in 
mathematics class 

II-16 Understanding student 
performance in mathematics 

II-17 Approach to explaining 
“whys” of mathematics 

IV-1-3 Teacher's sex, race, and 
year of birth 

IV-4-15 Teacher's background 
and education 

IV-14,22 Teacher satisfaction and 
number of days missed 
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School 
programs 


Transition 


from school 


to college/ 


work 
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Student 


15-18 Science teacher/class 


14 Upward Bound 
23B Vocational teacher practice 


26 Who tutored student (besides 
parents) 

27-28 Have taken a minimum 
competency or proficiency test, 
results 


41 What do people think is most 
important for student to do right 
after high school 

43 Student's educational 
expectations 

47 Have enough skills now for 
career in five years 

53-54 Who/what services at 
school helped in job search 


Teacher 


II-18 Emphasis on different 
science objectives 

II-19-21 Topics taught or 
reviewed this year in science, 
Biology, Chemistry, and Physics 
class 

II-23-26 Description of science 
class facilities, equipment and its 
condition, availability of 
consumable supplies 

IV-1-3 Teacher's sex, race, and 
year of birth 

IV-4-15 Teacher's background 
and education 

IV-14,22 Teacher satisfaction and 
number of days missed 


II-7 Why teaching this class 

II-8 Amount of homework given 
daily 

II-10-11 Amount of class/lab time 
weekly 

II-12 What percent of class time 
is spent on various types of 
instruction, discipline, 
administration, tests 

II-13 Media used in teaching 
IV-16-21 Teacher in-service and 
enrichment programs 

IV-23 Formal observation of 
teacher's class 


I-18 Teacher has written 
recommendations for college and 
work for student 

I-19 Teacher has discussed 
college and career choices with 
student 


Parent 


41 How satisfied with 
teen's education 

42 Parents perceptions of 
school's policies and 
programs 

47 Parental influence on 
school policies and 
programs 


43-44 Interaction between 
school and parents 

45 Parent's attendance at 
school programs about 
postsecondary opportunities 
for teen 

56 Communication with 
parents of teen's friends 
70 Sources of information 
about postsecondary 
opportunities 

84 Who parents discussed 
postsecondary transition 
with 
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Student Teacher Parent 


45 Parent's attendance at 
school programs about 
postsecondary opportunities 
for teen 

70 Sources of information 
for postsecondary decisions 
84a Talked with high 
school counselor about 
financial aid 


I-18 Teacher has written 
recommendations for college and 
work for student 


App!-ing for 
collezes 


57 Help from school in applying 
for colleges 


IV-4-6 Years taught, years taught 
in this school, full-time/part-time 
status 

IV-7-10 Teaching certificates 
held, academic degrees and 
subject areas 

IV-11-12 Which subjects taught 
this year 

IV-13 Number of college courses 
taken in most taught subject 
IV-14 Satisfaction with teaching 
job 

IV-15 Started teaching a new 
subject or level this year 

IV-16 Received in-service 
education 

IV-17 Participated in activities for 
teachers this school year 
IV-18-21 Teacher enrichment 
programs 

IV-22 Missed days 

IV-23 How often did supervisor 
observe teaching 


Family, 68 Importance of peer group I-3 Student relates well to others 60 Safety of neighborhood 
home, friends | activities 


Teaching staff | 7 School climate/teacher 
characteristics | interaction 
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CONTENT CATEGORY: 7. PARENTAL INVOLVEMENT 


Student 


School, 12B Access into current high school 
education program 
42 Parental, friend, teacher aspirations 
for student's education 


Teacher 


1-6 Spoken to student's 
parents about academic 
performance, behavior 

1-7 Parental involvement in 
student's performance 

I-14 How often is student 
tardy 

III-11 Teacher discusses 
curriculum issues with 
parents at school 


Parent 


30 Is teenager currently in 
school 

35 Has teen ever been 
suspended, expelled from 
school 

36-37 In last 2 years has teen 
missed 10+ consecutive 
school days/ 21+ consecutive 
school days for reasons other 
than illness 

38 In reference to teen's 
longest absence from school, 
why did teen stop attending 
39 What actions did parents 
take for teen's absences 

41 How satisfied with teen's 
education 

42 Thoughts about teen's 
school climate, teaching and 
program 

43-44 How often does school 
contact parents/ parents 
contact school 

45-46 Parental involvement 
in school and teen's courses 
47 Parental influence in 
school functioning 
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Family, 
home 


Student Teacher 


I-7 Parental involvement in 
student's performance 


96 Family related events 

97 Do parents know student's friends’ 
parents 

98 Who makes decisions in family 

99 How often discusses school, 
college, jobs, problems with parents 
100 Student's perception of 
relationship with parents 

104 How old when left alone 
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Parent 


2 How much of time does 
teenager live with respondent 
3 Whom does teen live with 
when not with respondent 
4-5 Does teen have another 
parent living outside of home 
7 Marital status 
8-10 Who lives in 
household, number under/ 
over 18 years old 

11-17 Parents’ occupations 
18 Changes in marital status 
48 Who makes decisions in 
household on various 
independence issues 

49 How often discusses 
school, personal and 
vocational topics with 
teenager 

50 How often participated in 
activities with teenager 

51 Are there family rules 
about maintaining grades, 
doing homework, attending 
school 

52 Importance of different 
values in a teenager 

37 Substance abuse and 
teenager, teenager's friends 
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Student Teacher Parent 


Home, 29 Have been recognized by school or 2 How much of time does 
community | community teenager live with respondent 
relations 36 Feelings about youth service 3 Whom does teen live with 


when not with respondent 
4-5 Does teen have another 
parent living outside of home 

7 Marital status 
8-10 Who lives in 
household, number 
under/over 18 years old 
11-17 Parents’ occupations 
18 Changes in marital status 
25 Ability using English 

26 Difficulties encountered 
because of lack of English 
53-54 Familiarity with teen's 
friends 

55-56 How often does parent 
talk to parents of teen's 
schoolmates, friends 

58-60 How many years lived 
at present address, how 
respondent feels about 
community 


programs 

37-39 Have participated in 
volunteer/community service, why, 
through what organizations 

97 Do parents know student's friends 
parents 


41 What do people think is most 
important for student to do right after 
high school 

42 Parental, friend, teacher aspirations 
for student's education 


61 Educational aspirations 
for teenager 

62 Parent has encouraged 
teen to take action to prepare 
for college entrance exams 
64 Has teen applied for 
college/vocational school 

65 How has parent helped 
teen make decisions about 
where to apply for college 

66 Factors important to 
parents in teen's choice of a 
school 

67 Number of schools parent 
has visited with teen 

78 Teen plans to continue 
education 


Applying 
for colleges 


z 
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Student Teacher Parent 


Family 6 How many people are 
finances financially dependent on 
parent 
74-75 Total family income, 
number of wage earners 
76-77 Current educational 
expenses, amount 
79-82 Savings, plans to pay 
for teen's college education 
83-87 Knowledge, applying 
for financial aid for teen's 
education 
88 Teen applied for financial 
education 
89 Why hasn't teen applied 
for financial aid 
90-92 Amounts expected to 
spend, borrow for teen's 
education 
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Number 


94-01 (July) 


94-02 (July) 


94-03 (July) 


94-04 (July) 


94-05 (July) 
94-06 (July) 


94-07 (Nov.) 


95-01 (Jan.) 


95-02 (Jan.) 


95-03 (Jan.) 


95-04 (Jan.) 


95-05 (Jan.) 


Listing of NCES Working Papers to Date 


Please contact Ruth R. Harris at (202) 219-1831 
if you are interested in any of the following papers 


Title 


Schools and Staffing Survey (SASS) Papers Presented 
at Meetings of the American Statistical Association 


Generalized Variance Estimate for Schools and 
Staffing Survey (SASS) 


1991 Schools and Staffing Survey (SASS) Reinterview 
Response Variance Report 


The Accuracy of Teachers’ Self-reports on their 
Postsecondary Education: Teacher Transcript Study, 
Schools and Staffing Survey 


Cost-of-Education Differentials Across the States 


Six Papers on Teachers from the 1990-91 Schools and 
Staffing Survey and Other Related Surveys 


Data Comparability and Public Policy: New Interest in 
Public Library Data Papers Presented at Meetings of 
the American Statistical Association 


Schools and Staffing Survey: 1994 Papers Presented at 
the 1994 Meeting of the American Statistical 
Association 


QED Estimates of the 1990-91 Schools and Staffing 
Survey: Deriving and Comparing QED School 
Estimates with CCD Estimates 


Schools and Staffing Survey: 1990-91 SASS Cross- 
Questionnaire Analysis 


National Education Longitudinal Study of 1988: 
Second Follow-up Questionnaire Content Areas and 
Research Issues 


National Education Longitudinal Study of 1988: 
Conducting Trend Analyses of NLS-72, HS&B, and 
NELS:88 Seniors 


at 
a 
Se) 


Contact 


Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


William Fowler 


Dan Kasprzyk 


Carrol Kindel 


Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


Jeffrey Owings 


Jeffrey Owings 


re) 
ERIC 


Number 


95-06 (Jan.) 


95-07 (Jan.) 


95-08 (Feb.) 


95-09 (Feb.) 


95-10 (Feb.) 


95-11 (Mar.) 


95-12 (Mar.) 
95-13 (Mar.) 


95-14 (Mar.) 


95-15 (Apr.) 


95-16 (Apr.) 


95-17 (May) 


95-18 (Nov.) 


96-01 (Jan.) 


Listing of NCES Working Papers to Date--Continued 


Title 


National Education Longitudinal Study of 1988: 
Conducting Cross-Cohort Comparisons Using HS&B, 
NAEP, and NELS:88 Academic Transcript Data 


National Education Longitudinal Study of 1988: 
Conducting Trend Analyses HS&B and NELS:88 
Sophomore Cohort Dropouts 


CCD Adjustment to the 1990-91 SASS: A Comparison 
of Estimates 


The Results of the 1993 Teacher List Validation Study 
(TLVS) 


The Results of the 1991-92 Teacher Follow-up Survey 
(TFS) Reinterview and Extensive Reconciliation 


Measuring Instruction, Curriculum Content, and 
Instructional Resources: The Status of Recent Work 


Rural Education Data User’s Guide 


Assessing Students with Disabilities and Limited 
English Proficiency 


Empirical Evaluation of Social, Psychological, & 
Educational Construct Variables Used in NCES 
Surveys 


Classroom Instructional Processes: A Review of 
Existing Measurement Approaches and Their 
Applicability for the Teacher Follow-up Survey 


Intersurvey Consistency in NCES Private School 
Surveys 


Estimates of Expenditures for Private K-12 Schools 


An Agenda for Research on Teachers and Schools: 
Revisiting NCES’ Schools and Staffing Survey 


Methodological Issues in the Study of Teachers’ 
Careers: Critical Features of a Truly Longitudinal 
Study 


989 


Contact 


Jeffrey Owings 


Jeffrey Owings 


Dan Kasprzyk 
Dan Kasprzyk 
Dan Kasprzyk 
Sharon Bobbitt & 
John Ralph 


Samuel Peng 


James Houser 


Samuel Peng 


Sharon Bobbitt 


Steven Kaufman 
Stephen 
Broughman 

Dan Kasprzyk 


Dan Kasprzyk 
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Number 
96-02 (Feb.) 
96-03 (Feb.) 


96-04 (Feb.) 
96-05 (Feb.) 


96-06 (Mar.) 


96-07 (Mar.) 
96-08 (Apr.) 


96-09 (Apr.) 


96-10 (Apr.) 


96-11 (June) 


96-12 (June) 


96-13 (June) 


96-14 (June) 


Listing of NCES Working Papers to Date--Continued 


Schools and Staffing Survey (SASS): 1995 Selected 
papers presented at the 1995 Meeting of the American 
Statistical Association 


National Education Longitudinal Study of 1988 
(NELS:88) Research Framework and Issues 


Census Mapping Project/School District Data Book 


Cognitive Research on the Teacher Listing Form for 
the Schools and Staffing Survey 


The Schools and Staffing Survey (SASS) for 1998-99: 
Design Recommendations to Inform Broad Education 


Policy 


Should SASS Measure Instructional Processes and 
Teacher Effectiveness? 


How Accurate are Teacher Judgments of Students’ 
Academic Performance? 


Making Data Relevant for Policy Discussions: 
Redesigning the School Administrator Questionnaire 
for the 1998-99 SASS 


1998-99 Schools and Staffing Survey: Issues Related to 


Survey Depth 


Towards an Organizational Database on America’s 
Schools: A Proposal for the Future of SASS, with 
comments on School Reform, Governance, and Finance 


Predictors of Retention, Transfer, and Attrition of 
Special and General Education Teachers: Data from the 
1989 Teacher Followup Survey 


Estimation of Response Bias in the NHES:95 Adult 
Education Survey 


The 1995 National Household Education Survey: 
Reinterview Results for the Adult Education 


Component 


Title 


08] 


Contact 


Dan Kasprzyk 


Jeffrey Owings 


Tai Phan 
Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


Jerry West 


Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


Dan Kasprzyk 


Steven Kaufman 


Steven Kaufman 


Listing of NCES Working Papers to Date--Continued 


Number Title Contact 
96-15 (June) _—_ Nested Structures: District-Level Data in the Schools Dan Kasprzyk 
and Staffing Survey 
96-16 (June) Strategies for Collecting Finance Data from Private Stephen 
Schools Broughman 
96-17 (July) = National Postsecondary Student Aid Study: 1996 Field Andrew G. 
Test Methodology Report Malizio 
96-18 (Aug.) | Assessment of Social Competence, Adaptive Jerry West 
Behaviors, and Approaches to Learning with Young 
Children 
96-19 (Oct.) | Assessment and Analysis of School-Level William Fowler 
Expenditures 
96-20 (Oct.) 1991 National Household Education Survey Kathryn Chandler 
(NHES:91) Questionnaires: Screener, Early Childhood 
Education, and Adult Education 
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96-24 (Oct.) | National Assessments of Teacher Quality — Dan Kasprzyk 
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Education Course Coding Manual 


National Household Education Survey of 1995: Adult 
Education Course Code Merge Files User’s Guide 


Statistics for Policymakers or Everything You Wanted 
to Know About Statistics But oe You Could 
Never Understand 


Collection of Private School Finance Data: 
Development of a Questionnaire 


084 


Contact 


Lee Hoffman 


Dan Kasprzyk 


Dan Kasprzyk 


Mary Rollefson 


Susan Ahmed 


Steven Kaufman 


Lee Hoffman 


Shelley Burns 


Shelley Burns 


Steven Kaufman 


Peter Stowe 


Peter Stowe 


Susan Ahmed 


Stephen 
Broughman 


(<) 


ERIC 


Number 


97-23 (July) 


97-24 (Aug.) 


97-25 (Aug.) 


97-26 (Oct.) 


97-27 (Oct.) 
97-28 (Oct.) 


97-29 (Oct.) 


97-30 (Oct.) 


97-31 (Oct.) 


97-32 (Oct.) 


97-33 (Oct.) 
97-34 (Oct.) 


97-35 (Oct.) 


97-36 (Oct.) 


Listing of NCES Working Papers to Date--Continued 


Title 


Further Cognitive Research on the Schools and Staffing 
Survey (SASS) Teacher Listing Form 


Formulating a Design for the ECLS: A Review of 
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National Assessment of Educational Progress 
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Household Education Survey 


Design, Data Collection, Interview Administration 
Time, and Data Editing in the 1996 National 
Household Education Survey 


Measuring the Quality of Program Environments in 
Head Start and Other Early Childhood Programs: A 
Review and Recommendations for Future Research 


Contact 


Dan Kasprzyk 


Jerry West 


Kathryn Chandler 


Linda Zimbler 


Peter Stowe 


Kathryn Chandler 


Steven Gorman 


Steven Gorman 


Steven Gorman 


Steven Gorman 


Marilyn Binkley 
Kathryn Chandler 


Kathryn Chandler 


Jerry West 


Listing of NCES Working Papers to Date--Continued 


Number Title Contact 

97-37 (Nov.) | Optimal Rating Procedures and Methodology for Steven Gorman 
NAEP Open-ended Items 

97-38 (Nov.) _Reinterview Results for the Parent and Youth Kathryn Chandler 


Components of the 1996 National Household 
Education Survey 


97-39 (Nov.) | Undercoverage Bias in Estimates of Characteristics of | Kathryn Chandler 
Households and Adults in the 1996 National Household 
Education Survey 


97-40 (Nov.) | Unit and Item Response Rates, Weighting, and Kathryn Chandler 
Imputation Procedures in the 1996 National Household 
Education Survey 


97-41 (Dec.) Selected Papers on the Schools and Staffing Survey: Steve Kaufman 
Papers Presented at the 1997 Meeting of the American 
Statistical Association 


97-42 Improving the Measurement of Staffing Resources at Mary Rollefson 
(Jan. 1998) the School Level: The Development of 

Recommendations for NCES for the Schools and 

Staffing Survey (SASS) 


97-43 (Dec.) | Measuring Inflation in Public School Costs William J. 
Fowler, Jr. 


97-44 (Dec.) | Development of a SASS 1993-94 School-Level Student Michael Ross 
Achievement Subfile: Using State Assessments and 
State NAEP, Feasibility Study - 


98-01 (Jan.) Collection of Public School Expenditure Data: Stephen 
Development of a Questionnaire Broughman 


98-02 (Jan.) Response Variance in the 1993-94 Schools and Staffing Steven Kaufman 
Survey: A Reinterview Report 


98-03 (Feb.) | Adult Education in the 1990s: A Report on the 1991 Peter Stowe 
National Household Education Survey 


98-04 (Feb.) | Geographic Variations in Public Schools’ Costs William J. 
Fowler, Jr. 


o.. 
ERIC 


Number 


98-05 (Mar.) 


98-06 (May) 


Listing of NCES Working Papers to Date--Continued 


Title Contact 


SASS Documentation: 1993-94 SASS Student Steven Kaufman 
Sampling Problems; Solutions for Determining the 

Numerators for the SASS Private School (3B) Second- 

Stage Factors 


National Education Longitudinal Study of 1988 Ralph Lee 
(NELS:88) Base Year through Second Follow-Up: 
Final Methodology Report 


987 


Ay 


i 
at “ 4 aly 
ae Z 


See 


\ 


IZM) 


U.S. Department of Education 
Office of Educational Research and Improvement (OERI) 


National Library of Education (NLE) 
Educational Resources Information Center (ERIC) TM030091 


NOTICE 


REPRODUCTION BASIS 


Cj This document is covered by a signed “Reproduction Release 
(Blanket) form (on file within the ERIC system), encompassing all 
or classes of documents from its source organization and, therefore, 

does not require a “Specific Document” Release form. 


This document is Federally-funded, or carries its own permission to 
reproduce, or is otherwise in the public domain and, therefore, may 
be reproduced by ERIC without a signed Reproduction Release form 
(either “Specific Document” or “Blanket”). 


EFF-089 (9/97) 


(¢) 


ERIC 


